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1. Executive Summary

1.1 Purpose and scope of the final evaluation

The final evaluation of the Sports for Protection, Resilience, and Transformation (SPiRiT) project was
undertaken to assess the project's performance across its three-year implementation period (April 2022—
June 2025). Implemented by Terre des hommes (Tdh) in partnership with SOLIDARITY and Breaking the
Silence (BTS), and funded by the Olympic Refuge Foundation, the project aimed to enhance the
psychosocial well-being, social inclusion, and resilience of adolescents and youth in climate-vulnerable
contexts of Kurigram and Dhaka. The purpose of this evaluation is to assess the relevance, coherence,
effectiveness, efficiency, impact, and sustainability of the first three years of the SPiRiT project in
targeted areas (Chilmari, Ulipur, Sadar Upazilas in Kurigram District, and Beguntila and Bauniabadh
slums in Dhaka city), with a focus on the project's contributions to youth empowerment, social
inclusion, resilience, and protection outcomes through sports. The evaluation applied the OECD-DAC
criteria, a widely recognized framework developed by the Development Assistance Committee (DAC) of
the Organization for Economic Co-operation and Development (OECD), and drew upon a mixed-methods
approach. Data sources included quantitative surveys with 346 adolescents and youth and 53 sports
coaches and sports actors. Qualitative data sources included 33 in-depth interviews (IDIs) with adolescent
and youth; 10 focus group discussions (FGDs) with youth, parents, and community stakeholders; 14 key
informant interviews (KlIs) with sports actors and 04 participatory learning assessment (PLA) sessions with
young population. From a design and analytical perspective, the evaluation was also guided by some key
frameworks and models which are: MHPSS Framework, Rowlands’ Empowerment Framework, Lundy’s
Model of Child Participation, and the Socio-Ecological Model.

1.2 Key Findings at a glance

Progress towards expected results

The SPiRIT project contributed to substantial improvements across its core outcome areas. Perceived
inclusion and empowerment among adolescents and youth increased markedly from 17% at baseline to
64% at the final evaluation, progressing toward the ambitious target of 100%.Youth in Kurigram
consistently reported higher inclusion at family, peer, and community levels, compared to their
counterparts in Dhaka, where urban-specific barriers such as mobility restrictions, limited social networks,
urban stressors, and safety concerns limited participation and group cohesion. Qualitative insights echoed
these trends, with rural youth describing stronger peer bonding and community support, while urban
participants highlighted competing responsibilities, safety fears, and irregular attendance as barriers to
deeper engagement.

Access to safe and inclusive sports spaces improved significantly, increasing from 16% at baseline to 92%
at the final evaluation, moving close to the target of universal coverage (100%). Notably, 80% of girls
reported having safe and regular access to sports by the end of the project that reflects the impact of
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gender-sensitive adaptations such as ensuring separate toilets and female facilitators. Girls in FGDs shared
how these measures reduced fear of harassment and community stigma, enabling them to participate
more freely and with greater confidence.

Psychosocial well-being also showed significant improvements, improving from just 8% at baseline to 54%
at final evaluation, although slightly below the 70% target. Participants particularly youth and females
reported enhanced emotional regulation, peer connectedness, and a sense of belonging, aligning closely
with the Mental Health and Psychosocial Support (MHPSS) framework outcomes. Youths described how
they started helping peers who felt excluded, resolving conflicts, and creating enabling spaces for open
discussions which showing that they developed practical life skills to face everyday challenges.

Knowledge and preparedness on climate-induced risks and displacement-related challenges increased
substantially from 8% to 61% moving closer to the 80% target Girls and youths from rural areas reported
higher levels of preparedness, indicating strong message retention and relevance of the Sports for
Protection (S4P) model in contexts marked by frequent climate shocks. FGDs in rural context, youth
recalled practicing evacuation drills and discussing how to support vulnerable neighbors during floods,
while Dhaka youth noted the difficulty of applying these skills in temporary slum environments where
families often relocate. Coach and facilitator capacity improved as well. Those demonstrating both
theoretical and practical competencies increased from 14% to 60% and surpassing the 50% target. While
female facilitators displayed high conceptual clarity, their practical application lagged slightly, suggesting
a need for continued hands-on mentoring. Facilitators shared in Klls that while they felt more confident
using inclusive coaching methods, urban contexts required greater flexibility and stronger community
support to keep sessions consistent.

Finally, sports actors’ acceptance of the S4P model reached its highest level of achievement, increasing
from 14% (average rating 4.1) to 100% (average rating 4.68), fully meeting the target of 5 on a five-point
scale. However, in Dhaka, relatively limited institutional engagement and informal transition planning
emerged as key limitations to long-term integration. Community leaders in Kurigram discussed forming
local committees to sustain youth engagement, while Dhaka stakeholders expressed concerns about
maintaining safe spaces after the project ends.

Key findings aligned with OECD DAC criteria

The SPIRIT project demonstrated strong relevance, responding to the needs of climate-affected and
displaced adolescents and youth. Its sport-based approach addressed psychosocial vulnerabilities,
exclusion, and gender-based barriers by creating emotionally safe and inclusive environments for youth
engagement and development. In terms of effectiveness, the project met or exceeded most of its
intended outcomes. Significant improvements were observed in youth empowerment, emotional
resilience, and access to inclusive sports, especially in Kurigram. However, effectiveness in Dhaka was
relatively constrained due to irregular attendance to sports sessions, often influenced by adolescents’
competing responsibilities such as work, household duties, or school commitments, alongside logistical
challenges and environmental stressors in urban slum settings. Regarding efficiency, resources were
largely used well. The involvement of community-based facilitator ensured effectiveness, and capacity
among local coaches and youth leader improved noticeably. However, inconsistent session follow-ups and
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limited attendance were influenced by several underlying factors, including staff workload and competing
programmatic priorities, the transient nature of urban slum communities, adolescents’ competing
responsibilities such as school, workload, or household duties, and urban mobility challenges that limited
timely participation. These contextual realities, coupled with evolving monitoring mechanisms and other
logistical limitations, highlight the need for strengthened supervision systems and more refresher training
in urban settings. The project’s impact was evident in positive shifts in adolescent and youth behaviors,
self-confidence, and community attitudes. Many adolescents, particularly girls, reported stronger
leadership capacities and greater social inclusion. Community-level change was also observed in the
growing acceptance of girls’ participation in sports, signaling a progressive shift in gender norms. In terms
of coherence, SPiRiT complemented existing services and community structures, especially in Kurigram,
where partnerships with local schools and leaders enhanced program synergy. In contrast, coherence in
Dhaka remained limited due to limited institutional collaboration and the absence of formal coordination
mechanisms. On sustainability, youth, community coaches, parents and other local actors demonstrated
strong interest in continuing the initiative. Some youth clubs in Kurigram even initiated registration
processes. However, the long-term sustainability of activities in Dhaka was challenged by a lack of
structured exit planning, institutional linkage, and ongoing resource support.

1.4 Recommendations

To ensure the sustainability and scalability of the SPiRiT model, the evaluation proposes a phased set of
recommendations targeting practitioners, implementing partners, and policymakers. In the short term
(0—6 months), emphasis should be placed on structured exit planning, refresher training for coaches, low-
cost improvements to sports spaces, and public recognition of youth contributions to maintain
momentum post-project. The medium-term (6-12 months) calls for embedding practices within
community structures by supporting youth-led initiatives through flexible resources, enhancing family and
community engagement, and launching joint planning processes like Community Action Planning (CAP).
Additionally, simplified and user-friendly materials such as printed versions of the curriculum, step-by-
step activity guides, and visual checklists should be co-developed with youth and coaches. These materials
would make it easier for communities to continue SPiRiT sessions independently, without needing
constant external facilitation. This responds to evaluation findings where coaches and youth, particularly
in Dhaka, highlighted the need for practical tools to maintain structured activities when external support
is limited.In the long term (12+ months), the focus shifts to institutionalizing the model through formal
partnerships with government bodies, transitioning youth groups into community-based clubs, and
establishing a structured coach certification system. National-level advocacy is needed to embed the
Sports for Protection approach into adolescent and youth and climate resilience policies, backed by
dedicated funding. Finally, longitudinal tracking of youth engagement is recommended to monitor
sustained leadership and social impact over time.
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2. Introduction

The Sports for Protection, Resilience, and Transformation (SPiRiT) project is a three-year initiative (April
2022—June 2025) implemented by Terre des hommes (Tdh) in partnership with Breaking the Silence (BTS)
and SOLIDARITY, with financial support from the Olympic Refuge Foundation. The project was designed
to respond to the intersecting and context-specific risks faced by adolescents and youth living in climate-
displaced rural areas of Kurigram and the urban slums of Dhaka, including exposure to environmental
shocks, unsafe migration, urban insecurity, gender-based exclusion, psychosocial distress and social
conflict and division. The project focuses on inclusion and empowerment of 10,000 adolescents and young
(9000 in Kurigram and 1000 in Dhaka) who are displaced or at risk of climate-induced displacement
through sports for protection (S4P) initiatives in Kurigram district and Dhaka. The key objectives of SPiRiT
project are-

e Improving the physical, mental, and psychosocial well-being of displaced or at-risk adolescents
and youth by giving them access to safe sports.

e Engaging displaced or at-risk adolescents and youth to help them learn coping strategies for
migration and displacement risks and to promote local solutions through youth-led initiatives; and

e Training sports coaches and other stakeholders on gender-friendly safe sports and encouraging
their support for sports-based protection initiatives in Bangladesh.

To achieve the project objectives, key activities were implemented through (i) Football for Protection, (ii)
Handball for Protection and (iii) Traditional Games for Protection curriculum. Besides, ENGAGE Youth
Curriculum was developed specifically to accelerating youth participation, empowerment and leadership
in real-life through role-playing and discussions on shared concerns focusing on well-being.

2.1 Final evaluation objectives

This final evaluation was conducted to assess the project’s overall performance, progress, and potential
for scale or adaptation. Using the OECD-DAC evaluation criteria—Relevance, Coherence, Effectiveness,
Efficiency, Impact, and Sustainability—the evaluation aimed to generate actionable insights, validate
outcomes, and identify challenges that could inform future programming.

Evaluation objective

The general objective of this evaluation was to assess the relevance, effectiveness, efficiency, impact, and
sustainability of the first three years of the SPiRiT project in targeted areas (Chilmari, Ulipur, Sadar
Upazilas in Kurigram District, and Beguntila and Bauniabadh slums in Dhaka city.

Specific objectives
a) Assess Effectiveness: Evaluate how well the project achieved its intended outcomes related to
psychosocial resilience and empowerment, applying Rowlands' Empowerment Framework. This
includes:
e Number of adolescents and youth accessing safe sports activities
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e Improvements in participants' psychosocial well-being
e Enhanced knowledge and skills related to leadership, migration, psychosocial resilience,
and climate-induced vulnerabilities

b) Evaluate Efficiency: Measure how well financial, technical, and human resources were used to
achieve results while ensuring gender and social inclusion.

c) Determine Impact: Identify the project's contribution to impact on targeted youth, communities,
and local institutions, particularly in empowerment and resilience, including both intended and
unintended positive and negative effects.

d) Assess Sustainability: Analyze elements that suggest the potential for the project’s empowerment
and resilience outcomes to continue beyond the project period focusing on identifying key factors
and how local stakeholders (government, sports federations, and community partners) will
support long-term sustainability.

e) Examine Relevance: Assess how well the project addressed the needs and priorities of the target
population, stakeholders, and what extent the activities appropriate in addressing protection risks,
social inclusion, and resilience through sports for all youth, including girls and youth with
disabilities.

f) Explore Coherence: Examine how the project activities were linked with other youth
development, protection, and climate adaptation initiatives, and assess their alignment with key
national frameworks such as the National Youth Policy 2017, the National Sports Policy 1998, the
Sustainable Development Goals (SDGs), and the Eighth Five-Year Plan.

g) Lessons Learned & Best Practices: Provide practical, evidence-based recommendations for future
programs on how empowerment strategies can be effectively integrated to enhance long-term
psychosocial resilience and social inclusion.

Based on the Evaluation Planning Matrix (see Annex-2), co-created with Tdh MEAL team, CQR study team
applied a mixed-methods approach, combining quantitative survey data (N=346 youth; N=35 coaches)
and qualitative evidence from total 61 IDIs, FGDs and Klls with adolescents, youth, parents, community
coaches, teachers, youth leaders, community support group members, and government stakeholders.
This design enabled the evaluation to assess both measurable changes (e.g., based on impact and
outcome indicators of SPiRiT) and the more subjective dimensions of empowerment and inclusion.

2.2 Theory of Change of SPiRiT

At the core of SPiRiT’s design was a Theory of Change (ToC) that envisioned sport not simply as recreation
but as a transformational tool. This ToC was capable of strengthening youth protection, psychosocial
healing, and community cohesion in fragile and high-risk environments. The ToC of SPiRiT assumed that
when climate induce displaced and socially exclusion adolescents and youth participate regularly in safe,
inclusive, and structured sports environments, they build critical life skills, emotional regulation, peer
trust, and social agency. By ensuring informed participation, the project aimed to empower adolescents
and youth to identify and address local issues, particularly related to climate change, unplanned mobility
and promoting social change. It also aimed to challenge gender norms and supports the inclusion of
marginalized groups, including those with disabilities and third genders. Engaging local decision-makers,
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sports actors, and teachers raises visibility and promotes rights, while partnerships with the Bangladesh
National Olympic Association (NOA) and key ministries create an enabling environment for displaced
youth in both districts.

Promotion of the inclusion and empowerment of adolescent and youth who are vulnerable

to or at risk of climate-induced displacement in Kurigram district and Dhaka slums.

Adolescent girls and youth (15-24) from .
vulnerable cfmmunitiis hav(e mea:ﬁngful AdOIe_scent girls and .vomh have stakeshpc:::::rzo::\ll-lee;::‘a:;f::\v:\:\‘r'lzedge
access to safe sports activities to enhance contributed to sustainable local of safe sports for brotection and
their physical, mental, and psychosocial solutions through youth-led initiatives _ P p.
wellbeing and participate in sports support implementation of Sports for
activities regularly Protection initiative in Kurigram and
Dhaka

Relationships with the
communities are strengthened
and forge proper linkages with

relevant service providers for the
empowerment of vulnerable
adolescent and youth

Understand and support the
participation of adolescents

and youth in safe sports and
community level activities

National and District level sports
actors support the
implementation of sports for
protection initiative in
Bangladesh

Capacity of adolescents and youth on

leadership development, climate
Increased knowledge and skills of

Coaches and teachers play change and prevention of unsafe e o
an active role in providing migration and displacement are sports coaches (.dlstrlct, subdistrict
access to safe sport strengthened and community level) on safe

sports for protection practices

Image 1: Pathways of change

How activities contribute to results:

e Access to Safe Sports: Vulnerable youth have meaningful and regular access to sports activities
that enhance their physical, mental, and psychosocial well-being.

o Skill Development and Leadership: Youth gain knowledge on sustainable solutions for migration
and displacement, and they have opportunities to develop leadership skills.

o Stakeholder Capacity Building: Sports coaches, social workers, and other relevant stakeholders
have received training on using sports to promote youth well-being, protection, and leadership
development.

e Youth Empowerment: Local actors, sports federations, and youth clubs have started to work
together to promote “safe sports” as a tool for community development and sustainable
empowerment.

2.3. Conceptual frameworks of the final evaluation

The following five interlocking conceptual frameworks provided analytical coherence across tools, data
collection, data analysis and interpretation of the study findings:



July 10, 2025

OECD-DAC Evaluation Criteria: These guided the macro-level assessment of project design, results, and
sustainability, ensuring alignment with global standards of development effectiveness.

EFFECTIVENESS COHERENCE
Is the intervention 2 How well does the
achieving its objectives? ‘ 2. ; ‘ & intervention fit?

IMPACT

What difference
is the intervention
making?

SUSTAINABILITY
EVALUATION Safs Will the

CRITERIA m ¢ benefits last?

EFFICIENCY

How well are
resources used?

RELEVANCE

Is the intervention
doing the right things?

Image 2: OECD-DAC Criteria
Rowland’s Empowerment Framework

Rowlands’ empowerment framework offers a practical lens for designing inclusive empowerment
strategies in displacement-affected settings. It highlights four interconnected dimensions of power:
power within, power with, power to, and power for, each relevant to the lives of displaced adolescents
and youth.

Power within reflects self-worth, self-awareness, and belief in one’s ability to act. Displacement often
leaves young people feeling invisible or judged. When given opportunities to share stories, join peer
discussions, or engage in small group activities, they begin seeing themselves as capable rather than
helpless. Baseline findings showed that only 17% of adolescents and youth felt included and empowered
in climate-related decision-making. Empowerment was strongest at the family level (26%) but critically
low at the community level (2%), indicating limited Power Within due to reduced self-belief and identity-
based constraints such as gender and disability.

Power with refers to the strength gained through unity and collective action. For displaced adolescents
who often face physical and social isolation, inclusive spaces are vital for building trust, working on shared
goals, and strengthening community ties. Baseline data showed that peer-level inclusion was moderate
(22%), while community-level inclusion was just 2%, limited by gendered norms, mobility restrictions, and
the absence of youth-friendly spaces. The final evaluation explored how youth built peer-to-peer support
systems, formed groups or clubs, and participated in community discussions or events.
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Power to focuses on the ability to take action and create

. . . ROWLANDS’S
change. Displacement disrupts education, access to EMPOWERMENT FRAMEWGRK
technology, and civic engagement, reducing agency.

skill-building, POWER POWER

Rebuilding this power requires targeted OVER WITH

leadership opportunities, and access to resources. Baseline
findings showed that only 8% had sufficient knowledge and
preparedness on migration and climate risks, while just 16% s e
had access to safe sports, revealing structural and

environmental barriers to exercising their Power To act. POWER POWER
TO WITHIN

Power for reflects purpose and vision, driven by shared goals
that transform lives and communities. Displaced youth are not Image 3: Rowlands' Empowerment Framework
passive victims; they are already advocating for climate justice,

housing rights, and equality. When programs align with their goals rather than imposing external

solutions, youth become genuine change-makers who influence the systems around them.

Together, these dimensions affirm that empowerment is not delivered as a product but emerges
relationally and contextually. It is as much emotional and psychological as it is social and political. The
framework emphasizes involving adolescents and youth as co-creators of solutions, valuing their insights,
and supporting meaningful leadership. Using Rowlands’ Empowerment Framework, section 5 of the
evaluation report analyzed changes across these four dimensions: Power Within, Power With, Power To,
and Power For.

Lundy’s Model of Child Participation

Lundy’s Model of Child Participation offers a
valuable framework to assess the quality and
depth of adolescent and youth participation within
the SPiRiT project, which targets displaced or
climate-vulnerable populations in Kurigram district
and Dhaka slums. The model helps to analyze not
only whether adolescents were involved, but how
meaningfully they were engaged would be an

important dimension as the project moves toward
final evaluation. Lundy’s Model adds analytical
depth by focusing on four interconnected

Image 4: Lundy's Model of Child Participation

components of participation: Space, Voice,
Audience, and Influence. The final evaluation evaluated the changes at impact and outcomes level by
comparing data with the baseline survey of the SPiRiT project.

SPACE: Opportunities for adolescents to form and express views

According to the baseline report of SPIRiT project, only 17% of adolescents and youth felt highly included
and empowered in decision-making related to climate risks and displacement. Only 16% of adolescents
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had full access to safe sports facilities. While 32% reported availability, only 1% found them appropriate.
The Space dimension of Lundy’s Model helped to assess whether the project created enabling
environments where adolescents could participate physically, socially, and psychologically. This includes
evaluating the inclusiveness and safety of platforms such as youth clubs, sports sessions, leadership
trainings, and community dialogues.

VOICE: Support to express views openly

Baseline findings indicated barriers in knowledge, communication skills, and confidence, which limited the
ability of adolescents to voice opinions. The Voice component focuses on how the project addressed these
challenges through interventions like sport-based psychosocial support, life skills training, and
participatory methodologies such as the “RIDE ON” toolkit. The final evaluation assessed whether
adolescents were equipped and encouraged to express themselves spontaneously, and whether sports
coaches, facilitators, and peer leaders provided the necessary guidance and motivation.

AUDIENCE: Being heard by the right people

At baseline, the feeling of inclusion at the community level was only 2% which clearly demonstrate that
they were not being recognized at community-level decision-making. The Audience dimension prompts
an examination of whether the project successfully linked adolescent voices with relevant duty bearers
such as local authorities, teachers, parents, and community leaders. The final evaluation excavated
whether the project establish any structured feedback channels, youth-led community forums, or
consultation processes that ensured adult stakeholders listened and responded to adolescent and youth
inputs.

INFLUENCE: Impact of adolescent views on decisions and actions

The baseline study of SPiRiT project showed that many adolescents felt their input made little or no
difference. The Influence dimension evaluates whether adolescent participation translated into any
concrete change either in project activities or in community practices. This involves tracing how youth
feedback may have shaped sports sessions, protection strategies, or community awareness activities.

In the final evaluation, Lundy’s Model served as a strong analytical framework for assessing how the SPiRiT
project enabled adolescent and youth voices to emerge, be heard, and lead to change. It has also guided
to align project’s child protection and safeguarding principles. By applying this model, the evaluation went
beyond surface-level indicators and capture the quality of engagement and empowerment experienced
by adolescent and young people.

Mental Health and Psychosocial Support (MHPSS) Framework

Supporting the mental health and psychosocial well-being of adolescents, particularly those displaced or
at risk due to climate and socio-economic vulnerabilities—requires more than service delivery. It calls for
a comprehensive, rights-based, and context-sensitive framework that recognizes young people as active
agents of change. The Terre des hommes (Tdh) MHPSS Framework offers such a model, integrating
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psychosocial resilience, inclusive participation, and structural transformation as core pillars of practice. At
the heart of the framework lies Psychosocial Resilience (PSR), a state that emerges through the interplay
of internal capacities and external protective factors. PSR is nurtured through coping, adaptation and
transformation- three interconnected capacities for managing immediate stress and challenges. These
capacities are supported by Five Pillars of psychosocial well-being which are shown in the following
diagram:

Hope &
Meaning

Justice & Rights

(3

e

Image 5: Five Pillars of Psychosocial Well-being

According to the baseline study of the SPIRiT project, only 8% of adolescents reported a high level of
psychosocial well-being. Contributing factors included insecurity, crime, communication gaps, fear of
judgment, and low resilience. The SPiRiT Project leverages this potential through its three core outcomes:

e Outcome 1 focuses on meaningful access to safe sports spaces for adolescents and youth. This
directly supports the coping capacity, while addressing the Safety and Security, Social Connection,
and Hope and Meaning pillars. Project participants were supposed to regularly participate in
structured sports activities aiming to reduce stress levels, enhance peer engagement, and create
a stronger sense of belongingness.

e Outcome 2 emphasizes youth-led initiatives through Sports for Protection, fostering
Transformative capacity and directly linking with roles and Identities, justice, and hope. Through
these initiatives, adolescents are seen not just as participants but as local change agents who
design and lead activities that benefit their peers and communities.

e OQOutcome 3 targets the enabling environment, working with local, district, and national sports
actors to institutionalize safe and inclusive practices. This supports both the Adaptive and
Transformative capacities, while reinforcing systemic accountability tied to the Justice and Safety
pillars.

