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1. Executive Summary 
 

1.1 Purpose and scope of the final evaluation 

The final evaluation of the Sports for Protection, Resilience, and Transformation (SPiRiT) project was 

undertaken to assess the project's performance across its three-year implementation period (April 2022–

June 2025). Implemented by Terre des hommes (Tdh) in partnership with SOLIDARITY and Breaking the 

Silence (BTS), and funded by the Olympic Refuge Foundation, the project aimed to enhance the 

psychosocial well-being, social inclusion, and resilience of adolescents and youth in climate-vulnerable 

contexts of Kurigram and Dhaka. The purpose of this evaluation is to assess the relevance, coherence, 

effectiveness, efficiency, impact, and sustainability of the first three years of the SPiRiT project in 

targeted areas (Chilmari, Ulipur, Sadar Upazilas in Kurigram District, and Beguntila and Bauniabadh 

slums in Dhaka city), with a focus on the project's contributions to youth empowerment, social 

inclusion, resilience, and protection outcomes through sports.  The evaluation applied the OECD-DAC 

criteria, a widely recognized framework developed by the Development Assistance Committee (DAC) of 

the Organization for Economic Co-operation and Development (OECD), and drew upon a mixed-methods 

approach. Data sources included quantitative surveys with 346 adolescents and youth and 53 sports 

coaches and sports actors. Qualitative data sources included 33 in-depth interviews (IDIs) with adolescent 

and youth; 10 focus group discussions (FGDs) with youth, parents, and community stakeholders; 14 key 

informant interviews (KIIs) with sports actors and 04 participatory learning assessment (PLA) sessions with 

young population. From a design and analytical perspective, the evaluation was also guided by some key 

frameworks and models which are: MHPSS Framework, Rowlands’ Empowerment Framework, Lundy’s 

Model of Child Participation, and the Socio-Ecological Model. 

1.2 Key Findings at a glance 

Progress towards expected results 

The SPiRiT project contributed to substantial improvements across its core outcome areas. Perceived 

inclusion and empowerment among adolescents and youth increased markedly from 17% at baseline to 

64% at the final evaluation, progressing toward the ambitious target of 100%.Youth in Kurigram 

consistently reported higher inclusion at family, peer, and community levels, compared to their 

counterparts in Dhaka, where urban-specific barriers such as mobility restrictions, limited social networks, 

urban stressors, and safety concerns limited participation and group cohesion. Qualitative insights echoed 

these trends, with rural youth describing stronger peer bonding and community support, while urban 

participants highlighted competing responsibilities, safety fears, and irregular attendance as barriers to 

deeper engagement. 

Access to safe and inclusive sports spaces improved significantly, increasing from 16% at baseline to 92% 

at the final evaluation, moving close to the target of universal coverage (100%). Notably, 80% of girls 

reported having safe and regular access to sports by the end of the project that reflects the impact of 
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gender-sensitive adaptations such as ensuring separate toilets and female facilitators. Girls in FGDs shared 

how these measures reduced fear of harassment and community stigma, enabling them to participate 

more freely and with greater confidence.  

Psychosocial well-being also showed significant improvements, improving from just 8% at baseline to 54% 

at final evaluation, although slightly below the 70% target. Participants particularly youth and females 

reported enhanced emotional regulation, peer connectedness, and a sense of belonging, aligning closely 

with the Mental Health and Psychosocial Support (MHPSS) framework outcomes. Youths described how 

they started helping peers who felt excluded, resolving conflicts, and creating enabling spaces for open 

discussions which showing that they developed practical life skills to face everyday challenges.  

Knowledge and preparedness on climate-induced risks and displacement-related challenges increased 

substantially from 8% to 61% moving closer to the 80% target Girls and youths from rural areas reported 

higher levels of preparedness, indicating strong message retention and relevance of the Sports for 

Protection (S4P) model in contexts marked by frequent climate shocks. FGDs in rural context, youth 

recalled practicing evacuation drills and discussing how to support vulnerable neighbors during floods, 

while Dhaka youth noted the difficulty of applying these skills in temporary slum environments where 

families often relocate. Coach and facilitator capacity improved as well. Those demonstrating both 

theoretical and practical competencies increased from 14% to 60% and surpassing the 50% target. While 

female facilitators displayed high conceptual clarity, their practical application lagged slightly, suggesting 

a need for continued hands-on mentoring. Facilitators shared in KIIs that while they felt more confident 

using inclusive coaching methods, urban contexts required greater flexibility and stronger community 

support to keep sessions consistent. 

Finally, sports actors’ acceptance of the S4P model reached its highest level of achievement, increasing 

from 14% (average rating 4.1) to 100% (average rating 4.68), fully meeting the target of 5 on a five-point 

scale. However, in Dhaka, relatively limited institutional engagement and informal transition planning 

emerged as key limitations to long-term integration. Community leaders in Kurigram discussed forming 

local committees to sustain youth engagement, while Dhaka stakeholders expressed concerns about 

maintaining safe spaces after the project ends. 

Key findings aligned with OECD DAC criteria 

The SPiRiT project demonstrated strong relevance, responding to the needs of climate-affected and 

displaced adolescents and youth. Its sport-based approach addressed psychosocial vulnerabilities, 

exclusion, and gender-based barriers by creating emotionally safe and inclusive environments for youth 

engagement and development. In terms of effectiveness, the project met or exceeded most of its 

intended outcomes. Significant improvements were observed in youth empowerment, emotional 

resilience, and access to inclusive sports, especially in Kurigram. However, effectiveness in Dhaka was 

relatively constrained due to irregular attendance to sports sessions, often influenced by adolescents’ 

competing responsibilities such as work, household duties, or school commitments, alongside logistical 

challenges and environmental stressors in urban slum settings. Regarding efficiency, resources were 

largely used well. The involvement of community-based facilitator ensured effectiveness, and capacity 

among local coaches and youth leader improved noticeably. However, inconsistent session follow-ups and 
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limited attendance were influenced by several underlying factors, including staff workload and competing 

programmatic priorities, the transient nature of urban slum communities, adolescents’ competing 

responsibilities such as school, workload, or household duties, and urban mobility challenges that limited 

timely participation. These contextual realities, coupled with evolving monitoring mechanisms and other 

logistical limitations, highlight the need for strengthened supervision systems and more refresher training 

in urban settings. The project’s impact was evident in positive shifts in adolescent and youth behaviors, 

self-confidence, and community attitudes. Many adolescents, particularly girls, reported stronger 

leadership capacities and greater social inclusion. Community-level change was also observed in the 

growing acceptance of girls’ participation in sports, signaling a progressive shift in gender norms. In terms 

of coherence, SPiRiT complemented existing services and community structures, especially in Kurigram, 

where partnerships with local schools and leaders enhanced program synergy. In contrast, coherence in 

Dhaka remained limited due to limited institutional collaboration and the absence of formal coordination 

mechanisms. On sustainability, youth, community coaches, parents and other local actors demonstrated 

strong interest in continuing the initiative. Some youth clubs in Kurigram even initiated registration 

processes. However, the long-term sustainability of activities in Dhaka was challenged by a lack of 

structured exit planning, institutional linkage, and ongoing resource support. 

1.4 Recommendations  

To ensure the sustainability and scalability of the SPiRiT model, the evaluation proposes a phased set of 

recommendations targeting practitioners, implementing partners, and policymakers. In the short term 

(0–6 months), emphasis should be placed on structured exit planning, refresher training for coaches, low-

cost improvements to sports spaces, and public recognition of youth contributions to maintain 

momentum post-project. The medium-term (6–12 months) calls for embedding practices within 

community structures by supporting youth-led initiatives through flexible resources, enhancing family and 

community engagement, and launching joint planning processes like Community Action Planning (CAP). 

Additionally, simplified and user-friendly materials such as printed versions of the curriculum, step-by-

step activity guides, and visual checklists should be co-developed with youth and coaches. These materials 

would make it easier for communities to continue SPiRiT sessions independently, without needing 

constant external facilitation. This responds to evaluation findings where coaches and youth, particularly 

in Dhaka, highlighted the need for practical tools to maintain structured activities when external support 

is limited.In the long term (12+ months), the focus shifts to institutionalizing the model through formal 

partnerships with government bodies, transitioning youth groups into community-based clubs, and 

establishing a structured coach certification system. National-level advocacy is needed to embed the 

Sports for Protection approach into adolescent and youth and climate resilience policies, backed by 

dedicated funding. Finally, longitudinal tracking of youth engagement is recommended to monitor 

sustained leadership and social impact over time. 
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2. Introduction 
The Sports for Protection, Resilience, and Transformation (SPiRiT) project is a three-year initiative (April 

2022–June 2025) implemented by Terre des hommes (Tdh) in partnership with Breaking the Silence (BTS) 

and SOLIDARITY, with financial support from the Olympic Refuge Foundation. The project was designed 

to respond to the intersecting and context-specific risks faced by adolescents and youth living in climate-

displaced rural areas of Kurigram and the urban slums of Dhaka, including exposure to environmental 

shocks, unsafe migration, urban insecurity, gender-based exclusion, psychosocial distress and social 

conflict and division. The project focuses on inclusion and empowerment of 10,000 adolescents and young 

(9000 in Kurigram and 1000 in Dhaka) who are displaced or at risk of climate-induced displacement 

through sports for protection (S4P) initiatives in Kurigram district and Dhaka. The key objectives of SPiRiT 

project are-   

• Improving the physical, mental, and psychosocial well-being of displaced or at-risk adolescents 

and youth by giving them access to safe sports.  

• Engaging displaced or at-risk adolescents and youth to help them learn coping strategies for 

migration and displacement risks and to promote local solutions through youth-led initiatives; and  

• Training sports coaches and other stakeholders on gender-friendly safe sports and encouraging 

their support for sports-based protection initiatives in Bangladesh.  

To achieve the project objectives, key activities were implemented through (i) Football for Protection, (ii) 

Handball for Protection and (iii) Traditional Games for Protection curriculum. Besides, ENGAGE Youth 

Curriculum was developed specifically to accelerating youth participation, empowerment and leadership 

in real-life through role-playing and discussions on shared concerns focusing on well-being. 

2.1 Final evaluation objectives 
This final evaluation was conducted to assess the project’s overall performance, progress, and potential 

for scale or adaptation. Using the OECD-DAC evaluation criteria—Relevance, Coherence, Effectiveness, 

Efficiency, Impact, and Sustainability—the evaluation aimed to generate actionable insights, validate 

outcomes, and identify challenges that could inform future programming. 

Evaluation objective 

The general objective of this evaluation was to assess the relevance, effectiveness, efficiency, impact, and 

sustainability of the first three years of the SPiRiT project in targeted areas (Chilmari, Ulipur, Sadar 

Upazilas in Kurigram District, and Beguntila and Bauniabadh slums in Dhaka city. 

Specific objectives 

a) Assess Effectiveness: Evaluate how well the project achieved its intended outcomes related to 

psychosocial resilience and empowerment, applying Rowlands' Empowerment Framework. This 

includes: 

• Number of adolescents and youth accessing safe sports activities 
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• Improvements in participants' psychosocial well-being 

• Enhanced knowledge and skills related to leadership, migration, psychosocial resilience, 

and climate-induced vulnerabilities 

b) Evaluate Efficiency: Measure how well financial, technical, and human resources were used to 

achieve results while ensuring gender and social inclusion. 

c) Determine Impact: Identify the project's contribution to impact on targeted youth, communities, 

and local institutions, particularly in empowerment and resilience, including both intended and 

unintended positive and negative effects. 

d) Assess Sustainability: Analyze elements that suggest the potential for the project’s empowerment 

and resilience outcomes to continue beyond the project period focusing on identifying key factors 

and how local stakeholders (government, sports federations, and community partners) will 

support long-term sustainability. 

e) Examine Relevance: Assess how well the project addressed the needs and priorities of the target 

population, stakeholders, and what extent the activities appropriate in addressing protection risks, 

social inclusion, and resilience through sports for all youth, including girls and youth with 

disabilities.  

f) Explore Coherence: Examine how the project activities were linked with other youth 

development, protection, and climate adaptation initiatives, and assess their alignment with key 

national frameworks such as the National Youth Policy 2017, the National Sports Policy 1998, the 

Sustainable Development Goals (SDGs), and the Eighth Five-Year Plan. 

g) Lessons Learned & Best Practices: Provide practical, evidence-based recommendations for future 

programs on how empowerment strategies can be effectively integrated to enhance long-term 

psychosocial resilience and social inclusion. 

Based on the Evaluation Planning Matrix (see Annex-2), co-created with Tdh MEAL team, CQR study team 

applied a mixed-methods approach, combining quantitative survey data (N=346 youth; N=35 coaches) 

and qualitative evidence from total 61 IDIs, FGDs and KIIs with adolescents, youth, parents, community 

coaches, teachers, youth leaders, community support group members, and government stakeholders. 

This design enabled the evaluation to assess both measurable changes (e.g., based on impact and 

outcome indicators of SPiRiT) and the more subjective dimensions of empowerment and inclusion. 

2.2 Theory of Change of SPiRiT  

At the core of SPiRiT’s design was a Theory of Change (ToC) that envisioned sport not simply as recreation 

but as a transformational tool. This ToC was capable of strengthening youth protection, psychosocial 

healing, and community cohesion in fragile and high-risk environments. The ToC of SPiRiT assumed that 

when climate induce displaced and socially exclusion adolescents and youth participate regularly in safe, 

inclusive, and structured sports environments, they build critical life skills, emotional regulation, peer 

trust, and social agency. By ensuring informed participation, the project aimed to empower adolescents 

and youth to identify and address local issues, particularly related to climate change, unplanned mobility 

and promoting social change. It also aimed to challenge gender norms and supports the inclusion of 

marginalized groups, including those with disabilities and third genders. Engaging local decision-makers, 
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sports actors, and teachers raises visibility and promotes rights, while partnerships with the Bangladesh 

National Olympic Association (NOA) and key ministries create an enabling environment for displaced 

youth in both districts. 

 

Image 1: Pathways of change 

How activities contribute to results: 

• Access to Safe Sports: Vulnerable youth have meaningful and regular access to sports activities 

that enhance their physical, mental, and psychosocial well-being. 

• Skill Development and Leadership: Youth gain knowledge on sustainable solutions for migration 

and displacement, and they have opportunities to develop leadership skills. 

• Stakeholder Capacity Building: Sports coaches, social workers, and other relevant stakeholders 

have received training on using sports to promote youth well-being, protection, and leadership 

development.  

• Youth Empowerment: Local actors, sports federations, and youth clubs have started to work 

together to promote “safe sports” as a tool for community development and sustainable 

empowerment. 

2.3. Conceptual frameworks of the final evaluation  

The following five interlocking conceptual frameworks provided analytical coherence across tools, data 

collection, data analysis and interpretation of the study findings: 
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OECD-DAC Evaluation Criteria: These guided the macro-level assessment of project design, results, and 

sustainability, ensuring alignment with global standards of development effectiveness. 

 

 

 

 

 

 

 

 

 

Rowland’s Empowerment Framework 

Rowlands’ empowerment framework offers a practical lens for designing inclusive empowerment 

strategies in displacement-affected settings. It highlights four interconnected dimensions of power: 

power within, power with, power to, and power for, each relevant to the lives of displaced adolescents 

and youth. 

Power within reflects self-worth, self-awareness, and belief in one’s ability to act. Displacement often 

leaves young people feeling invisible or judged. When given opportunities to share stories, join peer 

discussions, or engage in small group activities, they begin seeing themselves as capable rather than 

helpless. Baseline findings showed that only 17% of adolescents and youth felt included and empowered 

in climate-related decision-making. Empowerment was strongest at the family level (26%) but critically 

low at the community level (2%), indicating limited Power Within due to reduced self-belief and identity-

based constraints such as gender and disability. 

Power with refers to the strength gained through unity and collective action. For displaced adolescents 

who often face physical and social isolation, inclusive spaces are vital for building trust, working on shared 

goals, and strengthening community ties. Baseline data showed that peer-level inclusion was moderate 

(22%), while community-level inclusion was just 2%, limited by gendered norms, mobility restrictions, and 

the absence of youth-friendly spaces. The final evaluation explored how youth built peer-to-peer support 

systems, formed groups or clubs, and participated in community discussions or events.  

Image 2: OECD-DAC Criteria 
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Power to focuses on the ability to take action and create 

change. Displacement disrupts education, access to 

technology, and civic engagement, reducing agency. 

Rebuilding this power requires targeted skill-building, 

leadership opportunities, and access to resources. Baseline 

findings showed that only 8% had sufficient knowledge and 

preparedness on migration and climate risks, while just 16% 

had access to safe sports, revealing structural and 

environmental barriers to exercising their Power To act. 

Power for reflects purpose and vision, driven by shared goals 

that transform lives and communities. Displaced youth are not 

passive victims; they are already advocating for climate justice, 

housing rights, and equality. When programs align with their goals rather than imposing external 

solutions, youth become genuine change-makers who influence the systems around them. 

Together, these dimensions affirm that empowerment is not delivered as a product but emerges 

relationally and contextually. It is as much emotional and psychological as it is social and political. The 

framework emphasizes involving adolescents and youth as co-creators of solutions, valuing their insights, 

and supporting meaningful leadership. Using Rowlands’ Empowerment Framework, section 5 of the 

evaluation report analyzed changes across these four dimensions: Power Within, Power With, Power To, 

and Power For. 

Lundy’s Model of Child Participation  

Lundy’s Model of Child Participation offers a 

valuable framework to assess the quality and 

depth of adolescent and youth participation within 

the SPiRiT project, which targets displaced or 

climate-vulnerable populations in Kurigram district 

and Dhaka slums. The model helps to analyze not 

only whether adolescents were involved, but how 

meaningfully they were engaged would be an 

important dimension as the project moves toward 

final evaluation. Lundy’s Model adds analytical 

depth by focusing on four interconnected 

components of participation: Space, Voice, 

Audience, and Influence. The final evaluation evaluated the changes at impact and outcomes level by 

comparing data with the baseline survey of the SPiRiT project.   

SPACE: Opportunities for adolescents to form and express views 

According to the baseline report of SPiRiT project, only 17% of adolescents and youth felt highly included 

and empowered in decision-making related to climate risks and displacement. Only 16% of adolescents 

Image 3: Rowlands' Empowerment Framework 

Image 4: Lundy's Model of Child Participation 
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had full access to safe sports facilities. While 32% reported availability, only 1% found them appropriate. 

The Space dimension of Lundy’s Model helped to assess whether the project created enabling 

environments where adolescents could participate physically, socially, and psychologically. This includes 

evaluating the inclusiveness and safety of platforms such as youth clubs, sports sessions, leadership 

trainings, and community dialogues.  

VOICE: Support to express views openly 

Baseline findings indicated barriers in knowledge, communication skills, and confidence, which limited the 

ability of adolescents to voice opinions. The Voice component focuses on how the project addressed these 

challenges through interventions like sport-based psychosocial support, life skills training, and 

participatory methodologies such as the “RIDE ON” toolkit. The final evaluation assessed whether 

adolescents were equipped and encouraged to express themselves spontaneously, and whether sports 

coaches, facilitators, and peer leaders provided the necessary guidance and motivation.  

AUDIENCE: Being heard by the right people 

At baseline, the feeling of inclusion at the community level was only 2% which clearly demonstrate that 

they were not being recognized at community-level decision-making. The Audience dimension prompts 

an examination of whether the project successfully linked adolescent voices with relevant duty bearers 

such as local authorities, teachers, parents, and community leaders. The final evaluation excavated 

whether the project establish any structured feedback channels, youth-led community forums, or 

consultation processes that ensured adult stakeholders listened and responded to adolescent and youth 

inputs.  

INFLUENCE: Impact of adolescent views on decisions and actions 

The baseline study of SPiRiT project showed that many adolescents felt their input made little or no 

difference. The Influence dimension evaluates whether adolescent participation translated into any 

concrete change either in project activities or in community practices. This involves tracing how youth 

feedback may have shaped sports sessions, protection strategies, or community awareness activities.  

In the final evaluation, Lundy’s Model served as a strong analytical framework for assessing how the SPiRiT 

project enabled adolescent and youth voices to emerge, be heard, and lead to change. It has also guided 

to align project’s child protection and safeguarding principles.  By applying this model, the evaluation went 

beyond surface-level indicators and capture the quality of engagement and empowerment experienced 

by adolescent and young people.  

Mental Health and Psychosocial Support (MHPSS) Framework 

Supporting the mental health and psychosocial well-being of adolescents, particularly those displaced or 

at risk due to climate and socio-economic vulnerabilities—requires more than service delivery. It calls for 

a comprehensive, rights-based, and context-sensitive framework that recognizes young people as active 

agents of change. The Terre des hommes (Tdh) MHPSS Framework offers such a model, integrating 
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psychosocial resilience, inclusive participation, and structural transformation as core pillars of practice. At 

the heart of the framework lies Psychosocial Resilience (PSR), a state that emerges through the interplay 

of internal capacities and external protective factors. PSR is nurtured through coping, adaptation and 

transformation- three interconnected capacities for managing immediate stress and challenges. These 

capacities are supported by Five Pillars of psychosocial well-being which are shown in the following 

diagram:  

 

Image 5: Five Pillars of Psychosocial Well-being 

According to the baseline study of the SPiRiT project, only 8% of adolescents reported a high level of 

psychosocial well-being. Contributing factors included insecurity, crime, communication gaps, fear of 

judgment, and low resilience. The SPiRiT Project leverages this potential through its three core outcomes: 

• Outcome 1 focuses on meaningful access to safe sports spaces for adolescents and youth. This 

directly supports the coping capacity, while addressing the Safety and Security, Social Connection, 

and Hope and Meaning pillars. Project participants were supposed to regularly participate in 

structured sports activities aiming to reduce stress levels, enhance peer engagement, and create 

a stronger sense of belongingness. 

• Outcome 2 emphasizes youth-led initiatives through Sports for Protection, fostering 

Transformative capacity and directly linking with roles and Identities, justice, and hope. Through 

these initiatives, adolescents are seen not just as participants but as local change agents who 

design and lead activities that benefit their peers and communities. 

• Outcome 3 targets the enabling environment, working with local, district, and national sports 

actors to institutionalize safe and inclusive practices. This supports both the Adaptive and 

Transformative capacities, while reinforcing systemic accountability tied to the Justice and Safety 

pillars. 

The final evaluation of the SPiRiT project deeply explored how the Tdh Five Pillars were applied through 

different project activities for adolescents and youth. The evaluation examined whether the project has 

gone beyond just providing services to help build supportive systems, relationships, and a sense of identity 

that contribute to lasting resilience and empowerment. To do this, the evaluation used both qualitative 
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and quantitative tools, following the MHPSS framework, to capture a full picture of psychosocial changes 

beyond the surface-level results in order to understand how the lives of young people are being impacted. 

Socio-Ecological Model (SEM) 

The Social Ecological Model (SEM) is a powerful analytical tool that situates individual behavior and well-

being within broader social, community, and institutional contexts. It emphasizes that change occurs 

through the interaction of multiple levels of influence, including individual, interpersonal, community, 

institutional, and policy. Represented as concentric circles, SEM helps explain how these layers shape a 

young person’s overall well-being. Given SPiRiT’s goal of promoting psychosocial well-being, 

empowerment, and social inclusion among climate-affected adolescents, SEM was an appropriate 

framework for guiding the evaluation. 

 

The project was grounded in SEM, recognizing that displaced adolescents live within complex systems 

shaped by peers, families, schools, communities, and institutions. At the individual level, the project aimed 

to improve coping skills, leadership, and self-confidence through safe sports. Baseline data revealed 

critical gaps, with only 17% feeling included and empowered in climate-related decisions and 8% reporting 

sufficient knowledge on migration and climate risks, highlighting limited agency. At the interpersonal 

level, the project sought to strengthen peer bonding and family support through group activities. Baseline 

findings showed peer-level inclusion at 22% and family-level inclusion at 26%, indicating modest trust 

among peers and limited parental approval for girls’ outdoor participation. 

At the community level, SPiRiT mobilized youth, parents, coaches, and leaders to promote inclusion. 

Baseline evidence revealed community-level inclusion at only 2%, reflecting restrictive norms, gendered 

mobility constraints, and a lack of youth-friendly spaces. At the institutional level, the project worked with 

schools, local clubs, and national actors, initiating dialogue with the Bangladesh National Olympic 

Association (NOA) and ministries to embed safe sports practices into systems. 

SEM strengthened the project’s rights-based approach by showing how power dynamics and 

discrimination operate across different levels, influencing girls, youth with disabilities, and marginalized 

Image 6: Socio-Ecological Model of SPiRiT project 
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adolescents. It also complemented other frameworks such as Rowlands’ Empowerment Framework, 

Lundy’s Participation Model, and Tdh’s MHPSS framework to ensure a holistic understanding of 

empowerment and protection outcomes. 

The final evaluation used this multilevel lens to assess not only individual psychosocial well-being and 

leadership but also peer relationships, family support, and the enabling role of community and 

institutional actors. SEM helps explain how progress at the individual level, such as improved emotional 

regulation, depends on stronger peer groups, supportive families, safer community spaces, and 

responsive institutions. It also aligns with OECD-DAC criteria by situating relevance, effectiveness, and 

sustainability within the broader social context. By addressing baseline barriers such as fragmented peer 

networks, limited parental approval, and lack of safe spaces, the model ensures that SPiRiT’s impact is 

understood not only in individual lives but also in the environments that sustain their well-being. 

3. Methodology and ethical protocols 
The final evaluation of the SPiRiT project was designed to generate robust, credible, and contextually 

grounded insights into how, and to what extent, the project contributed to improved inclusion, resilience, 

and psychosocial well-being among adolescents and youth affected by climate vulnerabilities and 

displacement. Recognizing the complexity of the intervention and the diversity of its target population, 

CQR adopted a mixed-methods approach to capture both quantifiable outcomes and lived experiences 

across different social, geographic, and institutional settings.  

3.1 Mix methods evaluation design 
The final evaluation of the SPiRiT project applied a theory-informed, participatory mixed-methods design 

to ensure both quantitative rigor and qualitative depth. The design enabled the CQR study team to capture 

outcome-level progress while contextualizing these shifts through community, institutional, and youth 

narratives. It was anchored in the project’s theory of change and guided by the six OECD-DAC evaluation 

criteria: relevance, coherence, effectiveness, efficiency, impact, and sustainability. 

The evaluation approach was comparative, integrating endline data with baseline benchmarks to assess 

progress and identify critical gaps. It employed an embedded framework strategy, drawing on Rowlands’ 

empowerment framework, Lundy’s model of child participation, the socio-ecological model (SEM), and 

the MHPSS framework to interpret both statistical trends and behavioral change patterns. 

Quantitative data was collected using structured tools digitized through the Kobo platform, and analyzed 

in MS Excel and StataMP 17. Two types of measurement formulas were applied to compare impact 

indicators. For the assessment of the impact indicator (% of adolescents and youth displaced and at risk 

of displacement participating in Sport activities feel better included and empowered to play an active role 

in addressing the risks linked to climate change and migration /displacement in their living environment) 

and outcome indicators (1.1: No of adolescents and youths who have regular access to safe sports, 1.2:  

% of youth and adolescents who report improvement in their perceived psychosocial well-being following 

MHPSS programme completion, 1.3: % of sport coaches/ social workers/ community facilitators show 
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enhanced understanding and practical skills to accompany adolescents and youth in improving their 

psychosocial well-being and resilience through safe sport activities, and 2: % of adolescents and youths 

who report enhancement in their knowledge and preparedness on migration, displacement, and other 

climate induced vulnerabilities through participating in sports for protection and related activities), the 

following formula (1) was used:  

Total average (in %) =
Σ of indicative responses on the defined set of questions

Σ of (number of questions in the set × sample size)
X 100… (1) 

A set of questions was asked to sports actors (indicator 3: The extent to which sports actors reported 

sports for protection approach to be effective in promoting protection and wellbeing of adolescents and 

Youth) and their responses were captured on a 5-point Likert scale. Here the scale 5 denotes - to a 

great/high extent. The following formula (2) was used for the assessment of outcome indicator 3.1: 

Total average (in #) =
Σ of weighted scores on defined set of questions

Σ of (number of questions × sample size)
… (2) 

3.2 Sampling and respondents’ profile 

Demographic characteristics of adolescent and youth respondents disaggregated by location 

Characteristic Total (N=346) Kurigram (N=265) Dhaka (N=81) 

Total respondents 346 265 81 

Gender: Male 170 129 41 

Gender: Female 176 136 40 

Age 15–19 210 160 50 

Age 20–24 136 105 31 

Religion: Muslim 335 257 78 

Religion: Hindu 11 8 3 

Married 72 56 16 

Unmarried 274 209 65 

Disability in household 17 13 4 

Table 1: Demographic characteristics of surveyed adolescent and youth respondents (disaggregated by location) 

A total of 346 adolescents and youth participated in the survey, with the majority from Kurigram (265) 

and a smaller proportion from Dhaka (81). Gender representation was balanced, with 170 males and 176 

females. Most respondents were in the 15–19 age group (210), while 136 were aged 20–24. 

The vast majority identified as Muslim (335), with a small number of Hindu respondents (11). In terms of 

marital status, 72 participants were married, while 274 were unmarried, a pattern more common in rural 

Kurigram. Additionally, 17 respondents reported having a person with a disability in their household, 

slightly higher in Kurigram compared to Dhaka. This profile reflects a diverse yet predominantly rural and 

young sample, providing a strong representation of the target population reached by the project. 
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Respondent type by sports activities Male Female Total 

Football for Protection 154 18 172 

Handball for Protection 16 94 110 

Traditional game for protection  64 64 

ENGAGE curriculum 81 93 174 

Total 170  176  346  

Table 2: Respondents engagement in sports activities 

All survey participants were directly engaged in the SPiRiT project and had 100% exposure to its activities 

of S4P, ensuring that the data reflects the experiences and outcomes of fully participating youth. The 

sampling strategy for both quantitative and qualitative components was purposive and stratified, ensuring 

representation across age, gender, location, disability status, and sports modality. 

 

Image 7: Study participants at a glance 

Special attention was given to include participants from households with persons with disabilities, and 

where feasible, adolescents and youth with disabilities themselves. For the qualitative study, the sampling 

ensured a wide range of perspectives by engaging diverse stakeholders through: 



July 10, 2025  

15 
 

33 In-depth Interviews (IDIs) with adolescents and youth (ensuring gender and age balance). These 33 IDIs 

also distributed in the 6 unions in the Kurigram and in Beguntila and Bauniabadh in Dhaka. 

Age Group Female Male Total 

Focus Group Discussion (FGD) 

15-19 23 8 31 

20-24 7 16 23 

25-35 10 5 15 

36-46 3 2 5 

47-57 2 3 5 

58 and above  2 2 

Total 45 36 81 

In-depth Interview (IDI) 

15-19 8 9 17 

20-24 7 9 16 

Total 15 18 33 

Participatory Learning and Action (PLA) 

15-19 26  26 

20-24 5 10 15 

Total 31 10 41 

Key Informant Interview (KII) 

Total 1 13 14 

Table 3: Respondents' profile for qualitative data collection 

10 Focus Group Discussions (FGDs) with youth, parents, and community stakeholders by gender were 

conducted. The study team allocated the FGDs in the study unions purposively. 

14 Key Informant Interviews (KIIs) with coaches, facilitators, local actors, youth leaders, and project staff 

were conducted for this final evaluation. The study team conducted these KIIs across the project areas.  

04 Participatory Learning and Action (PLA) sessions were arranged with young participants to gather 

collective insights on community challenges, aspirations, and solutions. The study team conducted 3 

before after assessment and a mobility assessment. Participants of PLA were selected according to age 

like 15-19 and 20-24. Moreover, the PLA sessions were arranged according to gender of participants like 

adolescent boys and girls as well as youth male and female. 

Participants for these components were selected based on their involvement in different sports modalities 

(Football, Handball, Traditional Games), exposure to the ENGAGE curriculum, and their capacity to reflect 

on personal and community-level changes. Female enumerators conducted interviews with girls and 

women to ensure a safe and respectful environment. 
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Data collection sites 

The study team collected data from SPiRiT project implementation 

sites. In Kurigram district, the locations included Sadar Upazila 

(Kurigram Pourashava and Panchgachi unions), Ulipur Upazila (Bazra 

and Buraburi unions), and Chilmari Upazila (Ramna and Ashtamir 

Char unions). In Dhaka, data collection took place in two urban slum 

areas, Beguntila and Bauniabadh. Rural and urban sites were 

selected to capture contextual differences in participation, 

accessibility, and program outcomes across diverse socio-economic 

and environmental settings.  

   

Image 8: Qualitative study participants 
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3.3 Data collection, analysis, and triangulation 
Data collection was conducted throughout the last week of May 2025 in both Kurigram and Dhaka 

simultaneously. Trained research assistants were oriented on updated tools, ethics, and safeguarding 

aspects. Senior Qualitative researchers of CQR were engaged entirely in data collection, processing and 

analyzing the data. Tools were aligned with baseline instruments to ensure comparability. 

Quantitative data was cleaned and analyzed using descriptive statistics, disaggregated by demographics.1 

Outcome and output Indicators were compared with baseline data. Coach-level outcomes were calculated 

using Likert-scale scoring. 

Thematic analysis framework was used for qualitative data processing, coding and analyzing. The data 

were interpreted using Rowlands’ power dimensions, MHPSS pillars, Lundy’s participation components, 

and SEM layers. The coding process followed a systematic and iterative approach to ensure rigorous 

analysis of qualitative data collected through FGDs, IDIs, and KIIs. A master codebook was developed 

based on the evaluation matrix, key thematic areas and the guiding conceptual frameworks. Initial codes 

were generated deductively, with room for inductive refinement as transcripts were reviewed. The 

codebook was continuously updated through team discussions to ensure consistency, clarity, and 

contextual relevance. Final coding was conducted using a framework analysis method, allowing for 

comparison across locations, respondent groups, and evaluation dimensions. 

Data triangulation 

Triangulation occurred across multiple analytical dimensions, enabling the evaluation team to validate 

findings, uncover interconnections, and interpret context-specific variations more meaningfully: 

▪ Quantitative and qualitative sources: Statistical data from the endline survey (e.g., increases in 

perceived empowerment from 17% to 64%) were cross-referenced with qualitative narratives 

captured through IDIs, FGDs, KIIs and PLAs. These narratives were coded using a structured 

thematic coding process guided by the master codebook, which was developed based on the 

evaluation matrix and refined iteratively during analysis. Themes such as trust-building, gender 

inclusion, emotional safety, and youth-led decision-making emerged consistently across data 

types, reinforcing key outcomes and contextual nuances. 

▪ Stakeholder types: Data were collected from adolescents and youth, sports coaches, caregivers, 

community leaders, and implementing staff. Their perspectives were coded and compared to 

identify areas of alignment and divergence. For instance, the theme of coach-as-mentor emerged 

from both coach interviews and youth narratives, confirming that the coaching model went 

beyond physical instruction to emotional and social support. 

▪ Time points (baseline vs. endline): Comparison between baseline benchmarks and endline data 

was complemented by reflective insights from youth participants who described how their 

confidence, relationships, and participation evolved over time. Coded sub-themes like "shift in 

 
1 Where relevant, statistical tests (primarily Chi-square) were applied to assess differences by gender, age, and 
location. Statistically significant differences (p < 0.05) are highlighted in the findings. In instances where directional 
trends were noted without statistical significance, this has been stated. 
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self-expression", "increased peer solidarity", and "community acceptance of girls" were aligned 

with measurable improvements in psychosocial well-being and inclusion. 

▪ Geographic contexts (Kurigram vs. Dhaka): Thematic codes helped illuminate disparities in 

program implementation and outcomes across locations. In Kurigram, frequent codes around 

group bonding, caregiver encouragement, and safe participation contrasted with Dhaka codes 

such as irregular attendance, space limitations, and lack of continuity. This helped explain why 

rural participants scored higher on inclusion, group cohesion, and leadership confidence. 

▪ Additionally, insights from the Participatory Learning and Assessment (PLA) sessions were 

incorporated as a critical layer of qualitative evidence. PLA activities allowed adolescents and 

youth to collectively map their challenges, resources, and aspirations, generating nuanced 

community-driven perspectives that enriched the understanding of program relevance and 

contextual barriers. These findings were systematically integrated into the thematic coding 

framework and triangulated with quantitative survey trends and individual narratives from IDIs, 

KIIs, and FGDs. By embedding PLA outcomes within the broader analysis, the evaluation ensured 

that youth voices were not only heard but directly shaped the interpretation of location-based 

disparities and the identification of feasible, locally grounded solutions. 

3.4 Ethical protocol, safeguarding, and confidentiality 
The evaluation followed Tdh’s safeguarding protocols and child protection standards. Informed consent 

and assent were obtained, and all interviews were conducted in safe, and private spaces. Respondents 

could skip questions or withdraw at any time. Special attention was given to gender sensitivity and respect 

for local norms. Female enumerators were deployed to interview girls and female caregivers. Interviews 

involving married adolescents or youth with disabilities were handled with additional discretion. 

Confidentiality was ensured through anonymization of data, secure storage, and pseudonym use in 

reporting. Data sharing was limited to the core evaluation team, and all identifying information was 

removed before analysis. In both locations, with the direct support of BTS and SOLIDERITY, referral 

systems were in place to respond to any disclosures of violence or mental distress. No adverse events 

were reported during the data collection period.  

3.5 Study limitations 
The evaluation faced several limitations that influenced data collection and respondent representation. 

Despite deliberate efforts, the field team encountered significant challenges in reaching adolescents and 

youth with disabilities in person. The rainy season posed logistical difficulties, affecting travel to certain 

field sites and limiting the time available for in-depth engagement.  After finishing in-person data 

collection, 3 IDIs were conducted over the phone with respondents with disabilities. Key Informant 

Interviews (KIIs) with some relevant government officials could not be conducted as many were 

unavailable due to official commitments and leave schedules surrounding the Eid-ul-Adha holiday. 

Additionally, although the project included participants from the third gender community in Kurigram, the 

evaluation team was unable to secure interviews with any third gender individuals despite multiple 

attempts as they were unavailable during the study period. This gap is acknowledged as a limitation in 
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fully capturing the perspectives of all beneficiary groups, particularly those at the intersection of multiple 

forms of marginalization. 

4. Evaluation findings by OECD-DAC criteria 
This chapter presents a structured synthesis of the SPiRiT project’s performance and outcomes, organized 

around the six internationally recognized OECD-DAC evaluation criteria.. Each criterion is examined using 

a combination of quantitative indicators and rich qualitative insights drawn from youth surveys, coach 

assessments, in-depth interviews, focus group discussions and PLA. The analysis is grounded in the 

project’s theory of change and interpreted through guiding frameworks and models which allowed not 

only to assess the degree to which intended results were achieved but also explores how contextual 

factors such as gender, geography, and institutional linkage influenced outcomes. This chapter aims to 

provide an integrated view of the project’s achievements, challenges, and the pathways through which 

change was experienced and sustained by adolescents and their communities. 

 

4.1 Relevance: Addressing the needs of displaced and 
vulnerable adolescent and youth 

This section assesses the relevance of the SPiRiT project by examining how well its design and 

interventions matched the needs and priorities of adolescents and youth facing climate-related risks, 

displacement, and social exclusion. Using data, the analysis explores how effectively SPiRiT addressed 

protection risks, promoted inclusion, and built resilience through sports. The findings show that access to 

safe spaces, flexible group activities, and gender-sensitive facilitation helped meet specific needs in both 

urban (Dhaka) and rural (Kurigram) settings.  

4.1.1 Access to safe and supportive sports environment  

At the baseline stage, only 12% of adolescents and youth reported regular 

access to sports spaces that were available, appropriate, and acceptable.  By the 

endline, access had improved substantially, with 71% of adolescents and youth 

reporting regular access to safe sports spaces. The most notable improvements 

were seen in the dimensions of acceptability (80%) and availability (77%), 

followed by appropriateness (56%).  

Indicator 1.1:  

Number of 

adolescents and 

youths who have 

regular access to 

safe sports 
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Disaggregated trends in access to safe sports by gender, age and location 

 
Figure 1: % Adolescent reported Accessibility Criteria by Gender 

Female participants reported notably higher scores across all three criteria of access, safety, and 

appropriateness, with a particularly strong result in the area of appropriateness (71% for girls compared 

to 40% for boys), reflecting significant progress in creating more gender-sensitive sports environments. 

At the baseline stage, only 13% of girls and 19% of boys had regular access to safe sports facilities. By the 

final evaluation, this gender gap narrowed considerably, with 80% of girls and 62% of boys reporting 

regular and safe access to sports, indicating a substantial improvement in both availability and inclusivity.  

 

Figure 2: % Adolescent reported Accessibility Criteria by Age 

Figure-2 presents perceptions of availability, appropriateness, and acceptability among adolescents and 

youth aged 15 to 19 and 20 to 24. Both groups’ shared generally positive views, with the older group 

averaging 73% compared to 70% for the younger group. Availability was high for both, with 76% of 

adolescents and 79% of youth reporting accessible services. Appropriateness, or how well services 

matched participant needs, was rated moderately at 55% for adolescents and 58% for youth. 