The final evaluation of the SPiRiT project deeply explored how the Tdh Five Pillars were applied through
different project activities for adolescents and youth. The evaluation examined whether the project has
gone beyond just providing services to help build supportive systems, relationships, and a sense of identity
that contribute to lasting resilience and empowerment. To do this, the evaluation used both qualitative
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and quantitative tools, following the MHPSS framework, to capture a full picture of psychosocial changes
beyond the surface-level results in order to understand how the lives of young people are being impacted.

Socio-Ecological Model (SEM)

The Social Ecological Model (SEM) is a powerful analytical tool that situates individual behavior and well-
being within broader social, community, and institutional contexts. It emphasizes that change occurs
through the interaction of multiple levels of influence, including individual, interpersonal, community,
institutional, and policy. Represented as concentric circles, SEM helps explain how these layers shape a
young person’s overall well-being. Given SPiRiT’s goal of promoting psychosocial well-being,
empowerment, and social inclusion among climate-affected adolescents, SEM was an appropriate
framework for guiding the evaluation.

Concrete Supp
Society

Community/

Bocial Connections Neighborhood C?ncrete SUPPS
Times of Need

Family/

owledge of Parenting & Relationships
|d Development

Parent Resilience

Child/
Individual

Social and Emotional
Competence of Children

Image 6: Socio-Ecological Model of SPIRIT project

The project was grounded in SEM, recognizing that displaced adolescents live within complex systems
shaped by peers, families, schools, communities, and institutions. At the individual level, the project aimed
to improve coping skills, leadership, and self-confidence through safe sports. Baseline data revealed
critical gaps, with only 17% feeling included and empowered in climate-related decisions and 8% reporting
sufficient knowledge on migration and climate risks, highlighting limited agency. At the interpersonal
level, the project sought to strengthen peer bonding and family support through group activities. Baseline
findings showed peer-level inclusion at 22% and family-level inclusion at 26%, indicating modest trust
among peers and limited parental approval for girls’ outdoor participation.

At the community level, SPiRiT mobilized youth, parents, coaches, and leaders to promote inclusion.
Baseline evidence revealed community-level inclusion at only 2%, reflecting restrictive norms, gendered
mobility constraints, and a lack of youth-friendly spaces. At the institutional level, the project worked with
schools, local clubs, and national actors, initiating dialogue with the Bangladesh National Olympic
Association (NOA) and ministries to embed safe sports practices into systems.

SEM strengthened the project’s rights-based approach by showing how power dynamics and
discrimination operate across different levels, influencing girls, youth with disabilities, and marginalized
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adolescents. It also complemented other frameworks such as Rowlands’ Empowerment Framework,
Lundy’s Participation Model, and Tdh’s MHPSS framework to ensure a holistic understanding of
empowerment and protection outcomes.

The final evaluation used this multilevel lens to assess not only individual psychosocial well-being and
leadership but also peer relationships, family support, and the enabling role of community and
institutional actors. SEM helps explain how progress at the individual level, such as improved emotional
regulation, depends on stronger peer groups, supportive families, safer community spaces, and
responsive institutions. It also aligns with OECD-DAC criteria by situating relevance, effectiveness, and
sustainability within the broader social context. By addressing baseline barriers such as fragmented peer
networks, limited parental approval, and lack of safe spaces, the model ensures that SPiRiT’s impact is
understood not only in individual lives but also in the environments that sustain their well-being.

3. Methodology and ethical protocols

The final evaluation of the SPIRiT project was designed to generate robust, credible, and contextually
grounded insights into how, and to what extent, the project contributed to improved inclusion, resilience,
and psychosocial well-being among adolescents and youth affected by climate vulnerabilities and
displacement. Recognizing the complexity of the intervention and the diversity of its target population,
CQR adopted a mixed-methods approach to capture both quantifiable outcomes and lived experiences
across different social, geographic, and institutional settings.

3.1 Mix methods evaluation design

The final evaluation of the SPiRiT project applied a theory-informed, participatory mixed-methods design
to ensure both quantitative rigor and qualitative depth. The design enabled the CQR study team to capture
outcome-level progress while contextualizing these shifts through community, institutional, and youth
narratives. It was anchored in the project’s theory of change and guided by the six OECD-DAC evaluation
criteria: relevance, coherence, effectiveness, efficiency, impact, and sustainability.

The evaluation approach was comparative, integrating endline data with baseline benchmarks to assess
progress and identify critical gaps. It employed an embedded framework strategy, drawing on Rowlands’
empowerment framework, Lundy’s model of child participation, the socio-ecological model (SEM), and
the MHPSS framework to interpret both statistical trends and behavioral change patterns.

Quantitative data was collected using structured tools digitized through the Kobo platform, and analyzed
in MS Excel and StataMP 17. Two types of measurement formulas were applied to compare impact
indicators. For the assessment of the impact indicator (% of adolescents and youth displaced and at risk
of displacement participating in Sport activities feel better included and empowered to play an active role
in addressing the risks linked to climate change and migration /displacement in their living environment)
and outcome indicators (1.1: No of adolescents and youths who have regular access to safe sports, 1.2:
% of youth and adolescents who report improvement in their perceived psychosocial well-being following
MHPSS programme completion, 1.3: % of sport coaches/ social workers/ community facilitators show
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enhanced understanding and practical skills to accompany adolescents and youth in improving their
psychosocial well-being and resilience through safe sport activities, and 2: % of adolescents and youths
who report enhancement in their knowledge and preparedness on migration, displacement, and other
climate induced vulnerabilities through participating in sports for protection and related activities), the
following formula (1) was used:

Y of indicative responses on the defined set of questions

Total average (in %) = X100...(1)

Y of (number of questions in the set X sample size)

A set of questions was asked to sports actors (indicator 3: The extent to which sports actors reported
sports for protection approach to be effective in promoting protection and wellbeing of adolescents and
Youth) and their responses were captured on a 5-point Likert scale. Here the scale 5 denotes - to a
great/high extent. The following formula (2) was used for the assessment of outcome indicator 3.1:

¥ of weighted scores on defined set of questions

Total average (in #) =

- (2)

Y of (number of questions X sample size)

3.2 Sampling and respondents’ profile

Demographic characteristics of adolescent and youth respondents disaggregated by location

Characteristic Total (N=346) Kurigram (N=265) Dhaka (N=81)
Total respondents 346 265 81
Gender: Male 170 129 41
Gender: Female 176 136 40
Age 15-19 210 160 50
Age 20-24 136 105 31
Religion: Muslim 335 257 78
Religion: Hindu 11 8 3
Married 72 56 16
Unmarried 274 209 65
Disability in household 17 13 4

Table 1: Demographic characteristics of surveyed adolescent and youth respondents (disaggregated by location)

A total of 346 adolescents and youth participated in the survey, with the majority from Kurigram (265)
and a smaller proportion from Dhaka (81). Gender representation was balanced, with 170 males and 176
females. Most respondents were in the 15—19 age group (210), while 136 were aged 20-24.

The vast majority identified as Muslim (335), with a small number of Hindu respondents (11). In terms of
marital status, 72 participants were married, while 274 were unmarried, a pattern more common in rural
Kurigram. Additionally, 17 respondents reported having a person with a disability in their household,
slightly higher in Kurigram compared to Dhaka. This profile reflects a diverse yet predominantly rural and
young sample, providing a strong representation of the target population reached by the project.
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Respondent type by sports activities Male Female Total
Football for Protection 154 18 172
Handball for Protection 16 94 110
Traditional game for protection 64 64
ENGAGE curriculum 81 93 174
Total 170 176 346

Table 2: Respondents engagement in sports activities

All survey participants were directly engaged in the SPiRiT project and had 100% exposure to its activities
of S4P, ensuring that the data reflects the experiences and outcomes of fully participating youth. The
sampling strategy for both quantitative and qualitative components was purposive and stratified, ensuring
representation across age, gender, location, disability status, and sports modality.

‘ Survey

Participants

adolescents and youth t\
346 participanted in the endline survey \
(170 male, 176 female)

Of these, 61% were aged 15-19
and 39% were 20-24 years.

39%

Participants were involved in football (50%), handball @ @
(32%), and the Engage curriculum (50%), with several
participating in more than one activity. >,

Ay 4

were surveyed. Most were aged between 21-32 years
and had formal roles such as sports teachers or
organizers.

Q‘ ﬁ In addition, 35 community coaches and 18 sports actors
N ®

Image 7: Study participants at a glance

Special attention was given to include participants from households with persons with disabilities, and
where feasible, adolescents and youth with disabilities themselves. For the qualitative study, the sampling
ensured a wide range of perspectives by engaging diverse stakeholders through:
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33 In-depth Interviews (IDIs) with adolescents and youth (ensuring gender and age balance). These 33 IDIs
also distributed in the 6 unions in the Kurigram and in Beguntila and Bauniabadh in Dhaka.

Focus Group Discussion (‘FGD) |

15-19 23 8 31
20-24 7 16 23
25-35 10 5 15
36-46 2 5
47-57 3 5
58 and above 2 2
In-depth Interview (IDI)

15-19 8 9 17
20-24 7 9 16
Participatory Learning and Action (PLA)

15-19 26 26
20-24 5 10 15
Key Informant Interview (KIl)

Total E 13 14

Table 3: Respondents’ profile for qualitative data collection

10 Focus Group Discussions (FGDs) with youth, parents, and community stakeholders by gender were
conducted. The study team allocated the FGDs in the study unions purposively.

14 Key Informant Interviews (Klls) with coaches, facilitators, local actors, youth leaders, and project staff
were conducted for this final evaluation. The study team conducted these Klls across the project areas.

04 Participatory Learning and Action (PLA) sessions were arranged with young participants to gather
collective insights on community challenges, aspirations, and solutions. The study team conducted 3
before after assessment and a mobility assessment. Participants of PLA were selected according to age
like 15-19 and 20-24. Moreover, the PLA sessions were arranged according to gender of participants like
adolescent boys and girls as well as youth male and female.

Participants for these components were selected based on their involvement in different sports modalities
(Football, Handball, Traditional Games), exposure to the ENGAGE curriculum, and their capacity to reflect
on personal and community-level changes. Female enumerators conducted interviews with girls and
women to ensure a safe and respectful environment.

15



Data collection sites

The study team collected data from SPiRiT project implementation
sites. In Kurigram district, the locations included Sadar Upazila
(Kurigram Pourashava and Panchgachi unions), Ulipur Upazila (Bazra
and Buraburi unions), and Chilmari Upazila (Ramna and Ashtamir
Char unions). In Dhaka, data collection took place in two urban slum
areas, Beguntila and Bauniabadh. Rural and urban sites were
selected to capture contextual differences in participation,
accessibility, and program outcomes across diverse socio-economic
and environmental settings.

14 key informant interviews
with sports coaches, youth
leaders, and stakeholders

10 focus group discussions
with youth, caregivers, and
community actors

Image 8: Qualitative study participants
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3.3 Data collection, analysis, and triangulation

Data collection was conducted throughout the last week of May 2025 in both Kurigram and Dhaka
simultaneously. Trained research assistants were oriented on updated tools, ethics, and safeguarding
aspects. Senior Qualitative researchers of CQR were engaged entirely in data collection, processing and
analyzing the data. Tools were aligned with baseline instruments to ensure comparability.

Quantitative data was cleaned and analyzed using descriptive statistics, disaggregated by demographics.!
Outcome and output Indicators were compared with baseline data. Coach-level outcomes were calculated
using Likert-scale scoring.

Thematic analysis framework was used for qualitative data processing, coding and analyzing. The data
were interpreted using Rowlands’ power dimensions, MHPSS pillars, Lundy’s participation components,
and SEM layers. The coding process followed a systematic and iterative approach to ensure rigorous
analysis of qualitative data collected through FGDs, IDIs, and Klls. A master codebook was developed
based on the evaluation matrix, key thematic areas and the guiding conceptual frameworks. Initial codes
were generated deductively, with room for inductive refinement as transcripts were reviewed. The
codebook was continuously updated through team discussions to ensure consistency, clarity, and
contextual relevance. Final coding was conducted using a framework analysis method, allowing for
comparison across locations, respondent groups, and evaluation dimensions.

Data triangulation

Triangulation occurred across multiple analytical dimensions, enabling the evaluation team to validate
findings, uncover interconnections, and interpret context-specific variations more meaningfully:

= Quantitative and qualitative sources: Statistical data from the endline survey (e.g., increases in
perceived empowerment from 17% to 64%) were cross-referenced with qualitative narratives
captured through IDIs, FGDs, Klls and PLAs. These narratives were coded using a structured
thematic coding process guided by the master codebook, which was developed based on the
evaluation matrix and refined iteratively during analysis. Themes such as trust-building, gender
inclusion, emotional safety, and youth-led decision-making emerged consistently across data
types, reinforcing key outcomes and contextual nuances.

= Stakeholder types: Data were collected from adolescents and youth, sports coaches, caregivers,
community leaders, and implementing staff. Their perspectives were coded and compared to
identify areas of alignment and divergence. For instance, the theme of coach-as-mentor emerged
from both coach interviews and youth narratives, confirming that the coaching model went
beyond physical instruction to emotional and social support.

= Time points (baseline vs. endline): Comparison between baseline benchmarks and endline data
was complemented by reflective insights from youth participants who described how their
confidence, relationships, and participation evolved over time. Coded sub-themes like "shift in

! Where relevant, statistical tests (primarily Chi-square) were applied to assess differences by gender, age, and
location. Statistically significant differences (p < 0.05) are highlighted in the findings. In instances where directional
trends were noted without statistical significance, this has been stated.
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self-expression”, "increased peer solidarity", and "community acceptance of girls" were aligned
with measurable improvements in psychosocial well-being and inclusion.

= Geographic contexts (Kurigram vs. Dhaka): Thematic codes helped illuminate disparities in
program implementation and outcomes across locations. In Kurigram, frequent codes around
group bonding, caregiver encouragement, and safe participation contrasted with Dhaka codes
such as irregular attendance, space limitations, and lack of continuity. This helped explain why
rural participants scored higher on inclusion, group cohesion, and leadership confidence.

» Additionally, insights from the Participatory Learning and Assessment (PLA) sessions were
incorporated as a critical layer of qualitative evidence. PLA activities allowed adolescents and
youth to collectively map their challenges, resources, and aspirations, generating nuanced
community-driven perspectives that enriched the understanding of program relevance and
contextual barriers. These findings were systematically integrated into the thematic coding
framework and triangulated with quantitative survey trends and individual narratives from IDls,
Klls, and FGDs. By embedding PLA outcomes within the broader analysis, the evaluation ensured
that youth voices were not only heard but directly shaped the interpretation of location-based
disparities and the identification of feasible, locally grounded solutions.

3.4 Ethical protocol, safeguarding, and confidentiality

The evaluation followed Tdh’s safeguarding protocols and child protection standards. Informed consent
and assent were obtained, and all interviews were conducted in safe, and private spaces. Respondents
could skip questions or withdraw at any time. Special attention was given to gender sensitivity and respect
for local norms. Female enumerators were deployed to interview girls and female caregivers. Interviews
involving married adolescents or youth with disabilities were handled with additional discretion.
Confidentiality was ensured through anonymization of data, secure storage, and pseudonym use in
reporting. Data sharing was limited to the core evaluation team, and all identifying information was
removed before analysis. In both locations, with the direct support of BTS and SOLIDERITY, referral
systems were in place to respond to any disclosures of violence or mental distress. No adverse events
were reported during the data collection period.

3.5 Study limitations

The evaluation faced several limitations that influenced data collection and respondent representation.
Despite deliberate efforts, the field team encountered significant challenges in reaching adolescents and
youth with disabilities in person. The rainy season posed logistical difficulties, affecting travel to certain
field sites and limiting the time available for in-depth engagement. After finishing in-person data
collection, 3 IDIs were conducted over the phone with respondents with disabilities. Key Informant
Interviews (Klls) with some relevant government officials could not be conducted as many were
unavailable due to official commitments and leave schedules surrounding the Eid-ul-Adha holiday.
Additionally, although the project included participants from the third gender community in Kurigram, the
evaluation team was unable to secure interviews with any third gender individuals despite multiple
attempts as they were unavailable during the study period. This gap is acknowledged as a limitation in
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fully capturing the perspectives of all beneficiary groups, particularly those at the intersection of multiple
forms of marginalization.

4. Evaluation findings by OECD-DAC criteria

This chapter presents a structured synthesis of the SPIRiT project’s performance and outcomes, organized
around the six internationally recognized OECD-DAC evaluation criteria.. Each criterion is examined using
a combination of quantitative indicators and rich qualitative insights drawn from youth surveys, coach
assessments, in-depth interviews, focus group discussions and PLA. The analysis is grounded in the
project’s theory of change and interpreted through guiding frameworks and models which allowed not
only to assess the degree to which intended results were achieved but also explores how contextual
factors such as gender, geography, and institutional linkage influenced outcomes. This chapter aims to
provide an integrated view of the project’s achievements, challenges, and the pathways through which
change was experienced and sustained by adolescents and their communities.

4.1 Relevance: Addressing the needs of displaced and
vulnerable adolescent and youth

This section assesses the relevance of the SPiRiT project by examining how well its design and
interventions matched the needs and priorities of adolescents and youth facing climate-related risks,
displacement, and social exclusion. Using data, the analysis explores how effectively SPiRiT addressed
protection risks, promoted inclusion, and built resilience through sports. The findings show that access to
safe spaces, flexible group activities, and gender-sensitive facilitation helped meet specific needs in both
urban (Dhaka) and rural (Kurigram) settings.

4.1.1 Access to safe and supportive sports environment

At the baseline stage, only 12% of adolescents and youth reported regular | [il/lsef{e)debeE
access to sports spaces that were available, appropriate, and acceptable. By the [\[l/z2=0)7
endline, access had improved substantially, with 71% of adolescents and youth [ e/e/o)[=e= &5 a1k
reporting regular access to safe sports spaces. The most notable improvements | /el 30/l 1117
were seen in the dimensions of acceptability (80%) and availability (77%), | dze[ll[sde e =55 1)
followed by appropriateness (56%). safe sports
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Disaggregated trends in access to safe sports by gender, age and location

% Adolescent reported Accessibility Criteria by Gender

0,
85%70 o 78% 82%80% 80% .

71%
56% 62%
I i I I I I

Availability Appropriateness Acceptability Total

69%

= Male (n=170) ® Female (n=176) M % of total respondents (N=346)

Figure 1: % Adolescent reported Accessibility Criteria by Gender

Female participants reported notably higher scores across all three criteria of access, safety, and
appropriateness, with a particularly strong result in the area of appropriateness (71% for girls compared
to 40% for boys), reflecting significant progress in creating more gender-sensitive sports environments.
At the baseline stage, only 13% of girls and 19% of boys had regular access to safe sports facilities. By the
final evaluation, this gender gap narrowed considerably, with 80% of girls and 62% of boys reporting
regular and safe access to sports, indicating a substantial improvement in both availability and inclusivity.

% Adolescent reported Accessibility Criteria by Age

76% 79% 77% 80% 81% 80% 70% 73% 71%
III T III III
Availability Appropriateness Acceptability Total

W 15-19 Years (n=210)  m20-24 Years (n=136) = % of total respondents (N=346)

Figure 2: % Adolescent reported Accessibility Criteria by Age

Figure-2 presents perceptions of availability, appropriateness, and acceptability among adolescents and
youth aged 15 to 19 and 20 to 24. Both groups’ shared generally positive views, with the older group
averaging 73% compared to 70% for the younger group. Availability was high for both, with 76% of
adolescents and 79% of youth reporting accessible services. Appropriateness, or how well services
matched participant needs, was rated moderately at 55% for adolescents and 58% for youth.
Acceptability, reflecting cultural and personal relevance, received the highest ratings, with 80 % of the
younger and 81 % of the older group reporting positive experiences.
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% Adolescent reported Accessibility Criteria by Location

84% 84%
o, 80%
75% 77% = 6% 74% 71%
0,
o 56% 61%
Availability Appropriateness Acceptability Total

B Kurigram (n=265)  Dhaka (n=81) M % of total respondents (N=346)

Figure 3: % Adolescent reported Accessibility Criteria by Location

Figure-3 presents adolescents’ and youth’s perceptions of accessibility across availability,
appropriateness, and acceptability by location. Overall, respondents from Kurigram reported more
favorable experiences, with an average score of 74% compared to 61 % in Dhaka. Availability was relatively
high in both areas (75% in Kurigram and 84% in Dhaka). However, a clear gap appeared in appropriateness,
with 63% in Kurigram finding services suitable, compared to only 31 % in Dhaka. This suggests
interventions in Dhaka were perhaps require further adaptation to local needs. Acceptability was also
higher in Kurigram (84%) than in Dhaka (68%). Qualitative findings echo these patterns, with Dhaka
participants highlighting challenges such as overcrowded spaces, competing responsibilities, and limited
safe venues, while Kurigram respondents described services as more relevant and easier to access within
their community context.

Case insight: Inclusive access for youth with disabilities

Bidhu (pseudonym), a 19-year-old boy born with curved arms and legs, found new meaning in sports
after years of stigma and isolation. The project provided a wheelchair to enable his participation as a
goalkeeper and arranged for his daily commute with the help of a coach. These seemingly modest
logistical adjustments created profound psychological shifts.

“l used to cry alone in my room. Now | chase my dreams on the football field every day,” he said.

For Bidhu, the football field became a space of courage, inclusion, and social recognition. Beyond
playing, he became a valued team member and began dreaming of becoming a doctor to help others
like him.

This case underscores how physical access, paired with consistent adult support and emotional safety,
can turn exclusive environments into platforms of dignity and possibility. It also highlights how simple,
community-driven adjustments can bridge barriers for adolescents with disabilities in even the most
resource-constrained urban settings.
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4.1.2 Changes in access to safe and supportive sports environment
before and during SPiRiT

Improvements were seen not only in physical infrastructure but also in adolescents’ perceptions of safety
and inclusion, signaling positive changes in both environment and social dynamics. The changed
perception among adolescents was a shift from feeling excluded, unsafe, or overlooked in public spaces
to feeling welcomed, emotionally secure, and socially valued in structured sports environments. They
began to see sports not just as physical activity, but as a space for trust, peer connection, self-expression,
and recognition. These results reflect progress at individual, community, and institutional levels. They
underscore the project's success in expanding inclusive access to safe sports and its relevance to the lived
experiences of displaced and marginalized adolescent and youth. Although some location-based and
gender-specific barriers remain, the data indicates tangible advancement toward more inclusive,
equitable, and protective systems that foster youth participation and resilience.

% of respondents by reported gender on access to safe sports
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Figure 4: % of respondents by reported gender on access to safe sports

Figure 4 shows that access to safe and supportive sports environments for adolescents and youth
improved significantly over the course of the SPiRiT project, rising from 48% at baseline to 92% at endline.
Before the SPiRiT program, there was a notable gender gap in access to safe sports spaces, with male
respondents reporting 52% access compared to an average of 43.5% for female respondents (46% for 15-
19 and 41% for 20-24 age groups). Before the intervention, access was highly uneven.
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% of respondents reported by location on access to safe sports
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Figure 5: % of respondents reported by location on access to safe sports

Figure 5 indicates that only 31% of respondents in Dhaka reporting access to safe sports spaces compared
to 53% in rural Kurigram. These disparities reflected multiple urban constraints, including lack of
dedicated open spaces, overcrowded environments, and safety concerns particularly for girls and
displaced adolescents living in informal settlements which were explored more deeply in qualitative
findings.

Through site-specific adaptations, the project addressed these barriers by facilitating school-based access,
reorganizing session schedules, and ensuring the presence of trained coaches and peer leaders who could
provide both physical safety and emotional support. By the endline, access had dramatically improved in
both contexts: 100% of adolescents and youth surveyed in Dhaka and 89% in Kurigram reported having
access to safe spaces for sports. This convergence illustrates the project’s capacity to respond to
contextual disparities through localized and participatory approaches. The endline evaluation surveyed
100% of project participants and this universal exposure naturally reflects the project’s intended reach
and confirms that project incorporated the respondents of the survey successfully.

4.1.3 Knowledge and preparedness on migration, displacement, and
climate vulnerabilities

At the baseline stage, only 8% of adolescents and youth ROIVITee]yy =0 11Te [[o1{e] g 25 NN o (SNoI=T(ol=T gl o [0 [-Ne) 2
demonstrated basic awareness or preparedness around Welele)lXa=lz1xNelole BV e1Vids RV leNd=Ielela%
climate-induced risks and safe migration practices. By the Wgldlelale=le N SaleXV/ (Lo o[-Nelsle Nolg= ool d=Le (i[5 Ne)g)
endline, the combined % of adolescents and youth WESIENElelx={eRTeNosllelgelale] )Mo M e} elol=daal=2g15
reporting improved knowledge and preparedness rose to WelgleReldsl=Idtel Tisloti=Rille (Vel=le AV Age o) lis (Ao S
61%. The following sections provide detailed explanation WeNgXVliXe)elelanlelfelelalele NI BT Lol ry (o)

on that changes based on the endline evaluation findings. Welgeld={aalelsNelgle Na=ilelx=le NoToini ¥ a KR
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Disaggregated patterns in knowledge and preparedness

Evaluation criteria Male Female % of total
(n=170) (n=176) respondents (N=346)

Knowledge 58% 67% 62%

Preparedness 58% 61% 60%

Total 58% 64% 61%

Table 4: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by gender

Table 3 presents gender-disaggregated outcomes on adolescents’ and youth’s knowledge and
preparedness regarding safe migration, displacement, and climate-induced vulnerabilities. Overall, female
participants demonstrated slightly higher outcomes (64%) compared to males (58%), with a notable
difference in knowledge levels. 67% of females reported improved understanding versus 58% of males.
Preparedness levels were more closely aligned, with 61% of females and 58% of males indicating readiness
to respond to related challenges.

Evaluation criteria 15-19 Years 20-24 Years % of total
(n=210) (n=136) respondents (N=346)

Knowledge 62% 62% 62%

Preparedness 58% 62% 60%

Total 60% 62% 61%

Table 5: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by age group

In table 4, both age groups demonstrated similar levels of knowledge, with youth aged 20-24 showing
slightly higher preparedness. This suggests that the sports-based awareness approach was generally
effective across age groups. However, the marginal difference points to the need for reinforced, age-
appropriate messaging and more practice-based learning strategies to help younger adolescents fully
internalize preparedness measures.

Evaluation criteria Kurigram Dhaka % of total
(n=265) (n=81) respondents (N=346)

Knowledge 68% 44% 62%

Preparedness 65% 42% 60%

Total 66% 43% 61%

Table 6: Knowledge on Safe migration, displacement, climate vulnerabilities outcomes by location

Table 5 demonstrates that participants in Kurigram reported significantly higher levels of knowledge (68%)
and preparedness (65%) compared to those in Dhaka slums, with score 44% and 42% respectively.
Although the curriculum and facilitation were identical, rural participants in Kurigram demonstrated
higher knowledge and preparedness due to more regular attendance, stronger community cohesion, and
the direct relevance of recurring climate-induced displacement in their lives. In contrast, adolescents in
Dhaka’s urban slums faced challenges to continue sessions regularly, limited social networks, and
competing daily urban stressors such as overcrowded living spaces, insecurity in shared public areas,
noise, and the burden of household or income-generating work, which made it harder to retain and apply
preparedness messages.
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4.1.4 Addressing gaps in youth engagement

To assess the project’s alignment with the evolving needs and realities of adolescents and youth,
especially in displacement-affected settings, qualitative data was used to capture how participants
perceived the value and appropriateness of the interventions. The following findings reflect their voices
on the contextual fit and responsiveness of the SPiRiT approach.

The SPiRIT project demonstrated strong alignment with the contextual needs of adolescents and youth
experiencing climate displacement, poverty, and exclusion. Many participants highlighted how the project
filled a critical gap in their lives by providing not just sports activities, but safe, inclusive, and emotionally
meaningful engagement.

In rural Kurigram, adolescents described their daily lives before SPiRiT as monotonous and isolating, with
limited opportunities for structured recreation or personal growth. The arrival of the program brought
not only physical activity but also purpose and belonging. One of the adolescents stated:

“Before this project, we didn’t know what to do in the afternoons. We just stayed at home or wandered
around. Now we have something meaningful. Everyone can join—even girls, who didn’t come out
before, now come to the field and play. It feels like something important is happening here.” Adolescent
Girl, age 15-19, Kurigram

This statement underscores how the project tapped into a previously unmet need for communal, inclusive
activities that recognized young people as agents of participation rather than passive receivers.

4.1.5 Barriers and relevance in urban contexts

In contrast, adolescents in Dhaka’s slums described more fragmented experiences. While they
appreciated the activities, they pointed to barriers rooted in the urban context: lack of time due to school
or part-time work, security concerns in shared public spaces, and low parental approval for girls’ outdoor
participation.

“We really enjoyed the sessions and wanted to come every time. But they often clashed with school
hours or our household chores. Some girls had to stay home to help their mothers. And even if we
managed to come, the field sometimes felt unsafe. Strangers from the neighborhood would gather and
make comments. It was uncomfortable, and that made some girls stop coming.” Adolescent Girl, age
15-19, Dhaka

These reflections emphasize the need for location-specific adaptations. As the participant stated, “Some
girls had to stay home to help their mothers,” highlighting how domestic responsibilities often took
precedence. In addition, concerns about community judgment and reputational risk, particularly due to
public exposure to unsolicited male attention, further limited parental support for girls' outdoor
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participation. This effectively placed the burden of male behavior on girls’” mobility and autonomy. This
reflects broader structural barriers where girls’ rights to public spaces are curtailed in the name of family
and community reputation. While the SPiRiT model was highly relevant in principle, its implementation in
urban contexts required more flexible scheduling, better facility arrangements, and sustained family and
community engagement to fully meet the needs of vulnerable adolescents. Together, the narratives
validate the project’s foundational relevance by prioritizing emotional connection, structured play, and
social inclusion, but also signal the importance of refining design and delivery mechanisms to ensure
accessibility and safety for all youth and engaging local influential people especially in complex urban
environments.

4.2 Effectiveness: Measuring what changed for
adolescents and youth

This section assesses the SPiRiT project's success in building adolescent and youth resilience, social
inclusion, psychosocial well-being, and leadership. Using qualitative and quantitative data, it examines
how sports intervention boosted life skills such as effective communication, teamwork and decision-
making, emotional regulation, and community participation, and explored youth engagement through
creating awareness and strengthening preparedness with climate vulnerability and migration risks. The
analysis also covers barriers to adolescent involvement, including gendered mobility, disability exclusion,
and urban infrastructure issues. It uses Lundy's Model to evaluate the quality and safety of youth
participation, checking for their space, voice, audience, and influence. By combining insights from youth,
coaches, and local actors, this chapter offers a thorough look at how SPiRiT fostered meaningful
engagement and protective environments for vulnerable youth.

4.2.1 Inclusion and empowerment of adolescent and youth through S4P
approach

At the baseline stage, only 17% of adolescents and youth felt highly Wligf<lels 8/l /1o {e] g B o)
included and empowered to engage in climate-related and displacement Wefelel(Iel=lsI&Ne]sle 8V e)V14;]
decision-making processes. By the endline, this perception of inclusion We/iellelel={eRelsle Nelda K He)

and empowerment increased significantly, with 64% of adolescents and We/&ellela=lealAat A Xelgu e elalsTe W]y
youth reporting improved inclusion and empowerment across family, BelelafelaniVial-A0[=-INl411-18
peers, and community levels. The average inclusion rose to 67% at the [Rie/[Vle[=leRelsleR=Tss olo)7=Ig=e K1o)
family level, 70% at the peer level, and 56% at the community level Welle}AeleNelosi=Nge)[N1}
compared to only 26%, 22%, and 2% respectively at baseline. These Welele/d=XX[eleRdlNa N /1i]{TeNTe)
changes demonstrate an encouraging impact from the baseline. Gender Wallglel=Xellelsle[Relslo]
differences persisted but narrowed slightly, with adolescent females WallelgelalelsWie/e)lela=leal=aI0]d]
showing greater gains, particularly at the peer and community. their living environment

“Before this project, no one asked what | thought. In the family, decisions were made by adults, and we
just listened. But after the sessions, even my father asked, ‘What did you learn today?’ That made me
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feel different, now my thoughts matter. I’'m not just a girl at home and | can also contribute.” —
Adolescent Girl, age 15-19, Kurigram

Trends in inclusion and empowerment by gender, age and location

The following section presents an interpretation of Table 9, which outlines the distribution of quantitative
respondents across different demographic groups and methods, offering a foundational lens for
understanding the depth and diversity of adolescent and youth voices on inclusion and empowerment in
the final evaluation process.

Evaluation criteria Male Female % of total
(n=170) (n=176) respondents (N=346)

Family Level 68% 67% 67%

Peer level 74% 66% 70%

Community Level 59% 53% 56%

Total 67% 62% 64%

Table 7: Levels of inclusion and empowerment by gender

Table 6 indicates that male participants experienced slightly higher inclusion at both peer (74%) and
community levels (59%) compared to females, who reported 66% and 53% respectively. This difference
may reflect ongoing gender-based barriers, as qualitative findings show that adolescent girls, particularly
those living in conservative rural areas and displacement-affected urban slums, face mobility restrictions,
community gossip, and safety concerns that limit their participation in public and community spaces. In
contrast, boys have more freedom to engage socially outside the household, which helps explain their
higher inclusion scores at peer and community levels. Despite these challenges, girls showed considerable
progress in family-level inclusion, reaching 67%. This indicates that changes are happening within

households.
Levels of inclusion and 15-19 Years 20-24 Years % of total
empowerment by age (n=210) (n=136) respondents (N=346)
Family Level 66% 70% 67%
Peer level 69% 71% 70%
Community Level 49% 67% 56%
Total 61% 69% 64%

Table 8: Levels of inclusion and empowerment by age

Table 7 indicates that youth aged 20-24 reported a higher level of inclusion (69%) compared to
adolescents aged 15-19 (61%), with a particularly large gap at the community level (67% versus 49%). This
difference underscores that leadership development which is a core outcome of S4P, was more visible
among the youth. Youth appeared to benefit more from opportunities to take on leadership roles and
participate in community-based actions. Qualitative data also reveals that youth, particularly those aged
20-24, actively translated their leadership skills into tangible community-level actions. These included
organizing awareness sessions on drug prevention, gender-based violence, and climate risks; leading anti-
drug rallies and tree-planting initiatives; and directly intervening in cases such as attempted child marriage
by involving local authorities. They also facilitated group reflections, coordinated community mapping
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activities, and engaged with teachers, religious leaders, and local officials to advocate for safer and more
inclusive spaces for adolescents. On the other hand, the relatively lower score among younger
adolescents, especially in terms of community inclusion, were linked to their limited roles in decision-
making processes and cultural norms that restrict their active involvement. While they gained confidence
through sessions, their leadership contributions remained largely informal or restricted to family and peer
settings. These age-based differences suggest that while the program succeeded in fostering leadership
among youth, there is a need to create more age-appropriate and structured pathways for younger
adolescents to gradually build and practice leadership within safe, supported environments. The age-
based differences also emerged clearly in the qualitative findings. Youth aged 20-24 described feeling
more confident and capable of participating in decision-making spaces, often taking on facilitation roles
or leading community awareness events.

This is consistent with quantitative findings showing that older youth had a higher average inclusion score
(69%) compared to adolescents aged 15-19 (61%), with the most significant gap at the community level
(67% vs. 49%). The data suggests that youth benefited more from leadership opportunities embedded in
the program design.

Evaluation criteria Kurigram Dhaka % of total
(n=265) (n=81) respondents (N=346)

Family Level 74% 47% 67%

Peer level 74% 57% 70%

Community Level 63% 36% 56%

Average Total 70% 47% 64%

Table 9: Levels of inclusion and empowerment by location

At baseline, adolescents and youth in Dhaka reported higher inclusion and empowerment (28%)
compared to those in Kurigram (9%), but by endline (see table 8), this trend reversed, with Kurigram
participants reporting 70% inclusion and empowerment, significantly higher than Dhaka’s 47%. Rural
youth showed stronger inclusion within both family and peer settings, with 74% in each category,
suggesting deeper engagement in local social networks. In contrast, youth from urban slum areas like
Bauniabadh and Beguntila experienced lower community-level inclusion, with only 36% feeling actively
involved. This may be due to the fact that they come from different regions of the country and feel less
connected to the city.

Case insight: From isolation to leadership

Alo (pseudonym), a 19-year-old girl living with a physical disability in Dhaka, had long experience
isolation, both physically and emotionally. Social stigma, mobility challenges, and a lack of supportive
spaces had confined her to the margins of her community. “I didn’t have friends nearby. | only went to
college when | absolutely had to. Most of the time, | stayed in,” she shared. Her disability was not only

a physical barrier, but it was also socially amplified by harmful perceptions that questioned her very
right to participate, study, or be visible.

The SPIRIT project marked a turning point. What began with her hesitant participation in traditional
games evolved into a profound process of personal transformation through life skills and pillar sessions.
She began reconnecting with others, learning to express herself, regulate emotions, and take initiative.

28



July 10, 2025

“Before, | would break things when | was angry. Now, | take a deep breath, | listen to music. | try to
understand myself first,” she reflected.

Alo’s empowerment did not stop at self-awareness. As she grew more confident, she stepped into visible
roles of leadership: helping to stop a child marriage, organizing anti-drug and tree-planting campaigns,
and speaking in public meetings.

Most remarkably, her growing leadership influenced others. Community members began to recognize

her as a change-maker. Her family, which once saw her as the youngest and most dependent, began
consulting her on household decisions. “They used to think of me as the youngest. Now they say, ‘Ask
her first,” she said proudly.

Alo’s story is a compelling example of what inclusive, safe, and psychosocially supportive spaces can
achieve when they center the voices of youth with disabilities. Through SPiRiT, she found not only a
place to belong, but a platform to lead.

4.2.2 Trends in sports participation before, during, and after the SPiRiT
project

% of adolescent and youth reported sports participation
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Figure 6: % of adolescent and youth reported sports participation

The SPIRIT project significantly boosted sports engagement, notably closing a pre-existing gender gap
where male participation (75-82%) far outstripped female (30-45%). During the project, a remarkable 95%
of adolescents and youth reported increased involvement, with 94% intending to continue sports post-
project (see figure 6). This surge reflects enhanced confidence, agency, and motivation, aligning with
"Power Within" and "Power To" dimensions.

The reduced gender disparity highlights the project's inclusive programming success, demonstrating not
only immediate outcome-level effectiveness but also deeper shifts in gender norms and youth agency,
indicating profound behavioral and social transformation. The strong intent for continued participation
also signals early sustainability, crucial for the project's long-term goal of fostering resilience and ongoing
engagement for youth in displacement-affected areas.

“Now they don’t say anything. When the girls win prizes and come back as champions, then the
community doesn’t have anything to say. Then they praise—Wow, your daughter is doing well!” Parent,
FGD, Kurigram
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4.2.3 Barriers to inclusion and participation in urban Dhaka: insights
from qualitative findings

To understand the effectiveness of the SPiRiT project in urban contexts, particularly in Dhaka’s slum
communities, qualitative findings reveal a complex web of structural, environmental, and social
challenges that shaped youth participation. In contrast to Kurigram, where consistent attendance and
stable group dynamics fostered trust and emotional connection, Dhaka’s implementation was marked by
challenges in regular participation due to urban stressors,, logistical conflicts, and less cohesive peer
relationships. Key factors and contexts related to urban stressors are discussed in more detail later (see
Section 4.2.5).

Disrupted group dynamics and emotional disconnect

One adolescent shared how the transient nature of group membership made it difficult to develop
meaningful connections or engage in emotionally reflective dialogue:

“In our group, people came and left all the time. Some joined one day and never returned. Others came
late or didn’t know what we had done before. We didn’t know each other well, and there wasn’t
enough time to build a connection. It’s hard to talk about important things—like feelings or family
issues—when the group keeps changing and you’re not sure who's really listening.” Adolescent Boy, age
15-19, Dhaka

This quote highlights how the instability of peer groups disrupted trust-building and limited the
psychological safety necessary for adolescents to engage in deeper conversations—key to achieving the
project’s psychosocial and empowerment objectives. Further analysis of Klls, FGDs, and IDIs reveals that
the transient nature of group membership in Dhaka was shaped by multiple urban-specific barriers.
Adolescents often faced competing demands such as school, informal work, or household chores, leading
toirregular attendance. Frequent family relocations in informal settlements and eviction-related mobility
meant that groups were constantly reshuffled. Moreover, safety concerns in shared public fields, parental
restrictions, especially for girls, and weak institutional support from schools or local authorities further
undermined consistent participation. Combined with the stress and social fragmentation of slum life,
these factors disrupted trust-building and made it difficult for adolescents to sustain meaningful peer
connections.

Everyday barriers faced by adolescent girls

Environmental insecurity and time poverty, especially in female-headed households or where girls bear
domestic responsibility further limited inclusion despite high interest in the program. For many, even
when sessions were physically accessible, the social and physical environments undermined their ability
to participate fully.
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“I learned many things, and | wanted to keep coming. But sometimes the sessions were too far, or they
started late when my mother needed me at home. It wasn’t the project’s fault—but for girls like us,
these small things become big barriers.” Adolescent Girl, age 15-19, Dhaka

Such reflections shed light on the lived realities of urban adolescents, where competing responsibilities,
gendered mobility constraints, and safety concerns in public spaces become silent deterrents to regular
attendance.

Together, these quotes offer a layered understanding of why community-level inclusion in Dhaka
remained low, with only 47% overall inclusion and 36% at the community level, according to the
guantitative data. The challenges faced were not merely programmatic but deeply embedded in the urban
context which is clearly marked by overcrowding, insecurity, lack of flexible infrastructure, and gendered
mobility constraints. To improve effectiveness and equity in such settings, the findings highlight the need
for context-responsive adaptations. This includes flexible session scheduling, decentralized venues closer
to homes, enhanced safety measures in public play spaces, and proactive family engagement strategies
to reduce attendance barriers for girls and vulnerable youth.

4.2.4 Building emotional resilience and communication skills

To assess the outcomes related to emotional resilience and improved communication skills among
adolescents and youth, a set of carefully designed, behaviorally grounded questions were included in the
final evaluation. These questions went beyond surface-level responses and explored practical application,
self-awareness, and interpersonal dynamics. The data presented in the following sections reflect not only
the frequency of selected strategies and skills, but also the depth of emotional competence developed
through the SPiRIiT training. The multiple-response format enabled a nuanced understanding of how
participants internalized and practiced various techniques highlighting the multifaceted impact of the
intervention on their psychosocial resilience.

Trust-building skills learned

% of respondents responses on improved trust Kurigram Dhaka Total

building skills by location (Multiple answer) (n=150) (n=24) (N=174)
Improved trust in peer relationships 72% 33% 67%
Learning to rely on teammates 65% 38% 61%
Building mutual respect 59% 54% 59%
Supporting others in a team 41% 25% 39%

Table 10: % of respondent’s responses on improved trust building skills by location

Overall, the activities of SPiRiT on trust-building proved effective in developing key interpersonal skills
among adolescents and youth, as reflected in the total responses. Gender differences in responses were
not significant, indicating that both male and female participants benefitted similarly from the trust-
building sessions. Table 9 presents the self-reported skills gained by adolescents and youth on the trust-
building activities of the SPIRIT project. As the question allowed multiple responses, each percentage
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reflects the proportion of total responses selected by that particular skill, not mutually exclusive
categories.

A majority of participants reported improved trust in peer relationships (67%), followed by learning to rely
on teammates (61%), building mutual respect (59%) and supporting others in a team (39%). These
outcomes highlight the project's strong contribution to fostering supportive peer connections, emotional
safety, and teamwork, especially the critical components of psychosocial resilience and inclusion.