Acceptability, reflecting cultural and personal relevance, received the highest ratings, with 80 % of the 

younger and 81 % of the older group reporting positive experiences.  

69%

40%

78%

62%

85%
71%

82% 80%77%

56%

80%
71%

Availability Appropriateness Acceptability Total

% Adolescent reported Accessibility Criteria by Gender

Male (n=170) Female (n=176) % of total respondents (N=346)

76%
55%

80%
70%79%

58%

81% 73%77%
56%

80% 71%

Availability Appropriateness Acceptability Total

% Adolescent reported Accessibility Criteria by Age

15-19 Years (n=210) 20-24 Years (n=136) % of total respondents (N=346)
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Figure 3: % Adolescent reported Accessibility Criteria by Location 

Figure-3 presents adolescents’ and youth’s perceptions of accessibility across availability, 

appropriateness, and acceptability by location. Overall, respondents from Kurigram reported more 

favorable experiences, with an average score of 74% compared to 61 % in Dhaka. Availability was relatively 

high in both areas (75% in Kurigram and 84% in Dhaka). However, a clear gap appeared in appropriateness, 

with 63% in Kurigram finding services suitable, compared to only 31 % in Dhaka. This suggests 

interventions in Dhaka were perhaps require further adaptation to local needs. Acceptability was also 

higher in Kurigram (84%) than in Dhaka (68%). Qualitative findings echo these patterns, with Dhaka 

participants highlighting challenges such as overcrowded spaces, competing responsibilities, and limited 

safe venues, while Kurigram respondents described services as more relevant and easier to access within 

their community context. 

 

Case insight: Inclusive access for youth with disabilities 
 

Bidhu (pseudonym), a 19-year-old boy born with curved arms and legs, found new meaning in sports 

after years of stigma and isolation. The project provided a wheelchair to enable his participation as a 

goalkeeper and arranged for his daily commute with the help of a coach. These seemingly modest 

logistical adjustments created profound psychological shifts. 

“I used to cry alone in my room. Now I chase my dreams on the football field every day,” he said. 

For Bidhu, the football field became a space of courage, inclusion, and social recognition. Beyond 

playing, he became a valued team member and began dreaming of becoming a doctor to help others 

like him. 

This case underscores how physical access, paired with consistent adult support and emotional safety, 

can turn exclusive environments into platforms of dignity and possibility. It also highlights how simple, 

community-driven adjustments can bridge barriers for adolescents with disabilities in even the most 

resource-constrained urban settings. 
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84%
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4.1.2 Changes in access to safe and supportive sports environment 
before and during SPiRiT 

Improvements were seen not only in physical infrastructure but also in adolescents’ perceptions of safety 

and inclusion, signaling positive changes in both environment and social dynamics. The changed 

perception among adolescents was a shift from feeling excluded, unsafe, or overlooked in public spaces 

to feeling welcomed, emotionally secure, and socially valued in structured sports environments. They 

began to see sports not just as physical activity, but as a space for trust, peer connection, self-expression, 

and recognition. These results reflect progress at individual, community, and institutional levels. They 

underscore the project's success in expanding inclusive access to safe sports and its relevance to the lived 

experiences of displaced and marginalized adolescent and youth. Although some location-based and 

gender-specific barriers remain, the data indicates tangible advancement toward more inclusive, 

equitable, and protective systems that foster youth participation and resilience. 

 

Figure 4: % of respondents by reported gender on access to safe sports  

Figure 4 shows that access to safe and supportive sports environments for adolescents and youth 

improved significantly over the course of the SPiRiT project, rising from 48% at baseline to 92% at endline. 

Before the SPiRiT program, there was a notable gender gap in access to safe sports spaces, with male 

respondents reporting 52% access compared to an average of 43.5% for female respondents (46% for 15-

19 and 41% for 20-24 age groups). Before the intervention, access was highly uneven.  

52% 52%
46%

41%
48%

86% 89%
97% 96% 92%

15-19 20-24 15-19 20-24

Male Female Grand Total

% of respondents by reported gender on access to safe sports

Access to safe sports spaces before SPiRiT (%) Access to safe sports spaces  during SPiRiT (%)
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Figure 5: % of respondents reported by location on access to safe sports 

Figure 5 indicates that only 31% of respondents in Dhaka reporting access to safe sports spaces compared 

to 53% in rural Kurigram. These disparities reflected multiple urban constraints, including lack of 

dedicated open spaces, overcrowded environments, and safety concerns particularly for girls and 

displaced adolescents living in informal settlements which were explored more deeply in qualitative 

findings. 

Through site-specific adaptations, the project addressed these barriers by facilitating school-based access, 

reorganizing session schedules, and ensuring the presence of trained coaches and peer leaders who could 

provide both physical safety and emotional support. By the endline, access had dramatically improved in 

both contexts: 100% of adolescents and youth surveyed in Dhaka and 89% in Kurigram reported having 

access to safe spaces for sports. This convergence illustrates the project’s capacity to respond to 

contextual disparities through localized and participatory approaches. The endline evaluation surveyed 

100% of project participants and this universal exposure naturally reflects the project’s intended reach 

and confirms that project incorporated the respondents of the survey successfully. 

4.1.3 Knowledge and preparedness on migration, displacement, and 

climate vulnerabilities  

At the baseline stage, only 8% of adolescents and youth 

demonstrated basic awareness or preparedness around 

climate-induced risks and safe migration practices. By the 

endline, the combined % of adolescents and youth 

reporting improved knowledge and preparedness rose to 

61%. The following sections provide detailed explanation 

on that changes based on the endline evaluation findings.   

Outcome Indicator 2.1: The percentage of 

adolescents and youth who report 

enhanced knowledge and preparedness on 

issues related to migration, displacement, 

and other climate-induced vulnerabilities as 

a result of participating in sports-for-

protection and related activities. 
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Kurigram Dhaka Total

% of respondents reported by location on access to safe sports
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Disaggregated patterns in knowledge and preparedness 

Evaluation criteria Male 

(n=170) 

Female 

(n=176) 

% of total 

respondents (N=346) 

Knowledge 58% 67% 62% 

Preparedness 58% 61% 60% 

Total 58% 64% 61% 

Table 4: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by gender 

Table 3 presents gender-disaggregated outcomes on adolescents’ and youth’s knowledge and 

preparedness regarding safe migration, displacement, and climate-induced vulnerabilities. Overall, female 

participants demonstrated slightly higher outcomes (64%) compared to males (58%), with a notable 

difference in knowledge levels. 67% of females reported improved understanding versus 58% of males. 

Preparedness levels were more closely aligned, with 61% of females and 58% of males indicating readiness 

to respond to related challenges.  
 

Evaluation criteria  15-19 Years 

(n=210) 

20-24 Years 

(n=136) 

% of total 

respondents (N=346) 

Knowledge 62% 62% 62% 

Preparedness 58% 62% 60% 

Total 60% 62% 61% 

Table 5: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by age group 

In table 4, both age groups demonstrated similar levels of knowledge, with youth aged 20–24 showing 

slightly higher preparedness. This suggests that the sports-based awareness approach was generally 

effective across age groups. However, the marginal difference points to the need for reinforced, age-

appropriate messaging and more practice-based learning strategies to help younger adolescents fully 

internalize preparedness measures. 

Evaluation criteria  Kurigram 

(n=265) 

Dhaka 

(n=81) 

% of total 

respondents (N=346) 

Knowledge 68% 44% 62% 

Preparedness 65% 42% 60% 

Total 66% 43% 61% 

Table 6: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by location 

Table 5 demonstrates that participants in Kurigram reported significantly higher levels of knowledge (68%) 

and preparedness (65%) compared to those in Dhaka slums, with score 44% and 42% respectively. 

Although the curriculum and facilitation were identical, rural participants in Kurigram demonstrated 

higher knowledge and preparedness due to more regular attendance, stronger community cohesion, and 

the direct relevance of recurring climate-induced displacement in their lives. In contrast, adolescents in 

Dhaka’s urban slums faced challenges to continue sessions regularly, limited social networks, and 

competing daily urban stressors such as overcrowded living spaces, insecurity in shared public areas, 

noise, and the burden of household or income-generating work, which made it harder to retain and apply 

preparedness messages. 
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4.1.4 Addressing gaps in youth engagement  

To assess the project’s alignment with the evolving needs and realities of adolescents and youth, 

especially in displacement-affected settings, qualitative data was used to capture how participants 

perceived the value and appropriateness of the interventions. The following findings reflect their voices 

on the contextual fit and responsiveness of the SPiRiT approach. 

The SPiRiT project demonstrated strong alignment with the contextual needs of adolescents and youth 

experiencing climate displacement, poverty, and exclusion. Many participants highlighted how the project 

filled a critical gap in their lives by providing not just sports activities, but safe, inclusive, and emotionally 

meaningful engagement. 

In rural Kurigram, adolescents described their daily lives before SPiRiT as monotonous and isolating, with 

limited opportunities for structured recreation or personal growth. The arrival of the program brought 

not only physical activity but also purpose and belonging. One of the adolescents stated: 

“Before this project, we didn’t know what to do in the afternoons. We just stayed at home or wandered 

around. Now we have something meaningful. Everyone can join—even girls, who didn’t come out 

before, now come to the field and play. It feels like something important is happening here.” Adolescent 

Girl, age 15-19, Kurigram 

This statement underscores how the project tapped into a previously unmet need for communal, inclusive 

activities that recognized young people as agents of participation rather than passive receivers. 

4.1.5 Barriers and relevance in urban contexts 
In contrast, adolescents in Dhaka’s slums described more fragmented experiences. While they 

appreciated the activities, they pointed to barriers rooted in the urban context: lack of time due to school 

or part-time work, security concerns in shared public spaces, and low parental approval for girls’ outdoor 

participation.  

“We really enjoyed the sessions and wanted to come every time. But they often clashed with school 

hours or our household chores. Some girls had to stay home to help their mothers. And even if we 

managed to come, the field sometimes felt unsafe. Strangers from the neighborhood would gather and 

make comments. It was uncomfortable, and that made some girls stop coming.” Adolescent Girl, age 

15-19, Dhaka  

 

These reflections emphasize the need for location-specific adaptations. As the participant stated, “Some 

girls had to stay home to help their mothers,” highlighting how domestic responsibilities often took 

precedence. In addition, concerns about community judgment and reputational risk, particularly due to 

public exposure to unsolicited male attention, further limited parental support for girls' outdoor 
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participation. This effectively placed the burden of male behavior on girls’ mobility and autonomy. This 

reflects broader structural barriers where girls’ rights to public spaces are curtailed in the name of family 

and community reputation. While the SPiRiT model was highly relevant in principle, its implementation in 

urban contexts required more flexible scheduling, better facility arrangements, and sustained family and 

community engagement to fully meet the needs of vulnerable adolescents. Together, the narratives 

validate the project’s foundational relevance by prioritizing emotional connection, structured play, and 

social inclusion, but also signal the importance of refining design and delivery mechanisms to ensure 

accessibility and safety for all youth and engaging local influential people especially in complex urban 

environments.  

4.2 Effectiveness: Measuring what changed for 
adolescents and youth 
This section assesses the SPiRiT project's success in building adolescent and youth resilience, social 

inclusion, psychosocial well-being, and leadership. Using qualitative and quantitative data, it examines 

how sports intervention boosted life skills such as effective communication, teamwork and decision-

making, emotional regulation, and community participation, and explored youth engagement through 

creating awareness and strengthening preparedness with climate vulnerability and migration risks. The 

analysis also covers barriers to adolescent involvement, including gendered mobility, disability exclusion, 

and urban infrastructure issues. It uses Lundy's Model to evaluate the quality and safety of youth 

participation, checking for their space, voice, audience, and influence. By combining insights from youth, 

coaches, and local actors, this chapter offers a thorough look at how SPiRiT fostered meaningful 

engagement and protective environments for vulnerable youth. 

4.2.1 Inclusion and empowerment of adolescent and youth through S4P 
approach  

At the baseline stage, only 17% of adolescents and youth felt highly 

included and empowered to engage in climate-related and displacement 

decision-making processes. By the endline, this perception of inclusion 

and empowerment increased significantly, with 64% of adolescents and 

youth reporting improved inclusion and empowerment across family, 

peers, and community levels. The average inclusion rose to 67% at the 

family level, 70% at the peer level, and 56% at the community level 

compared to only 26%, 22%, and 2% respectively at baseline. These 

changes demonstrate an encouraging impact from the baseline. Gender 

differences persisted but narrowed slightly, with adolescent females 

showing greater gains, particularly at the peer and community. 

Impact Indicator 1:  % of 

adolescents and youth 

displaced and at risk of 

displacement participating in 

Sport activities feel better 

included and empowered to 

play an active role in 

addressing the risks linked to 

climate change and 

migration /displacement in 

their living environment 

“Before this project, no one asked what I thought. In the family, decisions were made by adults, and we 

just listened. But after the sessions, even my father asked, ‘What did you learn today?’ That made me 
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feel different, now my thoughts matter. I’m not just a girl at home and I can also contribute.” — 

Adolescent Girl, age 15-19, Kurigram 

Trends in inclusion and empowerment by gender, age and location 

The following section presents an interpretation of Table 9, which outlines the distribution of quantitative 

respondents across different demographic groups and methods, offering a foundational lens for 

understanding the depth and diversity of adolescent and youth voices on inclusion and empowerment in 

the final evaluation process. 

Evaluation criteria Male 

(n=170) 

Female 

(n=176) 

% of total 

respondents (N=346) 

Family Level 68% 67% 67% 

Peer level 74% 66% 70% 

Community Level 59% 53% 56% 

Total 67% 62% 64% 

Table 7: Levels of inclusion and empowerment by gender 

 

Table 6 indicates that male participants experienced slightly higher inclusion at both peer (74%) and 

community levels (59%) compared to females, who reported 66% and 53% respectively. This difference 

may reflect ongoing gender-based barriers, as qualitative findings show that adolescent girls, particularly 

those living in conservative rural areas and displacement-affected urban slums, face mobility restrictions, 

community gossip, and safety concerns that limit their participation in public and community spaces. In 

contrast, boys have more freedom to engage socially outside the household, which helps explain their 

higher inclusion scores at peer and community levels. Despite these challenges, girls showed considerable 

progress in family-level inclusion, reaching 67%. This indicates that changes are happening within 

households. 

Levels of inclusion and 

empowerment by age 

15-19 Years 

(n=210) 

20-24 Years 

(n=136) 

% of total 

respondents (N=346) 

Family Level 66% 70% 67% 

Peer level 69% 71% 70% 

Community Level 49% 67% 56% 

Total 61% 69% 64% 

Table 8: Levels of inclusion and empowerment by age 

Table 7 indicates that youth aged 20–24 reported a higher level of inclusion (69%) compared to 

adolescents aged 15–19 (61%), with a particularly large gap at the community level (67% versus 49%). This 

difference underscores that leadership development which is a core outcome of S4P, was more visible 

among the youth.  Youth appeared to benefit more from opportunities to take on leadership roles and 

participate in community-based actions. Qualitative data also reveals that youth, particularly those aged 

20–24, actively translated their leadership skills into tangible community-level actions. These included 

organizing awareness sessions on drug prevention, gender-based violence, and climate risks; leading anti-

drug rallies and tree-planting initiatives; and directly intervening in cases such as attempted child marriage 

by involving local authorities. They also facilitated group reflections, coordinated community mapping 
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activities, and engaged with teachers, religious leaders, and local officials to advocate for safer and more 

inclusive spaces for adolescents. On the other hand, the relatively lower score among younger 

adolescents, especially in terms of community inclusion, were linked to their limited roles in decision-

making processes and cultural norms that restrict their active involvement. While they gained confidence 

through sessions, their leadership contributions remained largely informal or restricted to family and peer 

settings. These age-based differences suggest that while the program succeeded in fostering leadership 

among youth, there is a need to create more age-appropriate and structured pathways for younger 

adolescents to gradually build and practice leadership within safe, supported environments. The age-

based differences also emerged clearly in the qualitative findings. Youth aged 20–24 described feeling 

more confident and capable of participating in decision-making spaces, often taking on facilitation roles 

or leading community awareness events. 

This is consistent with quantitative findings showing that older youth had a higher average inclusion score 

(69%) compared to adolescents aged 15–19 (61%), with the most significant gap at the community level 

(67% vs. 49%). The data suggests that youth benefited more from leadership opportunities embedded in 

the program design. 

Evaluation criteria Kurigram 

(n=265) 

Dhaka 

(n=81) 

% of total 

respondents (N=346) 

Family Level 74% 47% 67% 

Peer level 74% 57% 70% 

Community Level 63% 36% 56% 

Average Total 70% 47% 64% 

Table 9: Levels of inclusion and empowerment by location 

At baseline, adolescents and youth in Dhaka reported higher inclusion and empowerment (28%) 

compared to those in Kurigram (9%), but by endline (see table 8), this trend reversed, with Kurigram 

participants reporting 70% inclusion and empowerment, significantly higher than Dhaka’s 47%. Rural 

youth showed stronger inclusion within both family and peer settings, with 74% in each category, 

suggesting deeper engagement in local social networks. In contrast, youth from urban slum areas like 

Bauniabadh and Beguntila experienced lower community-level inclusion, with only 36% feeling actively 

involved. This may be due to the fact that they come from different regions of the country and feel less 

connected to the city. 

 

Case insight: From isolation to leadership 
Alo (pseudonym), a 19-year-old girl living with a physical disability in Dhaka, had long experience 
isolation, both physically and emotionally. Social stigma, mobility challenges, and a lack of supportive 
spaces had confined her to the margins of her community. “I didn’t have friends nearby. I only went to 
college when I absolutely had to. Most of the time, I stayed in,” she shared. Her disability was not only 
a physical barrier, but it was also socially amplified by harmful perceptions that questioned her very 
right to participate, study, or be visible. 
The SPiRiT project marked a turning point. What began with her hesitant participation in traditional 
games evolved into a profound process of personal transformation through life skills and pillar sessions. 
She began reconnecting with others, learning to express herself, regulate emotions, and take initiative. 
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“Before, I would break things when I was angry. Now, I take a deep breath, I listen to music. I try to 
understand myself first,” she reflected.  
Alo’s empowerment did not stop at self-awareness. As she grew more confident, she stepped into visible 
roles of leadership: helping to stop a child marriage, organizing anti-drug and tree-planting campaigns, 
and speaking in public meetings.  
Most remarkably, her growing leadership influenced others. Community members began to recognize 
her as a change-maker. Her family, which once saw her as the youngest and most dependent, began 
consulting her on household decisions. “They used to think of me as the youngest. Now they say, ‘Ask 
her first,’ she said proudly.  
Alo’s story is a compelling example of what inclusive, safe, and psychosocially supportive spaces can 
achieve when they center the voices of youth with disabilities. Through SPiRiT, she found not only a 
place to belong, but a platform to lead. 

4.2.2 Trends in sports participation before, during, and after the SPiRiT 
project 

 
Figure 6: % of adolescent and youth reported sports participation 

The SPiRiT project significantly boosted sports engagement, notably closing a pre-existing gender gap 

where male participation (75-82%) far outstripped female (30-45%). During the project, a remarkable 95% 

of adolescents and youth reported increased involvement, with 94% intending to continue sports post-

project (see figure 6). This surge reflects enhanced confidence, agency, and motivation, aligning with 

"Power Within" and "Power To" dimensions.  

The reduced gender disparity highlights the project's inclusive programming success, demonstrating not 

only immediate outcome-level effectiveness but also deeper shifts in gender norms and youth agency, 

indicating profound behavioral and social transformation. The strong intent for continued participation 

also signals early sustainability, crucial for the project's long-term goal of fostering resilience and ongoing 

engagement for youth in displacement-affected areas. 

“Now they don’t say anything. When the girls win prizes and come back as champions, then the 

community doesn’t have anything to say. Then they praise—Wow, your daughter is doing well!” Parent, 

FGD, Kurigram 
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4.2.3 Barriers to inclusion and participation in urban Dhaka: insights 

from qualitative findings 

To understand the effectiveness of the SPiRiT project in urban contexts, particularly in Dhaka’s slum 

communities, qualitative findings reveal a complex web of structural, environmental, and social 

challenges that shaped youth participation. In contrast to Kurigram, where consistent attendance and 

stable group dynamics fostered trust and emotional connection, Dhaka’s implementation was marked by 

challenges in regular participation due to urban stressors,, logistical conflicts, and less cohesive peer 

relationships. Key factors and contexts related to urban stressors are discussed in more detail later (see 

Section 4.2.5). 

Disrupted group dynamics and emotional disconnect 

One adolescent shared how the transient nature of group membership made it difficult to develop 

meaningful connections or engage in emotionally reflective dialogue: 

“In our group, people came and left all the time. Some joined one day and never returned. Others came 

late or didn’t know what we had done before. We didn’t know each other well, and there wasn’t 

enough time to build a connection. It’s hard to talk about important things—like feelings or family 

issues—when the group keeps changing and you’re not sure who’s really listening.” Adolescent Boy, age 

15-19, Dhaka 

This quote highlights how the instability of peer groups disrupted trust-building and limited the 

psychological safety necessary for adolescents to engage in deeper conversations—key to achieving the 

project’s psychosocial and empowerment objectives. Further analysis of KIIs, FGDs, and IDIs reveals that 

the transient nature of group membership in Dhaka was shaped by multiple urban-specific barriers. 

Adolescents often faced competing demands such as school, informal work, or household chores, leading 

to irregular attendance. Frequent family relocations in informal settlements and eviction-related mobility 

meant that groups were constantly reshuffled. Moreover, safety concerns in shared public fields, parental 

restrictions, especially for girls, and weak institutional support from schools or local authorities further 

undermined consistent participation. Combined with the stress and social fragmentation of slum life, 

these factors disrupted trust-building and made it difficult for adolescents to sustain meaningful peer 

connections. 

Everyday barriers faced by adolescent girls 

Environmental insecurity and time poverty, especially in female-headed households or where girls bear 

domestic responsibility further limited inclusion despite high interest in the program. For many, even 

when sessions were physically accessible, the social and physical environments undermined their ability 

to participate fully. 
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“I learned many things, and I wanted to keep coming. But sometimes the sessions were too far, or they 

started late when my mother needed me at home. It wasn’t the project’s fault—but for girls like us, 

these small things become big barriers.”  Adolescent Girl, age 15-19, Dhaka 

Such reflections shed light on the lived realities of urban adolescents, where competing responsibilities, 

gendered mobility constraints, and safety concerns in public spaces become silent deterrents to regular 

attendance. 

Together, these quotes offer a layered understanding of why community-level inclusion in Dhaka 

remained low, with only 47% overall inclusion and 36% at the community level, according to the 

quantitative data. The challenges faced were not merely programmatic but deeply embedded in the urban 

context which is clearly marked by overcrowding, insecurity, lack of flexible infrastructure, and gendered 

mobility constraints. To improve effectiveness and equity in such settings, the findings highlight the need 

for context-responsive adaptations. This includes flexible session scheduling, decentralized venues closer 

to homes, enhanced safety measures in public play spaces, and proactive family engagement strategies 

to reduce attendance barriers for girls and vulnerable youth. 

4.2.4 Building emotional resilience and communication skills  

To assess the outcomes related to emotional resilience and improved communication skills among 

adolescents and youth, a set of carefully designed, behaviorally grounded questions were included in the 

final evaluation. These questions went beyond surface-level responses and explored practical application, 

self-awareness, and interpersonal dynamics. The data presented in the following sections reflect not only 

the frequency of selected strategies and skills, but also the depth of emotional competence developed 

through the SPiRiT training. The multiple-response format enabled a nuanced understanding of how 

participants internalized and practiced various techniques highlighting the multifaceted impact of the 

intervention on their psychosocial resilience. 

Trust-building skills learned 

% of respondents responses on improved trust 

building skills by location (Multiple answer) 

Kurigram 

(n=150) 

Dhaka 

(n= 24) 

Total 

(N=174) 

Improved trust in peer relationships 72% 33% 67% 

Learning to rely on teammates 65% 38% 61% 

Building mutual respect 59% 54% 59% 

Supporting others in a team 41% 25% 39% 

Table 10: % of respondent’s responses on improved trust building skills by location 

Overall, the activities of SPiRiT on trust-building proved effective in developing key interpersonal skills 

among adolescents and youth, as reflected in the total responses. Gender differences in responses were 

not significant, indicating that both male and female participants benefitted similarly from the trust-

building sessions. Table 9 presents the self-reported skills gained by adolescents and youth on the trust-

building activities of the SPiRiT project. As the question allowed multiple responses, each percentage 
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reflects the proportion of total responses selected by that particular skill, not mutually exclusive 

categories. 

A majority of participants reported improved trust in peer relationships (67%), followed by learning to rely 

on teammates (61%), building mutual respect (59%) and supporting others in a team (39%). These 

outcomes highlight the project's strong contribution to fostering supportive peer connections, emotional 

safety, and teamwork, especially the critical components of psychosocial resilience and inclusion. 

When disaggregated by location, a striking disparity emerges. Kurigram participants consistently 

reported higher outcomes across all trust-building indicators, suggesting stronger engagement with the 

sessions and possibly more cohesive group dynamics in the rural setting. For instance, 72% in Kurigram 

reported improved peer trust, compared to 33% in Dhaka. Likewise, outcomes such as learning to rely on 

teammates (65%) and supporting others in a team (41%) were more prominent in Kurigram. 

These findings reflect challenges such as irregular attendance, limited community cohesion, or urban-

specific stressors that hinder consistent engagement in group-based psychosocial learning. In sum, while 

the overall findings affirm the effectiveness of the SPiRiT training in strengthening trust and peer-based 

collaboration, the location-wise analysis signals the need for context-specific adaptations, especially in 

urban areas like Dhaka, to ensure equitable impact and deepen collective learning outcomes. 

Communication and emotional regulation skills learned 

The overall results demonstrate meaningful progress in building emotional communication skills among 

project participants. Gender differences in responses were minimal, suggesting that both male and female 

participants gained equally from the project activities. Yet the location-specific gap underscores the need 

for tailored facilitation strategies to ensure that vulnerable urban youth are not left behind in acquiring 

these essential life skills. 

Evaluation criteria (multiple answer) Kurigram 
(n=150) 

Dhaka 
(n= 24) 

Total 
(N=174) 

Breathing and calming exercises 68% 38% 64% 

Identifying and naming emotions 67% 33% 62% 

Managing anger or frustration 52% 13% 47% 

Supporting others emotionally 31% 21% 29%   

Table 11: Improved communication and emotional regulation skills 

Table 10 shows that the SPiRiT project significantly contributed to building effective communication and 

emotional regulation skills among adolescents and youths. At the total level, a high proportion of 

participants reported learning key techniques such as breathing and calming exercises (64%) and 

identifying and naming emotions (62%), which are fundamental components of self-awareness and 

emotional intelligence. Additionally, 47% of respondents reported gaining skills in managing anger or 

frustration, and 29% noted an improvement in their ability to support others emotionally.  
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A closer location-wise analysis reveals notable disparities in reported outcomes on improved 

communication and emotional regulation skills. In Kurigram, a majority of adolescents reported learning 

key emotional regulation techniques, with 68% citing breathing and calming exercises and 67% identifying 

and naming emotions. Similarly, over half noted improved ability to manage anger and frustration. These 

figures reflect strong uptake of self-regulation and emotional awareness skills, suggesting that the 

ENGAGE curriculum was effectively delivered and internalized in the rural context. 

In contrast, participants from Dhaka reported considerably lower learning across all indicators, with 38% 

citing breathing techniques, 33% identifying emotions, and only 13% able to manage frustration.  This 

variation reflects the complex urban context, where time poverty, environmental stressors, external 

obstacles to attend sessions regularly, and limited safe spaces likely affected learning absorption. While 

the training content was consistent across locations, these external and circumstantial challenges in 

Dhaka made it harder for adolescents to fully internalize and practice the techniques compared to their 

peers in rural settings. 

Emotional management techniques  

Evaluation criteria (multiple answer) Kurigram 
(n=150) 

Dhaka 
(n= 24) 

Total 
(N=174) 

Physical activity 65% 38% 61% 

Social support seeking 59% 42% 56% 

Problem-solving (collaborative solutions) 49% 29% 47% 

Coming up with a new solution 20% 17% 20% 

Mindfulness practices (grounding techniques, using 5 sense) 13% 29% 15% 

Table 12: Emotional management techniques 

The overall findings reflect significant improvement in the adoption of coping and emotional management 

techniques among adolescents and youth engaged in the SPiRiT project. Notably, participants 

demonstrated a strong uptake of physical activity, social support seeking, and collaborative problem-

solving which are the key components of psychosocial resilience. Gender differences were minimal, 

indicating that both boys and girls benefited similarly from these interventions. However, the clear 

location-based disparity highlights the importance of adapting facilitation strategies to urban realities.  

Table 11 presents insights into the coping and emotional management techniques adopted by adolescents and 

youth during the SPiRiT project. Overall, the most commonly reported strategies were physical activity (61%) 

and social support seeking (56%), indicating a strong emphasis on active and relational coping. These 

techniques align with the “safety and social connection” pillars of the MHPSS framework and reflect the 

project's success in promoting peer interaction and stress relief through structured activities. Problem-solving 

through collaborative solutions (47%) was also widely practiced, highlighting the project’s impact on 

encouraging constructive thinking and teamwork. In contrast, fewer respondents reported using strategies 

that require higher self-awareness or introspection, such as mindfulness practices (15%) and coming up with 

new solutions (20%). These lower figures may suggest that such techniques demand more guided facilitation, 

repeated exposure, or personal reflection, which might have been limited by time or contextual factors. 
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A disaggregated analysis by location reveals a clear disparity in the adoption of emotional management 

techniques between Kurigram and Dhaka. Participants from Kurigram consistently reported higher uptake 

across nearly all indicators. For instance, 65% engaged in physical activity as a coping mechanism and 59% 

sought social support. This difference suggests a strong emphasis on active and relational strategies in the rural 

context. Similarly, 49% reported using collaborative problem-solving techniques, while 20% cited coming up 

with new solutions to challenges. These trends indicate effective internalization of the training content, likely 

facilitated by more stable group dynamics, consistent participation, and stronger emotional safety in Kurigram. 

In Dhaka, responses were lower in most categories, with 38% practicing physical activity, 42% seeking social 

support, and 29% engaging in collaborative problem-solving. Interestingly, mindfulness practices stood out as 

a positive exception, reported by 29% of Dhaka respondents, which was more than double the figure in 

Kurigram. The comparatively lower engagement in other areas reflects the influence of urban stressors such 

as crowding, constant noise, heavy workloads, and limited facilitator continuity, which likely made it harder for 

adolescents to consistently apply and reinforce the emotional regulation strategies introduced by the program. 

These differences highlight the impact of external challenges rather than participants’ capacity or willingness 

to learn. 

Creative thinking or problem-solving abilities  

Evaluation criteria (multiple answer) Kurigram (n=150) Dhaka (n= 24) Total (N=174) 

Decision making 82% 29% 75% 
problem identification 74% 42% 70% 
Where to go if I face any problem 56% 33% 53% 
Leading a group or session 49% 21% 45% 
Performing under pressure 20% 21% 20% 

Table 13: Creative thinking or problem-solving abilities 

Table 12 shows how adolescents and youth perceived improvements in their creative thinking and 

problem-solving abilities as a result of the SPiRiT training. The reported percentages correspond to the 

share of respondents selecting each skill or learning outcome, with multiple choices permitted. Given the 

minimal gender-based variation, data are shown in aggregate to represent overall trends. The data 

indicates that the SPiRiT training made a meaningful contribution to enhancing participants’ creative 

thinking and problem-solving abilities. At the overall level, the most frequently reported outcomes were 

improvements in decision-making (75%) and problem identification (70%), suggesting that the training 

successfully strengthened foundational cognitive skills that are essential for youth resilience and 

leadership. Over half of the respondents (53%) also reported knowing where to seek help when facing a 

problem, indicating better awareness of support systems and resources. 

Moderate levels of reported improvement were seen in leading a group or session (45%), pointing to 

growing confidence in leadership roles. However, only 20% of participants indicated they improved their 

ability to perform under pressure, suggesting that this more advanced skill might require more targeted 

or practice-based interventions to fully develop. 

A location-wise analysis reveals a significant difference in reported improvements in creative thinking and 

problem-solving abilities between adolescents in Kurigram and Dhaka. Youth in Kurigram consistently 

demonstrated higher levels of skill acquisition across most indicators. Notably, 82% of participants in 
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Kurigram reported improved decision-making skills, compared to only 29% in Dhaka. Similarly, 74% of 

Kurigram respondents indicated they had developed the ability to identify problems effectively, while just 

42% of their Dhaka counterparts reported the same. Awareness of available support systems was also 

stronger in Kurigram, with 56% stating they knew where to go if they faced a problem, compared to 33% 

in Dhaka. Additionally, nearly half of the Kurigram respondents (49%) reported gaining confidence in 

leading a group or session which is more than double the proportion in Dhaka (21%). 

Interestingly, the only indicator without a notable location-based gap was “performing under pressure,” 

where both groups reported relatively low and nearly identical outcomes (20% in Kurigram and 21% in 

Dhaka). This suggests that more advanced stress-coping and performance skills may require additional 

focus across both contexts. 

The higher scores for problem identification (70%) and decision making (75%) reflect skills that were 

practiced through structured, facilitator-led activities, making them easier to grasp. In contrast, “coming 

up with a new solution” (20%) requires deeper creative thinking, confidence, and sustained practice, 

which was harder to achieve, especially in Dhaka where irregular attendance and urban stressors limited 

continuity. Thus, while youth could identify problems and decide among known options, generating 

entirely new solutions remained more challenging. 

Overall, the data indicates that adolescents in Kurigram were more likely to internalize and apply critical 

thinking and leadership skills, likely supported by more consistent facilitation, group stability, and 

community engagement. In contrast, the comparatively lower scores in Dhaka may reflect the challenges 

of delivering structured learning in urban slum environments characterized by external stressors, and 

fewer leadership-building opportunities. 

4.2.5 Understanding the location-based disparities: Insights from 
qualitative data 
The significantly higher scores reported by participants in Kurigram across trust-building, communication, 

emotional regulation, and problem-solving reflect the presence of stable group dynamics, safer spaces, 

stronger community engagement, and supportive facilitators. In contrast, the consistently low scores in 

Dhaka point to a more complex environment shaped by irregular participation, weak institutional support, 

unsafe public spaces, and emotional fragmentation. This section presents a critical discussion to excavate 

the disparities based on qualitative findings.  

Group cohesion and trust formation 

In Kurigram, youth consistently reported feeling safe and supported by their peers. Structured, consistent 

attendance allowed them to develop trust and mutual understanding over time: 

“Our group stayed the same every week. We knew each other well and trusted one another. If someone 

came in feeling sad or worried, others would listen and support them without judgment. It became a 

space where we could speak freely, whether it was about our dreams, our anger, or the challenges at 

home. We didn’t feel alone anymore, and that made all the difference.”  Youth Female, FGD, Kurigram 
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In contrast, in Dhaka, trust-building was hampered by constantly shifting group composition: 

“Sometimes our group didn’t feel the same each session. A few girls came only once or twice, some 

stopped coming after a break, and others would miss sessions because of exams or family work. When 

that happened, it was like starting over each time. We couldn’t build the same closeness, and it felt 

awkward to talk about personal feelings or problems when you weren’t sure who would be there next 

time.” Youth female, age 20-24, Dhaka 

This instability severely undermined the formation of emotionally safe environments that was essential 

for practicing trust-based and collaborative behaviors. 

Barriers to emotional expression and communication 

Adolescents in Kurigram found SPiRiT activities effective in improving emotional regulation through 

breathing exercises, peer sharing, and reflective sessions. The rural setting offered relative calm and 

familiarity that enabled deeper emotional engagement: 

“In the sessions, we practiced breathing and calming techniques. At first, it felt a bit unusual, but over 

time we started using them when we were angry or overwhelmed. If someone was upset, the others 

would sit beside them, let them speak, and offer comfort. We didn’t shout or fight like before. It helped 

us feel more in control of our emotions and taught us how to support each other.”, Community coach, 

Kurigram 

Meanwhile, youths in Dhaka struggled to apply communication and regulation techniques due to 

environmental stressors: 

“We learned about breathing and 

grounding techniques during the 

sessions, and I understood how they 

could help calm us down. But when I 

went home, it was a completely 

different world. The rooms are crowded, 

there’s constant noise like people 

arguing, children crying, televisions on. 

Sometimes my parents are stressed too, 

and everything feels tense.” —, Youth 

male, age 20-24, Dhaka 

 

“I really liked the calming exercises and 

group sharing. During the sessions, I felt 

more relaxed and hopeful. But once I went 

home, it all disappeared. Our house is small 

and noisy, with people arguing, children 

crying, and no space to think quietly. I want 

to practice what we learn, but in that chaos, 

I forget everything. It’s not that I don’t 

care—it’s just hard to hold onto calmness in 

the middle of so much stress. —Adolescent 

girl, age 15-19, Dhaka 
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These quotes reflect how external stressors like noise, crowding, and domestic tension blunted the 

psychosocial impact among adolescent and youth in urban settings. 

Facilitation skill disparities between Kurigram and Dhaka 

While the SPiRiT project enhanced facilitation skills in both locations, qualitative data reveals notable 

differences in how these were applied in Kurigram and Dhaka. These disparities reflect variations in 

community context, session stability, infrastructure, and youth engagement. 

In Kurigram, coaches worked in more stable settings with consistent attendance and stronger support 

from families and local leaders. This enabled predictable sessions, deeper trust-building, and effective 

reinforcement of life skills. As one coach described: 

“In the seventh session, the girls chose to work on a nutrition garden as their community initiative. What 

stood out was that I didn’t need to assign tasks—they organized everything themselves. Some 

conducted household surveys, others spoke with the agriculture officer or coordinated with elders. It 

showed how much leadership and teamwork they had developed through earlier sessions. I simply 

observed and supported when needed.” Sports Coach, KII, Kurigram 

Facilitators also found it easier to offer psychosocial support, aided by close community ties. As another 

coach noted: 

“If someone was missing sessions, we visited the home, talked to parents, and tried to understand the 

reason—sometimes it was emotional stress. We were trained to provide initial support, and escalate if 

needed.” Sports Coach, KII, Kurigram 

In contrast, Dhaka coaches faced high-pressure urban conditions like irregular attendance, limited field 

access, and fluid group composition often disrupted learning. They had to work harder to maintain 

discipline and ensure emotional safety. A female coach explained: 

“The boys in my group were always eager to play and often lost interest during the discussion parts. 

They’d say, ‘Apa, let us just play first.’ So I had to adapt. I told them, ‘Let’s agree on today’s goal first—

then we’ll play.’ That way, they felt included and began to see that the games had a purpose.” Sports 

Coach, KII, Dhaka 

Logistical and social barriers further complicated participation, especially for girls. As one coach noted: 

“Our girls had school until late in the afternoon, and since we used the school field, we weren’t allowed 

in during class hours. Sometimes we had to wait until evening. By then, many girls were tired or had 

household duties, which made regular attendance difficult.” Sports Coach, KII, Dhaka 
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These contrasts show that while the facilitation approach was consistent, its implementation varied by 

location. Kurigram’s cohesive environment supported smoother delivery, while Dhaka required greater 

adaptability. This highlights the importance of location-specific strategies and continued support for 

facilitators, especially in urban low-resource contexts. 

4.3 Impact: Exploring the deeper transformations in 
youth lives 
This section examines the social, emotional, and behavioral changes resulting from the SPiRiT project, 

with a focus on youth empowerment, gender norms, and community attitudes. Drawing on mixed-

method findings, it illustrates how sports participation enhanced psychosocial well-being, leadership, and 

coping with climate-related risks. It also explores shifting perceptions among community members, 

caregivers, and institutions regarding adolescent engagement and gender inclusion. Through personal 

stories, indicator trends, and stakeholder input, the chapter shows how structured sports activities 

fostered both individual development and broader changes in attitudes and protective practices. 

4.3.1 Psychosocial well-being after participation in MHPSS activities   

At the baseline stage, only 8% of adolescents and youth reported any 

noticeable improvement in psychosocial well-being, with limited availability of 

structured MHPSS interventions and high levels of emotional stress associated 

with displacement, poverty, and social marginalization. By the final evaluation, 

perceived improvements in psychosocial well-being rose substantially to 54% 

overall. Among the two MHPSS pillars assessed, the highest perceived gain 

was reported under the second pillar (Relationship, bonds, network), with 56% 

of respondents noting better relational connections. The first pillar, reflecting 

emotional safety and a sense of stability, was close behind at 53%.  

Outcome indicator 1.2: 

The percentage of 

youth and adolescents 

who report 

improvement in their 

perceived psychosocial 

well-being following 

MHPSS programme 

completion 

Disaggregated patterns in psychosocial well-being by gender, age and location 

Evaluation criteria Male 

(n=170) 

Female 

(n=176) 

% of total respondents 

(N=346) 

P1 - Safety, security, and stability 52% 53% 53% 

P2 - Relationship, bonds, network 55% 57% 56% 

Total 53% 55% 54% 

Table 14: Psychosocial wellbeing pillars by gender 

Table 13 presents gender-disaggregated findings on two core pillars of psychosocial well-being as 

reported by adolescents and youth. Overall, the data shows a relatively balanced perception of 

psychosocial well-being across genders, with female participants reporting slightly higher scores in both 

domains. 