When disaggregated by location, a striking disparity emerges. Kurigram participants consistently
reported higher outcomes across all trust-building indicators, suggesting stronger engagement with the
sessions and possibly more cohesive group dynamics in the rural setting. For instance, 72% in Kurigram
reported improved peer trust, compared to 33% in Dhaka. Likewise, outcomes such as learning to rely on
teammates (65%) and supporting others in a team (41%) were more prominent in Kurigram.

These findings reflect challenges such as irregular attendance, limited community cohesion, or urban-
specific stressors that hinder consistent engagement in group-based psychosocial learning. In sum, while
the overall findings affirm the effectiveness of the SPiRiT training in strengthening trust and peer-based
collaboration, the location-wise analysis signals the need for context-specific adaptations, especially in
urban areas like Dhaka, to ensure equitable impact and deepen collective learning outcomes.

Communication and emotional regulation skills learned

The overall results demonstrate meaningful progress in building emotional communication skills among
project participants. Gender differences in responses were minimal, suggesting that both male and female
participants gained equally from the project activities. Yet the location-specific gap underscores the need
for tailored facilitation strategies to ensure that vulnerable urban youth are not left behind in acquiring
these essential life skills.

Evaluation criteria (multiple answer) Kurigram Dhaka Total
(n=150) (n=24)  (N=174)

Breathing and calming exercises 68% 38% 64%
Identifying and naming emotions 67% 33% 62%
Managing anger or frustration 52% 13% 47%
Supporting others emotionally 31% 21% 29%

Table 11: Improved communication and emotional regulation skills

Table 10 shows that the SPiRiT project significantly contributed to building effective communication and
emotional regulation skills among adolescents and youths. At the total level, a high proportion of
participants reported learning key techniques such as breathing and calming exercises (64%) and
identifying and naming emotions (62%), which are fundamental components of self-awareness and
emotional intelligence. Additionally, 47% of respondents reported gaining skills in managing anger or
frustration, and 29% noted an improvement in their ability to support others emotionally.
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A closer location-wise analysis reveals notable disparities in reported outcomes on improved
communication and emotional regulation skills. In Kurigram, a majority of adolescents reported learning
key emotional regulation techniques, with 68% citing breathing and calming exercises and 67% identifying
and naming emotions. Similarly, over half noted improved ability to manage anger and frustration. These
figures reflect strong uptake of self-regulation and emotional awareness skills, suggesting that the
ENGAGE curriculum was effectively delivered and internalized in the rural context.

In contrast, participants from Dhaka reported considerably lower learning across all indicators, with 38%
citing breathing techniques, 33% identifying emotions, and only 13% able to manage frustration. This
variation reflects the complex urban context, where time poverty, environmental stressors, external
obstacles to attend sessions regularly, and limited safe spaces likely affected learning absorption. While
the training content was consistent across locations, these external and circumstantial challenges in
Dhaka made it harder for adolescents to fully internalize and practice the techniques compared to their
peers in rural settings.

Emotional management techniques

Evaluation criteria (multiple answer) Kurigram Dhaka Total
(n=150) (n=24) (N=174)
Physical activity 65% 38% 61%
Social support seeking 59% 42% 56%
Problem-solving (collaborative solutions) 49% 29% 47%
Coming up with a new solution 20% 17% 20%
Mindfulness practices (grounding techniques, using 5 sense) 13% 29% 15%

Table 12: Emotional management techniques

The overall findings reflect significant improvement in the adoption of coping and emotional management
techniques among adolescents and youth engaged in the SPiRiT project. Notably, participants
demonstrated a strong uptake of physical activity, social support seeking, and collaborative problem-
solving which are the key components of psychosocial resilience. Gender differences were minimal,
indicating that both boys and girls benefited similarly from these interventions. However, the clear
location-based disparity highlights the importance of adapting facilitation strategies to urban realities.

Table 11 presents insights into the coping and emotional management techniques adopted by adolescents and
youth during the SPiRiT project. Overall, the most commonly reported strategies were physical activity (61%)
and social support seeking (56%), indicating a strong emphasis on active and relational coping. These
techniques align with the “safety and social connection” pillars of the MHPSS framework and reflect the
project's success in promoting peer interaction and stress relief through structured activities. Problem-solving
through collaborative solutions (47%) was also widely practiced, highlighting the project’s impact on
encouraging constructive thinking and teamwork. In contrast, fewer respondents reported using strategies
that require higher self-awareness or introspection, such as mindfulness practices (15%) and coming up with
new solutions (20%). These lower figures may suggest that such techniques demand more guided facilitation,
repeated exposure, or personal reflection, which might have been limited by time or contextual factors.
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A disaggregated analysis by location reveals a clear disparity in the adoption of emotional management
techniques between Kurigram and Dhaka. Participants from Kurigram consistently reported higher uptake
across nearly all indicators. For instance, 65% engaged in physical activity as a coping mechanism and 59%
sought social support. This difference suggests a strong emphasis on active and relational strategies in the rural
context. Similarly, 49% reported using collaborative problem-solving techniques, while 20% cited coming up
with new solutions to challenges. These trends indicate effective internalization of the training content, likely
facilitated by more stable group dynamics, consistent participation, and stronger emotional safety in Kurigram.

In Dhaka, responses were lower in most categories, with 38% practicing physical activity, 42% seeking social
support, and 29% engaging in collaborative problem-solving. Interestingly, mindfulness practices stood out as
a positive exception, reported by 29% of Dhaka respondents, which was more than double the figure in
Kurigram. The comparatively lower engagement in other areas reflects the influence of urban stressors such
as crowding, constant noise, heavy workloads, and limited facilitator continuity, which likely made it harder for
adolescents to consistently apply and reinforce the emotional regulation strategies introduced by the program.
These differences highlight the impact of external challenges rather than participants’ capacity or willingness
to learn.

Creative thinking or problem-solving abilities

Evaluation criteria (multiple answer) Kurigram (n=150) Dhaka (n= 24) Total (N=174)
Decision making 82% 29% 75%
problem identification 74% 42% 70%
Where to go if | face any problem 56% 33% 53%
Leading a group or session 49% 21% 45%
Performing under pressure 20% 21% 20%

Table 13: Creative thinking or problem-solving abilities

Table 12 shows how adolescents and youth perceived improvements in their creative thinking and
problem-solving abilities as a result of the SPiRiT training. The reported percentages correspond to the
share of respondents selecting each skill or learning outcome, with multiple choices permitted. Given the
minimal gender-based variation, data are shown in aggregate to represent overall trends. The data
indicates that the SPiRiT training made a meaningful contribution to enhancing participants’ creative
thinking and problem-solving abilities. At the overall level, the most frequently reported outcomes were
improvements in decision-making (75%) and problem identification (70%), suggesting that the training
successfully strengthened foundational cognitive skills that are essential for youth resilience and
leadership. Over half of the respondents (53%) also reported knowing where to seek help when facing a
problem, indicating better awareness of support systems and resources.

Moderate levels of reported improvement were seen in leading a group or session (45%), pointing to
growing confidence in leadership roles. However, only 20% of participants indicated they improved their
ability to perform under pressure, suggesting that this more advanced skill might require more targeted
or practice-based interventions to fully develop.

A location-wise analysis reveals a significant difference in reported improvements in creative thinking and
problem-solving abilities between adolescents in Kurigram and Dhaka. Youth in Kurigram consistently
demonstrated higher levels of skill acquisition across most indicators. Notably, 82% of participants in
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Kurigram reported improved decision-making skills, compared to only 29% in Dhaka. Similarly, 74% of
Kurigram respondents indicated they had developed the ability to identify problems effectively, while just
42% of their Dhaka counterparts reported the same. Awareness of available support systems was also
stronger in Kurigram, with 56% stating they knew where to go if they faced a problem, compared to 33%
in Dhaka. Additionally, nearly half of the Kurigram respondents (49%) reported gaining confidence in
leading a group or session which is more than double the proportion in Dhaka (21%).

Interestingly, the only indicator without a notable location-based gap was “performing under pressure,”
where both groups reported relatively low and nearly identical outcomes (20% in Kurigram and 21% in
Dhaka). This suggests that more advanced stress-coping and performance skills may require additional
focus across both contexts.

The higher scores for problem identification (70%) and decision making (75%) reflect skills that were
practiced through structured, facilitator-led activities, making them easier to grasp. In contrast, “coming
up with a new solution” (20%) requires deeper creative thinking, confidence, and sustained practice,
which was harder to achieve, especially in Dhaka where irregular attendance and urban stressors limited
continuity. Thus, while youth could identify problems and decide among known options, generating
entirely new solutions remained more challenging.

Overall, the data indicates that adolescents in Kurigram were more likely to internalize and apply critical
thinking and leadership skills, likely supported by more consistent facilitation, group stability, and
community engagement. In contrast, the comparatively lower scores in Dhaka may reflect the challenges
of delivering structured learning in urban slum environments characterized by external stressors, and
fewer leadership-building opportunities.

4.2.5 Understanding the location-based disparities: Insights from

qualitative data

The significantly higher scores reported by participants in Kurigram across trust-building, communication,
emotional regulation, and problem-solving reflect the presence of stable group dynamics, safer spaces,
stronger community engagement, and supportive facilitators. In contrast, the consistently low scores in
Dhaka point to a more complex environment shaped by irregular participation, weak institutional support,
unsafe public spaces, and emotional fragmentation. This section presents a critical discussion to excavate
the disparities based on qualitative findings.

Group cohesion and trust formation

In Kurigram, youth consistently reported feeling safe and supported by their peers. Structured, consistent
attendance allowed them to develop trust and mutual understanding over time:

“Our group stayed the same every week. We knew each other well and trusted one another. If someone
came in feeling sad or worried, others would listen and support them without judgment. It became a
space where we could speak freely, whether it was about our dreams, our anger, or the challenges at

home. We didn’t feel alone anymore, and that made all the difference.” Youth Female, FGD, Kurigram
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In contrast, in Dhaka, trust-building was hampered by constantly shifting group composition:

“Sometimes our group didn’t feel the same each session. A few girls came only once or twice, some
stopped coming after a break, and others would miss sessions because of exams or family work. When
that happened, it was like starting over each time. We couldn’t build the same closeness, and it felt
awkward to talk about personal feelings or problems when you weren’t sure who would be there next
time.” Youth female, age 20-24, Dhaka

This instability severely undermined the formation of emotionally safe environments that was essential
for practicing trust-based and collaborative behaviors.

Barriers to emotional expression and communication

Adolescents in Kurigram found SPiRiT activities effective in improving emotional regulation through
breathing exercises, peer sharing, and reflective sessions. The rural setting offered relative calm and
familiarity that enabled deeper emotional engagement:

“In the sessions, we practiced breathing and calming techniques. At first, it felt a bit unusual, but over
time we started using them when we were angry or overwhelmed. If someone was upset, the others
would sit beside them, let them speak, and offer comfort. We didn’t shout or fight like before. It helped
us feel more in control of our emotions and taught us how to support each other.”, Community coach,
Kurigram

Meanwhile, youths in Dhaka struggled to apply communication and regulation techniques due to

environmental stressors:

“We learned about breathing and
grounding techniques during the
sessions, and | understood how they
could help calm us down. But when |
went home, it was a completely
different world. The rooms are crowded,
there’s constant noise like people
arguing, children crying, televisions on.
Sometimes my parents are stressed too,
and everything feels tense.” —, Youth
male, age 20-24, Dhaka
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“I really liked the calming exercises and
group sharing. During the sessions, | felt
more relaxed and hopeful. But once | went
home, it all disappeared. Our house is small
and noisy, with people arguing, children
crying, and no space to think quietly. | want
to practice what we learn, but in that chaos,
| forget everything. It’s not that | don’t
care—it’s just hard to hold onto calmness in
the middle of so much stress. —Adolescent
girl, age 15-19, Dhaka
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These quotes reflect how external stressors like noise, crowding, and domestic tension blunted the
psychosocial impact among adolescent and youth in urban settings.

Facilitation skill disparities between Kurigram and Dhaka

While the SPiRiT project enhanced facilitation skills in both locations, qualitative data reveals notable
differences in how these were applied in Kurigram and Dhaka. These disparities reflect variations in
community context, session stability, infrastructure, and youth engagement.

In Kurigram, coaches worked in more stable settings with consistent attendance and stronger support
from families and local leaders. This enabled predictable sessions, deeper trust-building, and effective
reinforcement of life skills. As one coach described:

“In the seventh session, the girls chose to work on a nutrition garden as their community initiative. What
stood out was that | didn’t need to assign tasks—they organized everything themselves. Some
conducted household surveys, others spoke with the agriculture officer or coordinated with elders. It
showed how much leadership and teamwork they had developed through earlier sessions. | simply
observed and supported when needed.” Sports Coach, Kll, Kurigram

Facilitators also found it easier to offer psychosocial support, aided by close community ties. As another
coach noted:

“If someone was missing sessions, we visited the home, talked to parents, and tried to understand the
reason—sometimes it was emotional stress. We were trained to provide initial support, and escalate if
needed.” Sports Coach, Kll, Kurigram

In contrast, Dhaka coaches faced high-pressure urban conditions like irregular attendance, limited field
access, and fluid group composition often disrupted learning. They had to work harder to maintain
discipline and ensure emotional safety. A female coach explained:

“The boys in my group were always eager to play and often lost interest during the discussion parts.
They’d say, ‘Apa, let us just play first.” So | had to adapt. | told them, ‘Let’s agree on today’s goal first—
then we’ll play.” That way, they felt included and began to see that the games had a purpose.” Sports
Coach, Kll, Dhaka

Logistical and social barriers further complicated participation, especially for girls. As one coach noted:

“Our girls had school until late in the afternoon, and since we used the school field, we weren’t allowed
in during class hours. Sometimes we had to wait until evening. By then, many girls were tired or had
household duties, which made regular attendance difficult.” Sports Coach, Kll, Dhaka
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These contrasts show that while the facilitation approach was consistent, its implementation varied by
location. Kurigram’s cohesive environment supported smoother delivery, while Dhaka required greater
adaptability. This highlights the importance of location-specific strategies and continued support for
facilitators, especially in urban low-resource contexts.

4.3 Impact: Exploring the deeper transformations in
youth lives

This section examines the social, emotional, and behavioral changes resulting from the SPiRiT project,
with a focus on youth empowerment, gender norms, and community attitudes. Drawing on mixed-
method findings, it illustrates how sports participation enhanced psychosocial well-being, leadership, and
coping with climate-related risks. It also explores shifting perceptions among community members,
caregivers, and institutions regarding adolescent engagement and gender inclusion. Through personal
stories, indicator trends, and stakeholder input, the chapter shows how structured sports activities
fostered both individual development and broader changes in attitudes and protective practices.

4.3.1 Psychosocial well-being after participation in MHPSS activities

At the baseline stage, only 8% of adolescents and youth reported any WoIifeelialN1 Lo [[os1{e] 0 W5
noticeable improvement in psychosocial well-being, with limited availability of WINYIda=2 11l [Xe)
structured MHPSS interventions and high levels of emotional stress associated WYel7idKe1ile K+ [ [ZTo-1 153
with displacement, poverty, and social marginalization. By the final evaluation, WWWle¥{=leJ43

perceived improvements in psychosocial well-being rose substantially to 54% Wl gl =l ¥ K1 (18
overall. Among the two MHPSS pillars assessed, the highest perceived gain W Zdga17H:NX37d Lok a7 ])
was reported under the second pillar (Relationship, bonds, network), with 56% BB L2LB (][ [17111]
of respondents noting better relational connections. The first pillar, reflecting BWZg[XYIde e [ 11111114
emotional safety and a sense of stability, was close behind at 53%. completion

Disaggregated patterns in psychosocial well-being by gender, age and location

Evaluation criteria Male Female % of total respondents
(n=170) (n=176) (N=346)

P1 - Safety, security, and stability 52% 53% 53%

P2 - Relationship, bonds, network 55% 57% 56%

Total 53% 55% 54%

Table 14: Psychosocial wellbeing pillars by gender

Table 13 presents gender-disaggregated findings on two core pillars of psychosocial well-being as
reported by adolescents and youth. Overall, the data shows a relatively balanced perception of
psychosocial well-being across genders, with female participants reporting slightly higher scores in both
domains.

In Pillar 1, which reflects feelings of safety and stability in their surroundings, 52% of males and 53% of
females expressed positive perceptions, resulting in an overall response of 53% across the total sample.
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In Pillar 2, which assesses the strength of relationships and social connections, 55% of males and 57% of
females reported positively, with a combined result of 56%.

The average across both pillars stands at 54% for the total respondent group (N=346), indicating a
moderate level of psychosocial well-being among adolescents and youth overall. The consistently higher
scores among females suggest that they may be experiencing slightly stronger social bonds and a greater
sense of emotional security than their male counterparts. These findings highlight the importance of
maintaining gender-responsive approaches to psychosocial programming while continuing to strengthen
relational support systems for all youth.

Evaluation criteria 15-19 Years  20-24 Years % of total
(n=210) (n=136) respondents (N=346)

P1 - Safety, security, and stability 53% 53% 53%

P2 - Relationship, bonds, network 53% 61% 56%

Average Total 53% 57% 54%

Table 15: Psychosocial wellbeing pillars by age group

Table 14 presents age-disaggregated findings on two key pillars of psychosocial well-being as reported by
adolescents aged 15-19 years and youth aged 20-24 years. For Pillar 1, both age groups reported identical
perceptions, with 53% of respondents in each group indicating a sense of safety and stability in their
environment. However, a notable difference appears in Pillar 2, where 61% of the 20—24 age group
reported strong social bonds and relational support, compared to 53% among the 15-19 age group.

As a result, the overall psychosocial well-being score was slightly higher for the youth group (57%) than
for adolescents (53%), leading to a total average of 54% across all respondents. These findings suggest
that while perceptions of environmental safety are consistent across age groups, youth tend to feel more
connected and supported socially. This highlights the need for age-sensitive approaches—particularly in
strengthening peer support and relational networks among younger adolescents to enhance their overall
psychosocial resilience.

Evaluation criteria Kurigram Dhaka % of total respondents
(n=265) (n=81) (N=346)*

P1 - Safety, security, and stability 61% 27% 53%

P2 - Relationship, bonds, network 59% 46% 56%

Average Total 60% 36% 54%

Table 16: Psychosocial wellbeing pillars by location

The table presents location-wise findings on two key pillars of psychosocial well-being reported by
adolescents and youth from Kurigram and Dhaka. Respondents from Kurigram reported significantly
higher overall well-being (60%) compared to Dhaka (36%). In Pillar 1, which covers personal safety,
emotional security, and environmental stability, 61% in Kurigram responded positively, while only 27%
did so in Dhaka. Pillar 2 focuses on social relationships and supportive connections. Here too, Kurigram
scored higher at 59% compared to 46% in Dhaka, although the gap is narrower. Combined, 54% of
respondents across both locations reported positive psychosocial well-being.

These findings reveal a clear rural-urban disparity. Youth in Kurigram reported greater safety, stability,
and connection. In contrast, lower scores in Dhaka, particularly in safety and stability, suggest urban
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stressors, limited social networks, or limited support systems. This points to the need for targeted urban
psychosocial support that promotes environmental security and stronger social relationships.

Understanding the concept of well-being in daily life
% of respodents responses on understanding the concept of well-being

75%
63%

39%
° 36% 34% 34% g4 : 36%
0,
20% 14% 16% 21%
Well-being includes Understanding personal Capable of dealing with  Able to make contribution
emotional, social, and potentiality everyday life’s stress to their family and
physical aspects community

m Male Female Total

Figure 7: % of respondents’ responses on understanding the concept of well-being

The data shows that the SPiRiT project effectively strengthened participants’ understanding of well-being
as a core concept in youth development. A large majority (75%) recognized that well-being includes
emotional, social, and physical aspects, indicating a solid grasp of multidimensional wellness, which
supports self-care and resilience.

Additionally, 63% of participants felt more capable of handling daily stress, suggesting improved coping
skills. About 36% said they are now better able to contribute to their family and community, reflecting
greater confidence and civic engagement. However, only 34% reported recognizing their personal
potential, pointing to a gap in self-reflection and identity development that may need more attention in
future sessions.

Responses were generally balanced across genders, with both male and female participants showing
similar benefits. Females slightly outpaced males in reporting contributions to family and community (21%
vs. 16%), while males showed marginally higher confidence in stress management and personal growth.
These small differences may reflect social roles but do not indicate major disparities in outcomes.

Overall, the findings reflect solid progress in promoting holistic youth well-being. While core knowledge
and coping skills were effectively built, placing greater emphasis on self-awareness could further support
youth leadership and long-term resilience.

4.3.2 Youth capacity development through ENGAGE curriculum

In addition to the general assessment of emotional resilience and communication skills, a dedicated set
of questions was asked exclusively to participants of the ENGAGE Curriculum. A total of 176 respondents
participated in the survey from the ENGAGE curriculum among them 150 from Kurigram and 26 from
Dhaka. Among them, 81 were male and 93 were female. These specific questions aimed to explore deeper
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outcomes related to youth-led action, leadership confidence and knowledge, life skill enhancement, and

community engagement.?

Life skills improvement

Evaluation criteria Male Female Total
15-19 20-24 15-19 20-24
Communication 51% 53% 47% 26% 45%
Cooperation 19% 15% 21% 19% 19%
Emotional management 9% 6% 13% 10% 10%
Creative problem-solving 6% 12% 0% 13% 6%
Responsibility 9% 6% 3% 3% 5%
All of the above 6% 9% 16% 29% 14%

Table 17: Life skills improved through the ENGAGE curriculum sessions

The Engage training sessions contributed notably to life skills development among adolescents and youth,
with communication (45%) and cooperation (19%) emerging as the most frequently improved skills. These
gains indicate enhanced interpersonal abilities, which are closely tied to the Social Connection pillar of
the MHPSS Framework. However, only 14% of participants reported improvement across all listed life
skills, which included emotional management, creative problem-solving, and responsibility.

Gender and age-based differences were also apparent. Girls aged 20—24 were the least likely to report
improvement in communication skills, with only 26% indicating progress in this area. This points to
potential barriers in peer interaction or limited opportunities for expressive engagement within training
settings. In contrast, boys and younger adolescents seemed to benefit more from participatory formats.
While the program successfully supported basic interpersonal skill development, it may require deeper,
more sustained engagement to build higher-order skills like emotional regulation and problem-solving.

Responsibilities and accountability

Evaluation criteria Male Female Total
Learning to rely on teammates 36% 28% 64%
Building mutual respect 32% 28% 60%
Improved trust in peer relationships 24% 26% 51%
Developing honesty in group settings 13% 12% 25%

Table 18: Responsibilities taken and accountability learned

The SPIRIT training helped adolescents and youth understand accountability through teamwork and
shared responsibility. Relying on teammates (64%) and building mutual respect (60%) were the most
common experiences, showing strong peer collaboration and trust. Gender patterns were generally
consistent, though males slightly exceeded females in relying on teammates (36% vs. 28%) and building

2 The improvements described in this section are based on participants' self-reported changes, as baseline data for
ENGAGE-specific indicators was not collected. This approach captures perception shifts rather than comparison with

baseline scores.
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respect (32% vs. 28%). Improved trust in peer relationships (51%) was reported equally by both groups,
reflecting the success of group-based trust activities. However, only 25% mentioned developing honesty
in group settings, indicating that deeper aspects of accountability may need more focus.

Overall, these findings align with the “Power With” dimension of empowerment, as participants engaged
in respectful, cooperative roles. Strengthening reflection on responsibility and honesty could further
enhance youth accountability in future programs.

Knowledge on engaging communities and stakeholders

Knowledge on Community and Stakeholder Engagement %

25%
Engaging through action plans 32%
L
. . 3%
Mapping community resources 4%
2%
Understanding power and interest in 226;/(.;/
communities R g%
r 44%
Identifying key stakeholders 9

Total Female ® Male

Figure 8: Knowledge on Community and Stakeholder Engagement %

The data highlights varied levels of knowledge among ENGAGE curriculum participants regarding
community and stakeholder engagement. Overall, 44% of participants identified key stakeholders, making
it the most commonly understood aspect of engagement. This indicates a foundational awareness of who
holds influence and decision-making power in their communities. However, the gender breakdown
reveals a notable gap: 59% of male participants reported this understanding compared to only 32% of
females, suggesting a need to further strengthen girls’ exposure to stakeholder analysis and external
networking.

Meanwhile, 26% of participants demonstrated an understanding of power and interest dynamics in
communities, with comparable responses across genders. This suggests a moderate level of awareness
about how influence operates within community systems, but points to the need for deeper learning
around power structures and advocacy strategies. More advanced or applied components showed lower
overall uptake. Only 3% of respondents mentioned mapping community resources, indicating limited
familiarity with identifying and leveraging local assets—an essential skill for planning effective community
initiatives. Similarly, 25% reported knowledge of engaging through action plans, with a significantly higher
proportion of females (32%) than males (15%), hinting at a stronger involvement of female participants
in planning exercises or practical group work.
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Confidence in planning youth-led initiatives

Confidence in planning youth-led initiatives

77% 79%
68%
61% 589%
32%
23% 1% 24% 25%
13%
2% % 1
0% 0% 0% 0% 0 0% 0% 1%
15-19 20-24 15-19 20-24
Male Female Grand Total

W 1. Very confident m 2. Somewhat confident m 3. Neutral = 4. Not very confident

Figure 9: Confidence in planning youth-led initiatives

Final evaluation data indicates a high level of confidence among respondents in their ability to plan youth-
led initiatives aimed at addressing community well-being challenges. A significant majority, 68%, reported
feeling very confident, while another 25% expressed being somewhat confident. This suggests that the
ENGAGE curriculum was successful in equipping adolescents and youth with the necessary knowledge,
planning skills, and motivation to take initiative in their communities. Only a small portion of respondents
expressed lower confidence, with 5% remaining neutral and just 2% stating they were not very confident.
These low figures indicate that barriers to leadership or uncertainty in planning were relatively uncommon
among the group.

Overall, the responses reflect strong program effectiveness in fostering youth leadership and
empowerment, aligning well with the project’s goals of promoting active youth participation and
ownership in addressing local challenges. This high confidence also signals potential for sustainability, as
motivated and capable youth are more likely to continue engaging in community actions beyond the
project’s lifespan.

4.3.3 Addressing harmful behaviors: Qualitative insights

While the SPiRiT project was primarily designed to enhance psychosocial well-being and social inclusion
through sports, qualitative findings reveal that its influence extended far beyond structured sessions.
Across both urban and rural contexts, adolescents, youth leaders, and community members shared how
participation in SPiRiT contributed to a visible reduction in harmful behaviors—ranging from drug use,
mobile gambling, and excessive screen time to early marriage, child abuse, and unsafe practices within
the community.
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“Earlier, many youths in our area were getting into drugs and wasting time on mobile games. But after
joining SPIRIT, they became more active—playing regularly, reflecting in groups, and staying away from
bad habits. Now, they have less time for those things and more focus on doing something good
together.” Community Support Group Member, FGD, Bauniabadh

This shift from passivity to purpose was also evident in rural Kurigram, where youth took the initiative to
prevent child marriage:

“When we heard about a child marriage last month, we first spoke to the girl’s family. When they didn’t
agree, we informed the authorities, and the marriage was stopped.” Youth Leader, Kll, Kurigram

Such protective engagement extended beyond individual behavior change and led to organized collective
actions by adolescents. In Bauniabadh, Dhaka, youth participants initiated and led a drug awareness rally
under the theme “Prevent Drug Abuse for a Healthy Life.” As one youth leader explained,

“We identified drug addiction as a major issue. So, we organized a rally... | led that rally along with
another girl. We also assigned different responsibilities to other members. All this became possible
because of the SPIRIT project”. Youth Leader, KlIl, Dhaka

This level of ownership not only fostered leadership but also mobilized peers around a shared social
concern. Echoing this shift, a community support group in Kurigram observed noticeable changes in how
adolescents spent their time:

“Previously, they spent a lot of time on mobile phones. Now it's not like that. They don’t watch their
mobile all the time anymore. Now they are busy with games. That mobile time is gone.” Community
Support Group member, FGD, Kurigram

Together, these reflections suggest that SPiRiT’s approach not only helped young people recognize risks
like addiction but also equipped them to take positive action—replacing risky or isolating behaviors with
structured, peer-driven activities that promote safety, connection, and self-discipline. Moreover, SPiRiT
participants and community allies confronted broader protection risks, including child abuse and unsafe
physical environments:

“Our children try to stop child marriage and they even called the administration to intervene. They also
raise awareness against child abuse.” Community Support Group member, FGD, Kurigram

These narratives collectively illustrate how SPiRiT created supervised, emotionally safe spaces that
allowed youth to develop protective routines and accountability toward themselves and their
communities. By engaging regularly in purposeful group activities, adolescents improved their emotional
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regulation, time use, and decision-making skills. These are the key components of psychosocial resilience
as defined by the MHPSS framework.

Through the lens of Rowlands’ Empowerment Framework, these outcomes reflect a strengthening of both
“Power Within” (enhanced confidence and self-worth) and “Power To” (capacity to act on behalf of
oneself and others). The reduction in risky behaviors and increased community action affirm the value of
SPiRiT as a holistic model for youth empowerment, protection, and behavior transformation.

4.4 Efficiency: Investing in sustainable youth support

Building the capacity of community-based coaches and facilitators was central to SPiRiT’s strategy for
promoting youth psychosocial well-being and resilience. By training local adults with practical and
theoretical tools, the project aimed to create lasting support systems in communities facing displacement,
poverty, and climate risks. Efficiency referred not only to training delivery but also to how effectively these
skills were applied and adapted in challenging contexts. Alongside strengthening adult facilitators, the
program also focused on building the confidence and skills of adolescents and youth to plan and
implement youth-led initiatives that addressed community well-being challenges. Evaluating efficiency
therefore considered both coaches and youth, examining how knowledge and skills from the ENGAGE
curriculum and sports sessions translated into tangible actions, and highlighting the rural-urban
differences, gender patterns, and key enablers or barriers that shaped inclusive, healing-centered sports
and youth-led initiatives.

4.4.1 Understanding and practical skills among sports
coaches/facilitators

Aligned with the MHPSS Framework, the capacity building of coaches/facilitators aimed to equip them
not only with theoretical knowledge but also with practical skills to create safe, healing-centered, and
empowering environments for youth those affected by displacement and climate vulnerability.

% of understanding and practical skills among sports coaches by location

89% 86% 89%
75% 76% 71% 73%
64% 579% 62% 60%
43%
Kurigram Dhaka Average Total
M Understanding m Skills Understanding + skills Average Total

Figure 10: % of understanding and practical skills among sports coaches by location
At the baseline, only 14% of coaches and facilitators demonstrated strong knowledge and skills related
to psychosocial well-being, revealing a substantial capacity gap at the onset of the SPiRiT project. By the
final evaluation, however, the evaluation data reflects a notable shift in conceptual understanding, with
89% of coaches in Kurigram and 86% in Dhaka reporting a strong grasp of key concepts related to

45



July 10, 2025

psychosocial support, child protection, and inclusive coaching(see Figure 10). This marks a significant
improvement, indicating that the training sessions were effective in delivering the theoretical components
of the Sports for Protection (S4P) approach across both rural and urban settings.

Despite this encouraging progress in knowledge acquisition, a gap emerges in the translation of
understanding into practical skills. Figure 10 shows that while 75% of Kurigram coaches expressed
confidence in applying these skills in the field, only 57% of Dhaka-based coaches reported the same. This
disparity suggests that coaches in rural areas were better able to internalize and implement the training
content potentially due to more consistent session delivery, stronger community engagement, or closer
mentorship support.

64% of coaches in Kurigram demonstrated proficiency in both domains, compared to only 43% in Dhaka.
These figures point to a critical opportunities for improvement in implementation in urban areas, likely
shaped by contextual barriers such as irregular participation, logistical challenges, or limited access to
follow-up support.

On average, 73% of coaches across locations performed well across key indicators of capacity, which
reflects a strong foundation for psychosocially responsive coaching. However, this overall success also
masks the need for more targeted, location-sensitive strategies, particularly in Dhaka. Addressing this gap
may require tailored interventions such as refresher training, practical coaching labs, and on-the-ground
mentoring, especially in high-pressure or underserved urban settings.

% of understanding and practical skills among sports coaches by gender
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Figure 11: % of understanding and practical skills among sports coaches by gender

From a gender perspective, female facilitators showed higher conceptual understanding, with 94%
demonstrating clarity on the S4P principles especially around emotional safety and child protection (see
Figure 11). Yet, their practical skill levels were slightly lower at 65%, which may reflect structural
limitations such as mobility restrictions or fewer opportunities for hands-on facilitation. Even so, the
combined competency levels between genders were nearly equal 74% for males and 73% for females.

However, with 40% of coaches still reporting gaps in either understanding or application, there remains
a clear need for continued investment in field-based coaching support to ensure that all facilitators can
consistently deliver high-quality, healing-centered sports activities for vulnerable youth.
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4.4.2 Specific skill and knowledge gains among the coaches/facilitators

As part of the SPiRiT project’s final evaluation, coaches were asked to reflect on the specific skills and
knowledge they found most useful in their work with adolescents and youth following their participation
in project training. This analysis provides insight into the areas where the training was most impactful, as
well as gaps that remain. Understanding these perspectives is crucial to assessing the effectiveness of the
coach capacity-building component and identifying opportunities for strengthening future
programming—particularly in relation to youth engagement, psychosocial support, and protection.

% of Coaches selecting each skill

Child protection and safeguarding N 14%
Coaching and team building IEEEEEE————— 31%
Understanding of climate-related risks I 34%
Psychosocial support and emotional well-being IEEE————— 40%
Leadership and facilitation I 77%

Communication and conflict resolution N 83%

Figure 12: % of Coaches selecting each skill

The above data reflects the specific skills and knowledge areas that sports coaches found most useful in
their work with adolescents and youth after participating in SPiRiT project training. The most commonly
cited skill was communication and conflict resolution (83%), indicating that coaches prioritized the ability
to engage effectively with youth and manage interpersonal dynamics. This is essential in building trust,
reducing misunderstandings, and supporting inclusive group environments.

Leadership and facilitation were also widely reported as valuable by 77% of coaches, suggesting that the
training successfully strengthened their capacity to guide, motivate, and organize youth activities with
confidence. These top two areas reflect the central role coaches play not just in sports instruction, but
also in shaping safe, participatory spaces. Psychosocial support and emotional well-being were selected
by 40% of coaches, indicating a moderate uptake of mental health-related competencies. While
encouraging, this also suggests there is room to further strengthen coaches' capacity in addressing
emotional needs.

About one-third (34%) of coaches found the training on climate-related risks useful, which aligns with the
SPiRiT project’s focus on building awareness and preparedness among youth. Similarly, coaching and team
building (31%) was highlighted as a supportive skill, reinforcing the role of structured group activities in
fostering peer engagement and resilience. Notably, only 14% of coaches mentioned child protection and
safeguarding as a key takeaway. This low figure suggests the need for further emphasis on protection
protocols and the coach's role in upholding safety standards for adolescent and youth from marginalized
backgrounds.
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4.4.3 Challenges faced by coaches/facilitators

The following narrative summarizes the challenges faced by coaches in applying the skills and knowledge
gained through SPIRIT project training to support adolescents and youth. The most frequently reported
barrier was time constraints or workload, cited by 60% of coaches. This suggests that balancing training
responsibilities with other personal or professional duties remains a significant challenge, potentially
limiting the consistency of support provided to youth.

% of coaches reporting each challenge

60%

40% 40%
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26% 20%
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Time constraints or  Difficulty engaging Limited resources or Lack of community or  Cultural or social Inadequate follow-up
workload marginalized youth facilities family support barriers or refresher training

Figure 13: % of coaches reporting each challenge

Difficulty engaging in marginalized youth and limited resources or facilities were each reported by 40% of
coaches. These findings reflect persistent structural and contextual barriers, especially in reaching out to
girls, adolescents with disabilities, or those from displaced backgrounds. Lack of safe spaces, equipment,
and inclusive outreach mechanisms may hinder full participation.

About 26% of coaches mentioned a lack of community or family support, indicating that while coaches
may be motivated, broader community buy-in remains inconsistent. This gap can undermine efforts to
sustain youth engagement, especially in settings where family approval is crucial. Cultural or social
barriers (20%) further highlight the influence of local norms that may restrict participation, particularly
for adolescent girls or youth from minority groups. This underscores the need for continuous community
sensitization and parent engagement. Although only 13% of coaches reported inadequate follow-up or
refresher training as a challenge, indicating that while the initial training was effective, ongoing capacity-
building is still essential to reinforce skills and respond to evolving field challenges.

4.4.4 Efficiency gains among adolescents and youth

While strengthening the capacity of coaches and facilitators was central to the SPiRiT project’s efficiency
strategy, the program also aimed to build the confidence and skills of adolescents to plan and implement
youth-led initiatives addressing community well-being challenges. Evaluating youth efficiency shows how
they translated knowledge and skills from the ENGAGE curriculum and sports sessions into actions, as well
as the enablers and barriers that shaped their ability to sustain such efforts.
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Confidence in Youth-Led Planning

Final evaluation data shows a high level of confidence among adolescents in planning youth-led initiatives.
Across both locations, 68% reported feeling very confident, and 25% somewhat confident. Only 5%
remained neutral, and just 3% expressed low confidence (see figure 9). These findings suggest the
curriculum and participatory activities effectively built planning and organizational skills, alongside
motivation to take initiative. As one Kurigram youth shared:

“Before, | never thought | could speak in front of others. After the sessions, | felt | could guide my friends
and even organize small events. | realized my opinion matters.” Youth female, FGD, Kurigram

Skill gains supporting efficiency

The skills underpinning youth-led efficiency mirrored those reported by coaches. Adolescents highlighted
communication, leadership, conflict resolution, and collaborative problem-solving as key areas of growth.
These skills helped them organize peers, mobilize support, and address both psychosocial and community
challenges.

In Kurigram, youth initiated small-scale actions such as awareness sessions on early marriage, clean-ups,
or supporting younger children with emotional regulation. In Dhaka, while youth showed similar
motivation, their initiatives were mostly project-supported, with fewer self-driven efforts due to
competing responsibilities, irregular attendance, and contextual stressors. A Dhaka participant explained:

“I wanted to plan something for our area, but between school, home chores, and helping my mother
with work, there was no extra time. | could join when the project organized things, but starting on my
own was too hard.” IDI, Youth female, age 20-24 Dhaka

In contrast, a Kurigram youth described:

“We didn’t wait for the project to tell us. After learning about child marriage, we went as a group to talk
to a family in our village and convinced them to stop it. The elders listened because they saw us working
together.” Youth male, FGD, Kurigram

Urban-Rural and Gender Variations

Youth efficiency reflected the same rural-urban divide seen in coach performance. In Kurigram, stable
community networks, regular schedules, and stronger parental support enabled adolescents to practice
leadership. In Dhaka’s urban slums, overcrowding, economic pressures, and the need for young
adolescents to engage in income-generating work constrained time and energy for youth-led initiatives.
Gender also shaped opportunities. Girls showed strong conceptual clarity and motivation to lead but faced
mobility restrictions, family disapproval, and community gossip, especially in Dhaka. As one participant
said:
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“My parents were proud that | learned new things, but they were afraid of what neighbors would say if |
kept going out too often. They didn’t stop me completely, but they said, ‘Choose carefully how much you
get involved.”” IDI, Youth female, age 20-24, Dhaka

Linking youth and coach efficiency

Youth efficiency was closely linked to coach performance. In Kurigram, consistent mentorship reinforced
leadership confidence. In Dhaka, logistical and contextual barriers limited the continuity and depth of
support available to youth. A Kurigram participant reflected:

“Our coach always checked on us and encouraged us to try new ideas. When we wanted to organize a
street drama about child marriage, he helped us talk to the elders and made it happen.” Youth male,
FGD, Kurigram

This highlights that youth efficiency depends not only on individual skills but also on the enabling
environment shaped by coaches, families, and communities. Overall, the project enhanced the efficiency
of both coaches and youth, creating a foundation for sustainable, youth-led community support.
However, findings also show the need for tailored approaches to sustain youth-led initiatives in urban
slums, including decentralized venues, stronger parental engagement, and continued mentoring support.

4.4.5 Operational challenges and constraints: Qualitative insights

Although the SPIRIT project made strong progress in building adolescent, youth, coach and facilitator’s
capacity, qualitative data from Klls and FGDs revealed several operational challenges affecting program
efficiency. Coaches often struggled to translate training into consistent, high-quality support for youth.
Despite gaining key knowledge and skills, they faced persistent barriers in applying them. These challenges
spanned three areas: limited time, complex community dynamics, and inadequate infrastructure.

Time and workload pressures

Many coaches spoke of the difficulty balancing training facilitation with other professional or domestic
responsibilities. This tension was particularly evident in urban settings where employment instability or
long commute times made regular facilitation difficult.

“Sometimes we had back-to-back community duties and coaching. You can’t say no to either. But youth
sessions got shortened or rushed.” Sports Coach, Kll, Kurigram

Engaging marginalized youth

In both Dhaka and Kurigram, facilitators noted difficulty in maintaining the engagement of marginalized
adolescents, especially girls and youth with disabilities. In several FGD sessions, youths shared that family
disapproval or social stigma often led to dropout or irregular attendance.

50



July 10, 2025

“Our coach tried to involve girls more. He encouraged us and even adjusted the time so we could
attend. But in our village, some families don’t allow it—especially after dark or if boys are around. They
think it’s unsafe or inappropriate for girls to play in public. Even if we want to join, we have to listen to
our parents. Some girls stopped coming because their families didn’t agree.” Youth female, FGD,
Kurigram

Resource constraints

A recurring theme across Klls was the lack of adequate sports materials and safe physical spaces,
particularly in slum areas of Dhaka. Coaches expressed frustration with field sharing, unexpected evictions
from community grounds, and broken equipment.

Limited community and institutional support

Several facilitators and project staff emphasized that without consistent institutional support from local
authorities, parents, or schools, the project risked becoming isolated. Even when coaches were well-
trained, they faced resistance when community norms clashed with inclusive sporting practices.

“I can coach well. But if the parents say ‘No, you don’t go,” the girl will stay home. We need more family
meetings.” Community Leader, Kll, Kurigram

This highlights the need for multi-layered support to sustain youth engagement. At the community level,
parents and local leaders need to actively encourage participation, reduce stigma around girls’
involvement, and help address safety concerns. At the institutional level, schools can align schedules,
endorse youth initiatives, and integrate psychosocial learning into extracurricular activities, while local
authorities can provide formal recognition, secure safe venues, and mediate resource-sharing in
contested spaces. Such coordinated efforts would legitimize inclusive practices, ensure continuity, and
enable both coaches and youth to translate their skills into sustainable community action.

Gaps in urban vs. rural implementation

The contrast between Kurigram and Dhaka emerged clearly in both facilitator reflections and youth
experiences. In Kurigram, coaches had better access to facilities and experienced comparatively stronger
community ownership. Sessions followed regular schedules, and local governance structures, such as
union parishad representatives and community leaders, generally supported youth engagement by
legitimizing activities and providing venues. However, even in rural areas, deep-seated social norms
sometimes limited participation for girls and marginalized groups, highlighting the need for continued
parental and community sensitization.

Conversely, in Dhaka, efficiency was hampered by the transient nature of informal settlements, shared or
contested sports grounds, and limited institutional presence. Coaches and youth faced disrupted sessions,
security risks, and weak parental approval. In addition, adolescents in Dhaka often balanced school,
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household chores, and income-generating activities, leaving less time and energy for consistent
participation or youth-led initiatives.

“Many times, the field was occupied or unsafe. We came, waited, and hoped things would work out.
But some days, we had to leave without completing the session.” Youth Leader, Kll, Dhaka

This operational unpredictability in urban Dhaka affected both coach morale and youth motivation, risking
a breakdown of the psychosocial gains the project aimed to nurture. The fragmented urban ecosystem,
coupled with the lack of government-recognized recreational space and competing daily priorities, made
efficiency in Dhaka less attainable without tailored institutional arrangements.

4.5 Coherence: Connecting with broader systems

Despite lacking explicit instructions within the final evaluation methodology to assess the SPiRiT project's
coherence, the evaluation team utilized qualitative data to explore how well the project complemented
existing initiatives and integrated into both formal institutional frameworks and informal community
structures. Thus, the coherence of the SPIRiT project reflects how well its strategies and partnerships
aligned with local systems, community structures, and other priorities.

4.5.1 Alignment with local institutions: Opportunities and gaps

Qualitative findings demonstrate that the SPiRiT project has potentialities to establish strong coherence
with local institutions and community mechanisms, particularly in rural areas like Kurigram. These
partnerships could enable SPiRiT to become embedded within existing governance and social structures,
rather than functioning as an isolated intervention.