In Pillar 1, which reflects feelings of safety and stability in their surroundings, 52% of males and 53% of 

females expressed positive perceptions, resulting in an overall response of 53% across the total sample. 
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In Pillar 2, which assesses the strength of relationships and social connections, 55% of males and 57% of 

females reported positively, with a combined result of 56%. 

The average across both pillars stands at 54% for the total respondent group (N=346), indicating a 

moderate level of psychosocial well-being among adolescents and youth overall. The consistently higher 

scores among females suggest that they may be experiencing slightly stronger social bonds and a greater 

sense of emotional security than their male counterparts. These findings highlight the importance of 

maintaining gender-responsive approaches to psychosocial programming while continuing to strengthen 

relational support systems for all youth. 

Evaluation criteria 15-19 Years 

(n=210) 

20-24 Years 

(n=136) 

% of total 

respondents (N=346) 

P1 - Safety, security, and stability 53% 53% 53% 

P2 - Relationship, bonds, network 53% 61% 56% 

Average Total 53% 57% 54% 

Table 15: Psychosocial wellbeing pillars by age group 

Table 14 presents age-disaggregated findings on two key pillars of psychosocial well-being as reported by 

adolescents aged 15–19 years and youth aged 20–24 years. For Pillar 1, both age groups reported identical 

perceptions, with 53% of respondents in each group indicating a sense of safety and stability in their 

environment. However, a notable difference appears in Pillar 2, where 61% of the 20–24 age group 

reported strong social bonds and relational support, compared to 53% among the 15–19 age group. 

As a result, the overall psychosocial well-being score was slightly higher for the youth group (57%) than 

for adolescents (53%), leading to a total average of 54% across all respondents. These findings suggest 

that while perceptions of environmental safety are consistent across age groups, youth tend to feel more 

connected and supported socially. This highlights the need for age-sensitive approaches—particularly in 

strengthening peer support and relational networks among younger adolescents to enhance their overall 

psychosocial resilience. 

Evaluation criteria Kurigram 

(n=265) 

Dhaka 

(n=81) 

% of total respondents 

(N=346)* 

P1 - Safety, security, and stability 61% 27% 53% 

P2 - Relationship, bonds, network 59% 46% 56% 

Average Total 60% 36% 54% 

Table 16: Psychosocial wellbeing pillars by location 

The table presents location-wise findings on two key pillars of psychosocial well-being reported by 

adolescents and youth from Kurigram and Dhaka. Respondents from Kurigram reported significantly 

higher overall well-being (60%) compared to Dhaka (36%). In Pillar 1, which covers personal safety, 

emotional security, and environmental stability, 61% in Kurigram responded positively, while only 27% 

did so in Dhaka. Pillar 2 focuses on social relationships and supportive connections. Here too, Kurigram 

scored higher at 59% compared to 46% in Dhaka, although the gap is narrower. Combined, 54% of 

respondents across both locations reported positive psychosocial well-being. 

These findings reveal a clear rural-urban disparity. Youth in Kurigram reported greater safety, stability, 

and connection. In contrast, lower scores in Dhaka, particularly in safety and stability, suggest urban 
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stressors, limited social networks, or limited support systems. This points to the need for targeted urban 

psychosocial support that promotes environmental security and stronger social relationships. 

Understanding the concept of well-being in daily life 

 

Figure 7: % of respondents’ responses on understanding the concept of well-being 

The data shows that the SPiRiT project effectively strengthened participants’ understanding of well-being 

as a core concept in youth development. A large majority (75%) recognized that well-being includes 

emotional, social, and physical aspects, indicating a solid grasp of multidimensional wellness, which 

supports self-care and resilience. 

Additionally, 63% of participants felt more capable of handling daily stress, suggesting improved coping 

skills. About 36% said they are now better able to contribute to their family and community, reflecting 

greater confidence and civic engagement. However, only 34% reported recognizing their personal 

potential, pointing to a gap in self-reflection and identity development that may need more attention in 

future sessions. 

Responses were generally balanced across genders, with both male and female participants showing 

similar benefits. Females slightly outpaced males in reporting contributions to family and community (21% 

vs. 16%), while males showed marginally higher confidence in stress management and personal growth. 

These small differences may reflect social roles but do not indicate major disparities in outcomes. 

Overall, the findings reflect solid progress in promoting holistic youth well-being. While core knowledge 

and coping skills were effectively built, placing greater emphasis on self-awareness could further support 

youth leadership and long-term resilience. 

4.3.2 Youth capacity development through ENGAGE curriculum 

In addition to the general assessment of emotional resilience and communication skills, a dedicated set 

of questions was asked exclusively to participants of the ENGAGE Curriculum. A total of 176 respondents 

participated in the survey from the ENGAGE curriculum among them 150 from Kurigram and 26 from 

Dhaka. Among them, 81 were male and 93 were female. These specific questions aimed to explore deeper 
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outcomes related to youth-led action, leadership confidence and knowledge, life skill enhancement, and 

community engagement.2  

Life skills improvement  

Evaluation criteria Male Female Total 

15-19 20-24 15-19 20-24 

Communication 51% 53% 47% 26% 45% 

Cooperation 19% 15% 21% 19% 19% 

Emotional management 9% 6% 13% 10% 10% 

Creative problem-solving 6% 12% 0% 13% 6% 

Responsibility 9% 6% 3% 3% 5% 

All of the above 6% 9% 16% 29% 14% 

Table 17: Life skills improved through the ENGAGE curriculum sessions 

The Engage training sessions contributed notably to life skills development among adolescents and youth, 

with communication (45%) and cooperation (19%) emerging as the most frequently improved skills. These 

gains indicate enhanced interpersonal abilities, which are closely tied to the Social Connection pillar of 

the MHPSS Framework. However, only 14% of participants reported improvement across all listed life 

skills, which included emotional management, creative problem-solving, and responsibility. 

Gender and age-based differences were also apparent. Girls aged 20–24 were the least likely to report 

improvement in communication skills, with only 26% indicating progress in this area. This points to 

potential barriers in peer interaction or limited opportunities for expressive engagement within training 

settings. In contrast, boys and younger adolescents seemed to benefit more from participatory formats. 

While the program successfully supported basic interpersonal skill development, it may require deeper, 

more sustained engagement to build higher-order skills like emotional regulation and problem-solving.  

Responsibilities and accountability  

Evaluation criteria Male Female Total 

Learning to rely on teammates 36% 28% 64% 

Building mutual respect 32% 28% 60% 

Improved trust in peer relationships 24% 26% 51% 

Developing honesty in group settings 13% 12% 25% 

Table 18: Responsibilities taken and accountability learned 

The SPiRiT training helped adolescents and youth understand accountability through teamwork and 

shared responsibility. Relying on teammates (64%) and building mutual respect (60%) were the most 

common experiences, showing strong peer collaboration and trust. Gender patterns were generally 

consistent, though males slightly exceeded females in relying on teammates (36% vs. 28%) and building 

 
2 The improvements described in this section are based on participants' self-reported changes, as baseline data for 
ENGAGE-specific indicators was not collected. This approach captures perception shifts rather than comparison with 
baseline scores. 
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respect (32% vs. 28%). Improved trust in peer relationships (51%) was reported equally by both groups, 

reflecting the success of group-based trust activities. However, only 25% mentioned developing honesty 

in group settings, indicating that deeper aspects of accountability may need more focus. 

Overall, these findings align with the “Power With” dimension of empowerment, as participants engaged 

in respectful, cooperative roles. Strengthening reflection on responsibility and honesty could further 

enhance youth accountability in future programs. 

Knowledge on engaging communities and stakeholders 

 

Figure 8: Knowledge on Community and Stakeholder Engagement % 

The data highlights varied levels of knowledge among ENGAGE curriculum participants regarding 

community and stakeholder engagement. Overall, 44% of participants identified key stakeholders, making 

it the most commonly understood aspect of engagement. This indicates a foundational awareness of who 

holds influence and decision-making power in their communities. However, the gender breakdown 

reveals a notable gap: 59% of male participants reported this understanding compared to only 32% of 

females, suggesting a need to further strengthen girls’ exposure to stakeholder analysis and external 

networking.  

Meanwhile, 26% of participants demonstrated an understanding of power and interest dynamics in 

communities, with comparable responses across genders. This suggests a moderate level of awareness 

about how influence operates within community systems, but points to the need for deeper learning 

around power structures and advocacy strategies. More advanced or applied components showed lower 

overall uptake. Only 3% of respondents mentioned mapping community resources, indicating limited 

familiarity with identifying and leveraging local assets—an essential skill for planning effective community 

initiatives. Similarly, 25% reported knowledge of engaging through action plans, with a significantly higher 

proportion of females (32%) than males (15%), hinting at a stronger involvement of female participants 

in planning exercises or practical group work. 
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Confidence in planning youth-led initiatives 

 

Figure 9: Confidence in planning youth-led initiatives 

Final evaluation data indicates a high level of confidence among respondents in their ability to plan youth-

led initiatives aimed at addressing community well-being challenges. A significant majority, 68%, reported 

feeling very confident, while another 25% expressed being somewhat confident. This suggests that the 

ENGAGE curriculum was successful in equipping adolescents and youth with the necessary knowledge, 

planning skills, and motivation to take initiative in their communities. Only a small portion of respondents 

expressed lower confidence, with 5% remaining neutral and just 2% stating they were not very confident. 

These low figures indicate that barriers to leadership or uncertainty in planning were relatively uncommon 

among the group.  

Overall, the responses reflect strong program effectiveness in fostering youth leadership and 

empowerment, aligning well with the project’s goals of promoting active youth participation and 

ownership in addressing local challenges. This high confidence also signals potential for sustainability, as 

motivated and capable youth are more likely to continue engaging in community actions beyond the 

project’s lifespan. 

4.3.3 Addressing harmful behaviors: Qualitative insights 

While the SPiRiT project was primarily designed to enhance psychosocial well-being and social inclusion 

through sports, qualitative findings reveal that its influence extended far beyond structured sessions. 

Across both urban and rural contexts, adolescents, youth leaders, and community members shared how 

participation in SPiRiT contributed to a visible reduction in harmful behaviors—ranging from drug use, 

mobile gambling, and excessive screen time to early marriage, child abuse, and unsafe practices within 

the community. 
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“Earlier, many youths in our area were getting into drugs and wasting time on mobile games. But after 

joining SPiRiT, they became more active—playing regularly, reflecting in groups, and staying away from 

bad habits. Now, they have less time for those things and more focus on doing something good 

together.” Community Support Group Member, FGD, Bauniabadh 

This shift from passivity to purpose was also evident in rural Kurigram, where youth took the initiative to 

prevent child marriage: 

“When we heard about a child marriage last month, we first spoke to the girl’s family. When they didn’t 

agree, we informed the authorities, and the marriage was stopped.” Youth Leader, KII, Kurigram 

Such protective engagement extended beyond individual behavior change and led to organized collective 

actions by adolescents. In Bauniabadh, Dhaka, youth participants initiated and led a drug awareness rally 

under the theme “Prevent Drug Abuse for a Healthy Life.” As one youth leader explained,  

“We identified drug addiction as a major issue. So, we organized a rally… I led that rally along with 

another girl. We also assigned different responsibilities to other members. All this became possible 

because of the SPiRiT project”. Youth Leader, KII, Dhaka  

This level of ownership not only fostered leadership but also mobilized peers around a shared social 

concern. Echoing this shift, a community support group in Kurigram observed noticeable changes in how 

adolescents spent their time:  

“Previously, they spent a lot of time on mobile phones. Now it's not like that. They don’t watch their 

mobile all the time anymore. Now they are busy with games. That mobile time is gone.” Community 

Support Group member, FGD, Kurigram 

Together, these reflections suggest that SPiRiT’s approach not only helped young people recognize risks 

like addiction but also equipped them to take positive action—replacing risky or isolating behaviors with 

structured, peer-driven activities that promote safety, connection, and self-discipline. Moreover, SPiRiT 

participants and community allies confronted broader protection risks, including child abuse and unsafe 

physical environments: 

“Our children try to stop child marriage and they even called the administration to intervene. They also 

raise awareness against child abuse.” Community Support Group member, FGD, Kurigram 

These narratives collectively illustrate how SPiRiT created supervised, emotionally safe spaces that 

allowed youth to develop protective routines and accountability toward themselves and their 

communities. By engaging regularly in purposeful group activities, adolescents improved their emotional 
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regulation, time use, and decision-making skills. These are the key components of psychosocial resilience 

as defined by the MHPSS framework. 

Through the lens of Rowlands’ Empowerment Framework, these outcomes reflect a strengthening of both 

“Power Within” (enhanced confidence and self-worth) and “Power To” (capacity to act on behalf of 

oneself and others). The reduction in risky behaviors and increased community action affirm the value of 

SPiRiT as a holistic model for youth empowerment, protection, and behavior transformation. 

4.4 Efficiency: Investing in sustainable youth support 
Building the capacity of community-based coaches and facilitators was central to SPiRiT’s strategy for 

promoting youth psychosocial well-being and resilience. By training local adults with practical and 

theoretical tools, the project aimed to create lasting support systems in communities facing displacement, 

poverty, and climate risks. Efficiency referred not only to training delivery but also to how effectively these 

skills were applied and adapted in challenging contexts. Alongside strengthening adult facilitators, the 

program also focused on building the confidence and skills of adolescents and youth to plan and 

implement youth-led initiatives that addressed community well-being challenges. Evaluating efficiency 

therefore considered both coaches and youth, examining how knowledge and skills from the ENGAGE 

curriculum and sports sessions translated into tangible actions, and highlighting the rural-urban 

differences, gender patterns, and key enablers or barriers that shaped inclusive, healing-centered sports 

and youth-led initiatives. 

4.4.1 Understanding and practical skills among sports 

coaches/facilitators 

Aligned with the MHPSS Framework, the capacity building of coaches/facilitators aimed to equip them 

not only with theoretical knowledge but also with practical skills to create safe, healing-centered, and 

empowering environments for youth those affected by displacement and climate vulnerability.

 

Figure 10: % of understanding and practical skills among sports coaches by location 

At the baseline, only 14% of coaches and facilitators demonstrated strong knowledge and skills related 

to psychosocial well-being, revealing a substantial capacity gap at the onset of the SPiRiT project. By the 

final evaluation, however, the evaluation data reflects a notable shift in conceptual understanding, with 

89% of coaches in Kurigram and 86% in Dhaka reporting a strong grasp of key concepts related to 
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psychosocial support, child protection, and inclusive coaching(see Figure 10). This marks a significant 

improvement, indicating that the training sessions were effective in delivering the theoretical components 

of the Sports for Protection (S4P) approach across both rural and urban settings. 

Despite this encouraging progress in knowledge acquisition, a gap emerges in the translation of 

understanding into practical skills. Figure 10 shows that while 75% of Kurigram coaches expressed 

confidence in applying these skills in the field, only 57% of Dhaka-based coaches reported the same. This 

disparity suggests that coaches in rural areas were better able to internalize and implement the training 

content potentially due to more consistent session delivery, stronger community engagement, or closer 

mentorship support. 

64% of coaches in Kurigram demonstrated proficiency in both domains, compared to only 43% in Dhaka. 

These figures point to a critical opportunities for improvement in implementation in urban areas, likely 

shaped by contextual barriers such as irregular participation, logistical challenges, or limited access to 

follow-up support. 

On average, 73% of coaches across locations performed well across key indicators of capacity, which 

reflects a strong foundation for psychosocially responsive coaching. However, this overall success also 

masks the need for more targeted, location-sensitive strategies, particularly in Dhaka. Addressing this gap 

may require tailored interventions such as refresher training, practical coaching labs, and on-the-ground 

mentoring, especially in high-pressure or underserved urban settings. 

 

Figure 11: % of understanding and practical skills among sports coaches by gender 

From a gender perspective, female facilitators showed higher conceptual understanding, with 94% 

demonstrating clarity on the S4P principles especially around emotional safety and child protection (see 

Figure 11). Yet, their practical skill levels were slightly lower at 65%, which may reflect structural 

limitations such as mobility restrictions or fewer opportunities for hands-on facilitation. Even so, the 

combined competency levels between genders were nearly equal 74% for males and 73% for females. 

However, with 40% of coaches still reporting gaps in either understanding or application, there remains 

a clear need for continued investment in field-based coaching support to ensure that all facilitators can 

consistently deliver high-quality, healing-centered sports activities for vulnerable youth. 
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4.4.2 Specific skill and knowledge gains among the coaches/facilitators  

As part of the SPiRiT project’s final evaluation, coaches were asked to reflect on the specific skills and 

knowledge they found most useful in their work with adolescents and youth following their participation 

in project training. This analysis provides insight into the areas where the training was most impactful, as 

well as gaps that remain. Understanding these perspectives is crucial to assessing the effectiveness of the 

coach capacity-building component and identifying opportunities for strengthening future 

programming—particularly in relation to youth engagement, psychosocial support, and protection. 

 

Figure 12: % of Coaches selecting each skill 

The above data reflects the specific skills and knowledge areas that sports coaches found most useful in 

their work with adolescents and youth after participating in SPiRiT project training. The most commonly 

cited skill was communication and conflict resolution (83%), indicating that coaches prioritized the ability 

to engage effectively with youth and manage interpersonal dynamics. This is essential in building trust, 

reducing misunderstandings, and supporting inclusive group environments. 

Leadership and facilitation were also widely reported as valuable by 77% of coaches, suggesting that the 

training successfully strengthened their capacity to guide, motivate, and organize youth activities with 

confidence. These top two areas reflect the central role coaches play not just in sports instruction, but 

also in shaping safe, participatory spaces. Psychosocial support and emotional well-being were selected 

by 40% of coaches, indicating a moderate uptake of mental health-related competencies. While 

encouraging, this also suggests there is room to further strengthen coaches' capacity in addressing 

emotional needs. 

About one-third (34%) of coaches found the training on climate-related risks useful, which aligns with the 

SPiRiT project’s focus on building awareness and preparedness among youth. Similarly, coaching and team 

building (31%) was highlighted as a supportive skill, reinforcing the role of structured group activities in 

fostering peer engagement and resilience. Notably, only 14% of coaches mentioned child protection and 

safeguarding as a key takeaway. This low figure suggests the need for further emphasis on protection 

protocols and the coach's role in upholding safety standards for adolescent and youth from marginalized 

backgrounds. 
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4.4.3 Challenges faced by coaches/facilitators 

The following narrative summarizes the challenges faced by coaches in applying the skills and knowledge 

gained through SPiRiT project training to support adolescents and youth. The most frequently reported 

barrier was time constraints or workload, cited by 60% of coaches. This suggests that balancing training 

responsibilities with other personal or professional duties remains a significant challenge, potentially 

limiting the consistency of support provided to youth. 

 

Figure 13: % of coaches reporting each challenge 

Difficulty engaging in marginalized youth and limited resources or facilities were each reported by 40% of 

coaches. These findings reflect persistent structural and contextual barriers, especially in reaching out to 

girls, adolescents with disabilities, or those from displaced backgrounds. Lack of safe spaces, equipment, 

and inclusive outreach mechanisms may hinder full participation. 

About 26% of coaches mentioned a lack of community or family support, indicating that while coaches 

may be motivated, broader community buy-in remains inconsistent. This gap can undermine efforts to 

sustain youth engagement, especially in settings where family approval is crucial. Cultural or social 

barriers (20%) further highlight the influence of local norms that may restrict participation, particularly 

for adolescent girls or youth from minority groups. This underscores the need for continuous community 

sensitization and parent engagement. Although only 13% of coaches reported inadequate follow-up or 

refresher training as a challenge, indicating that while the initial training was effective, ongoing capacity-

building is still essential to reinforce skills and respond to evolving field challenges. 

4.4.4 Efficiency gains among adolescents and youth 

While strengthening the capacity of coaches and facilitators was central to the SPiRiT project’s efficiency 

strategy, the program also aimed to build the confidence and skills of adolescents to plan and implement 

youth-led initiatives addressing community well-being challenges. Evaluating youth efficiency shows how 

they translated knowledge and skills from the ENGAGE curriculum and sports sessions into actions, as well 

as the enablers and barriers that shaped their ability to sustain such efforts. 
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Confidence in Youth-Led Planning 

Final evaluation data shows a high level of confidence among adolescents in planning youth-led initiatives. 

Across both locations, 68% reported feeling very confident, and 25% somewhat confident. Only 5% 

remained neutral, and just 3% expressed low confidence (see figure 9). These findings suggest the 

curriculum and participatory activities effectively built planning and organizational skills, alongside 

motivation to take initiative. As one Kurigram youth shared: 

“Before, I never thought I could speak in front of others. After the sessions, I felt I could guide my friends 

and even organize small events. I realized my opinion matters.” Youth female, FGD, Kurigram 

Skill gains supporting efficiency 

The skills underpinning youth-led efficiency mirrored those reported by coaches. Adolescents highlighted 

communication, leadership, conflict resolution, and collaborative problem-solving as key areas of growth. 

These skills helped them organize peers, mobilize support, and address both psychosocial and community 

challenges. 

In Kurigram, youth initiated small-scale actions such as awareness sessions on early marriage, clean-ups, 

or supporting younger children with emotional regulation. In Dhaka, while youth showed similar 

motivation, their initiatives were mostly project-supported, with fewer self-driven efforts due to 

competing responsibilities, irregular attendance, and contextual stressors. A Dhaka participant explained: 

“I wanted to plan something for our area, but between school, home chores, and helping my mother 

with work, there was no extra time. I could join when the project organized things, but starting on my 

own was too hard.” IDI, Youth female, age 20-24 Dhaka 

In contrast, a Kurigram youth described: 

“We didn’t wait for the project to tell us. After learning about child marriage, we went as a group to talk 

to a family in our village and convinced them to stop it. The elders listened because they saw us working 

together.” Youth male, FGD, Kurigram 

Urban-Rural and Gender Variations 

Youth efficiency reflected the same rural-urban divide seen in coach performance. In Kurigram, stable 

community networks, regular schedules, and stronger parental support enabled adolescents to practice 

leadership. In Dhaka’s urban slums, overcrowding, economic pressures, and the need for young 

adolescents to engage in income-generating work constrained time and energy for youth-led initiatives. 

Gender also shaped opportunities. Girls showed strong conceptual clarity and motivation to lead but faced 

mobility restrictions, family disapproval, and community gossip, especially in Dhaka. As one participant 

said: 
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“My parents were proud that I learned new things, but they were afraid of what neighbors would say if I 

kept going out too often. They didn’t stop me completely, but they said, ‘Choose carefully how much you 

get involved.’” IDI, Youth female, age 20-24, Dhaka 

Linking youth and coach efficiency 

Youth efficiency was closely linked to coach performance. In Kurigram, consistent mentorship reinforced 

leadership confidence. In Dhaka, logistical and contextual barriers limited the continuity and depth of 

support available to youth. A Kurigram participant reflected: 

“Our coach always checked on us and encouraged us to try new ideas. When we wanted to organize a 

street drama about child marriage, he helped us talk to the elders and made it happen.” Youth male, 

FGD, Kurigram 

This highlights that youth efficiency depends not only on individual skills but also on the enabling 

environment shaped by coaches, families, and communities. Overall, the project enhanced the efficiency 

of both coaches and youth, creating a foundation for sustainable, youth-led community support. 

However, findings also show the need for tailored approaches to sustain youth-led initiatives in urban 

slums, including decentralized venues, stronger parental engagement, and continued mentoring support. 

4.4.5 Operational challenges and constraints: Qualitative insights  

Although the SPiRiT project made strong progress in building adolescent, youth, coach and facilitator’s 

capacity, qualitative data from KIIs and FGDs revealed several operational challenges affecting program 

efficiency. Coaches often struggled to translate training into consistent, high-quality support for youth. 

Despite gaining key knowledge and skills, they faced persistent barriers in applying them. These challenges 

spanned three areas: limited time, complex community dynamics, and inadequate infrastructure. 

Time and workload pressures 

Many coaches spoke of the difficulty balancing training facilitation with other professional or domestic 

responsibilities. This tension was particularly evident in urban settings where employment instability or 

long commute times made regular facilitation difficult. 

“Sometimes we had back-to-back community duties and coaching. You can’t say no to either. But youth 

sessions got shortened or rushed.” Sports Coach, KII, Kurigram 

Engaging marginalized youth 

In both Dhaka and Kurigram, facilitators noted difficulty in maintaining the engagement of marginalized 

adolescents, especially girls and youth with disabilities. In several FGD sessions, youths shared that family 

disapproval or social stigma often led to dropout or irregular attendance. 
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“Our coach tried to involve girls more. He encouraged us and even adjusted the time so we could 

attend. But in our village, some families don’t allow it—especially after dark or if boys are around. They 

think it’s unsafe or inappropriate for girls to play in public. Even if we want to join, we have to listen to 

our parents. Some girls stopped coming because their families didn’t agree.” Youth female, FGD, 

Kurigram 

Resource constraints 

A recurring theme across KIIs was the lack of adequate sports materials and safe physical spaces, 

particularly in slum areas of Dhaka. Coaches expressed frustration with field sharing, unexpected evictions 

from community grounds, and broken equipment. 

Limited community and institutional support 

Several facilitators and project staff emphasized that without consistent institutional support from local 

authorities, parents, or schools, the project risked becoming isolated. Even when coaches were well-

trained, they faced resistance when community norms clashed with inclusive sporting practices. 

“I can coach well. But if the parents say ‘No, you don’t go,’ the girl will stay home. We need more family 

meetings.” Community Leader, KII, Kurigram 

This highlights the need for multi-layered support to sustain youth engagement. At the community level, 

parents and local leaders need to actively encourage participation, reduce stigma around girls’ 

involvement, and help address safety concerns. At the institutional level, schools can align schedules, 

endorse youth initiatives, and integrate psychosocial learning into extracurricular activities, while local 

authorities can provide formal recognition, secure safe venues, and mediate resource-sharing in 

contested spaces. Such coordinated efforts would legitimize inclusive practices, ensure continuity, and 

enable both coaches and youth to translate their skills into sustainable community action. 

Gaps in urban vs. rural implementation 

The contrast between Kurigram and Dhaka emerged clearly in both facilitator reflections and youth 

experiences. In Kurigram, coaches had better access to facilities and experienced comparatively stronger 

community ownership. Sessions followed regular schedules, and local governance structures, such as 

union parishad representatives and community leaders, generally supported youth engagement by 

legitimizing activities and providing venues. However, even in rural areas, deep-seated social norms 

sometimes limited participation for girls and marginalized groups, highlighting the need for continued 

parental and community sensitization. 

Conversely, in Dhaka, efficiency was hampered by the transient nature of informal settlements, shared or 

contested sports grounds, and limited institutional presence. Coaches and youth faced disrupted sessions, 

security risks, and weak parental approval. In addition, adolescents in Dhaka often balanced school, 
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household chores, and income-generating activities, leaving less time and energy for consistent 

participation or youth-led initiatives. 

“Many times, the field was occupied or unsafe. We came, waited, and hoped things would work out. 

But some days, we had to leave without completing the session.” Youth Leader, KII, Dhaka 

This operational unpredictability in urban Dhaka affected both coach morale and youth motivation, risking 

a breakdown of the psychosocial gains the project aimed to nurture. The fragmented urban ecosystem, 

coupled with the lack of government-recognized recreational space and competing daily priorities, made 

efficiency in Dhaka less attainable without tailored institutional arrangements. 

4.5 Coherence: Connecting with broader systems  

Despite lacking explicit instructions within the final evaluation methodology to assess the SPiRiT project's 

coherence, the evaluation team utilized qualitative data to explore how well the project complemented 

existing initiatives and integrated into both formal institutional frameworks and informal community 

structures. Thus, the coherence of the SPiRiT project reflects how well its strategies and partnerships 

aligned with local systems, community structures, and other priorities. 

4.5.1 Alignment with local institutions: Opportunities and gaps 

Qualitative findings demonstrate that the SPiRiT project has potentialities to establish strong coherence 

with local institutions and community mechanisms, particularly in rural areas like Kurigram. These 

partnerships could enable SPiRiT to become embedded within existing governance and social structures, 

rather than functioning as an isolated intervention. 

“Different types of linkages are made. We are forming a committee with schoolteachers, imams, 

and community reps to monitor youth engagement.” Sports Coach, KII, Kurigram 

While institutional alignment in Kurigram was relatively strong, with committees formed and shared use 

of community spaces, this did not fully address household-level and cultural barriers. Deep-seated norms 

still limited the participation of girls and marginalized youth, highlighting that formal linkages alone were 

not sufficient to ensure equitable engagement. In several locations, SPiRiT sessions were held on school 

premises or in community fields jointly used by government and NGO programs. This shared use of space 

and community infrastructure reflected a practical form of alignment. Moreover, the project’s emphasis 

on psychosocial well-being, gender inclusion, and child protection aligned well with local values around 

discipline, moral guidance, and care for vulnerable groups. 

“Our religious leaders started supporting girls' playtime after they saw what the coach explained 

during Friday prayers.” Community Support Group Member, FGD,  Kurigram 
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SPiRiT youth were invited to speak at meetings, contribute to planning activities, and represent their peer 

groups which clearly indicate the early signs of vertical coherence between grassroots initiatives and 

informal governance structures. 

However, while local government Sports officers acknowledged the conceptual alignment between SPiRiT 

and national youth policy, their practical involvement remained limited. Implementation often occurred 

in parallel to sub-district or municipal level programs, without formal referral systems or co-planning 

mechanisms with grassroots. 

“Yes, the program aligned… but our involvement was very little. You and I may plan together in a 

meeting, but unless we see it happen in the field, we can’t say for sure.” District Sports Officer, KII, 

Kurigram 

These observations point to the need for more formal partnerships, especially in complex urban 

environments, where system-wide coordination is crucial for sustained engagement. Integration with 

youth departments, city corporations, or education authorities could enhance SPiRiT’s visibility and 

scalability in such contexts. 

Importantly, SPiRiT is also reshaping expectations of project participants and stakeholders. The project 

has introduced a sense of aspiration among many adolescents and youth, particularly around leadership, 

education, and future livelihoods. However, this growing sense of possibility is not yet matched by clear 

institutional pathways. Many youths now dream of becoming coaches, social workers, or community 

leaders, but lack access to follow-up training, vocational skills, or economic opportunities to realize these 

ambitions. Without structured linkages to existing programs in vocational education, ICT training, mobile 

servicing, tailoring, or enterprise development, these aspirations risk becoming sources of frustration. 

4.5.2 Complementarity with other programs and services 

The SPiRiT project was widely perceived by stakeholders, youth, parents, and local officials as a 

complementary initiative that addressed critical gaps left unfilled by existing programs. This added value 

was especially visible in urban slum contexts like Bauniabadh in Dhaka, where adolescents and caregivers 

had limited access to safe, engaging, and emotionally supportive environments. 

“Before SPiRiT, no one came to our area with this kind of idea. We had education programs, but 

nothing for sports or mental support.” Parent, FGD, Dhaka 

For many participants, SPiRiT represented the first time they experienced sports as more than just physical 

exercise. The project’s emphasis on emotional safety, inclusive facilitation, and life skill development 

through games and reflection sessions distinguished it from other local initiatives.  

In rural areas like Kurigram, SPiRiT aligned well with local priorities and filled institutional voids in youth 

development. Schools and community leaders welcomed the project’s focus on vulnerable groups who 
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are often excluded from mainstream recreational or civic opportunities. However, even in these areas, 

the absence of formalized partnerships with local institutions occasionally limited the project’s reach and 

visibility within the government system. 

“No, we had no official agreement with them… they focused more on working with girls in remote 

or vulnerable areas.” District Sports Officer, KII, Kurigram 

This quote reflects a common issue raised in several KIIs: although SPiRiT aimed to align with local actors 

and sectoral goals, the absence of formal agreements or referral systems sometimes led to parallel efforts 

or missed collaboration. Coordination with youth clubs, education offices, and Upazila sports bodies was 

mostly informal, limiting shared resources and joint monitoring. 

In Dhaka, some respondents noted occasional overlap with other youth programs focused on vocational 

or health messaging. While these overlaps were usually complementary, they highlighted the need for 

better mapping and coordination, especially in crowded urban areas with many actors. 

Despite these gaps, SPiRiT was viewed as non-competitive and welcomed by both government and 

community stakeholders. Its participatory and rights-based approach, including the use of Lundy’s Model, 

helped position it as an inclusive and context-responsive initiative filling gaps left by mainstream 

programs. 

4.5.3 Institutional integration and exit planning 

While SPiRiT successfully established meaningful linkages with local actors, the level of institutional 

embedding and sustainability planning varied across implementation sites. In Kurigram, a number of 

youth groups took steps toward formal recognition by registering as community-based clubs under the 

Youth Development Department. These developments show promising early steps toward system-level 

continuity, especially in rural areas where local government actors are more accessible and engaged in 

community life. Informal collaboration with Upazila departments and follow-up by coaches and staff 

supported these linkages. However, in urban Dhaka, community members raised concerns that the lack 

of structured handover mechanisms could weaken SPiRiT’s momentum. While youth enthusiasm and 

community support remained strong, there were fears that without leadership support and material 

inputs, youth groups might lose direction after the project ends. 

 

“We have no financial capacity or infrastructural 
scope so we can’t take full ownership unless 

someone trains the next batch of youth leaders or 
helps with equipment.” Community Support Group 

member, FGD, Dhaka 

 

“Yes, this model can be included in government 
policy… but the coordination must start from 

the Ministry so that field-level implementation 
becomes our responsibility.”  District Sports 

Officer, KII, Kurigram 
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Despite repeated acknowledgment of SPiRiT’s relevance to youth development and protection goals, 

public institutions were not sufficiently prepared or mandated to assume stewardship of the model after 

the project’s close. Furthermore, SPiRiT sparked aspirations among adolescents and youth particularly 

those interested in becoming coaches, mentors, or local change makers. However, the absence of 

structured links to skills training, vocational education, or economic pathways created a disconnectedness 

between new ambitions and actual opportunities. 

“After we finish school, we want to do something more—maybe coaching, maybe computer or tailoring 

training. But we don’t know where to go or how to apply.” Adolescent Girl, FGD, Kurigram 

If these emerging aspirations are not met with enabling environments and tangible next steps such as 

access to government youth schemes, TVET, mobile servicing, IT training, or entrepreneurship support, 

they may turn into frustration or disappointment, particularly for youth nearing adulthood. Thus, while 

SPiRiT has built strong foundations for community ownership, psychosocial wellbeing and youth 

leadership, the next phase of sustainability requires institutional linkages. This will ensure that the energy 

SPiRiT has introduced in young people leads to durable empowerment, not just temporary engagement. 

 

4.6 Sustainability: Will the change last? 

This section draws on a combination of quantitative survey data and qualitative insights from key 

informant interviews with sports coaches, facilitators, and community actors across Kurigram and Dhaka. 

It examines how the Sports for Protection (S4P) approach was received, interpreted, and practiced by 

frontline sports personnel. Through triangulation of baseline and final evaluation data, the analysis 

captures changes in knowledge, motivation, and institutional commitment among local actors, who are 

central to sustaining and mainstreaming the project’s protective and inclusive goals.  

 

 

 

 

4.6.1 Sports Actors’ perceptions of the effectiveness of the S4P 

approach 
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The long-term impact of the SPiRiT project relies on local sports actors3, who serve as both facilitators and 

community influencers. Their perception of the S4P approach’s effectiveness is critical not only as an 

indicator of program success but also as a driver of sustainability, since their willingness to adopt and 

continue these practices beyond the project period determines whether the change will last. At the 

baseline, findings revealed limited awareness or conceptual clarity among sports actors regarding the 

Sports for Protection approach. Only a small number of them had any exposure to using sports as a 

psychosocial or protective tool. Their roles were largely transactional focused on competition, training, or 

event coordination, rather than rights-based facilitation. While most actors acknowledged the emotional 

benefits of sports, few were able to articulate or implement structured inclusion strategies, especially 

those sensitive to gender, displacement, or trauma. By the final evaluation, this picture had changed 

significantly. 

 

Figure 14: Assesses the extent to which sports actors consider the S4P approach to be effective 

All participating sports actors (100%) expressed high willingness to adopt the S4P approach in their work 

with adolescents and youth. During the interview, they were asked “To what extent are you willing to 

adopt the 'Sports for Protection' approach to enhance the protection and wellbeing of adolescents and 

youth?”- in response to this question, 94% of sports actors reported believing that the approach was 

effective “to a great extent” in promoting youth protection and well-being, while the remaining 6% 

endorsed it “to a moderate extent.” Additionally, the calculated average rating on a five-point Likert scale 

was 4.68, indicating near-universal affirmation of the approach’s perceived effectiveness.  

All sports actors across both Kurigram and Dhaka expressed strong willingness to adopt the S4P approach 

to support adolescent well-being. In Dhaka, 100% of respondents endorsed the approach “to a great 

extent,” highlighting its strong acceptance even in complex urban contexts. In Kurigram, while the 

 
3 Sports actors at local, sub-district, district and national levels, government District Sports Associations, District sports office, 

National Olympic Committee (NOC) of Bangladesh, sports teachers, Sports federations, and their associations – who have a role 
in creating an enabling environment for the participation of adolescents and youth in safe sports even after the phase-out of the 
project.   

6%

94%

The extent to which sports actors consider the Sports for 
Protection (SfP) approach to be effective

to a moderate extend to a great extend
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majority (93%) also expressed strong support, a small portion (7%) indicated only moderate willingness, 

possibly reflecting concerns about long-term sustainability or resource constraints in rural areas. 

These shifts clearly reflect success across multiple OECD-DAC criteria, particularly effectiveness, impact, 

and sustainability. The transformation in sports actors' attitudes from baseline to final evaluation 

suggests that SPiRiT not only introduced a new paradigm but succeeded in embedding it within the belief 

systems and day-to-day practices of local sports actors. This is critical for sustainability, as these 

individuals are likely to remain embedded in their communities beyond the life of the project and can 

serve as long-term champions of inclusive youth engagement. 

4.6.2 Sustainability of outcomes and stakeholder commitment 

This analysis is derived through a triangulation of qualitative data collected through Participatory Learning 

Assessment (PLA), Focus Group Discussions (FGDs) and Key Informant Interviews (KIIs) across Kurigram 

and Dhaka. By integrating multiple perspectives and geographic contexts, the findings offer a nuanced 

understanding of the project's sustainability prospects. The insights reflect how community members and 

youth perceive their readiness and capacity to continue SPiRiT-supported activities, and how varying 

levels of institutional linkage, community ownership, and youth leadership influence the likelihood of 

long-term continuation and social inclusion. The themes below synthesize this triangulated evidence into 

two dimensions: institutional/community readiness and youth-led continuity. 

Institutional and community readiness for continuity 

The SPiRiT project placed strong emphasis on fostering community ownership from the outset, and the 

final evaluation findings suggest moderate to high potential for institutional and informal continuation of 

its key components. Particularly in rural Kurigram, there was visible evidence of community-level 

commitment to sustain adolescent engagement through sports and protective dialogue, even beyond the 

project period. 

“We used to see youth sitting idle, 

wasting time in mobile. Now they play, 

they talk, they plan things. We feel it’s 

our responsibility to help keep this 

going.” Parent, FGD, Kurigram 

“We even adjusted our courtyard area and 

asked neighbors to keep it free during 

sessions. If this helps the children, why not 

support?”  Community Support Group 

Member, Kurigram 

Community leaders and parents in Kurigram noted that their engagement was not limited to passive 

observation. They actively adjusted schedules, offered physical spaces (such as yards or school fields), and 

even mediated with resistant family members to help adolescents, especially girls, continue participating. 
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Moreover, several KIIs highlighted emerging collaborations between youth groups and institutional actors 

such as teachers, local council members, and imams, who were beginning to recognize the broader social 

value of sports for protection. This is a key step in localizing responsibility for adolescent well-being. 

“Different types of linkages are made. We are forming a committee with schoolteachers, imams, and 

community reps to monitor youth engagement.” Sports Coach, KII, Kurigram 

In contrast, urban Bauniabadh presented a mixed picture. Although youth interest remained strong and 

some families reported increased appreciation for inclusive sports activities, sustainability efforts were 

undermined by several constraints. These included lack of consistent access to safe play areas, 

overcrowded community spaces, and weak institutional presence to formally take over facilitation roles. 

“In the beginning, we thought this was just for some months. But now that our children have changed! 

They use less mobile than before, they go outside to play. We worry what will happen when this stop. 

Will anyone take it forward?” Parent, FGD, Dhaka 

Despite this, community support groups and some proactive families were exploring ways to bridge the 

gap. For example, a group of parents in Bauniabadh discussed converting a nearby alley into a semi-formal 

play space during certain hours, supported by a neighborhood-based watch group. 