“Different types of linkages are made. We are forming a committee with schoolteachers, imames,
and community reps to monitor youth engagement.” Sports Coach, Kll, Kurigram

While institutional alignment in Kurigram was relatively strong, with committees formed and shared use
of community spaces, this did not fully address household-level and cultural barriers. Deep-seated norms
still limited the participation of girls and marginalized youth, highlighting that formal linkages alone were
not sufficient to ensure equitable engagement. In several locations, SPiRiT sessions were held on school
premises or in community fields jointly used by government and NGO programs. This shared use of space
and community infrastructure reflected a practical form of alignment. Moreover, the project’s emphasis
on psychosocial well-being, gender inclusion, and child protection aligned well with local values around
discipline, moral guidance, and care for vulnerable groups.

“Our religious leaders started supporting girls' playtime after they saw what the coach explained
during Friday prayers.” Community Support Group Member, FGD, Kurigram

52



July 10, 2025

SPiRIT youth were invited to speak at meetings, contribute to planning activities, and represent their peer
groups which clearly indicate the early signs of vertical coherence between grassroots initiatives and
informal governance structures.

However, while local government Sports officers acknowledged the conceptual alignment between SPiRiT
and national youth policy, their practical involvement remained limited. Implementation often occurred
in parallel to sub-district or municipal level programs, without formal referral systems or co-planning
mechanisms with grassroots.

“Yes, the program aligned... but our involvement was very little. You and | may plan together in a
meeting, but unless we see it happen in the field, we can’t say for sure.” District Sports Officer, KlI,
Kurigram

These observations point to the need for more formal partnerships, especially in complex urban
environments, where system-wide coordination is crucial for sustained engagement. Integration with
youth departments, city corporations, or education authorities could enhance SPiRiT’s visibility and
scalability in such contexts.

Importantly, SPIRiT is also reshaping expectations of project participants and stakeholders. The project
has introduced a sense of aspiration among many adolescents and youth, particularly around leadership,
education, and future livelihoods. However, this growing sense of possibility is not yet matched by clear
institutional pathways. Many youths now dream of becoming coaches, social workers, or community
leaders, but lack access to follow-up training, vocational skills, or economic opportunities to realize these
ambitions. Without structured linkages to existing programs in vocational education, ICT training, mobile
servicing, tailoring, or enterprise development, these aspirations risk becoming sources of frustration.

4.5.2 Complementarity with other programs and services

The SPiRiT project was widely perceived by stakeholders, youth, parents, and local officials as a
complementary initiative that addressed critical gaps left unfilled by existing programs. This added value
was especially visible in urban slum contexts like Bauniabadh in Dhaka, where adolescents and caregivers
had limited access to safe, engaging, and emotionally supportive environments.

“Before SPiRIT, no one came to our area with this kind of idea. We had education programs, but
nothing for sports or mental support.” Parent, FGD, Dhaka

For many participants, SPiRiT represented the first time they experienced sports as more than just physical
exercise. The project’s emphasis on emotional safety, inclusive facilitation, and life skill development
through games and reflection sessions distinguished it from other local initiatives.

In rural areas like Kurigram, SPiRiT aligned well with local priorities and filled institutional voids in youth
development. Schools and community leaders welcomed the project’s focus on vulnerable groups who
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are often excluded from mainstream recreational or civic opportunities. However, even in these areas,
the absence of formalized partnerships with local institutions occasionally limited the project’s reach and
visibility within the government system.

“No, we had no official agreement with them... they focused more on working with girls in remote
or vulnerable areas.” District Sports Officer, Kll, Kurigram

This quote reflects a common issue raised in several Klls: although SPiRiT aimed to align with local actors
and sectoral goals, the absence of formal agreements or referral systems sometimes led to parallel efforts
or missed collaboration. Coordination with youth clubs, education offices, and Upazila sports bodies was
mostly informal, limiting shared resources and joint monitoring.

In Dhaka, some respondents noted occasional overlap with other youth programs focused on vocational
or health messaging. While these overlaps were usually complementary, they highlighted the need for
better mapping and coordination, especially in crowded urban areas with many actors.

Despite these gaps, SPiRiT was viewed as non-competitive and welcomed by both government and
community stakeholders. Its participatory and rights-based approach, including the use of Lundy’s Model,
helped position it as an inclusive and context-responsive initiative filling gaps left by mainstream
programs.

4.5.3 Institutional integration and exit planning

While SPiRiT successfully established meaningful linkages with local actors, the level of institutional
embedding and sustainability planning varied across implementation sites. In Kurigram, a number of
youth groups took steps toward formal recognition by registering as community-based clubs under the
Youth Development Department. These developments show promising early steps toward system-level
continuity, especially in rural areas where local government actors are more accessible and engaged in
community life. Informal collaboration with Upazila departments and follow-up by coaches and staff
supported these linkages. However, in urban Dhaka, community members raised concerns that the lack
of structured handover mechanisms could weaken SPiRiT’s momentum. While youth enthusiasm and
community support remained strong, there were fears that without leadership support and material
inputs, youth groups might lose direction after the project ends.

“We have no financial capacity or infrastructural “Yes, this model can be included in government
scope so we can’t take full ownership unless policy... but the coordination must start from
someone trains the next batch of youth leaders or the Ministry so that field-level implementation
helps with equipment.” Community Support Group becomes our responsibility.” District Sports
member, FGD, Dhaka Officer, Kll, Kurigram
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Despite repeated acknowledgment of SPiRiT’s relevance to youth development and protection goals,
public institutions were not sufficiently prepared or mandated to assume stewardship of the model after
the project’s close. Furthermore, SPiRIT sparked aspirations among adolescents and youth particularly
those interested in becoming coaches, mentors, or local change makers. However, the absence of
structured links to skills training, vocational education, or economic pathways created a disconnectedness
between new ambitions and actual opportunities.

“After we finish school, we want to do something more—maybe coaching, maybe computer or tailoring
training. But we don’t know where to go or how to apply.” Adolescent Girl, FGD, Kurigram

If these emerging aspirations are not met with enabling environments and tangible next steps such as
access to government youth schemes, TVET, mobile servicing, IT training, or entrepreneurship support,
they may turn into frustration or disappointment, particularly for youth nearing adulthood. Thus, while
SPIRIT has built strong foundations for community ownership, psychosocial wellbeing and youth
leadership, the next phase of sustainability requires institutional linkages. This will ensure that the energy
SPiRiT has introduced in young people leads to durable empowerment, not just temporary engagement.

4.6 Sustainability: Will the change last?

This section draws on a combination of quantitative survey data and qualitative insights from key
informant interviews with sports coaches, facilitators, and community actors across Kurigram and Dhaka.
It examines how the Sports for Protection (S4P) approach was received, interpreted, and practiced by
frontline sports personnel. Through triangulation of baseline and final evaluation data, the analysis
captures changes in knowledge, motivation, and institutional commitment among local actors, who are
central to sustaining and mainstreaming the project’s protective and inclusive goals.

4.6.1 Sports Actors’ perceptions of the effectiveness of the S4P
approach
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The long-term impact of the SPiRIT project relies on local sports actors?, who serve as both facilitators and
community influencers. Their perception of the S4P approach’s effectiveness is critical not only as an
indicator of program success but also as a driver of sustainability, since their willingness to adopt and
continue these practices beyond the project period determines whether the change will last. At the
baseline, findings revealed limited awareness or conceptual clarity among sports actors regarding the
Sports for Protection approach. Only a small number of them had any exposure to using sports as a
psychosocial or protective tool. Their roles were largely transactional focused on competition, training, or
event coordination, rather than rights-based facilitation. While most actors acknowledged the emotional
benefits of sports, few were able to articulate or implement structured inclusion strategies, especially
those sensitive to gender, displacement, or trauma. By the final evaluation, this picture had changed
significantly.

The extent to which sports actors consider the Sports for
Protection (SfP) approach to be effective

6%

94%

to a moderate extend to a great extend

Figure 14: Assesses the extent to which sports actors consider the S4P approach to be effective

All participating sports actors (100%) expressed high willingness to adopt the S4P approach in their work
with adolescents and youth. During the interview, they were asked “To what extent are you willing to
adopt the ‘Sports for Protection' approach to enhance the protection and wellbeing of adolescents and
youth?”- in response to this question, 94% of sports actors reported believing that the approach was
effective “to a great extent” in promoting youth protection and well-being, while the remaining 6%
endorsed it “to a moderate extent.” Additionally, the calculated average rating on a five-point Likert scale
was 4.68, indicating near-universal affirmation of the approach’s perceived effectiveness.

All sports actors across both Kurigram and Dhaka expressed strong willingness to adopt the S4P approach
to support adolescent well-being. In Dhaka, 100% of respondents endorsed the approach “to a great
extent,” highlighting its strong acceptance even in complex urban contexts. In Kurigram, while the

3 Sports actors at local, sub-district, district and national levels, government District Sports Associations, District sports office,
National Olympic Committee (NOC) of Bangladesh, sports teachers, Sports federations, and their associations — who have a role
in creating an enabling environment for the participation of adolescents and youth in safe sports even after the phase-out of the
project.
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majority (93%) also expressed strong support, a small portion (7%) indicated only moderate willingness,
possibly reflecting concerns about long-term sustainability or resource constraints in rural areas.

These shifts clearly reflect success across multiple OECD-DAC criteria, particularly effectiveness, impact,
and sustainability. The transformation in sports actors' attitudes from baseline to final evaluation
suggests that SPiRiT not only introduced a new paradigm but succeeded in embedding it within the belief
systems and day-to-day practices of local sports actors. This is critical for sustainability, as these
individuals are likely to remain embedded in their communities beyond the life of the project and can
serve as long-term champions of inclusive youth engagement.

4.6.2 Sustainability of outcomes and stakeholder commitment

This analysis is derived through a triangulation of qualitative data collected through Participatory Learning
Assessment (PLA), Focus Group Discussions (FGDs) and Key Informant Interviews (KlIs) across Kurigram
and Dhaka. By integrating multiple perspectives and geographic contexts, the findings offer a nuanced
understanding of the project's sustainability prospects. The insights reflect how community members and
youth perceive their readiness and capacity to continue SPiRiT-supported activities, and how varying
levels of institutional linkage, community ownership, and youth leadership influence the likelihood of
long-term continuation and social inclusion. The themes below synthesize this triangulated evidence into
two dimensions: institutional/community readiness and youth-led continuity.

Institutional and community readiness for continuity

The SPiRiT project placed strong emphasis on fostering community ownership from the outset, and the
final evaluation findings suggest moderate to high potential for institutional and informal continuation of
its key components. Particularly in rural Kurigram, there was visible evidence of community-level
commitment to sustain adolescent engagement through sports and protective dialogue, even beyond the
project period.

“We used to see youth sitting idle, “We even adjusted our courtyard area and
wasting time in mobile. Now they play, asked neighbors to keep it free during
they talk, they plan things. We feel it’s sessions. If this helps the children, why not

our responsibility to help keep this support?” Community Support Group

going.” Parent, FGD, Kurigram Member, Kurigram

Community leaders and parents in Kurigram noted that their engagement was not limited to passive
observation. They actively adjusted schedules, offered physical spaces (such as yards or school fields), and
even mediated with resistant family members to help adolescents, especially girls, continue participating.
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Moreover, several Klls highlighted emerging collaborations between youth groups and institutional actors
such as teachers, local council members, and imams, who were beginning to recognize the broader social
value of sports for protection. This is a key step in localizing responsibility for adolescent well-being.

“Different types of linkages are made. We are forming a committee with schoolteachers, imams, and
community reps to monitor youth engagement.” Sports Coach, Kll, Kurigram

In contrast, urban Bauniabadh presented a mixed picture. Although youth interest remained strong and
some families reported increased appreciation for inclusive sports activities, sustainability efforts were
undermined by several constraints. These included lack of consistent access to safe play areas,
overcrowded community spaces, and weak institutional presence to formally take over facilitation roles.

“In the beginning, we thought this was just for some months. But now that our children have changed!
They use less mobile than before, they go outside to play. We worry what will happen when this stop.
Will anyone take it forward?” Parent, FGD, Dhaka

Despite this, community support groups and some proactive families were exploring ways to bridge the
gap. For example, a group of parents in Bauniabadh discussed converting a nearby alley into a semi-formal
play space during certain hours, supported by a neighborhood-based watch group.

“We are discussing with local shops to sponsor small snacks or equipment. If a few parents help, maybe
we can keep the sessions alive.” Community Support Group Member, FGD, Dhaka

These efforts indicate incipient local innovations, though still fragile and dependent on continued
motivation and guidance. Overall, institutional and community readiness was stronger in rural contexts,
where community coherence and trust in youth leadership were more embedded. Urban sustainability,
while promising, requires external support mechanisms to stabilize and reinforce early progress.

Youth readiness and leadership for long-term engagement

The SPIRIT project achieved notable success in nurturing youth leadership and peer support networks,
particularly in Kurigram. Adolescents were not only participants but also emerging facilitators—taking on
roles in session planning, resolving peer conflicts, and encouraging attendance among their peers. These
competencies, when embedded through consistent mentoring, are indicators of lasting empowerment.

“Before, | couldn’t speak in front of others. Now [ lead group warm-ups, and even plan games. It feels
good when others listen to me.” Adolescent Girl, FGD, Kurigram

Youth shared how they began leading initiatives such as local clean-up efforts, organizing friendly
matches, and advocating for continued group meetings. These small but meaningful steps represent the
internalization of SPiRiT’s empowerment and participation goals.
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“We started a girls’ team ourselves. It was small but felt like a real team. We even solved a fight
between two members just like the coach did.” Youth male, FGD, Kurigram

Qualitative data also suggests that the concept of responsibility among youth evolved during the project—
from passive attendance to active contribution. Several youths described supporting peers who were shy
or excluded, introducing elements of horizontal leadership and mutual care, hallmarks of protective peer
environments.

In Dhaka, the situation was more influenced by external factors. While youth enthusiasm remained high,
irregular session delivery, social stigma, and fewer structured leadership pathways meant that skills often
remained latent or underused. Female adolescents in particular expressed desire to take initiative but
noted barriers such as parental hesitation, safety concerns, and lack of facilitation continuity.

“If we don’t have someone to guide or call us regularly, it may stop. Some girls already dropped out.”
Youth female, FGD, Dhaka

The insights suggest that rural youth are currently better positioned to sustain SPiRiT-like activities due to
stable support structures, stronger community bonding, and access to trusted adult mentors. However,
urban youth demonstrated high potential, and with targeted activities such as seed funding for youth-led
initiatives, peer facilitation kits, or community anchor mentors, continuity could also be realized.
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5. Empowerment: A Rowlands’ framework
analysis

Empowerment of adolescents and youth in the SPiRiT project was viewed as a layered, transformative
process shaped by gender, age, location, and displacement. Using Rowlands’ Empowerment Framework,
the evaluation assessed changes across four dimensions: Power Within, Power With, Power To, and Power
For. Drawing on both quantitative data and qualitative themes such as self-worth, trust, voice, and
barriers, the analysis examined the extent of empowerment. Gains were stronger in Kurigram, supported
by stable facilitation, safe spaces, and community acceptance. In contrast, Dhaka’s urban stress, limited
space, and weaker institutional ties hindered progress, especially for younger girls.

Power Within: Strengthening internal confidence and emotional resilience

‘Power Within’ refers to the development of self-awareness, emotional strength, and a sense of worth.
At baseline, only 17% of adolescents reported feeling highly included and empowered, with the lowest
scores among girls, married adolescents, and youth with disabilities. SPiRiT’s design intentionally
addressed this by embedding emotional check-ins, reflective games, and verbal affirmation exercises into
every sports session.

By final evaluation, 64% of participants reported feeling included and empowered, with scores rising to
67% at the family level and 70% at the peer level. Thematic analysis revealed that regular participation in
emotionally safe spaces allowed girls and quiet adolescents to develop confidence and express
themselves:

“Before this project, no one asked what | thought. But after the sessions, even my father asked, ‘What
did you learn today?’ That made me feel different. Now my thoughts matter.” Adolescent boy, age 15-
19, Kurigram

Urban youth in Dhaka, however, faced frequent disruptions, limited privacy, and external stress, which
hindered sustained personal growth:

“I want to practice what we learn, but in that chaos, | forget everything.” Adolescent boy, age 15-19,
Dhaka

Coded themes such as “emotional block”, “unsafe space”, and “short-lived connection” were more
frequent in Dhaka narratives, highlighting how structural barriers undercut internal empowerment.
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Power With: Building solidarity and shared identity

‘Power With’ involves building trust, group identity, and mutual support. In Kurigram, peer group
consistency and the use of team games, group decision-making, and shared celebrations fostered genuine
emotional connection:

“We knew each other well and supported each other. It became a space where we could talk about
anything—dreams, anger, or family issues.” Youth Female, FGD, Kurigram

This dynamic was reinforced by caregivers and community facilitators, who respected group space and
supported participation. Quantitative data supports this: 70% of adolescents felt included by peers by
final evaluation, with Kurigram scoring significantly higher than Dhaka.

However, the evaluation also uncovered persistent “Power Over” dynamics that constrained the full
realization of shared identity and support systems, particularly in urban settings like Dhaka. Structural
power imbalances, including gendered mobility restrictions, lack of support from school authorities,
community-level surveillance of girls, and unstable group membership, undermined the continuity and
safety required for deeper peer bonding. For instance, girls often dropped out due to community scrutiny
or domestic responsibilities, while adolescents reported feeling emotionally unsafe when group
composition was inconsistent. These barriers, rooted in broader social norms and institutional apathy,
limited group cohesion and psychological safety. This highlights that “Power Over” challenges remained
a significant obstacle in certain contexts, particularly for girls, married adolescents, and youth with
disabilities. Addressing these dynamics requires not only inclusive programming but also active
engagement with gatekeepers who hold authority over adolescents’ participation.

Power To: Expanding leadership, decision-making, and voice

‘Power To’ reflects the capacity to act, make decisions, and assert voice. Final evaluation data showed
marked improvements in leadership confidence particularly among youth (20-24) and males. 69% of
youth in this group reported feeling empowered at the community level, compared to 49% of younger
adolescents. SPiRiT’s Engage Youth Curriculum, community mapping, and peer-led sessions provided
authentic platforms for voice and leadership development:

“I coordinated part of our community mapping activity. That experience made me realize | have
something real to offer.” IDI, Youth Male, Dhaka

Despite urban constraints, some Dhaka youth still accessed empowering roles. However, female
leadership in Dhaka remained limited due to gatekeeping by institutions, lack of parent buy-in, and weak
peer support. In Kurigram, girls increasingly took initiative to mediate conflicts, run sessions, and speak
publicly, showing clear gains in agency.
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Power For: Collective purpose and community transformation

‘Power For’ is about collective action and influence over broader social or institutional structures. In
Kurigram, adolescents initiated girls’ teams, led neighborhood clean-ups, and facilitated dialogues with

parents—actions coded under “community change”, “girls’ leadership”, and “visible youth contribution”.
These activities signal the formation of youth-led social capital:

“We started a girls’ team ourselves. It was small but felt like a real team.” Adolescent girl, FGD,
Kurigram

In Dhaka, this dimension was more fragile. Youth efforts to organize or advocate were often dismissed or
unrecognized by schools and local authorities:

“We asked to use the school field, but they said no. We felt like outsiders in our own space.” IDI
Adolescent Girl, age 15-19, Dhaka

Qualitative evidence shows that ‘Power For’ outcomes remain highly context-dependent, requiring
enabling environments and supportive adults to flourish.

These youth-led initiatives also contributed to a gradual shift in how communities understood existing
power structures, particularly those associated with “Power Over.” In Kurigram, when girls formed teams,
organized clean-up drives, and intervened in child marriage cases, they began to challenge social norms
that typically reserved leadership and public action for adults, especially men. Their visibility and initiative
created opportunities for parents, teachers, and religious leaders to reconsider who has the right to speak,
act, and lead in community spaces. These actions helped disrupt traditional hierarchies and demonstrated
that adolescents, including girls, could exercise collective agency for community benefit. In Dhaka,
although youth efforts to organize were often blocked or dismissed, these experiences raised awareness
among adolescents themselves about how institutional and social gatekeepers maintain control over
public spaces. Even in rejection, these attempts helped spark critical conversations around rights,
recognition, and the barriers youth face in accessing communal resources and influence.

Forward-looking considerations

The final evaluation confirms that the SPiRiT project contributed to meaningful empowerment across all
four dimensions of Rowlands’ framework. Gains were especially strong in ‘Power Within’ and ‘Power
With’, with ‘Power To’ rising among older and more confident youth. ‘Power For’, while promising in some
rural groups, remained dependent on systemic support and institutional openness.

These forward-looking considerations pave the way for the next chapter, which distills the key lessons
learned and good practices that emerged from the SPiRiT project, offering practical insights for scaling
and adapting similar initiatives in diverse contexts.
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6. Lessons learned and good practices

The SPiRIT project showed that sports, when combined with community and psychosocial support, can
drive adolescent empowerment, inclusion, and well-being. A key lesson was the impact of layering sports
with life skills and MHPSS, which strengthened emotional resilience and trust, especially among girls and
marginalized youth. Stable facilitation and group continuity in rural Kurigram supported deeper
empowerment, while Dhaka’s fragmented groups highlighted the need for more flexible, context-based
models. These lessons stress the value of multi-layered, locally grounded, and youth-centered approaches
in future sport-for-protection efforts.

6.1 Contextual barriers shaping project outcomes in
Dhaka

The SPiRIT project outcomes were strongly shaped by the contrasting rural and urban contexts in which
it was implemented. In Kurigram, relatively stable communities, safer physical spaces, and stronger family
and institutional support created an enabling environment where adolescents and youth could participate
regularly, build trust with peers, and gradually take on leadership roles. By contrast, the urban slum
settings of Dhaka introduced a different set of structural and psychosocial challenges. Overcrowded living
conditions, frequent population mobility, competing priorities such as school, part-time work, or
household responsibilities, and the limited availability of safe, consistent play areas often disrupted
attendance and reduced group cohesion. These dynamics, reflected consistently in both qualitative and
guantitative data, limited the depth of emotional and social benefits that participants could derive from
the program.

Beyond logistical and physical constraints, the broader urban environment in Dhaka created a more
fragmented emotional and cognitive context for learning and engagement. Many adolescents were
balancing the constant pressures of economic insecurity, safety concerns, and social stigma. A significant
proportion of young adolescents in Dhaka were also engaged in income-generating activities such as
tutoring, tailoring, or assisting in family businesses to support their households. These additional
responsibilities not only reduced their availability for regular sessions but also heightened their stress and
fatigue, leaving less mental bandwidth to fully engage in structured learning or reflective discussions.