“We are discussing with local shops to sponsor small snacks or equipment. If a few parents help, maybe 

we can keep the sessions alive.” Community Support Group Member, FGD, Dhaka 

These efforts indicate incipient local innovations, though still fragile and dependent on continued 

motivation and guidance. Overall, institutional and community readiness was stronger in rural contexts, 

where community coherence and trust in youth leadership were more embedded. Urban sustainability, 

while promising, requires external support mechanisms to stabilize and reinforce early progress. 

Youth readiness and leadership for long-term engagement 

The SPiRiT project achieved notable success in nurturing youth leadership and peer support networks, 

particularly in Kurigram. Adolescents were not only participants but also emerging facilitators—taking on 

roles in session planning, resolving peer conflicts, and encouraging attendance among their peers. These 

competencies, when embedded through consistent mentoring, are indicators of lasting empowerment. 

“Before, I couldn’t speak in front of others. Now I lead group warm-ups, and even plan games. It feels 

good when others listen to me.” Adolescent Girl, FGD, Kurigram 

Youth shared how they began leading initiatives such as local clean-up efforts, organizing friendly 

matches, and advocating for continued group meetings. These small but meaningful steps represent the 

internalization of SPiRiT’s empowerment and participation goals. 
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“We started a girls’ team ourselves. It was small but felt like a real team. We even solved a fight 

between two members just like the coach did.” Youth male, FGD, Kurigram 

Qualitative data also suggests that the concept of responsibility among youth evolved during the project—

from passive attendance to active contribution. Several youths described supporting peers who were shy 

or excluded, introducing elements of horizontal leadership and mutual care, hallmarks of protective peer 

environments. 

In Dhaka, the situation was more influenced by external factors. While youth enthusiasm remained high, 

irregular session delivery, social stigma, and fewer structured leadership pathways meant that skills often 

remained latent or underused. Female adolescents in particular expressed desire to take initiative but 

noted barriers such as parental hesitation, safety concerns, and lack of facilitation continuity. 

“If we don’t have someone to guide or call us regularly, it may stop. Some girls already dropped out.” 

Youth female, FGD, Dhaka 

The insights suggest that rural youth are currently better positioned to sustain SPiRiT-like activities due to 

stable support structures, stronger community bonding, and access to trusted adult mentors. However, 

urban youth demonstrated high potential, and with targeted activities such as seed funding for youth-led 

initiatives, peer facilitation kits, or community anchor mentors, continuity could also be realized. 
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5. Empowerment: A Rowlands’ framework 
analysis 
Empowerment of adolescents and youth in the SPiRiT project was viewed as a layered, transformative 

process shaped by gender, age, location, and displacement. Using Rowlands’ Empowerment Framework, 

the evaluation assessed changes across four dimensions: Power Within, Power With, Power To, and Power 

For. Drawing on both quantitative data and qualitative themes such as self-worth, trust, voice, and 

barriers, the analysis examined the extent of empowerment. Gains were stronger in Kurigram, supported 

by stable facilitation, safe spaces, and community acceptance. In contrast, Dhaka’s urban stress, limited 

space, and weaker institutional ties hindered progress, especially for younger girls. 

Power Within: Strengthening internal confidence and emotional resilience 

‘Power Within’ refers to the development of self-awareness, emotional strength, and a sense of worth. 

At baseline, only 17% of adolescents reported feeling highly included and empowered, with the lowest 

scores among girls, married adolescents, and youth with disabilities. SPiRiT’s design intentionally 

addressed this by embedding emotional check-ins, reflective games, and verbal affirmation exercises into 

every sports session. 

By final evaluation, 64% of participants reported feeling included and empowered, with scores rising to 

67% at the family level and 70% at the peer level. Thematic analysis revealed that regular participation in 

emotionally safe spaces allowed girls and quiet adolescents to develop confidence and express 

themselves: 

“Before this project, no one asked what I thought. But after the sessions, even my father asked, ‘What 

did you learn today?’ That made me feel different. Now my thoughts matter.” Adolescent boy, age 15-

19, Kurigram 

Urban youth in Dhaka, however, faced frequent disruptions, limited privacy, and external stress, which 

hindered sustained personal growth: 

“I want to practice what we learn, but in that chaos, I forget everything.” Adolescent boy, age 15-19, 

Dhaka 

Coded themes such as “emotional block”, “unsafe space”, and “short-lived connection” were more 

frequent in Dhaka narratives, highlighting how structural barriers undercut internal empowerment. 
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Power With: Building solidarity and shared identity 

‘Power With’ involves building trust, group identity, and mutual support. In Kurigram, peer group 

consistency and the use of team games, group decision-making, and shared celebrations fostered genuine 

emotional connection: 

“We knew each other well and supported each other. It became a space where we could talk about 

anything—dreams, anger, or family issues.” Youth Female, FGD,  Kurigram 

This dynamic was reinforced by caregivers and community facilitators, who respected group space and 

supported participation. Quantitative data supports this: 70% of adolescents felt included by peers by 

final evaluation, with Kurigram scoring significantly higher than Dhaka.  

However, the evaluation also uncovered persistent “Power Over” dynamics that constrained the full 

realization of shared identity and support systems, particularly in urban settings like Dhaka. Structural 

power imbalances, including gendered mobility restrictions, lack of support from school authorities, 

community-level surveillance of girls, and unstable group membership, undermined the continuity and 

safety required for deeper peer bonding. For instance, girls often dropped out due to community scrutiny 

or domestic responsibilities, while adolescents reported feeling emotionally unsafe when group 

composition was inconsistent. These barriers, rooted in broader social norms and institutional apathy, 

limited group cohesion and psychological safety. This highlights that “Power Over” challenges remained 

a significant obstacle in certain contexts, particularly for girls, married adolescents, and youth with 

disabilities. Addressing these dynamics requires not only inclusive programming but also active 

engagement with gatekeepers who hold authority over adolescents’ participation. 

Power To: Expanding leadership, decision-making, and voice 

‘Power To’ reflects the capacity to act, make decisions, and assert voice. Final evaluation data showed 

marked improvements in leadership confidence particularly among youth (20–24) and males. 69% of 

youth in this group reported feeling empowered at the community level, compared to 49% of younger 

adolescents. SPiRiT’s Engage Youth Curriculum, community mapping, and peer-led sessions provided 

authentic platforms for voice and leadership development: 

“I coordinated part of our community mapping activity. That experience made me realize I have 

something real to offer.” IDI, Youth Male, Dhaka 

Despite urban constraints, some Dhaka youth still accessed empowering roles. However, female 

leadership in Dhaka remained limited due to gatekeeping by institutions, lack of parent buy-in, and weak 

peer support. In Kurigram, girls increasingly took initiative to mediate conflicts, run sessions, and speak 

publicly, showing clear gains in agency. 
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Power For: Collective purpose and community transformation 

‘Power For’ is about collective action and influence over broader social or institutional structures. In 

Kurigram, adolescents initiated girls’ teams, led neighborhood clean-ups, and facilitated dialogues with 

parents—actions coded under “community change”, “girls’ leadership”, and “visible youth contribution”. 

These activities signal the formation of youth-led social capital: 

“We started a girls’ team ourselves. It was small but felt like a real team.” Adolescent girl, FGD, 

Kurigram 

In Dhaka, this dimension was more fragile. Youth efforts to organize or advocate were often dismissed or 

unrecognized by schools and local authorities: 

“We asked to use the school field, but they said no. We felt like outsiders in our own space.” IDI 

Adolescent Girl, age 15-19, Dhaka 

Qualitative evidence shows that ‘Power For’ outcomes remain highly context-dependent, requiring 

enabling environments and supportive adults to flourish. 

These youth-led initiatives also contributed to a gradual shift in how communities understood existing 

power structures, particularly those associated with “Power Over.” In Kurigram, when girls formed teams, 

organized clean-up drives, and intervened in child marriage cases, they began to challenge social norms 

that typically reserved leadership and public action for adults, especially men. Their visibility and initiative 

created opportunities for parents, teachers, and religious leaders to reconsider who has the right to speak, 

act, and lead in community spaces. These actions helped disrupt traditional hierarchies and demonstrated 

that adolescents, including girls, could exercise collective agency for community benefit. In Dhaka, 

although youth efforts to organize were often blocked or dismissed, these experiences raised awareness 

among adolescents themselves about how institutional and social gatekeepers maintain control over 

public spaces. Even in rejection, these attempts helped spark critical conversations around rights, 

recognition, and the barriers youth face in accessing communal resources and influence. 

Forward-looking considerations 

The final evaluation confirms that the SPiRiT project contributed to meaningful empowerment across all 

four dimensions of Rowlands’ framework. Gains were especially strong in ‘Power Within’ and ‘Power 

With’, with ‘Power To’ rising among older and more confident youth. ‘Power For’, while promising in some 

rural groups, remained dependent on systemic support and institutional openness. 

These forward-looking considerations pave the way for the next chapter, which distills the key lessons 

learned and good practices that emerged from the SPiRiT project, offering practical insights for scaling 

and adapting similar initiatives in diverse contexts. 
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6. Lessons learned and good practices 
The SPiRiT project showed that sports, when combined with community and psychosocial support, can 

drive adolescent empowerment, inclusion, and well-being. A key lesson was the impact of layering sports 

with life skills and MHPSS, which strengthened emotional resilience and trust, especially among girls and 

marginalized youth. Stable facilitation and group continuity in rural Kurigram supported deeper 

empowerment, while Dhaka’s fragmented groups highlighted the need for more flexible, context-based 

models. These lessons stress the value of multi-layered, locally grounded, and youth-centered approaches 

in future sport-for-protection efforts. 

6.1 Contextual barriers shaping project outcomes in 

Dhaka 
The SPiRiT project outcomes were strongly shaped by the contrasting rural and urban contexts in which 

it was implemented. In Kurigram, relatively stable communities, safer physical spaces, and stronger family 

and institutional support created an enabling environment where adolescents and youth could participate 

regularly, build trust with peers, and gradually take on leadership roles. By contrast, the urban slum 

settings of Dhaka introduced a different set of structural and psychosocial challenges. Overcrowded living 

conditions, frequent population mobility, competing priorities such as school, part-time work, or 

household responsibilities, and the limited availability of safe, consistent play areas often disrupted 

attendance and reduced group cohesion. These dynamics, reflected consistently in both qualitative and 

quantitative data, limited the depth of emotional and social benefits that participants could derive from 

the program. 

Beyond logistical and physical constraints, the broader urban environment in Dhaka created a more 

fragmented emotional and cognitive context for learning and engagement. Many adolescents were 

balancing the constant pressures of economic insecurity, safety concerns, and social stigma. A significant 

proportion of young adolescents in Dhaka were also engaged in income-generating activities such as 

tutoring, tailoring, or assisting in family businesses to support their households. These additional 

responsibilities not only reduced their availability for regular sessions but also heightened their stress and 

fatigue, leaving less mental bandwidth to fully engage in structured learning or reflective discussions. 

While in rural Kurigram the sessions often served as a welcome reprieve from routine hardship and 

reinforced community connections, in Dhaka they had to compete with more immediate survival needs, 

ongoing neighborhood instability, and the unpredictability of daily life in densely populated settlements. 

This difference also translated into the strength of peer relationships and the continuity needed for trust-

building. Rural participants, who lived in close-knit communities and had long-standing social ties, were 

able to sustain connections beyond the sessions. This created a sense of predictability and psychological 

safety that encouraged emotional openness and greater uptake of key skills. In Dhaka, however, group 

composition was more fluid, with participants joining or leaving sporadically due to family relocations, 

conflicting schedules, or economic and social pressures. This instability limited the sense of belonging 

necessary for deeper reflection, emotional sharing, and leadership development. 
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Gendered vulnerabilities added another layer of complexity in the urban context. Families in Dhaka were 

often more cautious about girls’ participation due to concerns about safety, community gossip, and the 

appropriateness of playing in public or semi-public spaces. While families in Kurigram gradually became 

more accepting as they observed community-level support for the program, the urban context provided 

fewer opportunities for such collective reinforcement. 

The uneven engagement of local institutions further amplified these differences. In Kurigram, schools, 

local leaders, and community members increasingly acted as informal allies to the project, offering 

legitimacy and continuity beyond the scheduled sessions. In Dhaka, institutional engagement was more 

limited, with schools and local authorities facing competing priorities and changing local political and 

governance structures, which reduced the scope for building shared ownership of the program. 

These contextual factors align with the overall trends observed in the study. For example, Kurigram 

participants consistently demonstrated higher levels of attendance regularity, stronger peer bonding, and 

greater confidence in decision-making and problem identification. In Dhaka, lower reported gains in these 

areas appear linked not to a lack of interest or capacity among participants but to the external pressures 

of urban slum life, including income-generating responsibilities that competed directly with time for 

learning and recreation. 

Key factors influencing youth participation and program outcomes in both contexts: 

Factors Kurigram (Rural) Dhaka (Urban Slum) 

Group 

Cohesion 

High: Groups stayed the same, so 

participants developed strong 

friendships over time. 

Low: Frequent changes in group members due 

to mobility and competing responsibilities made 

it harder to build trust. 

Emotional 

Safety 

High: Youth felt safe to share their 

feelings in familiar surroundings 

with supportive peers and 

coaches. 

Low: Overcrowded homes, constant noise, and 

lack of privacy created stress and limited 

emotional openness. 

Institutional 

Support 

Strong: Local leaders, schools, and 

parents actively supported regular 

participation. 

Limited: Schools and community actors were 

less engaged, making it harder to sustain 

support. 

Physical 

Environment 

Stable: Open school fields and 

community yards provided safe, 

predictable spaces. 

Unstable: Limited and shared spaces were often 

noisy, unsafe, or unavailable. 

Facilitator 

Engagement 

Reliable: Coaches were embedded 

in the community and could easily 

encourage participation. 

Challenged: Coaches faced city traffic and 

competing duties, causing delays or missed 

sessions. 

Attendance 

Regularity 

High: Children had fewer 

conflicting responsibilities and 

could attend regularly. 

Low: Youth often had to balance household 

chores, school, part-time jobs, and economic 

contributions to their families, leading to missed 

sessions. 
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Community 

Ownership 

Growing: Families and neighbors 

became gradually more involved 

and supportive. 

Weak: Families were interested but busy with 

city life, leaving fewer resources for collective 

support. 

Youth 

Leadership 

Visible: Young adolescents actively 

organized games and led 

awareness activities. 

Less visible: Irregular attendance and 

fragmented groups limited leadership 

opportunities. 

External 

Stressors 

Lower: Fewer external pressures 

allowed greater focus on learning 

and play. 

Higher: Urban life brought multiple stressors, 

including overcrowding, insecurity, long work 

hours, and economic pressures, making it harder 

to apply learned skills. 

Parental 

Support 

High: Parents encouraged 

participation and adjusted 

routines to support sessions. 

Mixed: Some parents supported, while others 

prioritized safety, household work, or income 

needs over participation. 

Motivation to 

Continue 

Strong: Youth felt included and 

eager to return regularly. 

Weaker: Motivation declined with irregular 

timing, unsafe spaces, competing demands, and 

the need to contribute to family income. 

 

Overall, while the SPiRiT model was effective in both rural and urban settings, the stability of Kurigram 

provided more favorable conditions for regular participation, stronger peer bonding, and visible youth 

leadership. In Dhaka, the realities of urban slum life, including irregular attendance caused by school, 

work, household responsibilities, and income-generating activities, along with limited safe spaces, 

required more flexible approaches and additional resources. Addressing these urban-specific barriers, 

such as decentralizing session venues, enhancing parental engagement, and securing safe, dedicated 

spaces, would be essential to achieving similar levels of cohesion, trust, and empowerment in urban 

contexts. 

6.2 Effective strategies in sports for protection 
The SPiRiT project successfully demonstrated how structured, inclusive, and community-embedded sports 

interventions can address multiple dimensions of adolescent and youth vulnerability—ranging from 

psychosocial stress to social exclusion. The following strategies emerged as most effective: 

Layering sports with psychosocial support (MHPSS) 

Integrating emotional regulation techniques, reflective group discussions, and trauma-sensitive coaching 

into sports sessions helped youth build trust, manage stress, and foster peer connectedness. This strategy 

was particularly effective for both adolescent girls and younger boys who previously lacked safe outlets 

for emotional expression. 

Context-sensitive facilitation and localized coaching 

Engaging community-based facilitators—many of whom were known to youth—ensured consistency, 

cultural fit, and relational trust. In Kurigram, this model was critical to ensuring high participation, group 

cohesion, and youth-led continuity. 
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Gender-responsive adaptations 

Creating separate changing spaces, aligning session timing with school and household routines, and 

training female facilitators proved essential for improving girls’ participation—evidenced by the closing 

gender gap in safe access to sports (from 13% baseline to 80% at final evaluation for girls). 

Youth participation in planning and decision-making 

The project helped creating a space for adolescents to influence session topics, group dynamics, and 

community awareness events. This participatory approach increased ownership and motivation, 

especially among youth. 

Combining traditional and formal sports 

The inclusion of culturally relevant traditional games alongside football and handball ensured broader 

reach, especially among girls and adolescents in conservative rural settings. 

6.3 Innovations worth scaling or replicating 
Several innovations from the SPiRiT project show strong potential for replication or adaptation in similar 

high-risk or low-resource contexts: 

ENGAGE curriculum for life skills through sports 

This curriculum effectively linked sports sessions with discussions on mental health, climate resilience, 

and life skills. Participants reported improved decision-making, peer support, and preparedness for 

climate-related displacement. The modular, adaptable format makes it suitable for integration into 

schools and youth clubs. 

Coach mentorship and psychosocial facilitation model 

Training coaches to serve as mentors and emotional guides proved to be a high-impact innovation. The 

60% increase in coaches demonstrating both knowledge and applied skills suggests that this model can 

be replicated with short, targeted training and refresher sessions. 

Community action planning (CAP) 

Involving adolescents, parents, and community leaders in jointly identifying problems and designing local 

solutions (e.g., safer playgrounds, girl-friendly scheduling) fostered shared ownership. CAP proved to be 

a scalable method for turning passive communities into co-implementers. 

Low-cost improvements to sports environments 

Simple yet strategic infrastructure adjustments for instance fencing, landfilling, signposting, and 

sanitation access were instrumental in increasing the perceived safety and acceptability of sports spaces, 

particularly in slum areas. 
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Use of peer-led groups to sustain momentum 

In Kurigram, peer groups formed during sessions continued to meet and organize events after the project 

phase-out. These informal youth groups are promising entry points for longer-term youth engagement 

strategies. 

6.4 Reflection on the Theory of Change 
Following the lessons and good practices identified, it is equally important to consider how the outcomes 

align with the project’s original Theory of Change (ToC) and whether the envisioned pathways of change 

unfolded as anticipated. This reflection revisits the ToC to see how the actual processes of change 

matched the project’s theoretical roadmap and to identify the social and institutional factors that shaped 

its results. 

Upholding the core pathways of change 

The endline evaluation indicates that the ToC remained a valid framework, offering a logical sequence for 

achieving improvements in adolescent well-being, inclusion, and resilience. The project anticipated that 

creating welcoming and inclusive spaces for sports would positively influence the lives of adolescents 

affected by displacement and social vulnerability. Evidence showed this pathway was effective, with 

access to safe sports spaces rising from 16% at baseline to 92% at the endline, and 80% of girls reporting 

regular safe participation. In several locations, measures such as recruiting female coaches and 

establishing girl-friendly teams helped overcome cultural hesitations and encouraged broader acceptance 

within families.  

In urban areas, although participation increased, adolescents often had to balance sessions with 

household tasks, schoolwork, or informal jobs. Limited secure community grounds and discomfort caused 

by unwanted attention in public fields reduced girls’ attendance over time. Parents were also hesitant to 

allow regular participation due to reputational concerns. These social dynamics highlight how the 

pathway to improved access and inclusion remained valid but required more flexibility and dialogue to 

address competing priorities in denser urban environments. 

Youth empowerment, leadership, and inclusion 

The second pathway of the ToC envisioned that through structured activities, adolescents would 

strengthen life skills, gain confidence, and contribute actively within their communities. This pathway was 

well supported by the findings: perceived inclusion and empowerment rose from 17% to 64%, and 

knowledge and preparedness on climate-related risks increased from 8% to 61%. Adolescents developed 

practical skills for communication, problem-solving, and leadership that helped them navigate daily 

challenges. Many also applied these skills beyond the sessions, for example by organizing awareness 

activities and intervening in community issues.  

Yet, the depth of empowerment sometimes varied depending on the environment in which adolescents 

lived. In Dhaka, several participants described how external stressors made it difficult to retain or practice 

what they learned. One adolescent girl shared, “I really liked the calming exercises and group sharing. 

During the sessions, I felt more relaxed and hopeful. But once I went home, it all disappeared. Our house 
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is small and noisy, with people arguing, children crying, and no space to think quietly. I want to practice 

what we learn, but in that chaos, I forget everything. It’s not that I don’t care—it’s just hard to hold onto 

calmness in the middle of so much stress.” This contrasted with the steadier rural rhythm, where sessions 

were not only learning opportunities but also safe emotional outlets. Such differences suggest that 

fostering leadership and emotional resilience requires not only quality facilitation but also an enabling 

home and community environment where new skills can be reinforced. 

Psychosocial well-being and gender norms 

Another key pathway emphasized improving psychosocial well-being while challenging restrictive gender 

norms and ensuring inclusion of marginalized groups. This pathway saw substantial gains: psychosocial 

well-being increased from 8% at baseline to 54% at the final evaluation. Youth and adolescent girls 

particularly reporting stronger emotional regulation, better peer relationships, and a heightened sense of 

belonging, aligning well with the Mental Health and Psychosocial Support (MHPSS) framework. Gender-

responsive approaches created safer avenues for girls to participate, while youth with disabilities 

experienced enhanced self-confidence and meaningful inclusion through adapted facilitation.  

However, shifting deeply rooted norms takes time and collective effort. In urban environments, mobility 

restrictions for girls were often reinforced by family concerns about public exposure and community 

judgment. Domestic responsibilities frequently took precedence over attending sessions, and unwanted 

attention in public spaces made girls feel unsafe. In contrast, rural settings benefited from more stable 

social networks and supportive peer relationships, allowing adolescents to experience greater emotional 

safety and consistency in participation. These nuances show that while the inclusion pathway worked, 

urban contexts required deeper engagement with parents, community leaders, and local influencers to 

sustain these shifts. 

Capacity building and institutional linkages 

The final pathway focused on strengthening coach and facilitator capacity while building institutional 

linkages for sustainability. Significant progress was achieved, with coaches demonstrating both theoretical 

and practical competencies increasing from 14% at baseline to 60% at the endline. Female facilitators 

showed strong conceptual clarity but needed more practical mentoring. In some locations, youth groups 

advanced toward formal registration as community-based clubs, indicating emerging ownership and 

continuity. 

The project also engaged institutions at multiple levels. Local leaders, schools, and community sports clubs 

in Kurigram provided safe spaces and mobilized parents, which improved attendance and community 

support. At the national level, dialogues were initiated with the Bangladesh National Olympic Association 

(NOA) to explore integrating the Sports for Protection approach into youth sports programs and with 

ministries such as Youth and Sports and Social Welfare to increase visibility of adolescent rights. 

Despite these efforts, broader institutional support remained limited, as initial dialogues with NOA and 

relevant ministries did not progress into formal agreements, and urban schools and local leaders showed 

lower engagement compared to the stronger support seen in rural areas. At the session level, variations 

in coach capacity directly shaped the quality of psychosocial integration—stronger facilitators consistently 
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linked sports activities with calming exercises, reflective group discussions, and trust-building techniques, 

creating healing-centered, emotionally safe spaces. In contrast, where facilitators had gaps in skills, 

sessions tended to focus more on the physical game itself, with fewer opportunities for adolescents to 

practice emotional regulation, share experiences, or build peer cohesion, which limited the deeper 

resilience and leadership outcomes envisioned in the S4P model. 

Still, there is a solid foundation for sustainability. All surveyed sports actors expressed willingness to 

continue applying the S4P model, and several local youth clubs showed interest in maintaining activities 

beyond the project phase.  

Implications for future programming 

The evaluation validates the original Theory of Change as a practical framework for enhancing 

psychosocial well-being, building trust, and fostering youth leadership through inclusive sports. At the 

same time, it reveals how environmental stress, competing demands, and social norms shaped 

participation and retention of new skills, especially in urban Dhaka. In locations with cohesive peer groups, 

safer spaces, and localized facilitation, the pathways were reinforced more strongly, while urban contexts 

highlighted the need for longer timelines, structured family engagement, flexible scheduling, and more 

secure venues. Strengthening partnerships with formal institutions and policy actors will also be key to 

sustaining and scaling these efforts. These insights create a bridge to the conclusions and 

recommendations, offering guidance on how to adapt and expand such approaches in diverse contexts. 

7. Conclusion  
The final evaluation of the SPiRiT project shows that structured, psychosocially grounded sports 

programming can significantly advance adolescent empowerment, inclusion, and resilience. It highlights 

both measurable progress and how factors like gender norms, location, and institutional support influence 

youth outcomes. Using OECD-DAC criteria and mixed-method analysis, this section summarizes key 

findings and offers practical recommendations to help partners, donors, and government sustain and 

scale effective approaches in youth development. 

The final evaluation of the SPiRiT project provides strong evidence that structured, inclusive, and 

community-rooted sports programming can be a transformative tool for empowering adolescents and 

youth, particularly in contexts marked by climate vulnerability and social marginalization. The analysis, 

organized around the OECD-DAC criteria, highlights both achievements and areas needing continued 

attention. 

Relevance: The project’s design closely aligned with the complex needs of displaced and at-risk youth in 

Kurigram and Dhaka. It addressed multiple vulnerabilities, including social exclusion, emotional stress, and 

lack of safe recreational opportunities—especially for girls and youth from low-income or displacement-

affected families. 

Effectiveness: SPiRiT achieved notable progress across key outcomes. Inclusion and empowerment rose 

from 17% to 64%, access to safe sports improved from 48% to 92%, and psychosocial well-being increased 
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from 8% to 54%. Qualitative insights further confirmed gains in communication, leadership, and trust-

building. However, effectiveness varied across locations, with Kurigram performing more consistently due 

to stronger group cohesion and community trust. 

Efficiency: Community-based coaches, low-cost infrastructure, and integrated group sessions contributed 

to cost-effectiveness. In contrast, Dhaka faced logistical challenges such as irregular attendance and 

limited facilitator availability which affected delivery efficiency. 

Impact: Beyond outcome metrics, the project sparked meaningful shifts in youth self-perception and 

community dynamics. Girls reported greater confidence in public spaces, while boys demonstrated 

improved emotional control. Coaches transitioned into mentorship roles, and some youth groups initiated 

their own activities, reflecting a catalytic ripple effect. 

Coherence: In rural areas, the project aligned well with existing community structures through school and 

caregiver engagement. However, institutional coordination in urban Dhaka was weaker. While SPiRiT 

reflected elements of national youth and sports policy, the absence of formal partnerships constrained 

broader strategic alignment. 

Sustainability: Community ownership, especially in Kurigram, suggests moderate to high potential for 

continuity. All coaches surveyed expressed intent to continue using the Sports for Protection model. Yet 

in Dhaka, sustainability remains uncertain due to limited handover planning and local resource gaps. 

Continued institutional embedding and resourcing are essential for long-term impact. 

In addition, the evaluation underscores the importance of context-specific adaptations what worked well 

in rural Kurigram cannot be directly replicated in complex urban environments without addressing 

structural and environmental barriers. This highlights the need for flexible program design, stronger 

institutional linkages, and inclusive urban policies that prioritize safe youth spaces. 

The findings also suggest that scaling similar models requires multi-level collaboration between 

community groups, local government, and national policymakers to ensure that gains in youth 

empowerment and psychosocial well-being are not only sustained but also expanded to reach more 

marginalized adolescents. Embedding the Sports for Protection approach within formal education, youth 

policies, and climate resilience strategies can amplify its long-term transformative potential. 

7.2 Recommendation 
The recommendations below draw directly on the evaluation findings and lessons learned from SPiRiT’s 

implementation in both rural and urban contexts. They aim to guide implementing partners, local actors, 

and policymakers in sustaining and scaling the SPiRiT model. Each phase builds on the previous, promoting 

continuity, youth engagement, and policy alignment. 

Short-term actions (0–6 months): Strengthening closure and immediate continuity 

• Facilitate structured exit and transition planning: Organize exit meetings and community 

dialogues with youth, parents, coaches, and local institutions to define shared ownership, clarify 

post-project roles, and prevent disengagement. This responds to findings on fragile community 
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and institutional support, especially in Dhaka, and the need for continued guidance highlighted by 

both coaches and youth. 

• Deliver targeted refresher training: Conduct short, hands-on sessions on inclusive coaching, 

MHPSS, and child safeguarding for both facilitators and project staff to strengthen quality during 

transition and promote local accountability. This responds to findings on uneven translation of 

conceptual knowledge into practice, particularly among Dhaka-based facilitators, and the need for 

sustained mentorship to maintain quality. 

• Adapt session timing to local rhythms: Align sports activities with youth availability (e.g., school 

breaks, Fridays, off-peak urban hours) to increase participation and reduce dropout, especially in 

slum areas. This addresses the finding that urban youth faced competing demands from school, 

household chores, and income-generating work, which limited consistent attendance. 

• Improve safety and accessibility of sports spaces: Implement low-cost, rapid improvements such 

as field cleanup, boundary markings, sanitation, and lighting to ensure safer and more inclusive 

environments—especially for girls and children with disabilities. This builds on evidence that both 

coaches and youth reported disrupted sessions due to unsafe or contested spaces, particularly in 

Dhaka’s informal settlements. 

• Recognize youth contributions publicly: Organize small events or provide certificates and local 

awards to honor adolescent leadership, build self-worth, and motivate continued engagement. 

This reflects findings that youth gained confidence and leadership skills but needed visible 

community recognition to sustain motivation and peer influence beyond the project period. 

 

Medium-Term Actions (6–12 months): Embedding practices in community structures 

• Support youth-led initiatives with flexible resources: Provide seed grants, sports kits, or 

campaign materials for adolescent groups to lead local awareness events, resilience actions, or 

inclusive sports days. This builds on findings that rural youth showed stronger initiative but urban 

youth needed additional support and resources to translate skills into self-driven actions. 

• Distribute user-friendly facilitation materials: Co-develop simplified guides, checklists, and 

curricula with youth and coaches to ensure activities can be sustained without external support. 

This responds to the need for practical tools to help both coaches and adolescents maintain 

structured sessions after the project ends, especially in settings with weaker institutional backing. 

• Promote structured family and community engagement: Introduce parent orientation sessions 

and joint family-youth events to increase local acceptance of sports participation, especially for 

girls and marginalized youth. This reflects evidence that even in supportive rural areas, social 

norms continued to limit girls’ participation, and in Dhaka these barriers were even stronger. 

• Launch Community Action Planning (CAP) processes: Enable adolescents, parents, and 

community leaders to jointly identify protection gaps and develop localized action plans—building 

a foundation for collective ownership and responsiveness. This aligns with findings on the 

importance of multi-layered community support to sustain engagement and address resistance 

from households. 

• Initiate school and youth platform integration dialogues: Collaborate with school management 

committees and youth forums to introduce sport-for-protection components into local education 
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and youth planning agendas. This draws on lessons that institutional linkages in Kurigram 

facilitated smoother implementation and could help embed the approach in existing governance 

and education systems. In Dhaka, where institutional presence was weaker and more fragmented, 

such integration would be critical to stabilize activities and formalize support within urban 

governance structures. 

Long-Term Actions (12+ months): Institutionalizing the SPiRiT model 

Building on the medium-term actions that strengthen community structures and local ownership, these 

long-term steps focus on embedding the SPiRiT model within formal systems and creating pathways for 

sustained youth leadership, institutional support, and policy integration. 

• Formalize partnerships with government institutions: Engage education, youth, and sports 

departments at union and upazila levels to institutionalize SPiRiT into co-curricular frameworks, 

youth policy, and local development plans. This reflects lessons that stronger institutional linkages 

in Kurigram supported continuity, while Dhaka’s fragmented governance limited sustainability, 

pointing to the value of more formal integration over time. 

• Transform youth groups into community-based clubs: Facilitate the evolution of project-

supported youth groups into formally recognized clubs affiliated with local government bodies or 

NGOs, enabling them to access public resources and sustain impact. This builds on encouraging 

signs of youth leadership in rural areas, while recognizing that urban youth may need more 

structured platforms and legitimacy to sustain their initiatives. 

• Establish a multi-tier coach development pipeline: Work with national sports federations to 

create certification tracks for coaches, incorporating inclusive sports, MHPSS, and child protection 

to ensure professional and scalable coaching standards. This responds to findings that coaches 

showed strong conceptual growth but still needed ongoing practice-based learning, especially in 

complex urban settings. 

• Advocate for national policy uptake and scale-up: Partner with donors, ministries, and civil 

society to integrate the Sports for Protection model into national policies on youth resilience, 

protection, and climate adaptation. Advocate for budgetary support to replicate and adapt the 

model in other regions. The SPiRiT experience demonstrated innovative practices with strong 

potential for replication in other high-risk or low-resource contexts, which could be strengthened 

through policy-level support and resourcing. 

• Initiate longitudinal tracking of youth groups: Design a monitoring framework to follow SPiRiT 

alumni over time, assessing sustained leadership, social impact, and integration into civic life, to 

inform future youth development programming. This reflects the importance of ensuring that the 

empowerment achieved during the project translates into lasting community benefits and 

systemic change. 
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Annex 1: Indicator table 
Sl Indicators Baseline Endline Target 

1 

Impact Indicator 1:  % of adolescents and youth displaced and at risk of displacement 
participating in Sport activities feel better included and empowered to play an active role in 
addressing the risks linked to climate change and migration /displacement in their living 
environment  

17% 64% 100% 

2 
Indicator 1.1: Number of adolescents and youths who have regular access to safe sports (Target 
10,000 = Kurigram 9000; Dhaka 1000)  

16% 71% 100% 

3 
Outcome indicator 1.2:  % of youth and adolescents who report improvement in their 
perceived psychosocial well-being following MHPSS programme completion 

1% 54% 70% 

4 
Indicator 1.3: % of sport coaches/ social workers/ community facilitators show enhanced 
understanding and practical skills to accompany adolescents and youth in improving their 
psychosocial well-being and resilience through safe sport activities.   

8% 73% 50% 

5 
Outcome indicator 2.1:  % of adolescents and youths who report enhancement in their 
knowledge and preparedness on migration, displacement, and other climate induced 
vulnerabilities through participating in sports for protection and related activities) 

8% 61% 80% 

6 
Indicator 3.1: The extent to which sports actors reported sports for protection approach to be 
effective in promoting protection and wellbeing of adolescents and Youth  

14%  
(4.1) 

100% 
(4.68) 

5 
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Annex 2: Evaluation Planning Matrix  

SL Key Evaluation questions  Evaluation 

criteria (OECD-

DAC) 

Indicator  Method 

 

Sources of information Analysis 

questions/method 

1 To what extent has the project 

been relevant to the needs of 

adolescents and youth, especially 

those at risk of displacement? 

Relevance Alignment of project 

objectives with 

community-identified 

needs and priorities 

FGD, IDI, KII,  

Survey 

Adolescents, Youth, Parents, 

Community Leaders, 

Baseline Report 

Compare across data sources 

to assess whether project 

objectives reflected local 

priorities and risks 

2 How effectively were youth, 

including girls and marginalized 

groups, engaged in the planning 

and implementation of the 

project? 

Effectiveness Level of youth 

participation in 

activities and decision-

making 

FGD, IDI, KII 

literature Review 

Youth participants, Project 

staff, Activity reports 

Triangulate narratives and 

emerging themes from 

adolescent, youth, staff, 

parents, community 

members, and records using  

3 Did the project contribute to 

improved psychosocial well-being 

and empowerment among 

adolescents and youth? 

Impact Changes in confidence, 

decision-making ability, 

and social connection 

(linked to Rowlands’ 

Empowerment 

Framework) 

IDI, FGD, Survey Youth participants, Baseline 

& Final data 

Qualitative and comparative 

analysis to assess changes in 

'power within', 'power to', and 

'power with' 

4 How efficiently were resources 

used to achieve project outcomes? 

Efficiency Cost-effectiveness and 

timeliness of 

implementation 

KII Project staff Assess perception of project 

staff, government officials 

5 Are the outcomes and structures 

established by the project likely to 

continue after project completion? 

Sustainability, 

Coherence 

Presence of community-

led initiatives or 

government support 

mechanisms 

IDI, KII, FGD Community members, Local 

government, Youth groups 

Assess continuation of 

activities and partnerships 

post-project using trend and 

thematic analysis 

6 To what extent did the SPiRiT 

project improve adolescents' and 

youth’s psychosocial well-being 

through sports activities? 

Impact % of youth reporting 

improved emotional 

confidence, teamwork, 

and community 

connectedness 

Survey, IDI, FGD Youth respondents, Coaches, 

Community members 

Disaggregate results by 

gender, age, and location 

using thematic and frequency 

analysis 
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7 How inclusive and accessible were 

the sports facilities for adolescents 

and youth, including those with 

disabilities? 

Relevance, Equity % of respondents 

reporting safe and 

inclusive access to 

sports facilities 

(disaggregated by 

gender, age, disability) 

Survey, KII, IDI, 

FGD, PLA 

Adolescents, Coaches, 

Observational checklists 

Compare facility ratings and 

accessibility responses; 

analyze qualitative data 

8 How effective were the sports 

coaches and facilitators in 

supporting the psychosocial 

resilience of participants? 

Effectiveness, 

Coherence  

% of coaches reporting 

increased knowledge 

and application of 

psychosocial support 

techniques 

Survey, KII Coaches, Community 

facilitators, Project staff 

Cross-validate skill application 

with youth feedback and 

training records 

9 Did youth participants gain 

knowledge and preparedness for 

climate-induced risks, migration, 

and displacement? 

Impact, Learning % of youth 

demonstrating 

increased awareness 

and preparedness for 

displacement and 

climate risks 

Survey, FGD Youth participants, 

Curriculum records 

Quantitative summary of 

awareness indicators and 

triangulation with narratives 

from FGDs 

10 To what extent did the SPiRiT 

project promote youth leadership 

and participation in community 

decision-making? 

Empowerment, 

Participation 

% of youth reporting 

involvement in family, 

peer, and community 

decision-making 

processes 

Survey, IDI, FGD, 

PLA 

Youth respondents, 

Community leaders, Parents 

Apply Rowlands’ 

Empowerment Framework to 

assess shifts in 'power within' 

and 'power with' 

11 What are community members’ 

perceptions of the role and 

potential of sport in promoting 

social inclusion, resilience, and 

youth empowerment? 

Relevance, Impact, 

Coherence, 

Sustainability 

Community attitudes 

and beliefs about sport 

as a tool for social 

development 

KII, FGD  Community members 

(including parents, local 

leader) 

Explore shared beliefs, local 

narratives, and lived 

experiences of community-

level changes 
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Annex 3: Codebook for qualitative transcripts 
 

THEME FRAMEWORK PARENT CODE CHILD CODE(can be added new) INTERPRETATION of PARENT CODE 

EMPOWERMENT Rowlands Power to 

(leadership) 

Group leader role, Peer support coordination Refers to adolescents’ ability to take initiative, lead 

peer groups, and guide others in team or 

community settings. 

EMPOWERMENT Rowlands Power within 

(confidence) 

Self-esteem, Motivation to join, Decision-

making, Resistance from conservative actors, 

Changing community attitudes 

Represents internal self-worth, belief in one's 

abilities, and a sense of personal value developed 

through participation. 

EMPOWERMENT Rowlands Power within (self-

reflection & 

resilience) 

Self-confidence, Expression of opinions in 

family, Self-awareness 

Captures self-awareness and the ability to bounce 

back from emotional or social challenges. 

EMPOWERMENT Rowlands Power to (individual 

action) 

Conflict resolution, Community mobilization, 

participation in campaign, Public speaking 

Reflects the confidence and capacity to act 

independently, solve problems, or influence 

outcomes. 

EMPOWERMENT Rowlands Confidence building Oral expression, Argument articulation, Group 

facilitation, can communicate clearly 

Processes that enhance self-esteem and self-

expression in both personal and social contexts. 

INCULSION Rowlands Safe space for 

participation 

Field access and security, Protection from 

teasing or harassment, Role of community 

Support group, Actions taken to protect 

adolescent girls 

Refers to intentionally created environments both 

physical and social. Adolescents, especially girls 

and marginalized youth, feel emotionally and 

physically safe to participate, express themselves, 

and engage without fear or judgment. 

INCLUSION SEM and Rowlands 

orss-cutting 

Safe space Protected environment, Female-friendly space, 

Trusted adult presence, increased family 

support 

Refers to physical or social environments that are 

perceived as non-threatening, inclusive, and 

respectful. 

INCLUSION SEM and Rowlands 

orss-cutting 

Displacement and 

instability 

Relocation, migration, adaptation, any 

collective community action  

Addresses challenges faced by youth due to 

climate-induced migration, housing insecurity, or 

socio-political volatility. 