While in rural Kurigram the sessions often served as a welcome reprieve from routine hardship and
reinforced community connections, in Dhaka they had to compete with more immediate survival needs,
ongoing neighborhood instability, and the unpredictability of daily life in densely populated settlements.

This difference also translated into the strength of peer relationships and the continuity needed for trust-
building. Rural participants, who lived in close-knit communities and had long-standing social ties, were
able to sustain connections beyond the sessions. This created a sense of predictability and psychological
safety that encouraged emotional openness and greater uptake of key skills. In Dhaka, however, group
composition was more fluid, with participants joining or leaving sporadically due to family relocations,
conflicting schedules, or economic and social pressures. This instability limited the sense of belonging
necessary for deeper reflection, emotional sharing, and leadership development.
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Gendered vulnerabilities added another layer of complexity in the urban context. Families in Dhaka were
often more cautious about girls’ participation due to concerns about safety, community gossip, and the
appropriateness of playing in public or semi-public spaces. While families in Kurigram gradually became
more accepting as they observed community-level support for the program, the urban context provided
fewer opportunities for such collective reinforcement.

The uneven engagement of local institutions further amplified these differences. In Kurigram, schools,
local leaders, and community members increasingly acted as informal allies to the project, offering
legitimacy and continuity beyond the scheduled sessions. In Dhaka, institutional engagement was more
limited, with schools and local authorities facing competing priorities and changing local political and
governance structures, which reduced the scope for building shared ownership of the program.

These contextual factors align with the overall trends observed in the study. For example, Kurigram
participants consistently demonstrated higher levels of attendance regularity, stronger peer bonding, and
greater confidence in decision-making and problem identification. In Dhaka, lower reported gains in these
areas appear linked not to a lack of interest or capacity among participants but to the external pressures
of urban slum life, including income-generating responsibilities that competed directly with time for
learning and recreation.

Key factors influencing youth participation and program outcomes in both contexts:

Factors Kurigram (Rural) Dhaka (Urban Slum)

Group High: Groups stayed the same, so | Low: Frequent changes in group members due

Cohesion participants developed strong | to mobility and competing responsibilities made
friendships over time. it harder to build trust.

Emotional High: Youth felt safe to share their | Low: Overcrowded homes, constant noise, and

Safety feelings in familiar surroundings | lack of privacy created stress and limited
with  supportive peers and | emotional openness.
coaches.

Institutional Strong: Local leaders, schools, and | Limited: Schools and community actors were

Support parents actively supported regular | less engaged, making it harder to sustain
participation. support.

Physical Stable: Open school fields and | Unstable: Limited and shared spaces were often

Environment

community yards provided safe,
predictable spaces.

noisy, unsafe, or unavailable.

Facilitator Reliable: Coaches were embedded | Challenged: Coaches faced city traffic and

Engagement in the community and could easily | competing duties, causing delays or missed
encourage participation. sessions.

Attendance High:  Children had fewer | Low: Youth often had to balance household

Regularity conflicting responsibilities and | chores, school, part-time jobs, and economic

could attend regularly.

contributions to their families, leading to missed
sessions.
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Community Growing: Families and neighbors | Weak: Families were interested but busy with
Ownership became gradually more involved | city life, leaving fewer resources for collective
and supportive. support.
Youth Visible: Young adolescents actively | Less  visible:  Irregular attendance and
Leadership organized games and led | fragmented groups limited leadership
awareness activities. opportunities.
External Lower: Fewer external pressures | Higher: Urban life brought multiple stressors,
Stressors allowed greater focus on learning | including overcrowding, insecurity, long work
and play. hours, and economic pressures, making it harder
to apply learned skills.
Parental High: Parents encouraged | Mixed: Some parents supported, while others
Support participation and adjusted | prioritized safety, household work, or income
routines to support sessions. needs over participation.
Motivation to | Strong: Youth felt included and | Weaker: Motivation declined with irregular
Continue eager to return regularly. timing, unsafe spaces, competing demands, and
the need to contribute to family income.

Overall, while the SPiRiT model was effective in both rural and urban settings, the stability of Kurigram
provided more favorable conditions for regular participation, stronger peer bonding, and visible youth
leadership. In Dhaka, the realities of urban slum life, including irregular attendance caused by school,
work, household responsibilities, and income-generating activities, along with limited safe spaces,
required more flexible approaches and additional resources. Addressing these urban-specific barriers,
such as decentralizing session venues, enhancing parental engagement, and securing safe, dedicated
spaces, would be essential to achieving similar levels of cohesion, trust, and empowerment in urban
contexts.

6.2 Effective strategies in sports for protection

The SPIRiT project successfully demonstrated how structured, inclusive, and community-embedded sports
interventions can address multiple dimensions of adolescent and youth vulnerability—ranging from
psychosocial stress to social exclusion. The following strategies emerged as most effective:

Layering sports with psychosocial support (MHPSS)

Integrating emotional regulation techniques, reflective group discussions, and trauma-sensitive coaching
into sports sessions helped youth build trust, manage stress, and foster peer connectedness. This strategy
was particularly effective for both adolescent girls and younger boys who previously lacked safe outlets
for emotional expression.

Context-sensitive facilitation and localized coaching

Engaging community-based facilitators—many of whom were known to youth—ensured consistency,
cultural fit, and relational trust. In Kurigram, this model was critical to ensuring high participation, group
cohesion, and youth-led continuity.
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Gender-responsive adaptations

Creating separate changing spaces, aligning session timing with school and household routines, and
training female facilitators proved essential for improving girls’ participation—evidenced by the closing
gender gap in safe access to sports (from 13% baseline to 80% at final evaluation for girls).

Youth participation in planning and decision-making

The project helped creating a space for adolescents to influence session topics, group dynamics, and
community awareness events. This participatory approach increased ownership and motivation,
especially among youth.

Combining traditional and formal sports

The inclusion of culturally relevant traditional games alongside football and handball ensured broader
reach, especially among girls and adolescents in conservative rural settings.

6.3 Innovations worth scaling or replicating

Several innovations from the SPiRiT project show strong potential for replication or adaptation in similar
high-risk or low-resource contexts:

ENGAGE curriculum for life skills through sports

This curriculum effectively linked sports sessions with discussions on mental health, climate resilience,
and life skills. Participants reported improved decision-making, peer support, and preparedness for
climate-related displacement. The modular, adaptable format makes it suitable for integration into
schools and youth clubs.

Coach mentorship and psychosocial facilitation model

Training coaches to serve as mentors and emotional guides proved to be a high-impact innovation. The
60% increase in coaches demonstrating both knowledge and applied skills suggests that this model can
be replicated with short, targeted training and refresher sessions.

Community action planning (CAP)

Involving adolescents, parents, and community leaders in jointly identifying problems and designing local
solutions (e.g., safer playgrounds, girl-friendly scheduling) fostered shared ownership. CAP proved to be
a scalable method for turning passive communities into co-implementers.

Low-cost improvements to sports environments

Simple yet strategic infrastructure adjustments for instance fencing, landfilling, signposting, and
sanitation access were instrumental in increasing the perceived safety and acceptability of sports spaces,
particularly in slum areas.
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Use of peer-led groups to sustain momentum

In Kurigram, peer groups formed during sessions continued to meet and organize events after the project
phase-out. These informal youth groups are promising entry points for longer-term youth engagement
strategies.

6.4 Reflection on the Theory of Change

Following the lessons and good practices identified, it is equally important to consider how the outcomes
align with the project’s original Theory of Change (ToC) and whether the envisioned pathways of change
unfolded as anticipated. This reflection revisits the ToC to see how the actual processes of change
matched the project’s theoretical roadmap and to identify the social and institutional factors that shaped
its results.

Upholding the core pathways of change

The endline evaluation indicates that the ToC remained a valid framework, offering a logical sequence for
achieving improvements in adolescent well-being, inclusion, and resilience. The project anticipated that
creating welcoming and inclusive spaces for sports would positively influence the lives of adolescents
affected by displacement and social vulnerability. Evidence showed this pathway was effective, with
access to safe sports spaces rising from 16% at baseline to 92% at the endline, and 80% of girls reporting
regular safe participation. In several locations, measures such as recruiting female coaches and
establishing girl-friendly teams helped overcome cultural hesitations and encouraged broader acceptance
within families.

In urban areas, although participation increased, adolescents often had to balance sessions with
household tasks, schoolwork, or informal jobs. Limited secure community grounds and discomfort caused
by unwanted attention in public fields reduced girls’ attendance over time. Parents were also hesitant to
allow regular participation due to reputational concerns. These social dynamics highlight how the
pathway to improved access and inclusion remained valid but required more flexibility and dialogue to
address competing priorities in denser urban environments.

Youth empowerment, leadership, and inclusion

The second pathway of the ToC envisioned that through structured activities, adolescents would
strengthen life skills, gain confidence, and contribute actively within their communities. This pathway was
well supported by the findings: perceived inclusion and empowerment rose from 17% to 64%, and
knowledge and preparedness on climate-related risks increased from 8% to 61%. Adolescents developed
practical skills for communication, problem-solving, and leadership that helped them navigate daily
challenges. Many also applied these skills beyond the sessions, for example by organizing awareness
activities and intervening in community issues.

Yet, the depth of empowerment sometimes varied depending on the environment in which adolescents
lived. In Dhaka, several participants described how external stressors made it difficult to retain or practice
what they learned. One adolescent girl shared, “I really liked the calming exercises and group sharing.
During the sessions, | felt more relaxed and hopeful. But once | went home, it all disappeared. Our house
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is small and noisy, with people arguing, children crying, and no space to think quietly. | want to practice
what we learn, but in that chaos, | forget everything. It’s not that | don’t care—it’s just hard to hold onto
calmness in the middle of so much stress.” This contrasted with the steadier rural rhythm, where sessions
were not only learning opportunities but also safe emotional outlets. Such differences suggest that
fostering leadership and emotional resilience requires not only quality facilitation but also an enabling
home and community environment where new skills can be reinforced.

Psychosocial well-being and gender norms

Another key pathway emphasized improving psychosocial well-being while challenging restrictive gender
norms and ensuring inclusion of marginalized groups. This pathway saw substantial gains: psychosocial
well-being increased from 8% at baseline to 54% at the final evaluation. Youth and adolescent girls
particularly reporting stronger emotional regulation, better peer relationships, and a heightened sense of
belonging, aligning well with the Mental Health and Psychosocial Support (MHPSS) framework. Gender-
responsive approaches created safer avenues for girls to participate, while youth with disabilities
experienced enhanced self-confidence and meaningful inclusion through adapted facilitation.

However, shifting deeply rooted norms takes time and collective effort. In urban environments, mobility
restrictions for girls were often reinforced by family concerns about public exposure and community
judgment. Domestic responsibilities frequently took precedence over attending sessions, and unwanted
attention in public spaces made girls feel unsafe. In contrast, rural settings benefited from more stable
social networks and supportive peer relationships, allowing adolescents to experience greater emotional
safety and consistency in participation. These nuances show that while the inclusion pathway worked,
urban contexts required deeper engagement with parents, community leaders, and local influencers to
sustain these shifts.

Capacity building and institutional linkages

The final pathway focused on strengthening coach and facilitator capacity while building institutional
linkages for sustainability. Significant progress was achieved, with coaches demonstrating both theoretical
and practical competencies increasing from 14% at baseline to 60% at the endline. Female facilitators
showed strong conceptual clarity but needed more practical mentoring. In some locations, youth groups
advanced toward formal registration as community-based clubs, indicating emerging ownership and
continuity.

The project also engaged institutions at multiple levels. Local leaders, schools, and community sports clubs
in Kurigram provided safe spaces and mobilized parents, which improved attendance and community
support. At the national level, dialogues were initiated with the Bangladesh National Olympic Association
(NOA) to explore integrating the Sports for Protection approach into youth sports programs and with
ministries such as Youth and Sports and Social Welfare to increase visibility of adolescent rights.

Despite these efforts, broader institutional support remained limited, as initial dialogues with NOA and
relevant ministries did not progress into formal agreements, and urban schools and local leaders showed
lower engagement compared to the stronger support seen in rural areas. At the session level, variations
in coach capacity directly shaped the quality of psychosocial integration—stronger facilitators consistently
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linked sports activities with calming exercises, reflective group discussions, and trust-building techniques,
creating healing-centered, emotionally safe spaces. In contrast, where facilitators had gaps in skills,
sessions tended to focus more on the physical game itself, with fewer opportunities for adolescents to
practice emotional regulation, share experiences, or build peer cohesion, which limited the deeper
resilience and leadership outcomes envisioned in the S4P model.

Still, there is a solid foundation for sustainability. All surveyed sports actors expressed willingness to
continue applying the S4P model, and several local youth clubs showed interest in maintaining activities
beyond the project phase.

Implications for future programming

The evaluation validates the original Theory of Change as a practical framework for enhancing
psychosocial well-being, building trust, and fostering youth leadership through inclusive sports. At the
same time, it reveals how environmental stress, competing demands, and social norms shaped
participation and retention of new skills, especially in urban Dhaka. In locations with cohesive peer groups,
safer spaces, and localized facilitation, the pathways were reinforced more strongly, while urban contexts
highlighted the need for longer timelines, structured family engagement, flexible scheduling, and more
secure venues. Strengthening partnerships with formal institutions and policy actors will also be key to
sustaining and scaling these efforts. These insights create a bridge to the conclusions and
recommendations, offering guidance on how to adapt and expand such approaches in diverse contexts.

7. Conclusion

The final evaluation of the SPiRiT project shows that structured, psychosocially grounded sports
programming can significantly advance adolescent empowerment, inclusion, and resilience. It highlights
both measurable progress and how factors like gender norms, location, and institutional support influence
youth outcomes. Using OECD-DAC criteria and mixed-method analysis, this section summarizes key
findings and offers practical recommendations to help partners, donors, and government sustain and
scale effective approaches in youth development.

The final evaluation of the SPiRiT project provides strong evidence that structured, inclusive, and
community-rooted sports programming can be a transformative tool for empowering adolescents and
youth, particularly in contexts marked by climate vulnerability and social marginalization. The analysis,
organized around the OECD-DAC criteria, highlights both achievements and areas needing continued
attention.

Relevance: The project’s design closely aligned with the complex needs of displaced and at-risk youth in
Kurigram and Dhaka. It addressed multiple vulnerabilities, including social exclusion, emotional stress, and
lack of safe recreational opportunities—especially for girls and youth from low-income or displacement-
affected families.

Effectiveness: SPiRiT achieved notable progress across key outcomes. Inclusion and empowerment rose
from 17% to 64%, access to safe sports improved from 48% to 92%, and psychosocial well-being increased
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from 8% to 54%. Qualitative insights further confirmed gains in communication, leadership, and trust-
building. However, effectiveness varied across locations, with Kurigram performing more consistently due
to stronger group cohesion and community trust.

Efficiency: Community-based coaches, low-cost infrastructure, and integrated group sessions contributed
to cost-effectiveness. In contrast, Dhaka faced logistical challenges such as irregular attendance and
limited facilitator availability which affected delivery efficiency.

Impact: Beyond outcome metrics, the project sparked meaningful shifts in youth self-perception and
community dynamics. Girls reported greater confidence in public spaces, while boys demonstrated
improved emotional control. Coaches transitioned into mentorship roles, and some youth groups initiated
their own activities, reflecting a catalytic ripple effect.

Coherence: In rural areas, the project aligned well with existing community structures through school and
caregiver engagement. However, institutional coordination in urban Dhaka was weaker. While SPiRiT
reflected elements of national youth and sports policy, the absence of formal partnerships constrained
broader strategic alignment.

Sustainability: Community ownership, especially in Kurigram, suggests moderate to high potential for
continuity. All coaches surveyed expressed intent to continue using the Sports for Protection model. Yet
in Dhaka, sustainability remains uncertain due to limited handover planning and local resource gaps.
Continued institutional embedding and resourcing are essential for long-term impact.

In addition, the evaluation underscores the importance of context-specific adaptations what worked well
in rural Kurigram cannot be directly replicated in complex urban environments without addressing
structural and environmental barriers. This highlights the need for flexible program design, stronger
institutional linkages, and inclusive urban policies that prioritize safe youth spaces.

The findings also suggest that scaling similar models requires multi-level collaboration between
community groups, local government, and national policymakers to ensure that gains in youth
empowerment and psychosocial well-being are not only sustained but also expanded to reach more
marginalized adolescents. Embedding the Sports for Protection approach within formal education, youth
policies, and climate resilience strategies can amplify its long-term transformative potential.

7.2 Recommendation

The recommendations below draw directly on the evaluation findings and lessons learned from SPiRiT’s
implementation in both rural and urban contexts. They aim to guide implementing partners, local actors,
and policymakers in sustaining and scaling the SPiRiT model. Each phase builds on the previous, promoting
continuity, youth engagement, and policy alighment.

Short-term actions (0—6 months): Strengthening closure and immediate continuity

e Facilitate structured exit and transition planning: Organize exit meetings and community
dialogues with youth, parents, coaches, and local institutions to define shared ownership, clarify
post-project roles, and prevent disengagement. This responds to findings on fragile community
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and institutional support, especially in Dhaka, and the need for continued guidance highlighted by
both coaches and youth.

o Deliver targeted refresher training: Conduct short, hands-on sessions on inclusive coaching,
MHPSS, and child safeguarding for both facilitators and project staff to strengthen quality during
transition and promote local accountability. This responds to findings on uneven translation of
conceptual knowledge into practice, particularly among Dhaka-based facilitators, and the need for
sustained mentorship to maintain quality.

e Adapt session timing to local rhythms: Align sports activities with youth availability (e.g., school
breaks, Fridays, off-peak urban hours) to increase participation and reduce dropout, especially in
slum areas. This addresses the finding that urban youth faced competing demands from school,
household chores, and income-generating work, which limited consistent attendance.

e Improve safety and accessibility of sports spaces: Implement low-cost, rapid improvements such
as field cleanup, boundary markings, sanitation, and lighting to ensure safer and more inclusive
environments—especially for girls and children with disabilities. This builds on evidence that both
coaches and youth reported disrupted sessions due to unsafe or contested spaces, particularly in
Dhaka’s informal settlements.

e Recognize youth contributions publicly: Organize small events or provide certificates and local
awards to honor adolescent leadership, build self-worth, and motivate continued engagement.
This reflects findings that youth gained confidence and leadership skills but needed visible
community recognition to sustain motivation and peer influence beyond the project period.

Medium-Term Actions (6—12 months): Embedding practices in community structures

e Support youth-led initiatives with flexible resources: Provide seed grants, sports kits, or
campaign materials for adolescent groups to lead local awareness events, resilience actions, or
inclusive sports days. This builds on findings that rural youth showed stronger initiative but urban
youth needed additional support and resources to translate skills into self-driven actions.

e Distribute user-friendly facilitation materials: Co-develop simplified guides, checklists, and
curricula with youth and coaches to ensure activities can be sustained without external support.
This responds to the need for practical tools to help both coaches and adolescents maintain
structured sessions after the project ends, especially in settings with weaker institutional backing.

e Promote structured family and community engagement: Introduce parent orientation sessions
and joint family-youth events to increase local acceptance of sports participation, especially for
girls and marginalized youth. This reflects evidence that even in supportive rural areas, social
norms continued to limit girls’ participation, and in Dhaka these barriers were even stronger.

e Launch Community Action Planning (CAP) processes: Enable adolescents, parents, and
community leaders to jointly identify protection gaps and develop localized action plans—building
a foundation for collective ownership and responsiveness. This aligns with findings on the
importance of multi-layered community support to sustain engagement and address resistance
from households.

e Initiate school and youth platform integration dialogues: Collaborate with school management
committees and youth forums to introduce sport-for-protection components into local education
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and youth planning agendas. This draws on lessons that institutional linkages in Kurigram
facilitated smoother implementation and could help embed the approach in existing governance
and education systems. In Dhaka, where institutional presence was weaker and more fragmented,
such integration would be critical to stabilize activities and formalize support within urban
governance structures.

Long-Term Actions (12+ months): Institutionalizing the SPiRiT model

Building on the medium-term actions that strengthen community structures and local ownership, these

long-term steps focus on embedding the SPiRiT model within formal systems and creating pathways for

sustained youth leadership, institutional support, and policy integration.

Formalize partnerships with government institutions: Engage education, youth, and sports
departments at union and upazila levels to institutionalize SPiRiT into co-curricular frameworks,
youth policy, and local development plans. This reflects lessons that stronger institutional linkages
in Kurigram supported continuity, while Dhaka’s fragmented governance limited sustainability,
pointing to the value of more formal integration over time.

Transform youth groups into community-based clubs: Facilitate the evolution of project-
supported youth groups into formally recognized clubs affiliated with local government bodies or
NGOs, enabling them to access public resources and sustain impact. This builds on encouraging
signs of youth leadership in rural areas, while recognizing that urban youth may need more
structured platforms and legitimacy to sustain their initiatives.

Establish a multi-tier coach development pipeline: Work with national sports federations to
create certification tracks for coaches, incorporating inclusive sports, MHPSS, and child protection
to ensure professional and scalable coaching standards. This responds to findings that coaches
showed strong conceptual growth but still needed ongoing practice-based learning, especially in
complex urban settings.

Advocate for national policy uptake and scale-up: Partner with donors, ministries, and civil
society to integrate the Sports for Protection model into national policies on youth resilience,
protection, and climate adaptation. Advocate for budgetary support to replicate and adapt the
model in other regions. The SPiRiT experience demonstrated innovative practices with strong
potential for replication in other high-risk or low-resource contexts, which could be strengthened
through policy-level support and resourcing.

Initiate longitudinal tracking of youth groups: Design a monitoring framework to follow SPiRiT
alumni over time, assessing sustained leadership, social impact, and integration into civic life, to
inform future youth development programming. This reflects the importance of ensuring that the
empowerment achieved during the project translates into lasting community benefits and
systemic change.
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Annex 1: Indicator table

| Indicators Baseline | Endline | Target

Impact Indicator 1: % of adolescents and youth displaced and at risk of displacement
participating in Sport activities feel better included and empowered to play an active role in

0, 0, 0,
1 addressing the risks linked to climate change and migration /displacement in their living 17% 64% 100%
environment
Indicator 1.1: Number of adolescents and youths who have regular access to safe sports (Target
2 169 719 1009
10,000 = Kurigram 9000; Dhaka 1000) 6% % 00%
3 Outcome indicator 1.2: % of youth and adolescents who report improvement in their 1% 54% 20%

perceived psychosocial well-being following MHPSS programme completion

Indicator 1.3: % of sport coaches/ social workers/ community facilitators show enhanced
4 | understanding and practical skills to accompany adolescents and youth in improving their 8% 73% 50%
psychosocial well-being and resilience through safe sport activities.