INCLUSION SEM and Rowlands 

orss-cutting 

Institutional 

measures 

Flexibility in session timing for school-going 

youth, 

Structural or procedural adaptations within the 

project or community to support long-term access 

and equity. 

INCLUSION SEM and Rowlands 

orss-cutting 

Gender Inclusion in 

Sports 

Girls’ participation in football/handball, 

Overcoming community stigma for girls in 

jerseys, Inclusion of married girls or mothers, 

Captures efforts to ensure equal participation 

opportunities in sports for girls, addressing 
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Girls playing with boys, social stigma around 

gender, married girls in sports 

community stigma, restrictive norms, and logistical 

barriers that prevent their involvement. 

INCLUSION SEM and Rowlands 

orss-cutting 

Inclusion of 

marginalized groups 

Youth from slums/char/hard to reach areas, 

member from diversified gender(Hijra, 

LGBTQ+) or  minorities,  Economically 

disadvantaged adolescents/youth, 

Reflects the project's attempt to engage youth 

from socially, geographically, and economically 

excluded backgrounds such as slum areas, char 

regions, or displaced settings. 

INCLUSION SEM and Rowlands 

orss-cutting 

Inclusion of 

marginalized groups 

Adolescents/youth with disability (if any 

evidence found only then) 

Project’s attention to equity by identifying and 

including adolescents and youth who face 

structural exclusion particularly those with 

disabilities 

PSYCHOSOCIAL 

WELLBEING 

MHPSS Social bonding Friendship; Peer connection; Group identity, 

group sports 

Formation of meaningful connections, friendships, 

and peer support through shared experiences. 

PSYCHOSOCIAL 

WELLBEING 

MHPSS Emotional 

regulation 

Stress management, sadness and anger 

control, sharing problem with others 

Youth’s ability to understand and manage 

emotions like anger, anxiety, or frustration. 

PSYCHOSOCIAL 

WELLBEING 

MHPSS Mental health 

stressors 

Family conflict, Peer pressure,  Community 

judgment, Drug use, Substance misuse 

awareness, Handling risky behaviors, 

Screen/mobile addiction; Social media 

pressure; 

Internal or external factors that negatively impact 

adolescents’ psychological wellbeing. 

CHILD 

PARTICIPATION 

Lundy Voice Speaking in meetings; Sharing learning; Public 

speaking, asking for opinion, family give more 

value, strong peer network,  

Opportunities given to adolescents to express 

views, ideas, and lived experiences freely. 

CHILD 

PARTICIPATION 

Lundy Space Voluntary participation, Peer-referred entry 

points, Gender-sensitive spaces, Safe 

community meetings; Physical access to play 

spaces 

Availability and accessibility of time, place, and 

facilitation for meaningful participation. 

CHILD 

PARTICIPATION 

Lundy Audience Family-level consultations, opinion express at 

community level, engagement with community 

leaders; Interaction with local govt. 

Authorities, 

Adult stakeholders’ willingness and effort to listen 

to youth voices and consider their opinions. 

CHILD 

PARTICIPATION 

Lundy Audience/Structure

d feedback 

mechanisms 

Youth feedback to facilitators or project staff, 

Regular youth reflection or feedback sessions, 

Complaint or suggestion boxes managed by 

adolescents 

Systems or sessions where youth provide input 

and receive feedback from adults. 

CHILD 

PARTICIPATION 

Lundy Influence Decision-making in community action; Role in 

planning events,  

The degree to which youth voices affect decisions 

or program implementation. 
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CHILD 

PARTICIPATION 

Lundy Influence/Youth-led 

advocacy and 

representation 

Community forums led by youth; Youth 

presenting findings to adults; Youth in 

decision-making meetings 

Instances where youth advocate for peer needs, 

lead campaigns, or represent their groups in 

forums. 

CHILD 

PARTICIPATION 

Lundy Audience/Responsiv

eness from adults 

Adults acknowledging youth input; Adult behaviors that show acknowledgment and 

adaptation based on youth feedback. 

CHILD 

PARTICIPATION 

Lundy Audience/Responsiv

eness from adults 

Program adjustments based on youth 

feedback; Community action following 

adolescent recommendations 

Parents, community leaders, teachers, and duty 

bearers—actively listen to, value, and respond to 

the voices and inputs of adolescents and youth. 

INSTITUTIONAL 

SUPPORT 

SEM Stakeholder 

collaboration 

Joint meetings; Role clarification; Stakeholder 

mapping, stakeholders engage in project 

activity 

Active coordination among project staff, 

community actors, and institutions for shared 

goals. 

INSTITUTIONAL 

SUPPORT 

SEM Government 

engagement 

Official invitation; Event participation; Policy 

support 

Involvement of local or national government 

actors in planning or supporting project activities. 

COMMUNITY 

OWNERSHIP & 

INFRASTRUCTURE 

SEM Local problem-

solving 

Dustbin setup; Drain cleaning; Rally & street 

cleaning 

Youth or community-driven actions that respond 

to local issues through awareness or infrastructure 

initiatives. 

COMMUNITY 

OWNERSHIP & 

INFRASTRUCTURE 

SEM Environmental risks Waterlogging; Fire hazards; Garbage 

mismanagement; Tree removal 

Issues like poor drainage, flooding, and pollution 

affecting youth safety and wellbeing. 

COMMUNITY 

OWNERSHIP & 

INFRASTRUCTURE 

SEM Collaboration Working with ngos; Engaging local leaders; 

Girls Support Committee 

Working jointly with community members, NGOs, 

or peers to achieve project outcomes. 

COORDINATION AND 

LEADERSHIP 

SEM Project 

coordination role 

Field-level oversight; Activity facilitation; 

Reporting duties 

Youth or community members taking part in 

organizing, facilitating, or leading project tasks. 

COMMUNITY 

OWNERSHIP 

SEM Local activism and 

agency 

Protest culture; Community advocacy Youth-initiated efforts to bring social change in 

their community. 

RESISTANCE & 

SOCIAL NORMS 

SEM / MHPSS Cultural barriers to 

participation 

Resistance to girls’ sports; Conservative 

reactions 

Norms or beliefs that limit adolescents—especially 

girls—from freely engaging in activities. 

MINDSET SHIFT SEM / MHPSS Transformation in 

attitudes 

Mindset change; Religious leader support Positive change in how families or community 

perceive youth voice, gender roles, or sports. 

COMMUNITY 

MOBILIZATION 

MHPSS / Participation Public engagement 

through sports 

Large event turnout; Spectator inclusion; 

Awareness-raising 

Using sports activities to promote inclusion, 

leadership, or awareness at the community level. 

SUPPORT FOR 

ADOLESCENT GIRLS 

SEM/Lundy Gender-responsive 

inclusion 

Girls’ participation; Family permission; 

Separate space 

Inclusive actions that address and accommodate 

gender-specific needs, roles, and restrictions. 
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INFRASTRUCTURE & 

NGO 

COLLABORATION 

OECD-DAC Partnership and 

resource 

mobilization 

Joint funding; Facility sharing; Infrastructure 

inputs 

Leveraging external support, funding, or actors to 

enhance project reach or depth. 

RELEVANCE OECD-DAC Alignment with 

adolescent and 

youth priorities 

 Interested in sports and play-based learning, 

Topics on climate, migration, and psychosocial 

wellbeing, Use of traditional/local games, 

Session timing, participation/attendance  

It indicates that the project reflects real needs 

identified by the target group. 

RELEVANCE OECD-DAC Cultural and 

contextual fit 

Use of traditional/local games, Sensitivity to 

gender, religion, and mobility constraints, 

Responsive session timing (e.g., around school, 

close to household) 

Degree to which interventions are culturally 

acceptable and appropriate to the local setting. 

COHERENCE OECD-DAC Alighed with 

adolescent and 

youth 

Youth-led initiatives; Field coordination; Local 

problem-solving 

Same as 'Aligned with adolescent and youth 

priorities'. 

COHERENCE OECD-DAC Internal logic and 

integration 

Cross-cutting themes like inclusion and 

resilience; Integration of MHPSS, sport, life 

skills and participation; 

Reflects whether project components logically 

support one another for greater impact. 

EFFECTIVENESS OECD-DAC Psychosocial 

outcomes 

Improved emotional regulation, Better peer 

relationships, Reduced isolation or anxiety 

Improvement in emotional, mental, and relational 

wellbeing. 

EFFECTIVENESS OECD-DAC Empowerment and 

participation 

Eadership in community actions; Confidence to 

express opinions; Youth-led awareness and 

decision-making 

Degree to which adolescents feel capable and 

involved in shaping their environment. 

EFFICIENCY OECD-DAC Timely execution of 

sessions and 

activities 

Seasonal adaptation of sports events, 

Coordination across sessions (Engage curricula, 

handball, football) 

Efficiency in implementing planned activities 

without delay. 

EFFICIENCY OECD-DAC Child safeguarding Preventing child marriage, child abuse; 

Community referral 

Ensuring physical and emotional protection of 

children participating in the project. 

EFFICIENCY OECD-DAC Use of local assets Mobilization of peer leaders, Use of 

community volunteers or youth facilitators, 

Cost-effective activities like courtyard sessions 

Utilization of community resources, youth leaders, 

or informal spaces to implement the project. 

IMPACT OECD-DAC Social norm change Shifting attitudes toward girls in sports, 

Reduction in teasing or harassment, 

Community recognition of youth leadership 

Shift in community values, perceptions, or 

behaviors regarding youth, gender, or 

participation. 

IMPACT OECD-DAC Systemic outcomes Community actions for infrastructure (e.g., 

playground, sanitation etc.), Youth influencing 

family and community decision-making, 

Broader effects of the project on institutions, 

community behavior, or policy engagement. 
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Linkages to federation-level sports or career 

paths 

SUSTAINABILITY OECD-DAC Local ownership Community-led committees; Peer-led 

awareness and training; Youth-led activities 

and follow-ups  

Commitment of community or youth to continue 

efforts beyond project lifespan. 

SUSTAINABILITY OECD-DAC Building 

institutional linkage 

Engagement with educational institutions; 

Referral linkage with local government or 

authorities;  

Establish formal and sustainable connections with 

institutions such as local government bodies, 

schools, sports associations, and NGOs.  

INSTITUTIONAL 

ALIGNMENT 

OECD-DAC / National 

Policy 

Policy coherence Alignment with Youth Policy; National 

coordination 

Project alignment with national or local 

government policies. 

HOLISTIC BENEFITS MHPSS / OECD-DAC Psychosocial and 

developmental 

gains 

Health; Emotional well-being; Critical thinking Benefits in personal growth, emotional stability, 

and learning outcomes. 

SUGGESTIONS FOR 

EXPANSION 

OECD-DAC / SEM Scalability and 

integrated 

intervention 

Expanding scope; Linking with other issues Potential for replication or integration into 

broader systems. 

CHALLENGES WITH 

EARLY MARRIAGE 

OECD-DAC / Child 

Protection 

Child safeguarding Preventing child marriage; Community referral Ensuring physical and emotional protection of 

children participating in the project. 
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Annex 4:  Survey Questionnaire 
 

Question (Included Question Number) 
English 

Question (Included Question Number) 
Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

1. Date   1. তারিখ    

2. Questions ID 2. প্রশ্নেি আইরি    

3. Interviewer Name (s) 3. সাক্ষাৎকািগ্রহীতাি নাম (গুরি) Name list of 
enumerators 

তথ্য সংগ্রহকারীর 

লিস্ট 

 

Greetings. I hope you are well. 
My name is ............................. I would like 
to talk to you about some of the projects 
undertaken on “Sports for Protection, 
Resilience, and Transformation (SPiRiT) 
project, livelihoods and child protection 
services”. This initiative is supported by 
Tdh in your area (Name of 
Tdh/BTS/SOLIDARITY) is being 
implemented by. We would like to ask 
some questions about the implemented 
project that you were involved in.  The 
information you provide to us will be kept 
completely confidential and your name 
will not be used anywhere. You are 
completely free to refuse to participate in 
these discussions. If during the discussion 
you feel that you do not feel comfortable 
answering a question, we will not ask you 
any more questions if you let us know. If 
you agree, we will fill in your answers on a 
table. If you agree then we can start the 
discussion. 

শুশ্নেচ্ছা। আশা করি আপরন োশ্নিা আশ্নেন। 
আমাি নাম .................................. " 
(SPiRiT) প্রকল্প সম্পশ্নকে  আরম আপনাি সাশ্নে কো 
বিশ্নত চাই। এই প্রকল্পটি আপনাি এিাকাি Tdh 
(Tdh/BTS/SOLIDARITY) দ্বািা বাস্তবার়িত 
হশ্নচ্ছ। আপরন যে বাস্তবার়িত প্রকশ্নল্প জর়িত রেশ্নিন 
যস সম্পশ্নকে  আমিা রকেু প্রে রজজ্ঞাসা কিশ্নত চাই। 
আপনাি যেও়িা তেয সমূ্পর্ে য াপন িাখা হশ্নব এবং 
আপনাি নাম যকাোও বযবহাি কিা হশ্নব না। আপরন 
এই আশ্নিাচনা়ি অংশগ্রহর্ কিশ্নত অস্বীকাি কিশ্নত 
সমূ্পর্ে স্বাধীন। আশ্নিাচনাি সম়ি েরে আপরন মশ্নন 
কশ্নিন যে আপরন যকানও প্রশ্নেি উত্তি রেশ্নত স্বাচ্ছন্দ্য 
যবাধ কিশ্নেন না, তাহশ্নি আমিা আপনাশ্নক আি 
যকানও প্রে রজজ্ঞাসা কিব না েরে আপরন আমাশ্নেি 
জানান। আপরন েরে সম্মত হন, তাহশ্নি আমিা একটি 
যেরবশ্নি আপনাি উত্তি পূির্ কিব। আপরন েরে সম্মত 
হন তশ্নব আমিা আশ্নিাচনা শুরু কিশ্নত পারি। 

   

4. Are you willing to participate in our 
survey? 

4. আপরন রক আমাশ্নেি জরিশ্নপ অংশগ্রহর্ কিশ্নত 
ইচু্ছক? 

1. Yes 
2. No 

1. হযা 

2. না 
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5. Please sign (tab) 5. অনুগ্রহ কশ্নি স্বাক্ষি করুন (েযাব)    

 

Section-B General Information  

Question (Included Question Number) 
English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

1. Recording Longitude and latitude 1. দ্রারিমাংশ এবং অক্ষাংশ যিকরিে ং    

2. Type of respondents 2. উত্তিোতাশ্নেি ধির্ 1. Youth Male (20-24) 
2. Youth Female (20-24) 
3. Adolescent boy(15-19) 
4. Adolescent girls (15-19) 
5. Sports coach 
6. Community coach 
7. Community facilitators 
8. Sports actors 

1. েুবক পুরুষ (২০-২৪) 
2. েুবতী মরহিা (২০-২৪) 
3. রকশ্নশাি যেশ্নি (১৫-১৯) 
4. রকশ্নশািী যমশ্ন়ি (১৫-১৯) 
5. ক্রী়িা প্ররশক্ষক 
6. সম্প্রো়ি প্ররশক্ষক 
7. সম্প্রোশ্ন়িি সহা়িতাকািী 
8. ক্রী়িা অরেশ্ননতা 

 

3. Respondent Name 3. উত্তিোতাি নাম    

4. Gender 4. রিঙ্গ 1. Male 
2. Female 
3. Transgender/Hijra 
4. Do not wish to answer  

১ পুরুষ 
২ মরহিা 
৩ ট্রান্সশ্নজন্ডাি/রহজ়িা 
৪) উত্তি রেশ্নত চান না 

 

5. Age 5. ব়িস    

6. Religion 6. ধমে 1. Muslim 
2. Hindu 
3. Buddha 
4. Christian 
99. Other 

1. মুসরিম 
2.  রহনু্দ্ 
3. যবৌদ্ধ 
4. রিস্টান 
99. অনযানয 

 

7. Phone number 7. য ান নম্বি    
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8. District 8. যজিা 1. Kurigram  
2. Dhaka  

1. কুর়িগ্রাম 
2. ঢাকা 

 

9. Subdistrict 9. উপ-যজিা 1. Sadar 
2. Ulipur 
3. Chilmari 
4. Beguntila 
5. Bauniabadh 
6. Others 

1. সেি 
2. উরিপুি 
3. রচিমািী 
4. যবগুনটিিা 
5. বাউরন়িাবধ 
6. অনযানয 

 

10. Union/thana 10. ইউরন়িন/োনা ইউরন়িন তারিকা   

11. Municipality 11. যপৌিসো    

12. village 12. গ্রাম    

13. Name of partner NGO 13. অংশীোি এনরজওি নাম 1. BTS 
2. SOLIDARITY 

  

14. Type of ethnicity 14. জারতসত্তাি ধির্ 1. Bengali 
2. Chakma 
3. Marma 
4. Tripura 
5. Tanchanjunga 
6. Mro 
7. Boam 
8. Khumi 
9. Khyang 
10. Chuck 
11. Lusai 
12. Pangkhua 
13. Rakhine 
14. Khasia 
15. Hajong 
99. Other 

1. বাংিা 
2. চাকমা 
3. মািমা 
4. রিপুিা 
5. তঞ্চনজঙ্ঘা 
6. ম্র 
7. যবা়িাম 
8. খুরম 
9. রখ়িাং 
10. চক 
11. িুসাই 
12. পাংখু়িা 
13. িাখাইন 
14. খারস়িা 
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15. হাজং 
99. অনযানয 

15. Other Specify 15. অনযানয উশ্নেখ করুন    

16. Respondent Educational 
Qualification/ How far have you 
studied? 

16. উত্তিোতাি রশক্ষা ত যো যতা/ আপরন 
কতদূি প়িাশ্নশানা কশ্নিশ্নেন? 

1. can sign 
2. Elementary (Grades 1-
5) 
3. Secondary (Classes 6-9) 
4. SSC/ Entry 
HSC/ Fazil 
5. Bachelor 
6. Masters + 
7. Qawmi Madrasa 
8. Aliya Madrasa 
9. No formal education/or 
opportunity 
99. Other 

1. স্বাক্ষি কিশ্নত পাশ্নিন 
2. প্রােরমক (যগ্রি ১-৫) 
3. মাধযরমক (যের্ী ৬-৯) 
4. এসএসরস/প্রশ্নবশ 
এইচএসরস/ ারজি 
5. স্নাতক 
6. মাস্টাসে + 
7. কওরম মাদ্রাসা 
8. আরি়িা মাদ্রাসা 
9. যকান আনুষ্ঠারনক 
রশক্ষা/অেবা সুশ্নো  যনই 
99. অনযানয 

 

17. Are you married? 17. আপরন রক রববারহত? 1. Yes 
2. No 

1. হযাাঁ 
2. না 

 

18. Marital Status 18. বববারহক অবস্থা 1. Single 
2. Married 
3. Divorced 
4. isolated/separate 
5. Widow 

1. অরববারহত 
2. রববারহত 
3. তািাকপ্রাপ্ত 
4. রবরচ্ছন্ন/আিাো 
5. রবধবা 

 

19. Following which group you are 
involved in- 

19. আপরন যকান য াষ্ঠীি সাশ্নে জর়িত- 1. Handball group 
2. Football group 
3. Traditional sports group 

1. হযান্ডবি গ্রুপ 
2.  ুেবি গ্রুপ 
3. ঐরতহযবাহী ক্রী়িা গ্রুপ 
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20. Attachment with sports bodies or 
organizations  
 

20. ক্রী়িা সংস্থা বা সংস্থাি সাশ্নে সংেুরি 1. No attachment with 
organizations  
2. Attached with sub-
district sports 
associations  
3. Attached with district 
sports associations  
4. Attached with sub-
district sports federations  
5. Attached with district 
sports federations  
6. Attached with 
government level sports 
organizations  
7. Attached with district 
level sports decision 
making committees  
8. Attached with national 
level sports decision 
making committees  
9. Others  

1. সং ঠশ্ননি সাশ্নে যকান 
সংেুরি যনই 
2. উপ-যজিা ক্রী়িা সংস্থাি 
সাশ্নে সংেুি 
3. যজিা ক্রী়িা সংস্থাি সাশ্নে 
সংেুি 
4. উপ-যজিা ক্রী়িা 
য িাশ্নিশশ্ননি সাশ্নে সংেুি 
5. যজিা ক্রী়িা 
য িাশ্নিশশ্ননি সাশ্নে সংেুি 
6. সিকািী পেোশ্ন়িি ক্রী়িা 
সংস্থাি সাশ্নে সংেুি 
7. যজিা পেোশ্ন়িি ক্রী়িা 
রসদ্ধান্ত গ্রহর্ করমটিগুরিি 
সাশ্নে সংেুি 
8. জাতী়ি পেোশ্ন়িি ক্রী়িা 
রসদ্ধান্ত গ্রহর্ করমটিগুরিি 
সাশ্নে সংেুি 
9. অনযানয 

Only for coach 
and actors 

Select multiple 
(if not 

response=1)  
Only for  

21. Current role or attachment with 
sports  
 

21. যখিাধুিাি সাশ্নে বতে মান সংেুরি বা েূরমকা  1. No attachment with 
sports  
2. Serve as sports 
administrator  
3. Serve as sports teacher  
4. Serve as sports planner  
5. Serve as sports 
organizer  
6. Others  

1. ক্রী়িাি সাশ্নে যকান 
সংেুরি যনই 
2. ক্রী়িা প্রশাসক রহশ্নসশ্নব 
োর়িত্ব পািন 
3. ক্রী়িা রশক্ষক রহশ্নসশ্নব 
োর়িত্ব পািন 
4. ক্রী়িা পরিকল্পনাকািী 
রহশ্নসশ্নব োর়িত্ব পািন 
5. ক্রী়িা সং ঠক রহশ্নসশ্নব 
োর়িত্ব পািন 
6. অনযানয 

Only for 
coaches and 

actors 
Select multiple 

(if not 
response=1)  
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22. Engagement (previous and/or 
current) with child protection (CP) 
or child development (CD) activity  
 

22. রশশু সুিক্ষা (রসরপ) বা রশশু রবকাশ (রসরি) 
কােেকিাশ্নপি সাশ্নে সমৃ্পিতা (পূবেবতী এবং/অেবা 
বতে মান) 

1. No attachment with CP 
or CD  
2. Attached to a very 
limited extent  
3. Attached to a 
moderate extent  
4. Attached to a high 
extent  

1. রসরপ বা রসরিি সাশ্নে 
যকানও সংেুরি যনই  
2. খুব সীরমত পরিমাশ্নর্ 
সংেুি  
3. মাঝারি পরিমাশ্নর্ সংেুি  
4. উচ্চ পরিমাশ্নর্ সংেুি 

Only for 
coaches and 

actors 
Select multiple 

(if not 
response=1)  

 

23. Residential status  23. আবারসক অবস্থা 1. Temporarily migrated, 
and resides in same sub-
district/slum  
2. Temporarily migrated, 
and resides in same 
district  
3. Permanently migrated, 
and resides in same sub-
district/slum  
4. Permanently migrated, 
and resides in same 
district  
5. Origin and resides in 
same sub-district/slum  
6. Origin and resides in 
same district  

1. অস্থা়িীোশ্নব স্থানান্তরিত 
এবং একই উপ-যজিা/বরস্তশ্নত 
বসবাস কশ্নিন 
2. অস্থা়িীোশ্নব স্থানান্তরিত 
এবং একই যজিা়ি বসবাস 
কশ্নিন 
3. স্থা়িীোশ্নব স্থানান্তরিত 
এবং একই উপ-যজিা/বরস্তশ্নত 
বসবাস কশ্নিন 
4. স্থা়িীোশ্নব স্থানান্তরিত 
এবং একই যজিা়ি বসবাস 
কশ্নিন 
5. একই উপ-যজিা/বরস্তশ্নত 
উৎপরত্ত এবং বসবাস কশ্নিন 
6. একই যজিা়ি উৎপরত্ত 
এবং বসবাস কশ্নিন 

 

 

Section-C Information on personal socio-economic status.  

Question (Included Question Number) 
English 

Question (Included Question Number) 
Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

24. Family Type/Category  24. পরিবাশ্নিি ধির্/রবো  1. male dominant 
2. female head 

1. পুরুষ প্রধান 
2. মরহিা প্রধান 
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Question (Included Question Number) 
English 

Question (Included Question Number) 
Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

25. Are you Head of the HH? 25.  আপরন রক HH-এি প্রধান? 1. yes 
2. no 

1. হযাাঁ , 
2. না 

 

26. How many HH members do you 
have?   

26. আপনাি কতজন HH সেসয আশ্নেন? Number____ সংখযা____  

27.  Are there any person with 
disabilities in your family? 

27. আপনাি পরিবাশ্নি রক যকান প্ররতবন্ধী সেসয 
আশ্নেন? 

1. yes 
2. no 

1. হযাাঁ , 
2. না 

 

28. If yes or if there is someone with a 
disability, whose age? 

28. েরে হযাাঁ হ়ি অেবা েরে যকউ প্ররতবন্ধী হ়ি, 
তাহশ্নি তাি ব়িস? 

   

29. Type of his disability? 29. তাি প্ররতবন্ধীতাি ধির্? 1. Autism or Autism 
2. Spectrum Orders 
3. Physical disability 
4. Mental retardation 
5. visual impairment 
6. speech impediment 
7. intellectual disability 
8. hearing impairment 
9. Vision-Hearing 
Impairment 
10. cerebral palsy 
11. Down syndrome 
12. multidimensional 
disability 
99. Other disabilities 
13. No disability 

1. অটিজম বা অটিজম  
2. যেকট্রাম অিে াি 
3. শািীরিক প্ররতবন্ধীতা 
4. মানরসক প্ররতবন্ধীতা 
5. দৃরি প্ররতবন্ধীতা 
6. বাক প্ররতবন্ধীতা 
7. যবৌরদ্ধক প্ররতবন্ধীতা 
8. েবর্ প্ররতবন্ধীতা 
9. দৃরি-েবর্ প্ররতবন্ধীতা 
10. যসরিব্রাি পািরস 
11. িাউন রসনশ্নরাম 
12. বহুমারিক প্ররতবন্ধীতা 
99. অনযানয প্ররতবন্ধীতা 
13. যকান প্ররতবন্ধীতা যনই 

 

30. Occupation of your HH head 30. আপনাি খানা প্রধাশ্ননি যপশা 1. Day laborer 
2. Job 
3. Sweeper 
4. Sweeper/Cleaner 

1. রেনমজুি 
2. চাকরি 
3. ঝা়িুোি 
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Question (Included Question Number) 
English 

Question (Included Question Number) 
Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

5. Transport Worker 
(Bus/Track Helper) 
6. Personal initiative 
7. NGO worker 
8. Housekeeper 
the teacher 
9. Rickshaw/Van 
Motor vehicle driver 
10. Tailor 
11. Blacksmith 
12. Barber 
13. Shoemaker 
14. Midwife 
15. Kaviraj 
16. Small scale industries 
or handicrafts 
17. Petty traders 
18. Big businessman 
19. Fishermen (Owned 
water bodies) 
20. Fish farming 
21. Poultry rearing 
22. Livestock rearing 
(cow/goat/sheep/pig) 
23. housewife 
24. unemployed 
25. Retired 
26. Physical/Mental 
Handicapped 
99. Specify other 

4. ঝা়িুোি/পরিষ্কািক 
5. পরিবহন কমী (বাস/ট্রযাক 
যহল্পাি) 
6. বযরি ত উশ্নেযা  
7. এনরজও কমী 
8.  ৃহকমী রশক্ষক 
9. রিকশা/েযান 
যমােি  ার়ি চািক 
10. েরজে  
11. কামাি 
12. নারপত 
13. জুতা বতরিি কাজ 
14. ধািী 
15. করবিাজ 
16. কু্ষদ্র রশল্প বা হস্তরশল্প 
17. কু্ষদ্র বযবসা়িী 
18. ব়ি বযবসা়িী 
19. যজশ্নি (মারিকানাধীন 
জিাশ়ি) 
20. মাে চাষ 
21. হাাঁ স-মুির  পািন 
22. পশুপািন 
( রু/ো ি/যে়িা/শুশ্ন়িাি) 
23.  ৃরহর্ী 
24. যবকাি 
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Question (Included Question Number) 
English 

Question (Included Question Number) 
Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

25. অবসিপ্রাপ্ত 
26. শািীরিক/মানরসক প্ররতবন্ধী 
99. অনযানয উশ্নেখ করুন 

 

Respondents are Adolescent and Youth)  

Impact Indicator 1:  % of adolescents and youth displaced and at risk of displacement participating in Sport activities feel better included and empowered to play 
an active role in addressing the risks linked to climate change and migration /displacement in their living environment  
 

Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

31. Before SPiRiT, how often did you 
engage in physical activity or 
sports? 

31. SPiRiT প্রকল্পের আল্পে আপনি 
নিয়নিত শারীরচচচ া বা খেলাধুলায় অংশ 
নিল্পতি? 

1. Never 
2. Rarely (less than once a week) 
3. Occasionally (1–2 times per 
week) 
4. Regularly (3–4 times per week) 
5. Frequently (5 or more times per 
week) 

1. কেল্পিাই িা  
2. েুব কি (সপ্তাল্পে 
একবাল্পরর কি) 
3. িাল্পে িাল্পে (সপ্তাল্পে ১-২ 
বার) 
4. নিয়নিত (সপ্তাল্পে ৩-৪ 
বার) 
5. প্রায় প্রনতনিি বা (সপ্তাল্পে 
৫ বা তার খবনশ বার) 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

32. Did your participation increase 
during the project? 

32. প্রকে চলাকালীি আপিার অংশগ্রেণ নক 
খবল্প়েল্পে? 

1. Yes, it increased a lot 
2. Yes, it increased somewhat 
3. No, it remained about the same 
4. No, it decreased 
5. Did not participate in any 

activities 

1. ে্াাঁ , এটি অল্পিক খবল্প়েল্পে 
2. ে্াাঁ , এটি নকেুটা খবল্প়েল্পে। 
3. িা, এটি প্রায় একই রকি 
নেল। 
4. িা, এটি কল্পি খেল্পে। 
5. খকাল্পিা কার্চক্রল্পি 
অংশগ্রেণ কনরনি। 

 

33. Do you plan to continue 
sports/physical activities after 
the project ends? 

33. প্রকে খশষ েওয়ার পর নক আপনি 
খেলাধূিা বা শারীরচচচ া চানলল্পয় খর্ল্পত চাি? 

1. Yes, definitely 
2. Yes, maybe 
3. Not sure 
4. Probably not 
5. No, not at all 

1. ে্াাঁ , নিনিতভাল্পবই 
2. ে্াাঁ , সম্ভবত 
3. নিনিত িা 
4. সম্ভবত িা 
5. িা, একিিই িা 

 

34. Do you feel that your 
participation in SPiRiT sports 
activities has helped you feel 
more included in the family 
decision making process?  

34. আপরন রক মশ্নন কশ্নিন যে SPiRiT 
ক্রী়িা কােেক্রশ্নম আপনাি অংশগ্রহর্ আপনাশ্নক 
পারিবারিক রসদ্ধান্ত গ্রহর্ প্ররক্র়িা়ি আিও যবরশ 
অন্তেুে ি কিশ্নত সাহােয কশ্নিশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1 সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

35. Has your involvement in the 
SPiRiT project encouraged your 
family to value your opinions on 
addressing climate or 
displacement risks? 

35. SPiRiT প্রকশ্নল্প আপনাি অংশগ্রহর্ 
রক আপনাি পরিবািশ্নক জিবা়িু বা স্থানচুযরতি 
ঝুাঁ রক যমাকাশ্নবিা়ি আপনাি মতামতশ্নক মূিয 
রেশ্নত উৎসারহত কশ্নিশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

36. Do you feel that you have the 
capability to contribute to the 
family discussion (through 
providing ideas) in addressing 
the risks related to climate 
vulnerabilities or displacement 
risks? 

36. আপরন রক মশ্নন কশ্নিন যে জিবা়িু ঝুাঁ রক 
বা স্থানচুযরতি ঝুাঁ রক যমাকাশ্নবিা়ি পারিবারিক 
আশ্নিাচনা়ি (ধাির্া প্রোশ্ননি মাধযশ্নম) অবোন 
িাখাি ক্ষমতা আপনাি আশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

37. To what extent do you feel 
confident in active participation 
of your family decision-making 
processes in addressing the risks 
related to climate vulnerability?  

37. জিবা়িু সম্পরকে ত ঝুাঁ রক যমাকাশ্নবিা়ি 
আপনাি পারিবারিক রসদ্ধান্ত গ্রহর্ প্ররক্র়িা়ি 
সরক্র়ি অংশগ্রহশ্নর্ আপরন কতো আত্মরবশ্বাসী 
যবাধ কশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

38. Which of the following issues 
does your family value your 
opinion on?  

38. রনম্নরিরখত যকান রবষশ্ন়ি আপনাি পরিবাি 
আপনাি মতামতশ্নক মূিয যে়ি? 

1. What to do during flood/disaster 
2. Where to move if need to 
migrate 
3. What risk is involved in 
displacement 
4. How to manage the risk related 
to displacement and climate 
vulnerabilities 
5. Other___ 

1. বনযা/দুশ্নেোশ্ন ি সম়ি কী 
কিশ্নবন 
2. স্থানান্তশ্নিি প্রশ্ন়িাজন হশ্নি 
যকাো়ি স্থানান্তরিত হশ্নবন 
3. স্থানচুযরতি যক্ষশ্নি কী কী 
ঝুাঁ রক োকশ্নত পাশ্নি 
4. স্থানচুযরত এবং জিবা়িু 
ঝুাঁ রক সম্পরকে ত ঝুাঁ রক কীোশ্নব 
পরিচািনা কিশ্নবন 
5. অনযানয___ 

 

39. Do your peers/friends include 
you to participate in the 
discussion in addressing the risks 
related to climate vulnerabilities 
or migration/displacement since 
participating in SPiRiT sports 
activities? 

39. SPiRiT ক্রী়িা কােেক্রশ্নম অংশগ্রহশ্নর্ি 
পি যেশ্নক আপনাি সহকমী/বনু্ধিা রক জিবা়িু 
ঝুাঁ রক বা অরেবাসন/স্থানচুযরত সম্পরকে ত ঝুাঁ রক 
যমাকাশ্নবিা়ি আশ্নিাচনা়ি অংশগ্রহশ্নর্ি জনয 
আপনাশ্নক অন্তেুে ি কশ্নি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 
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Question (Included Question 
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40. To what extent do you feel 
confident in active participation 
of your peer decision-making 
processes in addressing the risks 
related to climate vulnerabilities 
or migration/displacement?  

40. জিবা়িু ঝুাঁ রক বা অরেবাসন/স্থানচুযরত 
সম্পরকে ত ঝুাঁ রক যমাকাশ্নবিা়ি আপনাি সহকমী/ 
বনু্ধিা রসদ্ধান্ত গ্রহর্ প্ররক্র়িা়ি সরক্র়ি অংশগ্রহশ্নর্ 
আপরন কতো আত্মরবশ্বাসী যবাধ কশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

41. Do you feel that you have the 
capability to contribute to peer 
discussion (through providing 
ideas) in addressing the risks 
related to climate vulnerabilities 
or migration/displacement?  

38. জিবা়িু ঝুাঁ রক বা অরেবাসন/স্থানচুযরত 
সম্পরকে ত ঝুাঁ রক যমাকাশ্নবিা়ি (ধাির্া প্রোশ্ননি 
মাধযশ্নম) সমকক্ষ/ বনু্ধশ্নেি আশ্নিাচনা়ি অবোন 
িাখাি ক্ষমতা আপনাি আশ্নে বশ্নি আপরন মশ্নন 
কশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

42. To what extent – the ideas you 
provide in peer discussion are 
considered in addressing the 
risks related to climate 
vulnerabilities or 
migration/displacement?  

39. সমব়িরস বা বনু্ধশ্নেি আশ্নিাচনা়ি আপনাি 
যেও়িা ধাির্াগুরি কতো জিবা়িু বা 
অরেবাসন/স্থানচুযরত সম্পরকে ত ঝুাঁ রক 
যমাকাশ্নবিা়ি রবশ্নবচনা কিা হ়ি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

43. Do you feel that the SPiRiT 
sports activities have made you 
feel more included in community 
efforts to address climate 
change or 
migration/displacement risks? 

40. আপনাি রক মশ্নন হ়ি যে SPiRiT 
ক্রী়িা কােেক্রম আপনাশ্নক জিবা়িু পরিবতে ন বা 
অরেবাসন/স্থানচুযরতি ঝুাঁ রক যমাকাশ্নবিা়ি 
এিাকাি সকশ্নিি প্রশ্নচিা়ি আিও যবরশ 
অন্তেুে ি কশ্নিশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

44. Have community leaders or 
members asked you or discuss 
with you to address climate or 
displacement issues ? 

41. এিাকাি যনতািা বা সেসযিা রক জিবা়িু 
বা স্থানচুযরতি সমসযা সমাধাশ্ননি জনয আপনাি 
সাশ্নে আশ্নিাচনা কশ্নিশ্নেন বা রজজ্ঞাসা 
কশ্নিশ্নেন? 

1. Always 
2. Most of the time 
3. Sometimes 
4. Never 

1. সবেো 
2. সপ্তাশ্নহ একারধকবাি 
3. মাশ্নস কশ্ন়িকবাি 
4. কখনও না 

 

45. To what extent – the ideas you 
provide in community discussion 

42. জিবা়িু ঝুাঁ রক বা স্থানচুযরতি সমসযা 
সম্পরকে ত ঝুাঁ রক যমাকাশ্নবিা়ি সম্প্রোশ্ন়িি 

1. Fully  
2. Somewhat  

1. সমূ্পর্ে  
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are considered in addressing the 
risks related to climate 
vulnerabilities or displacement 
issues?  

আশ্নিাচনা়ি আপনাি যেও়িা ধাির্াগুরি কতো 
রবশ্নবচনা কিা হ়ি? 

3. Not at all  
4. Not sure 

2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

46. To what extent do you feel 
confident in active participation 
of your community decision-
making processes in addressing 
the risks related to climate 
vulnerabilities or displacement 
issues?  

43. জিবা়িু ঝুাঁ রক বা স্থানচুযরতি সমসযা 
সম্পরকে ত ঝুাঁ রক যমাকাশ্নবিা়ি আপনাি এিাকা়ি 
রসদ্ধান্ত গ্রহর্ প্ররক্র়িা়ি সরক্র়ি অংশগ্রহশ্নর্ি 
রবষশ্ন়ি আপরন কতো আত্মরবশ্বাসী যবাধ কশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

 

Section-E (Respondent- adolescent and Youth) 

Indicator 1.1 -Number of adolescents and youths who have regular access to safe sports (Target 10,000 = Kurigram 9000; Dhaka 1000)  
  

Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / 
Skip Logic 

47. Before the SPiRiT project, did 
you have access to a safe space 
to play sports or engage in 
physical activity? 

47. SPiRiT প্রকল্পের আল্পে নক আপিার 
কাল্পে খেলাধুলা বা শরীরচচচ া এর জি্ নিরাপি 
খকাি স্থাি বা মাঠে প্রল্পবশানধকার নেল 

1. Yes, regularly 
2. Yes, but not always safe or 

available 
3. No, there was no safe or 

suitable space 
4. Not sure 

1. ে্াাঁ , নিয়নিত 
2. ে্াাঁ , তল্পব সবসিয় নিরাপি বা 
সেজলভ্ নেল িা 
3. িা, নিরাপি বা উপরু্ক্ত স্থাি 
নেল িা 
4. নিনিত িা 

 

48. During the SPiRiT project, did 
you have access to a safe and 
supportive environment for 
sports? 

48. SPiRiT প্রকে চলাকালীি খেলাধুলার 
জি্ নক আপিার কাল্পে নিরাপি ও সোয়ক 
পনরল্পবশ নেল? 

1. Yes, consistently 
2. Sometimes 
3. No, still not safe or accessible 
4. I did not participate 

1. ে্াাঁ , নিয়নিত ও ধারাবানেকভাল্পব 
2. িাল্পে িাল্পে 
3. িা, এেিও নিরাপি বা 
সেজলভ্ িয় 
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4. আনি অংশগ্রেণ কনরনি 
 

49. What sports facilities are 
available do you have in your 
area? 

49. আপনাি এিাকা়ি যকান ক্রী়িা সুরবধা 
আশ্নে? 

1. Playing field 
2. Indoor sports space 
3. Stadium 
4. Sports academy 
5. Other 

1. যখিাি মাঠ 
2. অেযন্তিীর্ যখিাি স্থান 
3. যস্টরি়িাম 
4. ক্রী়িা একাশ্নিরম 
5. অনযানয 

 

50. How often are those sports 
facilities (e.g., playing fields, 
open or indoor spaces) 
available for your use? 

 

50. কত িন িন এই ক্রী়িা সুরবধাগুরি 
(যেমন, যখিাি মাঠ, যখািা জা়ি া বা িশ্নিি 
রেতশ্নিি জা়ি া) আপনাি বযবহাশ্নিি জনয 
উপিব্ধ োশ্নক? 

1. Always 
2. Multiple times a week 
3. Few times a month 
4. Never   
 

1. সবেো 
2. সপ্তাশ্নহ একারধকবাি 
3. মাশ্নস কশ্ন়িকবাি 
4. কখনও না 

 

51. Do you have access to 

necessary sports equipment 

(e.g., balls, bat, board, nets, 

carom boards, etc) when 

participating in sports 

activities? 

51. ক্রী়িা কােেক্রশ্নম অংশগ্রহশ্নর্ি সম়ি 
আপনাি রক প্রশ্ন়িাজনী়ি ক্রী়িা সিঞ্জাম (যেমন, 
বি, বযাে, যবািে , যনে, কযািাম যবািে  ইতযারে) 
বযবহাশ্নিি সুশ্নো  আশ্নে? 

1. Always 
2. Most of the time 
3. Sometimes 
4. Never 
5. Have access on request  

1. সবেো 
2. সপ্তাশ্নহ একারধকবাি 
3. মাশ্নস কশ্ন়িকবাি 
4. কখনও না 
5. অনুশ্নিাধ কিশ্নি সুশ্নো  পাও়িা 
ো়ি 

 

52. Is there any trained coach or 

facilitator available to guide 

your sports activities? 

52. আপনাি ক্রী়িা কােেক্রম পরিচািনাি জনয 
রক যকান প্ররশরক্ষত যকাচ বা  যারসরিশ্নেেি 
পাও়িা ো়ি? 

1. Always 
2. Most of the time 
3. Sometimes 
4. Never 

1. সবেো 
2. সপ্তাশ্নহ একারধকবাি 
3. মাশ্নস কশ্ন়িকবাি 
4. কখনও না 

 

53. How far is the sports facility 

from your place of residence? 
53. আপনাি বাসস্থান যেশ্নক ক্রী়িা সুরবধা 
কত দূশ্নি? 

1. Very close (less than 10 
minutes travel) 
2. Moderately close (10–15 
minutes travel) 
3. Far 10–20 minutes travel) 

1. খুব কাশ্নে (১০ রমরনশ্নেিও কম 
দূিত্ব) 
2. মাঝারি কাোকারে (১০-১৫ রমরনে 
দূিত্ব) 
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4. Very far (more than 20 minutes 
travel) 

3. অশ্ননক দূশ্নি ১০-২০ রমরনে 
দূিত্ব) 
4. খুব দূশ্নি (২০ রমরনশ্নেিও যবরশ 
দূিত্ব) 

54. What do you think about the 
safety and security of the 
sports facilities that are 
available in your 
area/community, especially for 
adolescents and youth girls?  

54. আপনাি এিাকা/সম্প্রোশ্ন়ি, রবশ্নশষ কশ্নি 
রকশ্নশািী এবং েুবতী যমশ্ন়িশ্নেি জনয উপিব্ধ 
ক্রী়িা সুরবধাগুরিি রনিাপত্তা এবং সুিক্ষা 
সম্পশ্নকে  আপনাি কী মশ্নন হ়ি? 

1. Very safe  
2. Moderately safe  
3. Not safe at all  
4. Not sure  
 

1. খুবই রনিাপে 
2. মাঝারিোশ্নব রনিাপে 
3. যমাশ্নেও রনিাপে ন়ি 
৪. রনরিত নই 

 

55. Do the sports facilities provide 

adequate sanitation facilities, 

including separate toilets for 

males, females, and persons 

with disabilities?  

55. ক্রী়িা সুরবধাগুরিশ্নত রক পুরুষ, মরহিা 
এবং প্ররতবন্ধী বযরিশ্নেি জনয পৃেক ে়িশ্নিে 
সহ পেোপ্ত সযারনশ্নেশন সুরবধা িশ্ন়িশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

56. Do sports facilities (venues, 
spaces, etc.) have accessibility 
features in place for people 
with disabilities, such as access 
ramps, handrails, and 
accessible seating?  

56. ক্রী়িা সুরবধাগুরিশ্নত (স্থান, স্থান ইতযারে) 
রক প্ররতবন্ধী বযরিশ্নেি প্রশ্নবশ্নশি জনয বযবস্থা 
িশ্ন়িশ্নে, যেমন অযাশ্নেস র‍্যাম্প, হযাশ্নেি এবং 
অযাশ্নেসশ্নো য আসন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

57. Have you or any of your friends 
ever experienced or witnessed 
any form of harm, abuse, or 
violence during sports activities 
in the facilities?  

57. আপরন বা আপনাি যকানও বনু্ধ রক 
কখনও ক্রী়িা কােেক্রশ্নমি সম়ি যকানও ধিশ্নর্ি 
ক্ষরত, রনেোতন বা সরহংসতাি সমু্মখীন হশ্ন়িশ্নেন 
বা প্রতযক্ষ কশ্নিশ্নেন? 

1. Never 

2. Rarely 

3. Sometimes 

4. Frequently 

1. কখশ্ননাই না 
2. কোরচৎ 
3. মাশ্নঝ মাশ্নঝ 
4. িন িন 

 

58. Do you feel that the sports 

activities/facilities are inclusive 

and welcoming to all 

participants (regardless of 

58. আপরন রক মশ্নন কশ্নিন যে ক্রী়িা 
কােেক্রম/সুরবধাগুরি সকি অংশগ্রহর্কািীশ্নেি 
জনয অন্তেুে রিমূিক এবং স্বা তপূর্ে (রিঙ্গ, 
পেেূরম, বা পরিরস্থরত রনরবেশ্নশশ্নষ)? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 
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gender, background, or 

circumstances? 

59. Are the sports activities offered 

at times that are convenient for 

you to participate regularly? 

 

59. রন়িরমত অংশগ্রহশ্নর্ি জনয রক আপনাি 
জনয সুরবধাজনক সমশ্ন়ি যখিাধুিাি কােেক্রম 
পরিচািনা কিা হ়ি?  

1. Always convenient 

2. Mostly convenient 

3. Sometimes convenient 

4. Never convenient 

1. সবেো সুরবধাজনক 
2. যবরশিো  যক্ষশ্নি  সুরবধাজনক 
3. কখনও কখনও সুরবধাজনক 
4. কখনই সুরবধাজনক ন়ি 

 

60. Do the sports facilities (venues, 
spaces, etc.) have separate safe 
and secure changing rooms?  
 

60. ক্রী়িা সুরবধাগুরিশ্নত (েযানু, স্থান, 
ইতযারেশ্নত) রক আিাো রনিাপে এবং সুিরক্ষত 
যপাশাক পরিবতে শ্ননি িি আশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

61. Have you faced any challenges 
or barriers that prevent you to 
get engaged in sports activities?  

61. আপরন রক এমন যকান চযাশ্নিঞ্জ বা বাধাি 
সমু্মখীন হশ্ন়িশ্নেন ো আপনাশ্নক যখিাধুিা়ি 
অংশগ্রহর্ কিশ্নত বাধা যে়ি? 

1. No barriers  
2. Barriers, to some extent  
3. Barriers, to a high extent  

1. যকান বাধা যনই 
2. রকেু পরিমাশ্নর্ বাধা 
3. অশ্ননক যবরশ পরিমাশ্নর্ বাধা 

 

62. Do you feel that the sports 
played in your community are a 
good fit for your interests and 
abilities?  

62. আপরন রক মশ্নন কশ্নিন যে আপনাি 
এিাকা়ি যে যখিাধুিা হ়ি যসগুশ্নিাশ্নত আপনাি 
আগ্রহ আশ্নে এবং আপনাি জনয উপেুি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

63. Are there any sports events in 
your area specifically organized 
for adolescents and youth who 
are displaced or at risk of 
displacement?  

63. আপনাি এিাকা়ি রক রবশ্নশষোশ্নব 
রকশ্নশাি-রকশ্নশািী এবং েুবকশ্নেি জনয যকান 
ক্রী়িা ইশ্নেন্ট আশ্ন়িাজন কিা হশ্ন়িশ্নে োিা 
বাস্তুচুযত বা বাস্তুচুযরতি ঝুাঁ রকশ্নত িশ্ন়িশ্নে? 

1. Frequent events  
2. Very few events  
3. No events  
4. Not sure  

 

1. িন িন িশ্নে োও়িা িেনা 
2. খুব কম িেনা 
3. যকানও িেনা যনই 
4. রনরিত নই 

 

 

Section-F (Respondent- Adolescent and Youth) 

Outcome indicator 1.2-  % of youth and adolescents who report improvement in their perceived psychosocial well-being following MHPSS programme completion     
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Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

64. Since participating in the 
programme, do you feel more 
confident in managing your 
emotions (e.g., stress, anger, 
sadness)? 

64. এই যপ্রাগ্রাশ্নম অংশগ্রহশ্নর্ি পি যেশ্নক, 
আপরন রক আপনাি আশ্নব  (যেমন, চাপ, 
িা , দুুঃখ) পরিচািনা কিাি যক্ষশ্নি আিও 
আত্মরবশ্বাসী যবাধ কিশ্নেন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

Multiple 

65. Do you feel that your basic 
needs, such as nutritious food, 
clean water, and clothing, are 
being met in an appropriate and 
respectful manner when you are 
at risk of climate displacement?  

65. জিবা়িু স্থানচুযরতি ঝুাঁ রকশ্নত োকাকািীন 
আপনাি যমৌরিক চারহো, যেমন পুরিকি খাবাি, 
রবশুদ্ধ পারন এবং যপাশাক, েোেে এবং 
সম্মানজনকোশ্নব পূির্ কিা হশ্নচ্ছ বশ্নি রক 
আপরন মশ্নন কশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

66. How well are you able to use 
positive coping mechanisms, 
such as having a support 
network or engaging in physical 
activity, to handle difficult 
situations related to climate-
induced displacement or being 
at risk of displacement?  

66. জিবা়িু-সৃি স্থানচুযরত বা স্থানচুযরতি 
ঝুাঁ রকশ্নত োকা কঠিন পরিরস্থরত যমাকাশ্নবিা কিাি 
জনয আপরন কতো ইরতবাচকোশ্নব যমাকাশ্নবিা 
কিাি পদ্ধরত বযবহাি কিশ্নত পাশ্নিন, যেমন 
একটি সহা়িতা যনেও়িাকে  োকা বা শািীরিক 
কােেকিাশ্নপ অংশগ্রহর্ কিা? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

67. How well can you identify and 
analyze potential risks, such as 
health risks, limited access to 
basic services, and 
displacement, considering the 
context of climate vulnerability?  

67. জিবা়িু ঝুাঁ রকি যপ্রক্ষাপে রবশ্নবচনা কশ্নি 
আপরন স্বাস্থয ঝুাঁ রক, যমৌরিক পরিশ্নষবাগুরিশ্নত 
সীরমত যপ্রবশ্নশি সুশ্নো  এবং স্থানচুযরতি মশ্নতা 
সম্ভাবয ঝুাঁ রকগুরি কতো োিোশ্নব সনাি এবং 
রবশ্নেষর্ কিশ্নত পাশ্নিন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

68. How knowledgeable are you 
about the individuals or 
institutions who can provide 
support to your safety concerns 
when you are at risk or climate 
displacement?  

68. ঝুাঁ রক বা জিবা়িু স্থানচুযরতি সম়ি 
আপনাি রনিাপত্তা সংক্রান্ত রবষশ্ন়ি সহা়িতা 
প্রোন কিশ্নত পাশ্নি এমন বযরি বা প্ররতষ্ঠান 
সম্পশ্নকে  আপরন কতো অব ত? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

69. Do you think that you have 
access to accurate and reliable 
information regarding external 

69. আপনাি রক মশ্নন হ়ি যে আপনাি 
রনিাপত্তা এবং সুিক্ষাি উপি প্রোব য িশ্নত 

1. Fully  
2. Somewhat  
3. Not at all  

1. সমূ্পর্ে 
2. রকেুো 
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Choice (English) Choice (Bangla) Direction / Skip 
Logic 

factors (infrastructure 
vulnerability, environmental 
hazards, community resources, 
etc.) that could impact your 
safety and security?  

পাশ্নি এমন বারহযক কাির্গুরি (অবকাঠাশ্নমা ত 
দুবেিতা, পরিশ্নবশ ত ঝুাঁ রক, সম্প্রোশ্ন়িি সম্পে 
ইতযারে) সম্পশ্নকে  সঠিক এবং রনেে িশ্নো য তেয 
আপনাি কাশ্নে আশ্নে? 

4. Not sure 3. যমাশ্নেও না 
4. রনরিত নই 

70. Do you think that you have 
access to stable and reliable 
support systems or networks in 
your community when you need 
it?  

70. আপনাি রক মশ্নন হ়ি যে আপনাি 
সম্প্রোশ্ন়িি েখন প্রশ্ন়িাজন তখন রস্থরতশীি এবং 
রনেে িশ্নো য সহা়িতা বযবস্থা বা 
যনেও়িাকে গুরিশ্নত আপনাি অযাশ্নেস আশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নইনই 

 

71. Are there any significant 
disruptions or uncertainties in 
your  daily life, specifically 
related to climate vulnerability, 
that affect your sense of 
stability?  

71. আপনাি বেনরন্দ্ন জীবশ্নন রক এমন যকান 
উশ্নেখশ্নো য বযািাত বা অরনি়িতা আশ্নে, 
রবশ্নশষ কশ্নি জিবা়িু ঝুাঁ রকি সাশ্নে সম্পরকে ত, 
ো আপনাি রস্থরতশীিতাি অনুেূরতশ্নক প্রোরবত 
কশ্নি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

72. Do you think that the support-
seeking skills during climate-
vulnerable situations (e.g., 
identify the need for social 
support, how to communicate 
and how to engage with people 
from different backgrounds) 
grown after participating in the 
project?  

72. আপরন রক মশ্নন কশ্নিন যে জিবা়িু-
ঝুাঁ রকপূর্ে পরিরস্থরতশ্নত সহা়িতা-সন্ধাশ্ননি েক্ষতা 
(যেমন, সামারজক সহা়িতাি প্রশ্ন়িাজনী়িতা 
রচরিত কিা, কীোশ্নব যো াশ্নো  কিশ্নত হ়ি 
এবং রবরেন্ন পেেূরমি মানুশ্নষি সাশ্নে কীোশ্নব 
যো াশ্নো  কিশ্নত হ়ি) প্রকশ্নল্প অংশগ্রহশ্নর্ি 
পি বৃরদ্ধ যপশ্ন়িশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নইনই 

 

73. How much trust do you have in 
your family, peers, or community 
members to support you during 
displacement situation?  

73. বাস্তুচুযরত পরিরস্থরতশ্নত আপনাি পরিবাি, 
সহকমী বা সম্প্রোশ্ন়িি সেসযশ্নেি উপি 
আপনাি কতো আস্থা আশ্নে যে তািা 
আপনাশ্নক সমেেন কিশ্নব? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 
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74. Does this project participation 
make you aware of any 
community-based child 
protection network 
(s)/committee(s) that are 
available and active in protecting 
children from violence, abuse, 
neglect and exploitation in 
course of climate vulnerable 
situations?  

74. এই প্রকশ্নল্প অংশগ্রহর্ রক আপনাশ্নক 
এমন যকানও সম্প্রো়ি-রেরত্তক রশশু সুিক্ষা 
যনেও়িাকে  (গুরি)/করমটি (গুরি) সম্পশ্নকে  
সশ্নচতন কশ্নি যতাশ্নি ো জিবা়ুি ঝুাঁ রকপূর্ে 
পরিরস্থরতশ্নত রশশুশ্নেি সরহংসতা, রনেোতন, 
অবশ্নহিা এবং যশাষর্ যেশ্নক িক্ষা কিাি জনয 
সহজিেয এবং সরক্র়ি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নইনই 

 

75. I feel confident handling 
challenges in my daily life (e.g., 
school, family, or community 
issues) since completing the 
programme 

75. যপ্রাগ্রামটি অংশগ্রহর্ কিাি পি যেশ্নক 
আরম আমাি বেনরন্দ্ন জীবশ্ননি (যেমন, সু্কি, 
পরিবাি, বা সম্প্রোশ্ন়িি সমসযা) চযাশ্নিঞ্জগুরি 
যমাকাশ্নবিা়ি আত্মরবশ্বাসী যবাধ কিরে। 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

76. Participating in programme 
activities helped me to stay 
more positive about managing 
climate vulnerable or 
displacement situations?  

76. যপ্রাগ্রাশ্নমি কােেক্রশ্নম অংশগ্রহর্ আমাশ্নক 
জিবা়িু ঝুাঁ রকপূর্ে বা স্থানচুযরত পরিরস্থরত 
পরিচািনাি রবষশ্ন়ি আিও ইরতবাচক োকশ্নত 
সাহােয কশ্নিশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

77. I feel my relationship with 

peers/mates is now stronger due 

to participating in the 

programme? 

77. যপ্রাগ্রাশ্নম অংশগ্রহশ্নর্ি কািশ্নর্ আমাি 
সহকমী/সােীশ্নেি সাশ্নে আমাি সম্পকে  এখন 
আিও শরিশািী হশ্ন়িশ্নে বশ্নি আরম মশ্নন 
করি? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

78. Since participating in the 
programme, I feel more 
comfortable working as part of a 
team or group? 

78. যপ্রাগ্রাশ্নম অংশগ্রহশ্নর্ি পি যেশ্নক, আরম 
একটি েি বা য াষ্ঠীি অংশ রহসাশ্নব কাজ 
কিশ্নত আিও স্বাচ্ছন্দ্যশ্নবাধ কিরে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 
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79. Has participating in the 
programme helped you to feel 
more connected to your 
community and increased your 
participation in any activity 
related to climate vulnerabilities 
or displacement? 

79. এই কমেসূরচশ্নত অংশগ্রহর্ রক আপনাশ্নক 
আপনাি এিাকাি সবাি সাশ্নে আিও কাোকারে 
রনশ্নত সাহােয কশ্নিশ্নে এবং জিবা়িু ঝুাঁ রক বা 
স্থানচুযরত সম্পরকে ত যকানও কােেকিাশ্নপ 
আপনাি অংশগ্রহর্ বৃরদ্ধ কশ্নিশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure 

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

 

Section-G (Respondent- Sport coach, Community Coach) 

Indicator 1.3- % of sport coaches/ social workers/ community facilitators show enhanced understanding and practical skills to accompany 
adolescents and youth in improving their psychosocial well-being and resilience through safe sport activities. 

Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

80. How  confident are you in your 
understanding of the five pillars 
of psychosocial well-being 
(physical, emotional, social, 
cultural, spiritual) after 
participating in the SPiRiT 
project training? 

80. SPiRiT প্রকল্প প্ররশক্ষশ্নর্ অংশগ্রহশ্নর্ি 
পি মশ্ননাসামারজক সুস্থতাি পাাঁ চটি স্তশ্নম্ভি 
(শািীরিক, মানরসক, সামারজক, সাংসৃ্করতক, 
আধযারত্মক) ধাির্া সম্পশ্নকে  আপরন কতো 
আত্মরবশ্বাসী? 

1. Very confident 
2. Somewhat confident 
3. Not very confident 
4. Not confident at all 

1. খুব আত্মরবশ্বাসী 
2. রকেুো আত্মরবশ্বাসী 
3. খুব আত্মরবশ্বাসী নন 
4. আত্মরবশ্বাসী নন 

 

81. Can you please mention - what 
are the key components that can 
help to understand the 
psychosocial well-being of 
adolescents and youth? 
[multiple response] 

81. আপরন রক ে়িা কশ্নি উশ্নেখ কিশ্নত 
পাশ্নিন - রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি 
মশ্ননাসামারজক সুস্থতা বুঝশ্নত সাহােয কিশ্নত 
পাশ্নি এমন মূি উপাোনগুরি কী কী? 

1. Self-Esteem and confidence 
2. Emotional resilience 
3. Social connectedness and support 
4. Sense of safety and protection 
5. Participation and agency 
6. Capable to plan the future  
7. Access to services and resources 
8. Cultural and identity acceptance 

1. আত্মসম্মান এবং আত্মরবশ্বাস 
2. মানরসক সহনশীিতা  
3. সামারজক সংশ্নো  এবং 
সমেেন 
4. রনিাপত্তা এবং সুিক্ষাি 
অনুেূরত 
5. অংশগ্রহর্ এবং এশ্নজরন্স 
6. েরবষযশ্নতি পরিকল্পনা 
কিশ্নত সক্ষম 
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7. পরিশ্নষবা এবং সম্পশ্নেি 
অযাশ্নেস 
8. সাংসৃ্করতক এবং পরিচ়ি 
গ্রহর্শ্নো যতা 

82. Can you please mention - what 
are the key stages of 
psychosocial resilience of 
adolescents and youth? 
[multiple response] 
Related to Understanding 
Correct responses: Coping 
capacity, adaptive capacity, and 
transformative capacity 
If the person points all 3 or 2 
terms – then pick Option-3, if 
only one – pick Option-2, if none 
– pick Option-1 

82. আপরন রক ে়িা কশ্নি উশ্নেখ কিশ্নত 
পাশ্নিন - রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি 
মশ্ননাসামারজক সহনশীিতা ি মূি পেো়িগুরি 
কী কী? 

 
1) Have no idea 
2) Know some of the terms 
3) Know most of the terms 

1. খকাি ধারণা খিই 
2. নকেু নজনিস জানি  
3. খবনশরভােই জানি 

  

83. Can you please mention – what 

is the ‘feel of safety & security’ 
of adolescent and youth?  
[multiple response] 

83.  রকশ্নশাি এবং েুবশ্নকিা 'শারীনরক এবং 
িািনসক রনিাপত্তাি ধািনাটি বুশ্নঝ োশ্নক? 

1. Feeling safe at home, school, and 
in the community 
2. Being accepted and not judged by 
peers or adults 
3. Knowing that support is available 
when needed (e.g., from teachers, 
parents, mentors) 
4. Freedom from bullying, 
harassment, or discrimination 
5. Having a trusted adult or friend to 
share problems with 
6. Having access to basic needs like 
food, shelter, and health care 
7. Feeling confident to express 
oneself without fear 
8. Other (please specify): 

1. বার়িশ্নত, সু্কশ্নি এবং 
সমাশ্নজ রনিাপে যবাধ কিা 
2. সহকমী বা প্রাপ্তব়িস্কশ্নেি 
দ্বািা  ৃহীত হও়িা এবং রবচাি 
না কিা 
3. প্রশ্ন়িাজশ্নন সহা়িতা পাও়িা 
ো়ি তা জানা (যেমন, 
রশক্ষক, রপতামাতা, 
পিামশেোতাশ্নেি কাে যেশ্নক) 
4. ধমক, হ়িিারন বা ববষময 
যেশ্নক মুরি 
5. সমসযাগুরি ো  কশ্নি 
যনও়িাি জনয একজন রবশ্বস্ত 
প্রাপ্তব়িস্ক বা বনু্ধ োকা 
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6. খােয, আে়ি এবং 
স্বাস্থযশ্নসবাি মশ্নতা যমৌরিক 
চারহোগুরিশ্নত অযাশ্নেস োকা 
7. ে়ি ো়িাই রনশ্নজশ্নক 
প্রকাশ কিাি জনয আত্মরবশ্বাসী 
যবাধ কিা 
8. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন): 

84. What will you do – when you will 
find any adolescents and youth 
in your group is isolated and 
vulnerable?  

84. আপিার িল্পলর খকািও নকল্পশার এবং 
রু্বক র্েি আলািা থাল্পক এবং তাল্পক দুবচল 
খিেল্পত পাি তেি আপনি কী কল্পরি?   

 1. Try to talk to them privately and 
offer emotional support 
2. Inform a teacher, mentor, or 
responsible adult 
3. Encourage them to participate in 
group activities 
4. Try to understand the reason for 
their isolation before acting 
5. Connect them with a counselor or 
psychosocial support service 
6. Share the concern with peers and 
find ways to include them 
7. Avoid getting involved as it’s not 
my responsibility 
8. Other (please specify) 

1. তাশ্নেি সাশ্নে একাশ্নন্ত কো 
বিাি যচিা করুন এবং 
মানরসক সহা়িতা প্রোন কিা। 
2. একজন রশক্ষক, 
পিামশেোতা, অেবা োর়িত্বশীি 
প্রাপ্তব়িস্কশ্নক অবরহত কিা। 
3. তাশ্নেি েি ত 
কােেকিাশ্নপ অংশগ্রহর্ কিশ্নত 
উৎসারহত কিা। 
4. কাজ কিাি আশ্ন  তাশ্নেি 
রবরচ্ছন্নতাি কাির্ যবাঝাি যচিা 
কিা। 
5. তাশ্নেি একজন কাউশ্নন্সিি 
বা মশ্ননাসামারজক সহা়িতা 
পরিশ্নষবাি সাশ্নে সংেুি কিা। 
6. সহকমীশ্নেি সাশ্নে উশ্নদ্ব  
ো  কশ্নি রনন এবং তাশ্নেি 
অন্তেুে ি কিাি উপা়ি খুাঁশ্নজ 
যবি কিা। 
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7. জর়িত হও়িা এর়িশ্ন়ি 
চিুন কাির্ এটি আমাি োর়িত্ব 
ন়ি। 
8. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন): 

85. What types of capacity/activities 
(coping, adaptive, 
transformative) were you offer 
to adolescents and youth for 
their psychosocial resilience - 
who have recently faced any 
shocks?  
Related to Skills 
Responses: Coping capacity to 
reduce immediate shocks and 
stresses. 
If the person points to cope 
capacity – then pick Option-3, if 
confused – pick Option-2, if can’t 
say anything – pick Option-1 

85. সম্প্রনত নকল্পশার-নকল্পশারী এবং রু্বক-
রু্বতীল্পির খকাি ধল্পরল্পির সিস্ার সমু্মেীনি 
েল্পল তাল্পির িল্পিাসািানজক অবস্থা স্বাভানবক 
করার জি্ আপনি কী ধরল্পণর কার্চক্রি 
(খিাকানবলা, িানিল্পয় খিওয়া, রূপান্তরকারী) 
গ্রেণ কল্পরনেল্পলি?   

1. Basic emotional support   
2. Life skills Support (trust building, 
collaboration, communication, 
emotional management, creative 
thinking and problem solving, 
taking responsibility) -6 key aspects 
3. Referral to mental health and 
social service  
4. connecting with supportive 
network  
5. Others (please specify)  

১. সাধারণ িািনসক সোয়তা 
২. জীবি িক্ষতা নবষয়ক 
সোয়তা  
৩. িািনসক স্বাস্থ্ এবং 
সিাজল্পসবার জি্ খরফাল্পরল 
করা  
৪. সোয়ক খিটওয়াল্পকচ র সাল্পথ 
রু্ক্ত কল্পর খিওয়া  
৫. অি্াি্ (িয়া কল্পর উল্পেে 
করুি) 

 

86. The survival of children depends 
mostly on their caregivers or 
family members as a protective 
shield – this statement relates to 
the ‘feel of safety & security’. 
What do you think?  

87. রশশুশ্নেি যবাঁশ্নচ োকা মূিত তাশ্নেি 
েত্নকািীশ্নেি ওপি বা পরিবাশ্নিি সেসযিা কাজ 
কশ্নি একটি প্ররতিক্ষামূিক ঢাি রহশ্নসশ্নব - 
এই রববৃরতটি 'রনিাপত্তাি অনুেূরত' সম্পরকে ত। 
আপনাি কী মশ্নন হ়ি? 

1. Not sure  
2. Confused  
3. Sure, to a high extent 

1. রনরিত নই 
2. রবভ্রান্ত 
3. অবশযই, অশ্ননকাংশ্নশ 

 

87. Do you think that the lack of 
information on basic needs (e.g., 
food, healthcare, etc.) can 
significantly lead the adolescent 
and youth to feel instable and 
unsafe?  

88. আপনাি রক মশ্নন হ়ি যে যমৌরিক 
চারহো (যেমন, খােয, স্বাস্থযশ্নসবা ইতযারে) 
সম্পশ্নকে  তশ্নেযি অোব রকশ্নশাি এবং েুবকশ্নেি 
অরস্থি এবং অরনিাপে যবাধ কিাশ্নত পাশ্নি? 

1. Not sure  
2. Confused  
3. Sure, to a high extent 

1. রনরিত নই 
2. রবভ্রান্ত 
3. অবশযই, অশ্ননকাংশ্নশ 
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88. Every adolescent and youth have 
the capacity and right to 
participate in sports activities. 
What do you think?  

89. প্ররতটি রকশ্নশাি এবং েুবশ্নকি যখিাধুিা 
কােেক্রশ্নম অংশগ্রহশ্নর্ি ক্ষমতা এবং অরধকাি 
িশ্ন়িশ্নে। আপনাি কী মশ্নন হ়ি? 

1. Not sure  
2. Confused  
3. Sure, to a high extent 

1. রনরিত নই 
2. রবভ্রান্ত 
3. অবশযই, অশ্ননকাংশ্নশ 

 

89. How prepared do you feel to 
support adolescents and youth 
adapt with emotional 
vulnerability, such as worry, fear, 
and anxiety, during their 
developmental activities?  

90. রকশ্নশাি এবং েুবকশ্নেি তাশ্নেি 
উন্ন়িনমূিক কােেকিাশ্নপি সম়ি উশ্নদ্ব , ে়ি 
এবং উশ্নদ্বশ্ন ি মশ্নতা মানরসক দুবেিতাি সাশ্নে 
খাপ খাইশ্ন়ি রনশ্নত সহা়িতা কিাি জনয আপরন 
কতো প্রস্তুত যবাধ কশ্নিন? 

1. Not sure  
2. Confused  
3. Sure, to a high extent 

1. রনরিত নই 
2. রবভ্রান্ত 
3. অবশযই, অশ্ননকাংশ্নশ 

 

90. How willing are you to 
incorporate sports activities as a 
tool for promoting protection 
and wellbeing among 
adolescents and youth?  

91. রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি 
মশ্নধয সুিক্ষা এবং সুস্থতা বৃরদ্ধি জনয ক্রী়িা 
কােেক্রমশ্নক একটি হারত়িাি রহশ্নসশ্নব অন্তেুে ি 
কিশ্নত আপরন কতো ইচু্ছক? 

1. Not sure  
2. Confused  
3. Sure, to a high extent 

1. রনরিত নই 
2. রবভ্রান্ত 
3. অবশযই, অশ্ননকাংশ্নশ 

 

91. Do you feel that the training 
improved your knowledge of 
positive youth development 
skills to support adolescents and 
youth? 

92. আপরন রক মশ্নন কশ্নিন যে প্ররশক্ষর্টি 
রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি সহা়িতা 
কিাি জনয ইরতবাচক েুব উন্ন়িশ্ননি েক্ষতা 
আপনাি জ্ঞানশ্নক উন্নত কশ্নিশ্নে? 

1. Strongly agree 

2. Agree 

3. Neither agree nor disagree 

4. Disagree 

5. Strongly disagree 

1. দৃঢ়োশ্নব একমত 
2. একমত 
3. একমতও নই, অসম্মতও 
নই 
4. অসম্মরত 
5. দৃঢ়োশ্নব অসম্মত 

 

92. SPiRiT improved your ability to 
use coaching techniques (e.g., 
fostering teamwork, leadership 
or sportsmanship) to enhance 
the psychosocial well-being of 
adolescents and youth? 

93. SPiRiT রকশ্নশাি-রকশ্নশািী এবং 
েুবক-েুবতীশ্নেি মশ্ননাসামারজক সুস্থতা বৃরদ্ধি 
জনয যকারচং যকৌশি (যেমন, েিবদ্ধোশ্নব 
কাজ কিা, যনতৃত্ব বা ক্রী়িাশ্নপ্রম  শ্ন়ি যতািা) 
বযবহাি কিাি ক্ষমতাশ্নক উন্নত কশ্নিশ্নে? 

1. Strongly agree 

2. Agree 

3. Neither agree nor disagree 

4. Disagree 

5. Strongly disagree 

1. দৃঢ়োশ্নব একমত 
2. একমত 
3. একমতও নই, অসম্মতও 
নই 
4. অসম্মরত 
5. দৃঢ়োশ্নব অসম্মত 

 

93. To support youth during sports 
activities how often do you apply 
strategies learned in the SPiRiT 
project (e.g., motivational 
coaching, conflict resolution)  

94. ক্রী়িা কােেক্রশ্নমি সম়ি তরুর্শ্নেি 
সহা়িতা কিাি জনয SPiRiT প্রকশ্নল্প যশখা 
যকৌশিগুরি আপরন কতবাি প্রশ্ন়িা  কশ্নিন 
(যেমন, যপ্রির্ামূিক প্ররশক্ষর্, দ্বন্দ্ব সমাধান) 

1. Always 

2. Most of the time 

3. Sometimes 

4. Never 

1. সবেো 
2. যবরশিো  সম়ি 
3. মাশ্নঝ মাশ্নঝ 
4. কখনও না 
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94. Which activities do you follow 

into sports sessions to effectively 
integrate psychosocial support? 
(Multiple answer) 
 

95. মশ্ননাসামারজক সহা়িতা কােেকিোশ্নব 
সংহত কিাি জনয আপরন ক্রী়িা 
অরধশ্নবশনগুরিশ্নত যকান রক্র়িাকিাপগুরি 
অনুসির্ কশ্নিন? (একারধক উত্তি) 

1. Group discussion 
2. Trust building exercise 
3. Practicing Group task  
4. Observe cultural occasions 
5. Build team bonding  
6. Other___________ 

1. েি ত আশ্নিাচনা 
2. রবশ্বাস বতরিি অনুশীিন 
3. েি ত কাজ অনুশীিন 
৪. সাংসৃ্করতক অনুষ্ঠান পািন 
5. েি ত বন্ধন  শ্ন়ি যতািা 
6. 
অনযানয___________ 

 

95. Have you observed any 
improvements in the resilience 
or psychosocial well-being of 
adolescents and youth due to 
your coaching or facilitation? 

96. আপনাি প্ররশক্ষর্ বা সহা়িতাি কািশ্নর্ 
রকশ্নশাি-রকশ্নশািীশ্নেি সহনশীিতা  বা 
মশ্ননাসামারজক সুস্থতাি যকানও উন্নরত রক 
আপরন িক্ষয কশ্নিশ্নেন? 

1. Significant improvements 
2. Some improvements 
3. No improvements 
4. I don’t know 

1. উশ্নেখশ্নো য উন্নরত 
2. রকেু উন্নরত 
3. যকানও উন্নরত হ়িরন 
4. আরম জারন না 

 

96. What specific skills or knowledge 
gained from the SPiRiT project 
training have been most useful 
in your work with adolescents 
and youth? (Multiple answer) 

97. SPiRiT প্রকল্প প্ররশক্ষর্ যেশ্নক 
অরজে ত যকান রনরেে ি েক্ষতা বা জ্ঞান রকশ্নশাি-
রকশ্নশািী এবং েুবক-েুবতীশ্নেি সাশ্নে আপনাি 
কাশ্নজ সবশ্নচশ্ন়ি কােেকি হশ্ন়িশ্নে? (একারধক 
উত্তি) 

1. Leadership and facilitation 
2. Communication and conflict 
resolution 
3. Psychosocial support and 
emotional well-being 
4. Coaching and team building 
5. Child protection and safeguarding 
6. Understanding of climate-related 
risks 
7. Other (please specify): 
___________ 

1. যনতৃত্ব এবং সহা়িতা 
2. যো াশ্নো  এবং দ্বন্দ্ব 
সমাধান 
3. মশ্ননাসামারজক সহা়িতা 
এবং মানরসক সুস্থতা 
4. প্ররশক্ষর্ এবং েি  ঠন 
5. রশশু সুিক্ষা এবং সুিক্ষা 
6. জিবা়িু-সম্পরকে ত ঝুাঁ রক 
সম্পশ্নকে  ধাির্া 
7. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন): 

 

97. What challenges, if any, do you 
face in applying the skills and 
knowledge from the training to 
support youth?(Multiple answer) 

98. প্ররশক্ষর্ যেশ্নক প্রাপ্ত েক্ষতা এবং জ্ঞান 
েুবসমাজশ্নক সহা়িতা কিাি যক্ষশ্নি প্রশ্ন়িা  
কিাি যক্ষশ্নি আপরন যকান যকান চযাশ্নিশ্নঞ্জি 
সমু্মখীন হন? (একারধক উত্তি) 

1. Limited resources or facilities 
2. Lack of community or family 
support 
3. Difficulty engaging marginalized 
youth 

1. সীরমত সম্পে বা সুশ্নো -
সুরবধা 
2. সম্প্রো়ি বা পারিবারিক 
সহা়িতাি অোব 
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4. Inadequate follow-up or refresher 
training 
5. Time constraints or workload 
6. Cultural or social barriers 
7. Other (please specify): 
___________ 

3. প্রারন্তক েুবকশ্নেি সমৃ্পি 
কিশ্নত অসুরবধা 
4. অপেোপ্ত  শ্নিা-আপ বা 
পুননেবীকির্ প্ররশক্ষর্ 
5. সম়িসীমা বা কাশ্নজি চাপ 
6. সাংসৃ্করতক বা সামারজক 
বাধা 
7. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন): ___________ 

 

Section-H (Respondent- adolescent and Youth) 

Outcome indicator 2.1- % of adolescents and youths who report enhancement in their knowledge and preparedness on migration, displacement, 
and other climate induced vulnerabilities through participating in sports for protection and related activities)   

Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

98. Do you ever participate any 
training/activities related to 
increase your knowledge  

99. আপরন রক কখনও আপনাি জ্ঞান বৃরদ্ধি 
সাশ্নে সম্পরকে ত যকানও প্ররশক্ষর্/কােেকিাশ্নপ 
অংশগ্রহর্ কশ্নিশ্নেন? 

1. Yes 
2. no 

1. হযাাঁ 
2. না 
 

If yes go to 
next 

99. What is the training/sports 
activities that you participated? 
(multiple) 

100. আপরন যকান প্ররশক্ষর্/ক্রী়িা কােেক্রশ্নম 
অংশগ্রহর্ কশ্নিশ্নেন? 

1. Football for Protection  
2. Engage Curriculum 
3. Handball for Protection  
4. Traditional game for protection 

1. সুিক্ষাি জনয  ুেবি 
2. ইশ্নঙ্গজ কারিকুিাম  
3. সুিক্ষাি জনয হযান্ডবি 
4. সুিক্ষাি জনয ঐরতহযবাহী 
যখিা 

If engage 
selected 
then 101 

to 112 will 
open if no 
selected 

then go to 
113  

100. What lessons or skills did you 
learn from the trust-building 
sessions of the SPiRiT training? 
(Multiple answer) 

101. SPiRiT প্ররশক্ষশ্নর্ি আস্থা বতরিি 
অরধশ্নবশন যেশ্নক আপরন কী রশক্ষা বা েক্ষতা 
রশশ্নখশ্নেন? (একারধক উত্তি) 

1. Learning to rely on teammates 
2. Building mutual respect 
3. Developing honesty in group 
settings 

1. সতীেেশ্নেি উপি রনেে ি 
কিশ্নত যশখা 
2. পািেরিক েদ্ধা  শ্ন়ি 
যতািা 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

4. improved trust in peer 
relationships 
5. Working towards a shared goal 
6. Supporting others in a team 
7. Understanding group strengths 
8. Cooperating in stressful situations 
9. Other (please specify) 

3. েি ত পরিশ্নবশ্নশ সততা 
রবকাশ 
4. সহকমীশ্নেি সম্পশ্নকে ি 
উপি আস্থা বৃরদ্ধ 
5. একটি ো  কিা িক্ষয 
অজে শ্ননি জনয কাজ কিা 
6. একটি েশ্নিি অনযশ্নেি 
সমেেন কিা 
7. েশ্নিি শরি যবাঝা 
8. অরস্থি পরিরস্থরতশ্নত 
সহশ্নোর তা কিা 
9. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 
 

101. What collaboration skills or 
experiences did you gain through 
group-based football activities? 
(Multiple answer) 

102. েিরেরত্তক  ুেবি কােেকিাশ্নপি 
মাধযশ্নম আপরন যকান সহশ্নোর তামূিক েক্ষতা 
বা অরেজ্ঞতা অজে ন কশ্নিশ্নেন? (একারধক 
উত্তি) 

1. Active listening skills 
2. Understanding non-verbal signals 
3. Speaking clearly and respectfully 
4. Giving and receiving feedback 
5. Other (please specify) 

1. সরক্র়ি েবর্ েক্ষতা 
2. অ-যমৌরখক সংশ্নকত যবাঝা 
3. েিোশ্নব এবং েদ্ধাি 
সাশ্নে কো বিা 
4. প্ররতরক্র়িা প্রোন এবং 
গ্রহর্ 
5. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 
 

 

102. What did you learn about 
effective communication, such as 
active listening or body language? 
(Multiple answer) 

103. সরক্র়ি েবর্ বা শািীরিক োষা ইতযারে 
কােেকি যো াশ্নো  সম্পশ্নকে  আপরন কী 
রশশ্নখশ্নেন? (একারধক উত্তি) 

1. Breathing and calming exercises 
2. Identifying and naming emotions 
3. Managing anger or frustration 
4. Supporting others emotionally 
5. Other (please specify) 

1. শ্বাস-প্রশ্বাস এবং শান্ত 
কিাি বযা়িাম 
2. আশ্নব  সনািকির্ এবং 
নামকির্ 
3. িা  বা হতাশা পরিচািনা 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

4. অনযশ্নেি আশ্নব  তোশ্নব 
সমেেন কিা 
5. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 
 

103. What emotional management 
techniques did you practice or 
find helpful in managing stress or 
conflict? 
(Multiple answer) 

104. মানরসক চাপ বা দ্বন্দ্ব পরিচািনা়ি 
আপরন যকান মানরসক বযবস্থাপনা যকৌশি 
অনুশীিন কশ্নিশ্নেন বা সহা়িক বশ্নি মশ্নন 
কশ্নিশ্নেন? (একারধক উত্তি) 

1. Physical activity,  
2. Social support seeking  
3. Problem-solving (collaborative 
solutions) 
4. Mindfulness practices (grounding 
techniques, using 5 sense)  
5. Coming up with a new solution 
6. other Specify................ 

1. শািীরিক কােেকিাপ, 
2. সামারজক সহা়িতা চাও়িা 
3. সমসযা সমাধান (সহশ্নো ী 
সমাধান) 
4. মননশীিতা অনুশীিন 
(গ্রাউরন্ডং যকৌশি, ৫টি ইরি়ি 
বযবহাি কশ্নি) 
5. একটি নতুন সমাধান রনশ্ন়ি 
আসশ্নে 
6. অনযানয উশ্নেখ 
করুন................ 

 

104. What are the skills you get from 
the training related to creative 
thinking or problem-solving 
abilities?  

105. প্ররশক্ষর্টি কীোশ্নব আপনাি সৃজনশীি 
রচন্তাোবনা বা সমসযা সমাধাশ্ননি ক্ষমতা উন্নত 
কিশ্নত সাহােয কশ্নিশ্নে? (একারধক উত্তি) 

1. problem identification 

2. Decision making 
3. Leading a group or session 
4. Where to go if I face any 

problem 
5. Performing under pressure 

(চাঠের মঠধযও ননেুণ্য 

প্রদর্ শন     
6. 5. Other (please specify) 

1. শািীরিক কােেকিাপ  
2. সািানজক সোয়তা 

চাওয়া  
2. একটি েি বা অরধশ্নবশন 
পরিচািনা কিা 
3. েশ্নিি রন়িম যমশ্নন চিা 
৪. আমাি রনশ্নজি কমেকাশ্নেি 
উপি রচন্তা কিা 
5. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

105. What responsibilities did you take 
on during the training and how 
did it help you understand 
accountability? (Multiple answer) 

106. প্ররশক্ষশ্নর্ি সম়ি আপরন যকান োর়িত্ব 
গ্রহর্ কশ্নিরেশ্নিন এবং এটি আপনাশ্নক 
জবাবরেরহতা বুঝশ্নত কীোশ্নব সাহােয কশ্নিশ্নে? 
(একারধক উত্তি) 

1. Learning to rely on teammates 
2. Building mutual respect 
3. Developing honesty in group 
settings 
4. Improved trust in peer 
relationships 
5. Other (please specify) 

1. সতীেেশ্নেি উপি রনেে ি 
কিশ্নত যশখা 
2. পািেরিক েদ্ধা  শ্ন়ি 
যতািা 
3. গ্রুপ যসটিংশ্নস সততা 
রবকাশ কিা 
4. সহকমীশ্নেি সম্পশ্নকে ি 
উপি উন্নত আস্থা 
5. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 

 

106. What did you learn about the 
concept of well-being and its 
connection to youth 
development? 

108. সুস্থতাি ধাির্া এবং েুব উন্ন়িশ্ননি সাশ্নে 
এি সংশ্নো  সম্পশ্নকে  আপরন কী রশশ্নখশ্নেন? 

1. Well-being includes emotional, 
social, and physical aspects 
2. Understanding personal 

potentiality 
3. Capable of dealing with everyday 
life’s stress  
4. Able to make contribution to their 
family and community  
5. All of the above 
6. Other (please specify)  

1. সুস্থতাি মশ্নধয িশ্ন়িশ্নে 
মানরসক, সামারজক এবং 
শািীরিক রেক 
2. রনশ্নজি সম্ভাবনা বুঝশ্নত 
পািা  
3. বেনরন্দ্ন জীবশ্ননি চাপ 
যমাকাশ্নবিা কিা   
4. রনশ্নজি ও পরিবাশ্নিি জনয 
অবোন িাখশ্নত পািা  
5. উপশ্নিি সমস্ত 
6. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 

 

107. Which of the following well-being 
pillars did you explore and 
understand better during the 
training? 

109. প্ররশক্ষশ্নর্ি সম়ি আপরন রনম্নরিরখত 
যকান সুস্থতাি স্তম্ভগুরি অশ্নেষর্ কশ্নিশ্নেন এবং 
আিও োিোশ্নব বুঝশ্নত যপশ্নিশ্নেন? 

1. Feeling Safe 
2. Feeling Connected 
3. Feeling Worthy 
4. Feeling Respected 
5. Feeling Hopeful 
6. All of the above 

1. রনিাপে যবাধ কিা 
2. সংেুি যবাধ কিা 
3. যো য যবাধ কিা 
4. সম্মারনত যবাধ কিা 
5. আশাবােী যবাধ কিা 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

6. উপশ্নিি সবগুশ্নিা 
108. How confident are you in 

planning youth-led initiatives to 
address community well-being 
challenges? 

110. সম্প্রোশ্ন়িি সুস্থতাি চযাশ্নিঞ্জ 
যমাকাশ্নবিা়ি েুব-যনতৃত্বাধীন উশ্নেযা  পরিকল্পনা 
কিাি রবষশ্ন়ি আপরন কতো আত্মরবশ্বাসী? 

1. Very confident 
2. Somewhat confident 
3. Neutral 
4. Not very confident 
5. Not at all confident 

1. খুব আত্মরবশ্বাসী 
2. রকেুো আত্মরবশ্বাসী 
3. রনিশ্নপক্ষ 
4. খুব আত্মরবশ্বাসী নন 
5. যমাশ্নেও আত্মরবশ্বাসী নন 

 

109. Which life skills do you think you 
have improved through the 
Engage training sessions? 

111. এনশ্ন জ প্ররশক্ষর্ যসশশ্ননি মাধযশ্নম 
আপনাি যকান জীবন েক্ষতা উন্নত হশ্ন়িশ্নে 
বশ্নি আপরন মশ্নন কশ্নিন? 

1. Communication 
2. Cooperation 
3. Emotional management 
4. Creative problem-solving 
5. Responsibility 
6. All of the above 

1. যো াশ্নো  
2. সহশ্নোর তা 
3. আশ্নব  ত বযবস্থাপনা 
4. সৃজনশীি সমসযা সমাধান 
5. োর়িত্ব 
6. উপশ্নিি সকি রবষ়ি 

 

110. What knowledge did you gain 
about engaging the community 
and key stakeholders for youth-
led actions? 

112. েুব-যনতৃত্বাধীন কমেকাশ্নে সম্প্রো়ি এবং 
মূি অংশীোিশ্নেি সমৃ্পি কিাি রবষশ্ন়ি আপরন 
কী জ্ঞান অজে ন কশ্নিশ্নেন? 

1. Identifying key  
stakeholders 
2. Understanding power and interest 
in communities 
3. Mapping community resources 
4. Engaging through action plans 
5. Other (please specify) 

1. মূি 
স্বাস্থযকমীশ্নেি রচরিত কিা 
2. সম্প্রোশ্ন়িি ক্ষমতা এবং 
আগ্রহ যবাঝা 
3. সম্প্রোশ্ন়িি সম্পশ্নেি 
মানরচি বতরি কিা 
4. কমে পরিকল্পনাি মাধযশ্নম 
জর়িত হও়িা 
৫. অনযানয (ে়িা কশ্নি উশ্নেখ 
করুন) 

 

111. Are you aware of the potential 
risks and dangers (trafficking, 
separation from family, physical 
or psychological health risk, 
discrimination, etc.) associated 

113. অরনিাপে অরেবাসন এবং জিবা়িু 
স্থানচুযরতি সাশ্নে সম্পরকে ত সম্ভাবয ঝুাঁ রক এবং 
রবপেগুরি (পাচাি, পরিবাি যেশ্নক রবরচ্ছন্নতা, 

1. Fully know   
2. Partially Know   
3. Not at all  
4. Not sure  
 

1. সমূ্পর্ে জারন  
2. রকেুো জারন  
3. রকেুই জারন না  
4. রনরিত নই 
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with unsafe migration and climate 
displacement?  

শািীরিক বা মানরসক স্বাস্থয ঝুাঁ রক, ববষময 
ইতযারে) সম্পশ্নকে  আপরন রক সশ্নচতন? 

112. Do you know the importance of 
having proper documentation and 
legal status during migration and 
climate displacement?  

114. অরেবাসন এবং জিবা়িু স্থানচুযরতি 
সম়ি সঠিক নরেপি এবং আইরন অবস্থা োকা 
কতো গুরুত্বপূর্ে তা রক আপরন জাশ্ননন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

113. Do you have the information 
about available support services 
for migrants and displaced 
individuals?  

115. অরেবাসী এবং স্থানচুযত বযরিশ্নেি জনয 
উপিব্ধ সহা়িতা পরিশ্নষবা সম্পশ্নকে  আপনাি রক 
তেয আশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

114. Do you have any ideas about 
climate change and its impact?  

116. জিবা়িু পরিবতে ন এবং এি প্রোব 
সম্পশ্নকে  আপনাি রক যকান ধাির্া আশ্নে? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

115. Do you know how climate change 
can lead to increased 
vulnerabilities in communities?  

117. জিবা়িু পরিবতে ন কীোশ্নব 
সম্প্রো়িগুরিশ্নত ঝুাঁ রক বা়িাশ্নত পাশ্নি তা আপরন 
রক জাশ্ননন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

116. Are you familiar with the specific 
vulnerabilities that can arise from 
climate change, such as extreme 
weather events and natural 
disasters?  

118. জিবা়িু পরিবতে শ্ননি  শ্নি সৃি রনরেে ি 
ঝুাঁ রকগুরি, যেমন চিম আবহাও়িাি িেনা এবং 
প্রাকৃরতক দুশ্নেো , সম্পশ্নকে  আপরন রক জাশ্ননন? 

1. Fully  
2. Somewhat  
3. Not at all  

4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

117. Do you understand the potential 
social, economic, and health 
impacts of climate-induced 
vulnerabilities?  

119. জিবা়িু-সৃি ঝুাঁ রকগুরিি সম্ভাবয 
সামারজক, অেেননরতক এবং স্বাস্থয ত 
প্রোবগুরি রক আপরন যবাশ্নঝন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
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4. রনরিত নই 

118. Are you aware of the necessary 
steps to prepare for climate-
induced disasters?  

120. জিবা়িু-সৃি দুশ্নেোশ্ন ি জনয প্রস্তুরতি 
জনয প্রশ্ন়িাজনী়ি পেশ্নক্ষপগুরি সম্পশ্নকে  আপরন 
রক অব ত? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

119. Have you participated in any 
training or programs that focus on 
disaster preparedness?  

121. দুশ্নেো  প্রস্তুরতি উপি দৃরি রনবদ্ধ কশ্নি 
এমন যকান প্ররশক্ষর্ বা কমেসূরচশ্নত আপরন রক 
অংশগ্রহর্ কশ্নিশ্নেন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

120. Do you know the importance of 
early warning systems and 
evacuation plans during climate-
induced disasters?  

122. জিবা়িু-সৃি দুশ্নেোশ্ন ি সম়ি পূবে 
সতকে তা বযবস্থা এবং স্থানান্তি পরিকল্পনাি গুরুত্ব 
রক আপরন জাশ্ননন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

121. Have you participated in sports or 
related activities aimed at 
enhancing knowledge and 
preparedness on migration, 
displacement, and climate-
induced vulnerabilities?  

123. অরেবাসন, স্থানচুযরত এবং জিবা়ুি-সৃি 
ঝুাঁ রক সম্পশ্নকে  জ্ঞান এবং প্রস্তুরত বৃরদ্ধি িশ্নক্ষয 
আপরন রক যখিাধুিা বা সম্পরকে ত কােেকিাশ্নপ 
অংশগ্রহর্ কশ্নিশ্নেন? 

1. Fully  
2. Somewhat  
3. Not at all  
4. Not sure  

1. সমূ্পর্ে 
2. রকেুো 
3. যমাশ্নেও না 
4. রনরিত নই 

 

 

Section-I (Respondent- Sports Actor) 

Indicator 3.1- The extent to which sports actors reported sports for protection approach to be effective in promoting protection and wellbeing 
of adolescents and Youth 

Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

122. To what extent do you believe 
the sports for protection 
approach has been effective in 

124. যখিাধুিাি সম়ি রকশ্নশাি-রকশ্নশািীশ্নেি 
জনয রনিাপে পরিশ্নবশ (যেমন, ক্ষরত, 

1. Not at all  
2. To a small extent  
3. Partially Know   

1. রকেুই জারন না  
2. অল্প পরিমাশ্নর্ 
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ensuring a safe environment 
(e.g., free from harm, abuse, or 
coherence) for adolescents and 
youth during sports activities? 

অপবযবহাি বা সং রতমুি) রনরিত কিাি 
যক্ষশ্নি সুিক্ষাি জনয ক্রী়িা পদ্ধরত কতো 
কােেকি বশ্নি আপরন মশ্নন কশ্নিন? 

4. To a moderate extent  
5. To a great extent 

3. রকেুো জারন 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ  

123.  Do you feel the SPRIT project 
effectively helped to  improving 
psychosocial well-being (for 
example, emotional safety, 
managing conflicts) of 
adolescent and youth through 
sports support? 

125. আপরন রক মশ্নন কশ্নিন যে SPRIT 
প্রকল্পটি ক্রী়িা সহা়িতাি মাধযশ্নম রকশ্নশাি-
রকশ্নশািীশ্নেি মশ্ননাসামারজক সুস্থতা (যেমন, 
মানরসক সুিক্ষা, দ্বন্দ্ব রনিসন) উন্নত কিশ্নত 
কােেকিোশ্নব সাহােয কশ্নিশ্নে? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

124. To what extent do you believe 
sports support helped 
adolescents and youth in 
improving their psychosocial 
well-being (for example, 
emotional safety, managing 
conflicts, expressing feelings 
openly)?  

126. আপনাি রক মশ্নন হ়ি যখিাধুিা 
সহা়িতা রকশ্নশাি-রকশ্নশািীশ্নেি মানরসক সুস্থতা 
(যেমন, মানরসক রনিাপত্তা, দ্বন্দ্ব পরিচািনা, 
যখািাশ্নমিাোশ্নব অনুেূরত প্রকাশ) উন্নত কিশ্নত 
কতো সাহােয কশ্নিশ্নে? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

125. How effective do you believe 
sports promote the protection 
(e.g., providing safe spaces, 
building resilience, promoting 
self-esteem) of adolescents and 
youth?  

127. আপনাি রক মশ্নন হ়ি যখিাধুিা 
রকশ্নশাি-রকশ্নশািীশ্নেি সুিক্ষা (যেমন, রনিাপে 
স্থান প্রোন, সহনশীিতা  বতরি, আত্মসম্মান 
বৃরদ্ধ) বৃরদ্ধ কশ্নি? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

126. How confident are you that 
sports support of the project 
helped  adolescents and youth 
cope with physical safety and 
basic needs (for example, 
reducing potential physical 
dangers in their environment)?  

128. আপরন কতো রনরিত যে প্রকশ্নল্পি 
ক্রী়িা সহা়িতা রকশ্নশাি-রকশ্নশািীশ্নেি শািীরিক 
রনিাপত্তা এবং যমৌরিক চারহো (যেমন, তাশ্নেি 
পরিশ্নবশ্নশ সম্ভাবয শািীরিক রবপে হ্রাস) 
যমাকাশ্নবিা়ি সহা়িতা কশ্নিশ্নে? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 
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127. To what extent do you believe 
sports can help adolescents and 
youth cope with emotional 
instability (for example, worry, 
fear, and anxiety)?  

129. আপনাি মশ্নত যখিাধুিা রকশ্নশাি-
রকশ্নশািীশ্নেি মানরসক যো ারন্ত (যেমন, 
দুরিন্তা, ে়ি এবং উরদ্বগ্নতা) যমাকাশ্নবিা়ি 
কতো সাহােয কিশ্নত পাশ্নি? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

128. How effective do you think 
sports can be in helping 
adolescents and youth cope with 
uncertainty (e.g., adapting to 
new social environments, 
dealing with unfamiliar 
challenges, navigating new 
experiences) and lack of 
information?  

130 আপনাি মশ্নত যখিাধুিা রকশ্নশাি-
রকশ্নশািীশ্নেি অরনি়িতা (যেমন, নতুন 
সামারজক পরিশ্নবশ্নশি সাশ্নে খাপ খাইশ্ন়ি 
যনও়িা, অপরিরচত চযাশ্নিঞ্জ যমাকাশ্নবিা কিা, 
নতুন অরেজ্ঞতা অজে ন কিা) এবং তশ্নেযি 
অোব যমাকাশ্নবিা়ি কতো কােেকি হশ্নত 
পাশ্নি? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

129. How much do you believe sports 
helped in addressing isolation 
and separation among 
adolescents and youth?  

131. রকশ্নশাি-রকশ্নশািী ও তরুর্শ্নেি মশ্নধয 
রবরচ্ছন্নতা ও রবশ্নেে দূি কিশ্নত যখিাধুিা 
কতো সাহােয কশ্নিশ্নে বশ্নি আপরন মশ্নন 
কশ্নিন? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

130. How effective do you believe 
sports can be in promoting 
healthier relationships (e.g., 
improved communication, 
conflict resolution, trust-
building) among adolescents and 
youth?  

132. রকশ্নশাি-রকশ্নশািী ও তরুর্শ্নেি মশ্নধয 
সুস্থ সম্পকে  (যেমন, উন্নত যো াশ্নো , দ্বন্দ্ব 
রনিসন, আস্থা বতরি)  শ্ন়ি যতািাি যক্ষশ্নি 
যখিাধুিা কতো কােেকি হশ্নত পাশ্নি বশ্নি 
আপরন মশ্নন কশ্নিন? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

131. How much do you believe sports 
participation can reduce 
perceived helplessness (e.g., 
feelings of powerlessness, lack 
of control over personal 

133. রকশ্নশাি-রকশ্নশািী ও তরুর্শ্নেি মশ্নধয 
অনুেূত অসহা়িত্ব (যেমন, শরিহীনতাি 
অনুেূরত, বযরি ত পরিরস্থরতি উপি রন়িন্ত্রশ্নর্ি 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

situations) and dependency 
among adolescents and youth?  

অোব) এবং রনেে িশীিতা কতো কমাশ্নত পাশ্নি 
বশ্নি আপরন রবশ্বাস কশ্নিন? 

4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

132. To what extent are you willing to 
adopt the 'Sports for Protection' 
approach to enhance the 
protection and wellbeing of 
adolescents and youth?  

134. রকশ্নশাি-রকশ্নশািী ও তরুর্শ্নেি সুিক্ষা 
এবং সুস্থতা বৃরদ্ধি জনয 'সুিক্ষাি জনয 
যখিাধুিা' পদ্ধরত গ্রহর্ কিশ্নত আপরন কতো 
ইচু্ছক? 

1. Not at all  
2. To a small extent  
3. Somewhat  
4. To a moderate extent  
5. To a great extent 

1. যমাশ্নেও না 
2. অল্প পরিমাশ্নর্ 
3. রকেুো 
4. মাঝারি পরিমাশ্নর্ 
5. অশ্ননকাংশ্নশ 

 

133. How effective has the sports for 
protection approach been in 
enhancing the psychosocial well-
being (e.g., emotional resilience, 
social connections) of 
adolescents and youth? 

135. রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি 
মশ্ননাসামারজক সুস্থতা (যেমন, মানরসক 
সহনশীিতা , সামারজক সংশ্নো ) বৃরদ্ধশ্নত 
সুিক্ষাি জনয ক্রী়িা পদ্ধরত কতো কােেকি? 

1. Extremely effective 
2. Very effective 
3.  Somewhat effective 
4. Ineffective 

1. অল্পিক খবশী কার্চকর। 
2. খবশী কার্চকর। 
3. খিাটািুটি কার্চকর। 
4. কার্চকর িয়। 

 

134. To what extent has the sports for 
protection approach helped 
create an enabling environment 
(e.g., inclusive, accessible, and 
supportive spaces) for safe 
sports participation? 

136. রনিাপে ক্রী়িা অংশগ্রহশ্নর্ি জনয একটি 
সক্ষম পরিশ্নবশ (যেমন, অন্তেুে রিমূিক, 
অযাশ্নেসশ্নো য এবং সহা়িক স্থান) বতরিশ্নত 
সুিক্ষাি জনয ক্রী়িা পদ্ধরত কতো কােেকি? 

1. Extremely effective 
2. Very effective 
3.  Somewhat effective 
4. Ineffective 

1. অল্পিক খবশী কার্চকর। 
2. খবশী কার্চকর। 
3. খিাটািুটি কার্চকর। 
4. কার্চকর িয়। 

 

135. How effective has the sports for 
protection approach been in 
fostering collaboration among 
sports actors (e.g., coaches, 
community leaders, local 
authorities) to support youth 
and adolescents? 

137. েুব ও রকশ্নশাি-রকশ্নশািীশ্নেি সহা়িতা 
কিাি জনয ক্রী়িা অরেশ্ননতাশ্নেি (যেমন, 
যকাচ, সম্প্রোশ্ন়িি যনতা, স্থানী়ি কতৃে পক্ষ) 
মশ্নধয সহশ্নোর তা বৃরদ্ধশ্নত সুিক্ষাি জনয ক্রী়িা 
পদ্ধরত কতো কােেকি? 

1. Extremely effective 
2. Very effective 
3. Somewhat effective 
4. Ineffective 

1. অল্পিক খবশী কার্চকর। 
2. খবশী কার্চকর। 
3. খিাটািুটি কার্চকর। 
4. কার্চকর িয়। 

 

136. What specific aspects of the 
sports for protection approach 
have been most effective in 
promoting the protection and 
well-being of adolescents and 
youth? 

138. রকশ্নশাি-রকশ্নশািী এবং েুবক-েুবতীশ্নেি 
সুিক্ষা এবং সুস্থতা প্রচাশ্নি সুিক্ষাি জনয ক্রী়িা 
পদ্ধরতি যকান রনরেে ি রেকগুরি সবশ্নচশ্ন়ি 
কােেকি হশ্ন়িশ্নে? 

Open ended   
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Question (Included Question 
Number) English 

Question (Included Question 
Number) Bangla 

Choice (English) Choice (Bangla) Direction / Skip 
Logic 

137. What challenges or limitations, if 
any, have you observed in 
implementing the sports for 
protection approach? 

139. সুিক্ষাি জনয ক্রী়িা পদ্ধরত বাস্তবা়িশ্নন 
আপরন যকান চযাশ্নিঞ্জ বা সীমাবদ্ধতা িক্ষয 
কশ্নিশ্নেন? 

Open ended   
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Annex 5: Qualitative Guidelines 
A. In-depth interview guideline for adolescent and youth 

Section 1: Relevance (needs, appropriateness, inclusiveness)  

1. What types of problems have you experienced or observed due to climate change in your area?  

▪ Probe: Any specific incidents (e.g., floods, river erosion, storms)? 

আেনার এিাকায় জিবায় ুেলরবতশঠনর কারঠণ্ আেলন কী ধরঠনর সমসযা দদঠেঠেন বা অনুভব কঠরঠেন? 

▪ দপ্রাবঃ  দকানও লবঠর্ষ ঘটনা মঠন আঠে? দেমন বনযা, নদীভাঙন বা ঝড়? 

2. How has climate change affected your daily life, safety, or access to services (like education or health or loss of life of family 

member)? 

▪ Probe: Differences for boys, girls, or youth with disabilities? 

জিবায়ুর েলরবতশঠনর কারঠন আেনার নদনন্দিন জীবন, লনরােত্তা বা দসবা োওয়ার দেঠে লকভাঠব প্রভাব দেঠিঠে? (দেমন 

লর্ো, স্বাস্থ্য   েলরবাঠরর কাঠরা মৃতয য এরকম দকান েলত হঠয়লে লক)   

▪ দপ্রাবঃ দেঠি/ঠমঠয়/ প্রলতবন্ধীঠদর দেঠে লক আিাদা আিাদা সমসযা হয়   

3. Do you think the SPiRiT project activities addressed the challenges you and your peers face? 

▪ Probe: If yes, please explain  

▪ Probe: Which activities felt most useful? 

আেনার লক মঠন হয় SPiRiT প্রকঠের কাে শক্রমগুঠিা আেনার ও আেনার বনু্ধবান্ধবঠদর সমসযা বা চযাঠিঞ্জগুঠিা দমাকাঠবিায় 

সহায়ক ভয লমকা দরঠেঠে? 

▪ দপ্রাবঃ েলদ হযা হয় তাহঠি বযাো করুন 

▪ দপ্রাবঃ দকান দকান কাে শক্রমগুঠিা দবলর্ সহায়ক ভয লমকা দরঠেঠে   

 

4. How inclusive did you find the project? Were girls, children with disabilities, or marginalized youth equally involved?  

▪ Probe: Any group that was left out or needed more attention? 

আেলন মঠন কঠরন এই প্রকঠে সবার অংর্গ্রহণ্ লনন্দিত করা হঠয়লেি? লবঠর্ষ কঠর দমঠয়রা, প্রলতবন্ধী লর্শু বা লেলেঠয় েড়া 

তরুণ্রা লক সমানভাঠব েকু্ত লেি? 
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▪ দপ্রাবঃ দকউ লক উঠেলেত লেি বা োঠদর প্রলত দবলর্ মঠনাঠোগ দরকার লেি? 

Section 2: Effectiveness (well-being, empowerment, knowledge, confidence)  

5. Did you notice any improvement in your mental well-being since joining the project? 

▪ Probe: Feeling more hopeful, less anxious, or more connected with others/peer? 

এই প্রকঠে অংর্ দনওয়ার ের দথ্ঠক আেনার লক মঠন র্ালি এঠসঠে বা আেলন লক মানলসকভাঠব ভাঠিা অনুভব করঠেন? 

▪ দপ্রাবঃ হতার্া কঠমঠে, প্রতযার্া দবঠড়ঠে, বা বনু্ধঠদর সঠে সম্পকশ ভাঠিা হঠয়ঠে? 

6. What changes have you seen in your ability to cope with stress or challenges? 

▪ Probe: Can you give an example? 

মানলসক চাে বা দকাঠনা চযাঠিঞ্জ দমাকাঠবিা করার দেঠে আেলন আেনার দভতঠর কী কী েলরবতশন িেয কঠরঠেন?  

▪ দপ্রাবঃ আেলন লক দকান উদাহরণ্ লদঠত োরঠবন? 

 

7. How confident are you now in making decisions about your safety, education, or future? 

▪ Probe: Did the project help build this confidence? 

এেন লক আেলন লনঠজর লনরােত্তা, লর্ো বা ভলবষযৎ লনঠয় লসদ্ধাি লনঠত আঠগর দচঠয় দবলর্ আত্মলবশ্বাসী? 

▪ দপ্রাবঃ এই আত্মলবশ্বাস লক SPiRiT প্রকঠের কারঠণ্ নতলর হঠয়ঠে? 

 

8. Have you gained any leadership skills from participating in the project? 

▪ Probe: Have you led any activities or taken initiative in your community? 

এই প্রকঠে অংর্ দনওয়ার মাধযঠম আেলন লক দকাঠনা দনতৃত্বদাঠনর দেতা অজশন কঠরঠেন? 

▪ দপ্রাবঃ আেলন লক আেনার এিাকায় দকাঠনা কাে শক্রঠম দনতৃত্ব লদঠয়ঠেন বা দকাঠনা উঠদযাগ লনঠয়ঠেন? 

 

9. What new knowledge or skills did you learn about climate risks or disaster preparedness? 

▪ Probe: Were there specific sessions or training that helped? 

জিবায় ুেলরবতশঠনর ঝুুঁ লক বা প্রাকৃলতক দুঠে শাগ দমাকাঠবিার লবষঠয় আেলন নতযন লক লক লর্ঠেঠেন? 

▪ দপ্রাবঃ দকাঠনা প্রলর্েণ্ বা দসর্ন লক এঠত সাহােয কঠরঠে? 
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10. What kinds of activities were you involved in under the project? 

▪ Probe: Which ones did you like most and why? 

আেলন এই প্রকঠের অধীঠন দকান ধরঠনর কাে শক্রঠম অংর্গ্রহণ্ কঠরঠেন? 

▪ দপ্রাবঃ দকান কাে শক্রমটট আেনার সবঠচঠয় ভাঠিা দিঠগঠে এবং দকন? 

Section 3: Participation and empowerment (voice, agency, inclusion)  

11. Were there spaces or opportunities for you to express your views in the project? 

▪ Probe: Youth clubs, group meetings, sports discussions? 

প্রকঠে আেনার মতামত প্রকার্ করার জনয লক দকাঠনা ধরঠনর সুঠোগ বা জায়গা লেি? 

▪ দপ্রাবঃ েুব ক্লাব, গ্রুে লমটটং, দেিা বা আঠিাচনা? 

 

12. Did you feel heard when you expressed your opinions? 

▪ Probe: Did adults (teachers, parents, coaches) respond to your ideas?   

আেলন েেন আেনার মতামত প্রকার্ কঠরঠেন, তেন লক আেলন অনুভব কঠরঠেন দে তারা আেনার কথ্া শুঠনঠে? 

▪ দপ্রাবঃ লর্েক, অলভভাবক বা দকাচরা লক আেনার আইলিয়াগুঠিাঠত গুরুত্ব লদঠয়লেঠিন? 

13. Have your views or feedback influenced any decisions in the project / or your community/ your Family? 

▪ Probe: Any example where your opinion brought a change? 

আেনার মতামত বা েরামর্ শ লক প্রকঠের দকাঠনা লসদ্ধাি, আেনার এিাকার বা আেনার েলরবাঠরর দকাঠনা লসদ্ধাি েলরবতশন 

আনঠত সহায়ক হঠয়ঠে? 

▪ দপ্রাবঃ এমন দকাঠনা উদাহরণ্ থ্াকঠি বযােযা করুন ো লসদ্ধাি েলরবতশঠন সহায়ক হঠয়ঠে 

14. Do you feel more respected, included, and valued now in your family or community? 

▪ Probe: How has this changed from before? Can you give an example? 

আেনার লক এেন মঠন হয় দে েলরবার ও এিাকায় আেনাঠক আঠগর দচঠয় দবলর্ সম্মান ও গুরুত্ব দদওয়া হয়? 

▪ দপ্রাবঃ এ ই েলরবতশনটট আঠগ দথ্ঠক কীভাঠব আিাদা? দকাঠনা উদাহরণ্ আঠে? 

15. Have you ever helped organize or lead any youth-led initiatives under the project? 

▪ Probe: What was your role, and what did you achieve? 

আেলন লক এই প্রকঠে দকাঠনা েুবকঠদর দ্বারা েলরচালিত কাে শক্রঠম দনতৃত্ব লদঠয়ঠেন বা আঠয়াজন করঠত সাহােয কঠরঠেন   
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▪ প্রোবঃ দসোঠন আেনার ভয লমকা কী লেি এবং আেলন দসোঠন লক অজশন কঠরঠেন? 

Section 4: Social connection and relationships  

16. Did participating in the project help you build new friendships or strengthen existing ones? 

▪ Probe: Any experience of group bonding, teamwork or collective action? 

প্রকঠে অংর্ দনওয়ার মাধযঠম আেলন লক নতযন বনু্ধ দেঠয়ঠেন বা আঠগর বনু্ধঠদর সঠে সম্পকশ আরও ভাঠিা হঠয়ঠে   

▪ দপ্রাবঃ দকাঠনা দিগত বা একসঠে কাজ করার দকান অলভজ্ঞতা এর উদাহরণ্ আঠে? 

17. How has your relationship with family, peers, or community changed since being part of the project? 

▪ Probe: Do they treat you differently or support you more? Do you feel more respected?  

এই প্রকঠে অংর্গ্রহণ্ করার ের আেনার েলরবার, বনু্ধ বা এিাকার মানুঠষর সাঠথ্ আেনার সম্পকশ কীভাঠব েলরবলতশত হঠয়ঠে?  

▪ দপ্রাবঃ তারা লক এেন আেনাঠক আিাদাভাঠব দদঠে বা দবলর্ সহায়তা কঠর   আেলন লক দবলর্ সম্মালনত অনুভব 

কঠরন   

18. Were there activities that helped you feel more connected or hopeful? 

▪ Probe: Sports sessions, community events? 

প্রকঠের দকাঠনা কাে শক্রম লক আেনাঠক আরও দবলর্ আর্াবাদী বা সবার সঠে েুক্ত মঠন করঠত সাহােয কঠরঠে? 

▪ দপ্রাবঃ দেিাধুিার দসর্ন, কলমউলনটট ইঠভন্ট ইতযালদ?  

Section 5: Access, barriers and inclusion  

19. Did you face any difficulties in accessing sports or project activities? 

▪ Probe: Gender restrictions, disability access, safety concerns? 

আেলন লক দেিাধুিা বা প্রকঠের দকাঠনা কাে শক্রঠম অংর্ লনঠত দকাঠনা সমসযা বা বাধার মুঠোমুলে হঠয়লেঠিন?  

▪ দপ্রাবঃ লিেলভলত্তক বাধা   র্ারীলরক অেমতা   লনরােত্তার সমসযা   

20. Were the facilities (playgrounds, sanitation, equipment) appropriate and safe for all? 

▪ Probe: Especially for girls and youth with disabilities? 

21. দেিাধুিার মাে, টয়ঠিট বা সরঞ্জামগুঠিা লক সবার জনয উেেুক্ত ও লনরােদ লেি? 

▪ দপ্রাবঃ লবঠর্ষ কঠর দমঠয়ঠদর ও প্রলতবন্ধী লকঠর্ারঠদর জনয    

 

22. Did you have your family’s permission or support to join these activities? 
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▪ Probe: Was it harder for girls to participate? 

এই কাে শক্রমগুঠিাঠত অংর্ লনঠত আেলন লক েলরবাঠরর অনুমলত বা সমথ্ শন দেঠয়ঠেন? 

▪ দপ্রাবঃ দমঠয়ঠদর জনয লক অংর্ দনওয়া তযিনামূিকভাঠব কটেন লেি? 

23. How accessible were the locations or venues used for project activities? 

▪ Probe: In terms of distance, transport or timing? 

প্রকঠের দেসব জায়গায় কাে শক্রম হঠতা, দসসব জায়গায় লক সহঠজ োওয়া দেত? 

▪ দপ্রাবঃ দরূত্ব, োতায়াত বযবস্থ্া বা সমঠয়র লদক দথ্ঠক সুলবধাজনক লেি লকনা? 

 

Section 6: Impact and sustainability  

24. What lasting changes have you noticed in yourself after participating in the SPiRiT project? 

▪ Probe: Confidence, decision-making, future goals? 

SPiRiT প্রকঠে অংর্ দনওয়ার েঠর আেলন লনঠজর মঠধয কী কী ধরঠনর স্থ্ায়ী েলরবতশন দদঠেঠেন? 

▪ দপ্রাবঃ আত্মলবশ্বাস, লনঠজর লসদ্ধাি লনঠজ দনওয়া, ভলবষযৎ িেয টেক করা? 

25. How do you plan to continue the skills or learnings from this project? 

▪ Probe: Will you keep doing sports or help others in your community? 

এই প্রকঠে দে দেতা বা লর্ো আেলন দেঠয়ঠেন, তা কীভাঠব ভলবষযঠত বযবহার করঠত চান   

▪ দপ্রাবঃ আেলন লক দেিাধুিা চালিঠয় োঠবন অথ্বা এিাকার অনযঠদর সহায়তা করঠবন? 

26. What should be done to continue or improve this kind of project in your area? 

এিাকায় এই ধরঠনর প্রকে চিমান রােঠত বা আরও ভাঠিা করঠত লক লক েদঠেে দনওয়া উলচত? 

▪ Probe: Who should be involved, and what should they do? 

▪ দপ্রাবঃ কাঠদর এইোঠন েুক্ত হওয়া উলচত   তারা লক কাজ করঠব   
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A. Key Informant interview guidelines 

(A) KII Guideline for Youth Leaders 
Experience and role 

1. How did you participate in the SPiRiT project activities? 
▪ Probe: When did you join the project?  
▪ Probe: Were you involved in planning, implementing, or leading any events? IF yes, please share briefly.  

আেলন কীভাঠব SPiRiT প্রকঠের কাে শক্রঠম অংর্গ্রহণ্ কঠরঠেন? 

▪ দপ্রাবঃ আপনি কখি এই রকল্পে যুক্ত হল্পেল্পেি? 

▪ দপ্রাবঃ আপনি নক প্কোল্পিো ইল্পেল্পের পনরকেিো, বোস্তবোেি বো প্িতৃল্পে নেল্পেি? যনি হ্োাঁ, তোহল্পে সংল্পেল্পপ প্েেোর 

করুি। 

Empowerment and identity 

2. In what ways did this project help you feel more confident or empowered? 
▪ Probe: Did it change how you see yourself or your role in the community? 

এই প্রকেটট কীভাঠব আেনাঠক আরও আত্মলবশ্বাসী বা র্ন্দক্তর্ািী হঠত সাহােয কঠরঠে? 

▪ দপ্রাবঃ এটট লক আেনার লনঠজর বা আেনার এিাকার প্রলত দৃটিভলে বদিাঠত সহঠোলগতা কঠরঠে? 

Meaningful participation and inclusion  

3. Did you feel you had space and support to express your views during the project? 
▪ Probe: Were your suggestions taken seriously by project facilitators? 

প্রকঠের সময় আেলন লক মতামত প্রকার্ করার জনয েে শাপ্ত সমথ্ শন দেঠয়লেঠিন? 

▪ দপ্রাবঃ আেনার েরামর্ শগুঠিা লক প্রকঠের facilitators গুরুত্ব সহকাঠর গ্রহণ্ কঠরলেঠিা? 
4. Were youth from different backgrounds (girls, youth with disabilities, ethnic minorities) equally engaged? 

▪ Probe: What challenges did they face? 

লবলভন্ন বযাকগ্রাউঠের তরুঠণ্রা (দমঠয়, প্রলতবন্ধী,সংেযািঘু) লক প্রকঠে সমানভাঠব অংর্গ্রহণ্ কঠরঠে? 

▪ দপ্রাবঃ তারা লক দকান লবঠর্ষ চযাঠিঠঞ্জর সম্মুেীন হঠয়লেি? 
5. Were you involved in leading any events, campaigns, or youth-led initiatives? 

▪ Probe: Did you feel respected as a leader or peer mentor? 

6. আেলন লক দকান ইঠভন্ট, কযাঠম্পইন বা েুব দনতৃত্বাধীন কাে শক্রঠম দনতৃত্ব লদঠয়ঠেন   

▪ দপ্রাবঃ আেলন লক দনতৃত্বদাতা বা বনু্ধঠদর েরামর্ শদাতা লহঠসঠব েথ্ােথ্ সম্মান দেঠয়লেঠিন? 
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7. Did the sports sessions or leadership activities help you build new friendships or support networks?  
▪ Probe: If yes, can you share an experience? 

দেিাধুিার দসর্ন বা দনতৃঠত্বর কাে শক্রম লক আেনার নতযন বনু্ধ বা সমথ্ শনমূিক দনটওয়াকশ নতলর করঠত সাহােয কঠরঠে? 

▪ দপ্রাবঃ েলদ হযা ুঁ, তাহঠি একটট অলভজ্ঞতা দর্য়ার করুন? 

Skills, knowledge, and influence 

8. What knowledge or skills did you gain from the project? 
▪ Probe: Around leadership, resilience, decision-making, or advocacy? 

এই প্রকে দথ্ঠক আেলন কী কী জ্ঞান বা দেতা অজশন কঠরঠেন?  

▪ দপ্রাবঃ এটট লক দনতৃত্ব, মানলসক সহনর্ীিতা, লসদ্ধাি গ্রহণ্ বা অলধকার রো সম্পলকশত লকেয  লেি?  
 

9. Did participating in the project help you better understand issues like climate change or displacement? 
▪ Probe: Did it change how you view your future or your role in your community? 

এই প্রকঠে অংর্গ্রহণ্ লক আেনাঠক জিবায় ু েলরবতশন বা বাস্তুচয যলত সম্পলকশত লবষয়গুলি আরও ভািভাঠব বুঝঠত সাহােয 

কঠরঠে    

▪ দপ্রাবঃ এটট লক আেনার ভলবষযৎ বা এিাকাঠত আেনার ভূলমকা সম্পঠকশ আেনার দৃটিভলে েলরবতশন কঠরঠে? 
10. Did your opinions or leadership influence any project decisions or community responses? 

▪ Probe: Were there cases where youth perspectives led to changes in activities or rules? 

আেনার মতামত বা দনতৃত্ব লক প্রকঠের দকাঠনা লসদ্ধাি বা এিাকার দকান প্রলতন্দক্রয়ায় প্রভাব দেঠিঠে?  

▪ দপ্রাবঃ আেনার মতামত দকান কাে শক্রম বা লনয়ঠমর মঠধয েলরবতশন লনঠয় এঠসঠে? 
11. Did participating improve your emotional well-being or mental health? 

▪ Probe: Did you feel safer, more hopeful, or less isolated during or after the project? 

প্রকঠে অংর্গ্রহণ্ লক আেনার আঠবলগক ও মানলসক স্বাঠস্থ্যর উন্নলত কঠরঠে? 

▪ দপ্রাবঃ আেলন লক প্রকঠের সময় বা েরবতী সময় লনরােদ, আর্াবাদী, বা একাকীত্ব কম অনভুব কঠরঠেন? 

Barriers, continuity, and recommendations  

12. What challenges did you or others face in participating fully in the project? 
▪ Probe: Barriers from family, community norms, or lack of safety? 

আেলন বা অনযরা প্রকঠে েূণ্ শভাঠব অংর্গ্রহণ্ করঠত কী কী ধরঠনর চযাঠিঠঞ্জর মুঠোমুলে হঠয়লেি? 

▪ দপ্রাবঃ োলরবালরক বাধা, সামান্দজক লনয়ম বা লনরােত্তাহীনতা লক বাধা সৃটি কঠরলেি? 
13. Do you plan to continue any activities (sports, clubs, campaigns) after the project ends? 
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আেলন লক প্রকে দর্ষ হওয়ার ের দেিাধুিা, ক্লাব বা কযাঠম্পইঠনর মঠতা দকান কাে শক্রম চালিঠয় দেঠত চান?  
14. What support would you need to sustain these activities? 

▪ Probe: Facilities, peer networks, mentors, or partnerships? 

এই কাে শক্রমগুলি চালিঠয় দেঠত আেনার কী ধরঠনর সহায়তা প্রঠয়াজন? 

▪ দপ্রাবঃ েযালসলিটটজ, বনু্ধঠদর সাঠথ্ দনটওয়াকশ, েরামর্ শদাতা বা োটশনারলর্ে এইগুঠিা লক প্রঠয়াজন হঠত োঠর? 
15. What are your recommendations for similar projects in the future? 

▪ Probe: More focus on leadership, outreach to girls, support from schools? 

16. ভলবষযঠত এই ধরঠনর প্রকেগুঠিার জনয আেনার কী  কীেরামর্ শ আঠে? 

▪ দপ্রাবঃ দনতৃঠত্বর উের আঠরা দজার দদওয়া   দমঠয়ঠদর প্রলত আঠরা মঠনাঠোগ   সু্কিগুঠিা দথ্ঠক আঠরা সহায়তা 
17. Would you be willing to mentor or support other youth in future programs? 

আেলন লক ভলবষযঠতর দকাঠনা দপ্রাগ্রাঠম অনযানয েুবকঠদর েরামর্ শ লদঠত বা সহায়তা করঠত আগ্রহী? 
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B. KII Guideline for Community Leaders 

Awareness and role 

1. Were you aware of or involved in the SPiRiT project? 
▪ Probe: What kind of engagement did you have, if any? 

আেলন লক SPiRiT প্রকে সম্পঠকশ জানঠতন বা এঠত দকাঠনাভাঠব েুক্ত লেঠিন? 

▪ দপ্রাবঃ েলদ েুক্ত থ্াঠকন, তাহঠি কীভাঠব েুক্ত লেঠিন? 

Inclusion and social Change  

2. What changes have you noticed in community attitudes toward youth participation or sports? 
▪ Probe: Are people more open to youth leadership or girls in sports? 

তরুণ্ঠদর অংর্গ্রহণ্ বা দেিাধুিা লনঠয় আেনার এিাকাবাসীর দৃটিভলেঠত কী ধরঠনর েলরবতশন আেলন িেয কঠরঠেন?  

▪ দপ্রাবঃ মানুষ লক এেন তরুণ্ দনতৃত্ব বা দমঠয়ঠদর দেিাধুিায় অংর্গ্রহণ্ঠক দবলর্ ইলতবাচকভাঠব দদেঠে? 
3. Were vulnerable or marginalized youth (displaced, disabled, minorities) included in the project? 

▪ Probe: Any particular group left out or underrepresented? 

প্রকঠে লক প্রালিক ও ঝুুঁ লকেূণ্ শ তরুণ্ঠদর (বাস্তুচয যত, প্রলতবন্ধী বা সংেযািঘু) অংর্গ্রহণ্ লনন্দিত করা হঠয়লেি? 

▪ দপ্রাবঃ দকাঠনা লনলদশি দগাষ্ঠী লক বাদ েঠড় লগঠয়লেি বা কম অংর্ লনঠয়ঠে? 
4. Did the project help reduce tensions, increase cooperation, or improve relationships in your community? 

এই প্রকেটট লক আেনার এিাকায় সম্পকশ উন্নয়ন, োরস্পলরক সহঠোলগতা বৃন্দদ্ধ বা লবঠরাধ কমাঠত সাহােয কঠরঠে? 
▪ Probe: Any story of how youth or sports contributed to unity? 

▪ দপ্রাবঃ এমন দকাঠনা গে আঠে দেোঠন তরুঠণ্রা বা দেিাধুিা মানুঠষর মঠধয ঐকয এঠনঠে    
5. Have you seen greater respect for youth voices in community discussions or decisions since the project began? 

এই প্রকে শুরুর ের দথ্ঠক লক এিাকার দিাকজন তরুণ্ঠদর মতামতঠক আঠগর দথ্ঠক দবলর্ সম্মান বা গুরুত্ব লদঠে?  

Engagement and sustainability  

6. How were community members involved in planning or delivering project activities? 
▪ Probe: Any joint events, volunteering, or local support? 

প্রকঠের কাে শক্রমগুঠিা েলরকেনাা্র দেঠে বা বাস্তবায়ঠনর দেঠে এিাকার মানুষজন কীভাঠব েুক্ত লেঠিন? 

▪ দপ্রাবঃ দকউ লক দস্বোয় দকান কাজ কঠরঠে বা সহঠোলগতা কঠরঠে বা স্থ্ানীয়ভাঠব দকান লকেয  আঠয়াজন কঠরঠে? 
 

7. Were there any collaborative activities between schools, families, and youth clubs? 
▪ Probe: How were elders or parents engaged? 
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8. সু্কি, েলরবার আর ইয়ুথ্ ক্লাঠবর মঠধয লক দকাঠনা ধরঠনর দেৌথ্ কাে শক্রম হঠয়লেি?  

▪ দপ্রাবঃ লেতামাতা বা বয়স্করা কীভাঠব এঠত েুক্ত লেঠিন? 
9. What do you think are the most important outcomes of the project for your community? 

আেনার মঠত এই প্রকে দথ্ঠক আেনার এিাকার মানুঠষর সবঠচঠয় গুরুত্বেূণ্ শ অজশন বা েিােি কী?  
10. Can community members sustain youth-led activities after the project ends? 

▪ Probe: Are there local leaders or groups ready to support this? 

আেনার কাঠে লক মঠন হয়   প্রকে দর্ষ হওয়ার ের এিাকার মানুষজন লক তরুণ্ঠদর দনতৃঠত্ব চিা কাে শক্রমগুঠিা চালিঠয় লনঠত 

োরঠব? 

▪ দপ্রাবঃ স্থ্ানীয় দনতা বা দকান গ্রুে লক আঠে োরা তাঠদরঠক সমথ্ শন করঠত আগ্রহী? 
11. What support (government, NGO, or private sector) is needed to continue these initiatives? 

এই উঠদযাগগুঠিা দীঘ শঠময়াঠদ চাি ুরােঠত হঠি সরকার, এনন্দজও বা প্রাইঠভট দসক্টরগুঠিা কী ধরঠনর ভূলমকা রােঠত োঠর বা 

কীভাঠব সহঠোলগতা করঠত োঠর? 

Recommendations and future planning 

12. What could have been done better to improve the project’s reach and impact? 

এই প্রকেটট আরও কাে শকর ও লবসা্তৃত করঠত হঠি আর কী করঠি ভাঠিা হঠতা?  
13. Are there any lessons you think future projects should consider in similar communities? 

এই এিাকায় ভলবষযঠত েলদ আবার দকাঠনা প্রকে করা হয়, তাহঠি কী কী লবষয় মাথ্ায় রাো দরকার বঠি আেলন মঠন কঠরন? 
14. Would you be willing to support youth-led initiatives in the future? 

ভলবষযঠত তরুণ্ঠদর দনতৃঠত্ব েলরচালিত দকাঠনা উঠদযাঠগ আেলন লক সহঠোলগতা করঠত আগ্রহী? 
15. Should local councils or CBOs be more involved in supporting such programs? 

আেনার লক মঠন হয় স্থ্ানীয় কাউন্দিি বা কলমউলনটট-লভলত্তক সংগেনগুঠিার এমন প্রকঠে আরও দবলর্ সহঠোলগতা করা উলচত? 
16. Do you believe the project influenced long-term community planning or inclusion strategies? 

এই প্রকঠের কারঠণ্ লক এিাকায় দীঘ শঠময়ালদ উন্নয়ন েলরকেনা বা সকঠির অংর্গ্রহণ্ লনন্দিত করার উঠদযাঠগ দকাঠনা েলরবতশন 

এঠসঠে বঠি আেলন মঠন কঠরন? 

আেলন লক লবশ্বাস কঠরন, এই প্রকে এিাকায় দীঘ শঠময়ালদ উন্নয়ঠন বা সকঠির অংর্গ্রহণ্ লনন্দিঠত ইলতবাচক প্রভাব দেঠিঠে?  
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C. KII Guideline for Sports Coaches 

 
Involvement and role 

1. What is your main profession? 

আেনার প্রধান দের্া কী?  
2. What was your role in the SPiRiT project? 

▪ Probe: Were you involved in planning or just delivery? Please explain your role in detail 
▪ Probe: Did you face any challenges to maintain your main profession and project role?  

3. SPiRiT প্রকঠে আেনার ভূলমকা কী লেি?  

▪ দপ্রাবঃ আেলন লক প্রকে েলরকেনায় েুক্ত লেঠিন, নালক শুধু কাে শক্রম বাস্তবায়ন করলেঠিন? লবস্তালরত বিুন   

▪ দপ্রাবঃ আেনার প্রধান দের্া এবং প্রকঠের ভূলমকা একসাঠথ্ চািাঠত লক দকাঠনা সমসযা হঠয়লেি? 

Inclusive coaching and youth transformation  

4. How inclusive were the sports sessions for girls, youth with disabilities, and displaced youth? 
▪ Probe: Any accommodations made for marginalized youth? 

দেিাধুিার দসর্নগুঠিা লক দমঠয়ঠদর, প্রলতবন্ধী এবং বাস্তুচয যত তরুণ্ঠদর জনয সমানভাঠব অিভয শন্দক্তমূিক লেি    

▪ দপ্রাবঃ বন্দিত তরুণ্ঠদর জনয দকাঠনা লবঠর্ষ বযবস্থ্া দনওয়া হঠয়লেি লক? 
 

5. What changes did you observe in the behavior or confidence of participating youth? 
▪ Probe: Any personal story you remember? 

প্রকঠে অংর্ দনওয়া তরুণ্-তরুণ্ীঠদর আচরণ্ বা আত্মলবশ্বাঠস আেলন কী ধরঠনর েলরবতশন দদঠেঠেন? 

▪ দপ্রাবঃ  বাস্তব উদাহরণ্ লদঠত োরঠবন   
6. Did youth help co-design or lead parts of the sports activities? 

▪ Probe: Were their ideas or suggestions included? 

তরুণ্-তরুণ্ীরা লক দেিাধুিা কাে শক্রঠমর দকান েলরকেনায় সহায়তা কঠরঠে বা দনতৃত্ব লদঠয়ঠে? 

দপ্রাবঃ তাঠদর েরামর্ শ লক গুরুত্বসহকাঠর দনওয়া হঠয়লেি? 
7. Did the training you received cover psychosocial support and child safeguarding? 

▪ Probe: Was it sufficient and easy to apply? 

আেলন দে প্রলর্েণ্ লনঠয়ঠেন, তাঠত লক মনসামান্দজক সহায়তা ও লর্শুঠদর সুরোর লবষয়টট লেি? 
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▪ দপ্রাবঃ এটটা্ঠেঠেয়াপ্নার কাঠে েঠথ্ি মঠন হঠয়ঠে বা প্রঠয়াগঠোগয মঠন হঠয়ঠে    

Barriers, support, and community involvement  

8. What challenges did you face in organizing inclusive and safe sports sessions? 
▪ Probe: Social norms specially for girls, playground or infrastructure, timing, etc.? 

অিভয শন্দক্তমূিক ও লনরােদ দেিাধুিার দসর্ন আঠয়াজন করঠত লগঠয় আেলন কী কী ধরঠনর চযাঠিঠঞ্জর মুঠোমুলে হঠয়ঠেন? 

▪ দপ্রাবঃ দমঠয়ঠদর অংর্গ্রহঠণ্ সামান্দজক বাধা, মাঠের অভাব, অবকাোঠমাগত বা সমঠয়র সীমাবদ্ধতা ইতযালদ। 
9. How were parents and community leaders involved in sports sessions? 

দেিাধুিার দসর্নগুঠিাঠত অলভভাবক ও এিাকার স্থ্ানীয় দনতারা কীভাঠব েুক্ত লেঠিন? 
10. Were the sports materials and spaces adequate to run effective sessions? 

দেিাধুিার দসর্নগুঠিা ভাঠিাভাঠব েলরচািনার জনয দেসব উেকরণ্ ও মাে দরকার, দসগুঠিা লক েে শাপ্ত লেি? 
 

11. What kind of support or supervision did you receive from the project team? 

প্রকে টটঠমর েে দথ্ঠক আেলন কী কী ধরঠনর সহায়তা বা লনঠদশর্না দেঠয়লেঠিন? 

Sustainability and systemic change 

12. Can these sports activities continue without project support? If yes, how? If no, why? 
▪ Probe: Are there trained peer coaches or local champions? 

প্রকঠের সহায়তা োড়া এই দেিাধুিার কাে শক্রমগুঠিা লক চালিঠয় োওয়া সম্ভব? েলদ হযা ুঁ, তাহঠি কীভাঠব? আর েলদ না হয়, তাহঠি 

দকন নয়? 

▪ দপ্রাবঃ আেনার এিাকায় লক প্রলর্েণ্প্রাপ্ত দকাচ বা দনতৃত্ব লদঠত োঠর এমন দকউ আঠে? 
13. What are your suggestions for improving sports-based programs for displaced youth? 

বাস্তুচয যত তরুণ্ঠদর জনয দেিাধুিালভলত্তক দপ্রাগ্রামগুঠিা আরও উেঠোগী করঠত আেলন কী কী েরামর্ শ দদঠবন? 
14. Are there opportunities for you or others to train future youth leaders or peer facilitators? 

আেলন অথ্বা অনযঠদর লক ভলবষযঠত তরুণ্ঠনতা বা বনু্ধঠদর প্রলর্েক লহসাঠব প্রলর্েণ্ দদওয়ার সুঠোগ আঠে   
15. Do you think the perception of sports as a tool for development has changed in your area? 

আেনার এিাকায় লক মানুষ এেন মঠন কঠর দে দেিাধুিা লদঠয় উন্নয়ন বা ভাঠিা লকেয  করা োয়? 
16. Should this model be expanded to other areas or schools? Why? 

আেলন লক মঠন কঠরন, এই কাে শক্রমটা অনয জায়গায় বা সু্কঠি শুরু করা দরকার? দকন? 
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D. KII Guideline for Government Representatives 

Awareness and Role 

1. Please tell me about your current involvement. 

এই প্রকঠে আেনার বতশমান সমৃ্পক্ততা সম্পঠকশ বিুন। 
2. Were you aware of the SPiRiT project and its implementation in your area? 

▪ Probe: Have you attended or supported any events, training or visit? 

আেলন লক SPiRiT প্রকে এবং আেনার এিাকায় এটার বাস্তবায়ন সম্পঠকশ জানঠতন? 

▪ দপ্রাবঃ আেলন দসোঠন উেলস্থ্ত লেঠিন বা দকান ইঠভন্ট বা দেইলনং এর সময় েলরদর্ শন কঠরলেঠিন বা সহঠোলগতা 

কঠরলেঠিন    

Policy relevance and strategic alignment 

3. How aligned was this project with national youth or sports policy frameworks (e.g., NYP 2017, SDGs)? 

এটট জাতীয় েুব বা ক্রীড়া নীলতমািা (দেমন, NYP 2017, SDGs) এর সঠে কতটা সেলতেূণ্ শ লেি? 
4. How relevant was the project in addressing the needs of climate-displaced adolescents in your jurisdiction? Please share your 

opinion.  

আেনার এিাকায় জিবায় ুেলরবতশঠনর কারঠণ্ বাস্তুচয যত লকঠর্ার-লকঠর্ারীঠদর প্রঠয়াজন দমটাঠত এই প্রকেটট কতটা প্রাসলেক 

লেি? দয়া কঠর আেনার মতামত জানান। 
5. Did the project support existing government efforts on youth development, resilience, or inclusion? 

আেলন লক মঠন কঠরন প্রকেটট সরকাঠরর েুব উন্নয়ন, সহনর্ীিতা বা অিভয শন্দক্তমুিক কাজগুঠিাঠক সহঠোলগতা কঠরঠে? 
6. Did the project engage with any local or national departments through MOUs or formal meetings? 

প্রকেটট লক স্থ্ানীয় বা জাতীয় দকাঠনা লবভাগ/দপ্তঠরর সঠে আনুষ্ঠালনক চয ন্দক্ত (MOU) বা নবেঠকর মাধযঠম কাজ কঠরঠে   

 
Resource use, institutional linkage, and effectiveness 

7. Were public resources (community fields, schools, volunteers) used effectively? Please share your opinion.  

এই প্রকঠে স্থ্ানীয় সম্পদগুঠিা দেমন   মাে   সু্কি   দস্বোঠসবক   লক কাে শকরভাঠব বযবহৃত হঠয়ঠে   দয়া কঠর আেনার মতামত 

লদন    
8. Did the project help strengthen coordination among actors like schools, sports federations, or youth clubs? 
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প্রকেটট লক সু্কি, ক্রীড়া দেিাঠরর্ন বা েুব ক্লাবগুঠিার মঠধয সমন্বয় দজারদার করঠত সাহােয কঠরঠে?  
9. Have you seen improvements in youth participation, safety, or leadership as a result of the project? 

এই প্রকঠের েঠি লক আেলন তরুণ্ঠদর অংর্গ্রহণ্, লনরােত্তা বা দনতৃঠত্ব দকাঠনা উন্নলত িেয কঠরঠেন? 
10. Were you consulted in the planning, training or monitoring of the project at any point? Please share the experiences.   

প্রকে চিাকািীন দকাঠনা েে শাঠয় দেমন েলরকেনা, প্রলর্েণ্, অথ্বা মলনটলরং এর সময় লক আেনার মতামত চাওয়া হঠয়লেি? 

েলদ হযা ুঁ, তাহঠি দয়া কঠর আেনার অলভজ্ঞতা বিনু। 
11. In your opinion, were there any gaps in coordination that affected the implementation or impact? 

আেনার মঠত, প্রকঠের কাে শক্রম চািাঠত লগঠয় দকাথ্াও লক সমন্বঠয়র অভাব দদো দগঠে? এঠত লক প্রকঠের বাস্তবায়ঠন বা 

েিােঠি দকাঠনা প্রভাব েঠড়ঠে? 

Sustainability and system-level outcomes 

12. Is there potential to institutionalize this project model in government youth/sports programs? Please share your opinion.  

আেনার মঠত, এই প্রকঠের মঠিিটট লক সরকালর েুব বা ক্রীড়া কাে শক্রঠম স্থ্ায়ীভাঠব অিভয শক্ত (institutionalize) করা সম্ভব? দয়া 

কঠর মতামত লদন। 
13. What would be needed to sustain or scale up similar initiatives through public systems? 

এই ধরঠনর উঠদযাগঠক সরকালরভাঠব চাি ুরােঠত বা লবসা্তৃত করঠত কী কী প্রঠয়াজন? 
14. In your opinion, has the project contributed to shifting community norms or increased government visibility?  

আেনার মঠত, এই প্রকেটট লক সমাঠজর প্রচলিত ধযান-ধারণ্ায় দকাঠনা েলরবতশন এঠনঠে সরকারঠক জনগঠণ্র কাঠে আরও 

দৃর্যমান কঠরঠে?  
15. What kind of capacity-building do local institutions need to sustain such initiatives? 

এ ধরঠনর উঠদযাগ টটলকঠয় রােঠত স্থ্ানীয় প্রলতষ্ঠাঠনর কী ধরঠনর সেমতা বৃন্দদ্ধর প্রঠয়াজন? 
16. What are your recommendations for integrating youth-led, sport-based programs into policy frameworks? 

আেনার মঠত, েুব দনতৃত্বাধীন দেিাধুিালভলত্তক কাে শক্রমগুঠিা কীভাঠব সরকালর নীলতমািায় অিভয শক্ত করা দেঠত োঠর? 
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E. KII Guideline for Project Staff 

Role and involvement 

1. What was your role in the SPiRiT project, and how long were you involved? 

SPiRiT প্রকঠে আেনার ভূলমকা কী লেি এবং আেলন কতলদন ধঠর এই প্রকঠে েুক্ত লেঠিন? 

Project Design, empowerment and inclusion  

2. How was the project designed to address the needs of displaced or vulnerable adolescents and youth? 
▪ Probe: What assessments or feedback informed the design? 

বাস্তুচয যত বা ঝুুঁ লকেূণ্ শ লকঠর্ার-লকঠর্ারী ও তরুণ্ঠদর প্রঠয়াজন দমটাঠত প্রকেটট কীভাঠব লিজাইন করা হঠয়লেি? 

▪ দপ্রাবঃ দকান ধরঠনর মূিযায়ন বা মতামত এই লিজাইঠন সাহােয কঠরঠে?  
 

3. How did you ensure gender equality and social inclusion in activities? 
▪ Probe: What tools or practices did you use? 

আেলন কীভাঠব কাে শক্রমগুঠিাঠত লিে সমতা ও সামান্দজক অিভয শন্দক্ত লনন্দিত কঠরঠেন? 

▪ দপ্রাবঃ কী ধরঠনর টযিস বা অনুর্ীিন কাঠজ িাগাঠনা হঠয়লেি? 
 

4. How did the project support adolescent participation in decision-making? 

প্রকেটট কীভাঠব লকঠর্ার-লকঠর্ারীঠদর লসদ্ধািগ্রহণ্ প্রন্দক্রয়ায় অংর্গ্রহঠণ্ সহায়তা কঠরঠে? 
▪ Probe: Were there youth committees, feedback mechanism or consultations? 

▪ দপ্রাবঃ দসোঠন লক দকাঠনা তরুণ্ কলমটট, মতামত জানাঠনার বযবস্থ্া বা েরামর্ শ বযবস্থ্া লেি? 
5. To what extent was the project aligned with national policies and strategies? (such as the National Youth Policy 2017, National 

Sports Policy 1998, SDGs, and the Eighth Five-Year Plan) 

এই প্রকেটট জাতীয় নীলতমািার সঠে কতটা সামঞ্জসযেূণ্ শ লেি? (দেমন: জাতীয় েুবনীলত ২০১৭, জাতীয় ক্রীড়া নীলত ১৯৯৮, 

এসলিন্দজ এবং অিম েিবালষ শক েলরকেনা) 

Implementation, monitoring, and challenges  

6. What were the key challenges in implementation, and how were they managed? 

প্রকে বাস্তবায়ঠন প্রধান কী কী চযাঠিঞ্জ লেি, এবং দসগুঠিা কীভাঠব দমাকালবিা করা হঠয়ঠে? 
7. Were resources (budget, staff, materials) sufficient and efficiently used? Please share your opinion. 
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বাঠজট, জনবি ও উেকরণ্গুঠিা লক প্রঠয়াজন অনুোয়ী েঠথ্ি লেি এবং সটেকভাঠব বযবহার করা হঠয়লেি? আেনার মতামত 

লদন। 
8. Were there any opportunities to improve cost-effectiveness without compromising the quality of the project activities?  

আেলন লক মঠন কঠরন, দকাঠনাভাঠব প্রকঠের কাঠজর মান টেক দরঠে েরচ একটয  কমাঠনা দেত? েলদ দসটা করা দেত তাহঠি 

কীভাঠব? 
9. How was coordination managed with schools, government bodies, and communities at local and regional level? 

এই প্রকঠে স্থ্ানীয় ও আিলিক েে শাঠয় সু্কি, সরকার বা এিাকার মানুষঠদর সঠে কীভাঠব  কাঠজর সমন্বয় করা হঠয়লেি?  
10. What monitoring tools or indicators were used to track changes? 

এই প্রকঠের েলরবতশনগুঠিা োক করার জনয কী ধরঠনর মলনটলরং টযিস বা ইনলিঠকটর বযবহার করা হঠয়লেি? 
▪ Probe: Did they measure psychosocial well-being, empowerment, or inclusion? How? By whom? 

▪ দপ্রাবঃ তারা লক মঠনাসামান্দজক সুস্থ্তা, েমতায়ন, বা সবার অিভয শন্দক্ত দমজার করঠতা? করঠি কীভাঠব    
11. Were there adaptations made based on real-time feedback or field realities during the implementation of the project? 

প্রকে চিাকািীন সময় মাঠের বাস্তব েলরলস্থ্লত দদঠে লক দকাঠনা ধরঠনর েলরবতশন বা সংঠর্াধন আনা হঠয়লেি? 

Impact, learning, and sustainability 

12. Were the project’s approaches appropriate for achieving the desired outcomes for adolescent and youth?  

প্রকঠের েদ্ধলতগুঠিা লক লকঠর্ার-লকঠর্ারী ও েুবকঠদর জনয কাঙ্ক্ষিত েিােি অজশঠন উেেুক্ত লেি? 
▪ Probe: What outcomes are you most proud of or found most meaningful in SPiRiT project? 
▪ Probe: Do you see any gaps in reaching out the project goal? 

▪ দপ্রাবঃ SPiRiT প্রকঠের দকান েিােি দেটা আেনাঠক সবঠচঠয় গলব শত কঠরঠে বা দেটা আেনার কাঠে সবঠচঠয় 

গুরুত্বেূণ্ শ মঠন হঠয়ঠে? 

▪ দপ্রাবঃ প্রকঠের িেয অজশঠন আেলন লক দকাঠনা ঘাটলত দদেঠেন? 
 

13. Did the project trigger any systemic changes in the local or national landscape? If yes, please specify.  

এই প্রকেটট লক আেনার এিাকায় বা দদঠর্র দকাঠনা কাঠজর েদ্ধলতঠত দকাঠনা বড় ধরঠনর েলরবতশন লনঠয় এঠসঠে   আেলন মঠন 

কঠরন? 
14. How prepared are youth, communities, or institutions to sustain the project’s efforts? Please share your opinion. 

এই প্রকে দর্ষ হঠয় দগঠিও এিাকার  মানুঠষরা, তরুণ্রা বা প্রলতষ্ঠানগুঠিা প্রকেটটঠক চালিঠয় দনওয়ার জনয কতটা প্রস্তুত    
15. What lessons did the team learn that could inform future programming? 
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 এই প্রকঠে কাজ করঠত লগঠয় টটঠমর এমন লক দকান লকেয  দর্ো বা অলভজ্ঞতা হঠয়ঠে, দেটা ভলবষযঠত অনয প্রকঠে কাঠজ িাগঠত 

োঠর? 
16. What recommendations would you make for future sport-based empowerment programs? 

ভলবষযঠত দেিাধুিালভলত্তক েমতায়ন দপ্রাগ্রাঠমর জনয আেনার কী কী েরামর্ শ থ্াকঠব? 
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F. FGD Guideline for Adolescents and Youth 
 

Introduction and rapport building 

1. How did you first hear about the SPiRiT project?  

আেলন প্রথ্ম কীভাঠব SPiRiT প্রকে সম্পঠকশ শুঠনঠেন? 

2. What motivated you to join the project activities? 

এই প্রকঠে অংর্গ্রহঠণ্র জনয আেনাঠক সাধারণ্ত কী উৎসালহত কঠরঠে? 

Relevance and risk awareness 

3. What kinds of climate-related problems (like floods or storms) have you seen in your area? 

আেনার এিাকায় আেলন সাধারণ্ত কী ধরঠনর জিবায়-ুসংক্রাি সমসযা (দেমন বনযা বা ঘূলণ্ শঝড়) দদঠেঠেন?  

4. How have these problems affected your life or your community? 

এই সমসযাগুঠিা কীভাঠব আেনার বা আেনার এিাকার মানুঠষর জীবনঠক প্রভালবত কঠরঠে   

5. Before the SPiRiT project, how did you and your peers try to cope with these challenges? 

SPiRiT প্রকে শুরুর আঠগ আেলন ও আেনার বনু্ধরা কীভাঠব এই সমসযাগুঠিার দমাকালবিা করঠতন? 

Empowerment and personal change 

6. What changes have you noticed in yourself after participating in the SPiRiT project? 

SPiRiT প্রকঠে অংর্ দনওয়ার ের আেলন লনঠজর মঠধয কী ধরঠনর েলরবতশন িেয কঠরঠেন? 

7. Do you feel more confident making decisions about your safety, education, or future? 

এেন লক আেলন লনঠজর লনরােত্তা, লর্ো বা ভলবষযৎ লনঠয় লসদ্ধাি লনঠত আঠগর দচঠয় দবলর্ আত্মলবশ্বাস অনুভব কঠরন? 

8. Can you describe any activity where you took leadership or supported others? 

আেলন লক এমন দকাঠনা কাঠজর কথ্া বিঠত োঠরন দেোঠন আেলন দনতৃত্ব লদঠয়ঠেন বা অনযঠদর সহায়তা কঠরঠেন? 

 

Participation and voice  

9. Were you given chances to share your ideas or lead group activities? 

আেলন লক কেঠনা দকাঠনা দিীয় কাঠজ দনতৃত্ব দদওয়ার বা আেনার আইলিয়া দর্য়ার করার সুঠোগ দেঠয়ঠেন? 

10. Did adults or family members listen to your suggestions or support your involvement? 

বড়রা বা েলরবাঠরর সদসযরা লক আেনার েরামর্ শ শুঠনঠেন বা আেনাঠক অংর্গ্রহঠণ্ উৎসাহ লদঠয়ঠেন?  
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11. Have you led or taken part in any community awareness activities since joining the project? 

প্রকঠে দোগদাঠনর ের দথ্ঠক আেলন লক এিাকার সঠচতনতামূিক দকান কাে শক্রঠম দনতৃত্ব লদঠয়ঠেন বা অংর্গ্রহণ্ কঠরঠেন?  

Social relationships and well-being 

12. Has this project helped you build new friendships or become closer to your peers? 

এই প্রকঠে অংর্ দনওয়ার ের আেনার লক নতযন বনু্ধত্ব হঠয়ঠে বা বনু্ধঠদর সঠে সম্পকশ আরও ঘলনি হঠয়ঠে? 

13. Have your relationships with your family or community improved? 

আেনার সাঠথ্ আেনার েলরবাঠরর বা এিাকার মানুঠষর সম্পকশ লক আঠগর দথ্ঠক উন্নত হঠয়ঠে? 

14. Were there any group or sports activities that made you feel more connected to others? 

এমন দকান দিীয় বা দেিাধুিা লভলত্তক কাজ লক হঠয়লেঠিা ো আেনাঠক তাঠদর সাঠথ্ আঠরা দবলর্ সংেুক্ত কঠরলেঠিা    

Access, inclusion, and barriers  

15. Did you or your friends face any difficulties in joining project activities or using the sports grounds? 

প্রকঠের কাে শক্রম বা দেিার জায়গায় োওয়ার দেঠে আেলন বা আেনার বনু্ধরা লক দকাঠনা সমসযা বা অসুলবধার মুঠোমলুে 

হঠয়ঠেন?  

16. Were there any special challenges for girls or youth with disabilities? 

দমঠয়ঠদর বা প্রলতবন্ধী তরুণ্ঠদর জনয লক দকাঠনা লবঠর্ষ সমসযা বা বাধা লেি? 

17. Did your family support or question your participation in SPiRiT activities? 

আেনার েলরবাঠরর দিাকজন লক আেনার SPiRiT প্রকঠে অংর্ দনওয়াঠক স্বাগত জালনঠয়ঠে, নালক প্রশ্ন তয ঠিঠে? 

Learning outcomes and future practice  

18. What are the most important things you learned from this project? 

প্রকে দথ্ঠক আেনার সবঠচঠয় বড় লর্ো কী? 

19. Do you think you will continue practicing these skills or actions after the project ends? 

আেলন লক মঠন কঠরন, প্রকে দর্ষ হওয়ার েরও আেলন এই দেতাগুঠিা বা আেনার লর্ঠে দনওয়া কাজগুঠিা চালিঠয় োঠবন    

20. What kind of support do adolescents in your area need to continue such activities? 

এই ধরঠনর কাে শক্রম চালিঠয় দেঠত আেনার এিাকায় লকঠর্ার-লকঠর্ারীঠদর কী ধরঠনর সহায়তা প্রঠয়াজন? 

 

Closing reflection 

21. Is there anything else you would like to share about your experience with the SPiRiT project? 
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SPiRiT প্রকঠে আেনার অলভজ্ঞতা সম্পঠকশ আরও লকেয  জানাঠত চান? 

 

 

 

G. FGD Guideline for Parents  

Introduction and rapport building 

1. How did you first learn about the SPiRiT project? 

আেলন প্রথ্ঠম কীভাঠব SPiRiT প্রকে সম্পঠকশ জানঠত দেঠরলেঠিন?  

2. What motivated you or your child to participate? Please share briefly. 

আেনাঠক বা আেনার সিানঠক প্রকঠে অংর্গ্রহঠণ্র জনয কী অনুপ্রালণ্ত কঠরলেি? সংঠেঠে বিুন  

Relevance and context 

3. What kinds of problems or risks (e.g., natural disasters, migration, poverty) do families face in your area? 

আেনার এিাকায় েলরবারগুঠিা কী ধরঠনর ঝুুঁ লক বা সমসযায় দভাঠগ? (দেমন: প্রাকৃলতক দুঠে শাগ, অলভবাসন, দালরদ্র্য)  

4. How do these challenges affect your family’s physical, mental, or psychosocial well-being? 

এই চযাঠিঞ্জগুঠিা আেনার েলরবাঠরর র্ারীলরক, মানলসক এবং মঠনাসামান্দজক স্বাঠস্থ্যর উের কীভাঠব প্রভাব দেঠি? 

5. How did you and your child become involved with this project?  

আেলন এবং আেনার সিান কীভাঠব এই প্রকঠে েুক্ত হঠয়লেঠিন? 

6. Did you find these sessions useful or eye-opening in any way? 

আেলন লক মঠন কঠরন এই দসর্নগুঠিা আেনার জনয উেকারী লেঠিা বা দকান উোঠয় আেনার দচাে েুঠি লদঠয়ঠে     

7. Do you feel the project responded to your children's real needs? 

আেলন লক মঠন কঠরন প্রকেটট আেনার সিাঠনর সলতযকাঠরর চালহদাগুঠিা দমটাঠত সেম হঠয়ঠে?  

Effectiveness and outcomes 

8. What positive changes have you seen in your child’s behavior or mindset since joining the project? Please share briefly. 
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আেনার সিান প্রকঠে দোগ দদওয়ার ের তার আচরণ্ বা লচিাভাবনায় কী ধরঠনর ইলতবাচক েলরবতশন িেয কঠরঠেন? সংঠেঠে 

বিুন 

9. Any new interest in sports, teamwork, or community service? 

দেিাধুিা, টটমওয়াকশ বা সমাজঠসবায় নতযন দকাঠনা আগ্রহ দেঠয়ঠে?  

10. What challenges did you or your child face in attending or participating in the project? 

আেলন বা আেনার সিান প্রকঠে অংর্গ্রহণ্ করঠত লগঠয় লক ধরঠনর চযাঠিঠঞ্জর সম্মুেীন হঠয়ঠেন? 

11. What helped to overcome these challenges? 

এই সমসযাগুঠিা দমাকাঠবিা করঠত কী ধরঠনর সহায়তা দেঠয়ঠেন? 

Participation and empowerment 

12. Were you invited to share your thoughts or feedback as part of the project? 

আেনাঠক লক প্রকঠের অংর্ লহঠসঠব আেনার মতামত বা লচিাভাবনা জানাঠনার জনয আমন্ত্রণ্ করা হঠয়লেঠিা? 

13. Have your views or feedback influenced any decisions in the project or your community? 

আেনার লচিাভাবনা বা লেিবযাক লক প্রকঠের বা এিাকার দকাঠনা লসদ্ধািঠক প্রভালবত কঠরলেঠিা    

14. How do you usually involve your children in family or community discussions? 

আেলন সাধারণ্ত কীভাঠব আেনার সিানঠদর েলরবার লকংবা এিাকার আঠিাচনা েঠব শ েুক্ত কঠরন? 

15. What prevents adolescents, especially girls, from participating in decisions at home or in the community? Please share briefly. 

আসঠি টেক কী কারঠণ্ লকঠর্ার-লকঠর্ারীরা, লবঠর্ষ কঠর দমঠয়রা, বালড়ঠত লকংবা এিাকার লসদ্ধাি গ্রহঠণ্ অংর্গ্রহণ্ করঠত োঠর 

না? সংঠেঠে বিুন। 

Social connection and community relationships 

16. Do you see any changes in how your child expresses themselves since participating in the project? Please share briefly. 

প্রকঠে অংর্ দনওয়ার ের আেনার সিান কীভাঠব লনঠজর কথ্া বা মত প্রকার্ কঠর, তাঠত দকাঠনা ধরঠনর েলরবতশন দদঠেঠেন? 

সংঠেঠে বিুন। 

17. Has the project contributed to improving relationships between the members in your community? 

প্রকেটট লক আেনার এিাকার মানুঠষর মঠধয োরস্পলরক সম্পকশ উন্নত করঠত সাহােয কঠরঠে?  
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18. Do you think the project strengthened connections between parents, children, or local leaders? 

আেলন লক মঠন কঠরন প্রকেটট বাবা-মা, সিান এবং দিাকাি দনতাঠদর মঠধয সম্পকশ গড়ঠত বা র্ন্দক্তর্ািী করঠত সাহােয কঠরঠে? 

Inclusion, access, and safety 

19. Did you or your child face difficulties accessing project activities? 

আেলন বা আেনার সিান লক প্রকঠের কাে শক্রঠম অংর্ দনওয়ার সময় দকাঠনা সমসযায় েঠড়ঠেন? 

20. Were the sports grounds, toilets, and other facilities safe and inclusive for all children?  

আেলন লক মঠন কঠরন দেিার মাে, টয়ঠিট এবং অনযানয সুলবধাগুঠিা সব ধরঠনর লর্শুর জনয লনরােদ ও অিভয শন্দক্তমূিক লেি? 

21. What are your views about girls participating in sports in your area? 

আেনার এিাকায় দমঠয়ঠদর দেিাধুিায় অংর্গ্রহণ্ সম্পঠকশ আেনার দৃটিভলে কী? 

22. What can families do to encourage girls’ active involvement? 

েলরবারগুঠিা  দমঠয়ঠদরঠক দেিাধুিায় অংর্গ্রহণ্ বাড়াঠত  কী কী করঠত োঠর? 

23. Have you noticed any safety threats affecting your child’s participation? 

আেলন লক এমন দকান লনরােত্তাজলনত হুমলক দদঠেঠেন ো আেনার সিাঠনর অংর্গ্রহঠণ্ প্রভালবত কঠরঠে    

Impact and sustainability 

24. In your view, were the changes in your child’s life meaningful and long-lasting? 

আেলন লক মঠন কঠরন আেনার সিাঠনর জীবঠন দে েলরবতশন এঠসঠে তা দীঘ শস্থ্ায়ী এবং েিপ্রসূ? 

25. If the project ends, will you continue encouraging your child to participate in similar activities? Please share your opinion.  

েলদ প্রকে দর্ষ হয়, তেনও লক আেলন আেনার সিানঠক এমন ধরঠনর কাে শক্রঠম অংর্ লনঠত উৎসালহত করঠবন? আেনার 

মতামত জানান। 

26. What more needs to be done in your area to support girls and vulnerable adolescents? 

আেনার এিাকায় দমঠয়রা ও ঝুুঁ লকেূণ্ শ লকঠর্ার-লকঠর্ারীঠদর সহায়তা এর জনয আঠরা কী কী করা প্রঠয়াজন? 

Recommendations 

27. Do you have any other comments or suggestions about how this project can be improved? Please share your opinion.  

এই প্রকেঠক আরও ভাঠিা করার জনয কী কী করা দেঠত োঠর বঠি আেলন মঠন কঠরন? আেনার মতামত লদন    