Outcome indicator 2.1: % of adolescents and youths who report enhancement in their

5 | knowledge and preparedness on migration, displacement, and other climate induced 8% 61% 80%
vulnerabilities through participating in sports for protection and related activities)

6 Indicator 3.1: The extent to which sports actors reported sports for protection approach to be 14% 100% 5
effective in promoting protection and wellbeing of adolescents and Youth (4.2) (4.68)
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SL | Key Evaluation questions Evaluation Indicator Method Sources of information Analysis
criteria (OECD- questions/method
DAC)

1 To what extent has the project Relevance Alignment of project FGD, IDI, KlI, Adolescents, Youth, Parents, Compare across data sources
been relevant to the needs of objectives with Survey Community Leaders, to assess whether project
adolescents and youth, especially community-identified Baseline Report objectives reflected local
those at risk of displacement? needs and priorities priorities and risks

2 How effectively were youth, Effectiveness Level of youth FGD, IDI, KlI Youth participants, Project Triangulate narratives and
including girls and marginalized participation in literature Review | staff, Activity reports emerging themes from
groups, engaged in the planning activities and decision- adolescent, youth, staff,
and implementation of the making parents, community
project? members, and records using

3 Did the project contribute to Impact Changes in confidence, IDI, FGD, Survey Youth participants, Baseline Qualitative and comparative
improved psychosocial well-being decision-making ability, & Final data analysis to assess changes in
and empowerment among and social connection 'power within', 'power to', and
adolescents and youth? (linked to Rowlands’ 'power with'

Empowerment
Framework)

4 How efficiently were resources Efficiency Cost-effectiveness and Kil Project staff Assess perception of project
used to achieve project outcomes? timeliness of staff, government officials

implementation

5 Are the outcomes and structures Sustainability, Presence of community- | IDI, KIl, FGD Community members, Local Assess continuation of
established by the project likely to Coherence led initiatives or government, Youth groups activities and partnerships
continue after project completion? government support post-project using trend and

mechanisms thematic analysis

6 To what extent did the SPiRiT Impact % of youth reporting Survey, IDI, FGD Youth respondents, Coaches, | Disaggregate results by

project improve adolescents' and
youth’s psychosocial well-being
through sports activities?

improved emotional
confidence, teamwork,
and community
connectedness

Community members

gender, age, and location
using thematic and frequency
analysis
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7 How inclusive and accessible were Relevance, Equity % of respondents Survey, KIl, IDI, Adolescents, Coaches, Compare facility ratings and
the sports facilities for adolescents reporting safe and FGD, PLA Observational checklists accessibility responses;
and youth, including those with inclusive access to analyze qualitative data
disabilities? sports facilities

(disaggregated by
gender, age, disability)

8 How effective were the sports Effectiveness, % of coaches reporting Survey, Kl Coaches, Community Cross-validate skill application
coaches and facilitators in Coherence increased knowledge facilitators, Project staff with youth feedback and
supporting the psychosocial and application of training records
resilience of participants? psychosocial support

techniques

9 Did youth participants gain Impact, Learning % of youth Survey, FGD Youth participants, Quantitative summary of
knowledge and preparedness for demonstrating Curriculum records awareness indicators and
climate-induced risks, migration, increased awareness triangulation with narratives
and displacement? and preparedness for from FGDs

displacement and
climate risks

10 To what extent did the SPiRiT Empowerment, % of youth reporting Survey, IDI, FGD, Youth respondents, Apply Rowlands’
project promote youth leadership Participation involvement in family, PLA Community leaders, Parents Empowerment Framework to
and participation in community peer, and community assess shifts in 'power within'
decision-making? decision-making and 'power with'

processes
11 What are community members’ Relevance, Impact, | Community attitudes Kll, FGD Community members Explore shared beliefs, local

perceptions of the role and
potential of sport in promoting
social inclusion, resilience, and
youth empowerment?

Coherence,
Sustainability

and beliefs about sport
as a tool for social
development

(including parents, local
leader)

narratives, and lived
experiences of community-
level changes

75




Annex 3: Codebook for qualitative transcripts

July 10, 2025

THEME FRAMEWORK PARENT CODE CHILD CODE(can be added new) INTERPRETATION of PARENT CODE

EMPOWERMENT Rowlands Power to Group leader role, Peer support coordination Refers to adolescents’ ability to take initiative, lead
(leadership) peer groups, and guide others in team or

community settings.

EMPOWERMENT Rowlands Power within Self-esteem, Motivation to join, Decision- Represents internal self-worth, belief in one's
(confidence) making, Resistance from conservative actors, abilities, and a sense of personal value developed

Changing community attitudes through participation.

EMPOWERMENT Rowlands Power within (self- Self-confidence, Expression of opinions in Captures self-awareness and the ability to bounce
reflection & family, Self-awareness back from emotional or social challenges.
resilience)

EMPOWERMENT Rowlands Power to (individual | Conflict resolution, Community mobilization, Reflects the confidence and capacity to act
action) participation in campaign, Public speaking independently, solve problems, or influence

outcomes.

EMPOWERMENT Rowlands Confidence building | Oral expression, Argument articulation, Group Processes that enhance self-esteem and self-

facilitation, can communicate clearly expression in both personal and social contexts.

INCULSION Rowlands Safe space for Field access and security, Protection from Refers to intentionally created environments both
participation teasing or harassment, Role of community physical and social. Adolescents, especially girls

Support group, Actions taken to protect and marginalized youth, feel emotionally and
adolescent girls physically safe to participate, express themselves,
and engage without fear or judgment.

INCLUSION SEM and Rowlands Safe space Protected environment, Female-friendly space, | Refers to physical or social environments that are

orss-cutting Trusted adult presence, increased family perceived as non-threatening, inclusive, and
support respectful.

INCLUSION SEM and Rowlands Displacement and Relocation, migration, adaptation, any Addresses challenges faced by youth due to

orss-cutting instability collective community action climate-induced migration, housing insecurity, or
socio-political volatility.

INCLUSION SEM and Rowlands Institutional Flexibility in session timing for school-going Structural or procedural adaptations within the

orss-cutting measures youth, project or community to support long-term access
and equity.

INCLUSION SEM and Rowlands Gender Inclusion in Girls’ participation in football/handball, Captures efforts to ensure equal participation

orss-cutting Sports Overcoming community stigma for girls in opportunities in sports for girls, addressing
jerseys, Inclusion of married girls or mothers,
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Girls playing with boys, social stigma around
gender, married girls in sports

community stigma, restrictive norms, and logistical
barriers that prevent their involvement.

INCLUSION SEM and Rowlands Inclusion of Youth from slums/char/hard to reach areas, Reflects the project's attempt to engage youth
orss-cutting marginalized groups | member from diversified gender(Hijra, from socially, geographically, and economically
LGBTQ+) or minorities, Economically excluded backgrounds such as slum areas, char
disadvantaged adolescents/youth, regions, or displaced settings.
INCLUSION SEM and Rowlands Inclusion of Adolescents/youth with disability (if any Project’s attention to equity by identifying and
orss-cutting marginalized groups | evidence found only then) including adolescents and youth who face
structural exclusion particularly those with
disabilities
PSYCHOSOCIAL MHPSS Social bonding Friendship; Peer connection; Group identity, Formation of meaningful connections, friendships,
WELLBEING group sports and peer support through shared experiences.
PSYCHOSOCIAL MHPSS Emotional Stress management, sadness and anger Youth’s ability to understand and manage
WELLBEING regulation control, sharing problem with others emotions like anger, anxiety, or frustration.
PSYCHOSOCIAL MHPSS Mental health Family conflict, Peer pressure, Community Internal or external factors that negatively impact
WELLBEING stressors judgment, Drug use, Substance misuse adolescents’ psychological wellbeing.
awareness, Handling risky behaviors,
Screen/mobile addiction; Social media
pressure;
CHILD Lundy Voice Speaking in meetings; Sharing learning; Public Opportunities given to adolescents to express
PARTICIPATION speaking, asking for opinion, family give more views, ideas, and lived experiences freely.
value, strong peer network,
CHILD Lundy Space Voluntary participation, Peer-referred entry Availability and accessibility of time, place, and
PARTICIPATION points, Gender-sensitive spaces, Safe facilitation for meaningful participation.
community meetings; Physical access to play
spaces
CHILD Lundy Audience Family-level consultations, opinion express at Adult stakeholders’ willingness and effort to listen
PARTICIPATION community level, engagement with community | to youth voices and consider their opinions.
leaders; Interaction with local govt.
Authorities,
CHILD Lundy Audience/Structure | Youth feedback to facilitators or project staff, Systems or sessions where youth provide input
PARTICIPATION d feedback Regular youth reflection or feedback sessions, and receive feedback from adults.
mechanisms Complaint or suggestion boxes managed by
adolescents
CHILD Lundy Influence Decision-making in community action; Role in The degree to which youth voices affect decisions

PARTICIPATION

planning events,

or program implementation.
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CHILD Lundy Influence/Youth-led | Community forums led by youth; Youth Instances where youth advocate for peer needs,
PARTICIPATION advocacy and presenting findings to adults; Youth in lead campaigns, or represent their groups in
representation decision-making meetings forums.

CHILD Lundy Audience/Responsiv | Adults acknowledging youth input; Adult behaviors that show acknowledgment and

PARTICIPATION eness from adults adaptation based on youth feedback.

CHILD Lundy Audience/Responsiv | Program adjustments based on youth Parents, community leaders, teachers, and duty

PARTICIPATION eness from adults feedback; Community action following bearers—actively listen to, value, and respond to
adolescent recommendations the voices and inputs of adolescents and youth.

INSTITUTIONAL SEM Stakeholder Joint meetings; Role clarification; Stakeholder Active coordination among project staff,

SUPPORT collaboration mapping, stakeholders engage in project community actors, and institutions for shared
activity goals.

INSTITUTIONAL SEM Government Official invitation; Event participation; Policy Involvement of local or national government

SUPPORT engagement support actors in planning or supporting project activities.

COMMUNITY SEM Local problem- Dustbin setup; Drain cleaning; Rally & street Youth or community-driven actions that respond

OWNERSHIP & solving cleaning to local issues through awareness or infrastructure

INFRASTRUCTURE initiatives.

COMMUNITY SEM Environmental risks | Waterlogging; Fire hazards; Garbage Issues like poor drainage, flooding, and pollution

OWNERSHIP & mismanagement; Tree removal affecting youth safety and wellbeing.

INFRASTRUCTURE

COMMUNITY SEM Collaboration Working with ngos; Engaging local leaders; Working jointly with community members, NGOs,

OWNERSHIP & Girls Support Committee or peers to achieve project outcomes.

INFRASTRUCTURE

COORDINATION AND | SEM Project Field-level oversight; Activity facilitation; Youth or community members taking part in

LEADERSHIP coordination role Reporting duties organizing, facilitating, or leading project tasks.

COMMUNITY SEM Local activism and Protest culture; Community advocacy Youth-initiated efforts to bring social change in

OWNERSHIP agency their community.

RESISTANCE & SEM / MHPSS Cultural barriers to Resistance to girls’ sports; Conservative Norms or beliefs that limit adolescents—especially

SOCIAL NORMS participation reactions girls—from freely engaging in activities.

MINDSET SHIFT SEM / MHPSS Transformation in Mindset change; Religious leader support Positive change in how families or community

attitudes

perceive youth voice, gender roles, or sports.

COMMUNITY MHPSS / Participation Public engagement Large event turnout; Spectator inclusion; Using sports activities to promote inclusion,
MOBILIZATION through sports Awareness-raising leadership, or awareness at the community level.
SUPPORT FOR SEM/Lundy Gender-responsive Girls’ participation; Family permission; Inclusive actions that address and accommodate

ADOLESCENT GIRLS

inclusion

Separate space

gender-specific needs, roles, and restrictions.
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INFRASTRUCTURE & OECD-DAC Partnership and Joint funding; Facility sharing; Infrastructure Leveraging external support, funding, or actors to
NGO resource inputs enhance project reach or depth.
COLLABORATION mobilization
RELEVANCE OECD-DAC Alignment with Interested in sports and play-based learning, It indicates that the project reflects real needs
adolescent and Topics on climate, migration, and psychosocial identified by the target group.
youth priorities wellbeing, Use of traditional/local games,
Session timing, participation/attendance
RELEVANCE OECD-DAC Cultural and Use of traditional/local games, Sensitivity to Degree to which interventions are culturally
contextual fit gender, religion, and mobility constraints, acceptable and appropriate to the local setting.
Responsive session timing (e.g., around school,
close to household)
COHERENCE OECD-DAC Alighed with Youth-led initiatives; Field coordination; Local Same as 'Aligned with adolescent and youth
adolescent and problem-solving priorities'.
youth
COHERENCE OECD-DAC Internal logic and Cross-cutting themes like inclusion and Reflects whether project components logically
integration resilience; Integration of MHPSS, sport, life support one another for greater impact.
skills and participation;
EFFECTIVENESS OECD-DAC Psychosocial Improved emotional regulation, Better peer Improvement in emotional, mental, and relational
outcomes relationships, Reduced isolation or anxiety wellbeing.
EFFECTIVENESS OECD-DAC Empowerment and Eadership in community actions; Confidence to | Degree to which adolescents feel capable and
participation express opinions; Youth-led awareness and involved in shaping their environment.
decision-making
EFFICIENCY OECD-DAC Timely execution of | Seasonal adaptation of sports events, Efficiency in implementing planned activities
sessions and Coordination across sessions (Engage curricula, | without delay.
activities handball, football)
EFFICIENCY OECD-DAC Child safeguarding Preventing child marriage, child abuse; Ensuring physical and emotional protection of
Community referral children participating in the project.
EFFICIENCY OECD-DAC Use of local assets Mobilization of peer leaders, Use of Utilization of community resources, youth leaders,
community volunteers or youth facilitators, or informal spaces to implement the project.
Cost-effective activities like courtyard sessions
IMPACT OECD-DAC Social norm change | Shifting attitudes toward girls in sports, Shift in community values, perceptions, or
Reduction in teasing or harassment, behaviors regarding youth, gender, or
Community recognition of youth leadership participation.
IMPACT OECD-DAC Systemic outcomes | Community actions for infrastructure (e.g., Broader effects of the project on institutions,

playground, sanitation etc.), Youth influencing
family and community decision-making,

community behavior, or policy engagement.
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Linkages to federation-level sports or career
paths

SUSTAINABILITY OECD-DAC Local ownership Community-led committees; Peer-led Commitment of community or youth to continue
awareness and training; Youth-led activities efforts beyond project lifespan.
and follow-ups

SUSTAINABILITY OECD-DAC Building Engagement with educational institutions; Establish formal and sustainable connections with

institutional linkage

Referral linkage with local government or
authorities;

institutions such as local government bodies,
schools, sports associations, and NGOs.

INSTITUTIONAL OECD-DAC / National Policy coherence Alignment with Youth Policy; National Project alignment with national or local
ALIGNMENT Policy coordination government policies.
HOLISTIC BENEFITS MHPSS / OECD-DAC Psychosocial and Health; Emotional well-being; Critical thinking Benefits in personal growth, emotional stability,

developmental
gains

and learning outcomes.

SUGGESTIONS FOR

OECD-DAC / SEM

Scalability and

Expanding scope; Linking with other issues

Potential for replication or integration into

EXPANSION integrated broader systems.

intervention
CHALLENGES WITH OECD-DAC / Child Child safeguarding Preventing child marriage; Community referral Ensuring physical and emotional protection of
EARLY MARRIAGE Protection children participating in the project.
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Annex 4: Survey Questionnaire
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Question (Included Question Number)
English

Question (Included Question Number)
Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

1. Date

1. ot

2. Questions ID

2. AU =izfe

3. Interviewer Name (s)

3. AFIPHARSE A (%)

of

Greetings. | hope you are well.

My Nnameis .....ccocvevvveeeinieeenne I would like
to talk to you about some of the projects
undertaken on “Sports for Protection,
Resilience, and Transformation (SPiRiT)
project, livelihoods and child protection
services”. This initiative is supported by
Tdh in  your area (Name of
Tdh/BTS/SOLIDARITY) is being
implemented by. We would like to ask
some questions about the implemented
project that you were involved in. The
information you provide to us will be kept
completely confidential and your name
will not be used anywhere. You are
completely free to refuse to participate in
these discussions. If during the discussion
you feel that you do not feel comfortable
answering a question, we will not ask you
any more questions if you let us know. If
you agree, we will fill in your answers on a
table. If you agree then we can start the
discussion.

wrewl| S S SR it S|

BME AT e eee e "
(SPIRIT) e smié Wit @R sHical o2l
wie 53| 93 oEhb weWE @ e Tdh
(Tdh/BTS/SOLIDARITY) i Iifte
2er| wHN (@ AR e wivw fReeH

O FE Rt oy e feest s9ce 5ig)
Il B E IR IR i A D IR TS JUE

TN TN (@RS JRRE Fq @ A1 S
93 BT TN IO ST FAO

T TN SR WY ;M S W
IEE (T P (FHe AR Teg re gy

@ TR A, SR SN SHARIE @i
e o G w99 W I e S

G| S I TS 7, ©iRE SN 9
ORI S=mR Tod 27 97| oo AW e

T OE@ S HEnA wF Faco |

4. Are you willing to participate in our
survey?

4. oEfy & e Gl SeRaRy Fh09
g7

Name list
enumerators
1. Yes

2. No
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5. Please sign (tab)

5. ez F@ T 3% (BIF)

Section-B General Information

English

Question (Included Question Number)

Question

(Included Question

Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

1. Recording Longitude and latitude

1. wifesied @92 SFFien (oS

2. Type of respondents 2. oS & 1. Youth Male (20-24) 1. 7T %79 (20-28)
2. Youth Female (20-24)
3. Adolescent boy(15-19) 2. a8l e (v0-38)
4. Adolescent girls (15-19) [3. R =TT (d¢-d5)
5. Sports coach 4. Tl G (36-35)
6. Community coach ' ) '
7. Community facilitators 5. Fol efrwe
8. Sports actors 6. SemE siftmre
7. TR RIS
8. el TS
3. Respondent Name 3. SomeR AN
4. Gender 4. B 1. Male SEMER
2. Female NIIET
3. Transgender/Hijra o SETEST/Res
4. Do not wish to answer '
g) o fre B Al
6. Religion 6. «f 1. Muslim 1. e
2. Hindu
3. Buddha 2. =7
4. Christian 3. @&
99. Other 4 s
99. =My
7. Phone number 7. TR

82



July 10, 2025

8. District 8. (ol 1. Kurigram 1. 3
2. Dhaka 2 el
9. Subdistrict 9. To-CoE 1. Sadar 1. s
2. Ulipur
3. Chilmari 2. S
4. Beguntila 3. foemrt
5. Bauniabadh
4. @b
6. Others
5. asfary
6. Sy
10. Union/thana 10. SeRwvaRT 2o offere
11. Municipality 11. et
12. village 12. am
13. Name of partner NGO 13. oS GAfereg = 1.BTS
2. SOLIDARITY
14. Type of ethnicity 14. wifowmals € 1. Bengali 1. e
2. Chakma
3. Marma 2.
4, Tripura 3.
5. Tanchanjunga
4. {53
6. Mro G
7. Boam 5. opwerey
8. Khumi 6. m
9. Khyang
10. Chuck 7. cm
11. Lusai 8. %
12. Pangkhua
13. Rakhine 9. R
14. Khasia 10. v=
15. Hajong 11
99. Other T
12, “ega
13. 7z
14. «ifmr
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15. 3@
99. My
15. Other Specify 15. Sy SEe o
16. Respondent Educational 16. Somorw fFmee  caeyel e | 1. cansign 1. 37 A0S A&
Qualification/ How far have you 2. Elementary (Grades 1-
studied? FOUT ABICHAAT FCACRA? 5) 2. M (F -¢)
3. Secondary (Classes 6-9) | 3. Wi (@ u-3)
4. SSC/ Entry
4. gty
HSC/ Fazil A
5. Bachelor GZ5 AR e
6. Masters + 5. wew
7. Qawmi Madrasa )
8. Aliya Madrasa 6. o +
9. No formal education/or | 7. s wiweT
opportunity 2
99. Other 8. ’
9. &N wipife
ferFI/oeaT S (73
99. =My
17. Are you married? 17. o & fafEe? 1. Yes ot
2. No
a
18. Marital Status 18. <afee st 1. Single RS
2. Married
3. Divorced R
4. isolated/separate SleTEee
5. Widow

19.

Following which group you are
involved in-

19. O (@ ol MY Sivo-

1. Handball group
. Football group
3. Traditional sports group

N

S R e o el A
%;
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20. Attachment with sports bodiesor | 20, &gl st a1 e R AT 1. No attachment with | 1. speepag smew cem | Only for coach
organizations organizations e 13 and actors
2. Attached with sub- Select multiple
district sports 2. Go-ce FO IR (if not
associations AR RYE response=1)
3. Attached with district 3. (ol Frot WFE AR Only for
sports associations S
4. Attached with sub-
district sports federations 4. Tt Fol
5. Attached with district CFICAC A Y&
sports federations 5. St @
6. Attached with (FOIENR AL AIF
overnment level sports B
governme P 6. "R oRfew Fuf
organizations
7. Attached with district | %7 T KIE
level sports decision 7. oo offitiw et
making committees g oz shbekR
8. Attached with national | 52 s1ege
level sports decision )
making committees 8. won S
9. Others LA bofe
AL AT
9. Sy
21. Current role or attachment with 21, caemETR e I oredfeE At gt | 1. No attachment with 1. Sor T @F Only for
sports sports TfE 2 coaches and
2. Serve as sports actors
administrator 2. @ o X0 Select multiple
3. Serve as sports teacher | ° Y A (if not
4. Serve as sports planner | 3, &wr fres REE response=1)
5. Serve as sports Wk A
organizer
6. Others 4. & AR
eI vty 2w
5. Ful Tose RO
TRy W
6. Ay
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22. Engagement (previous and/or
current) with child protection (CP)
or child development (CD) activity

22. frg st () 3 fre Rem (F11S)
FRFACAT AL @Ol (578! 9ae/e=R

P2

TEIM)

1. No attachment with CP
or CD

2. Attached to a very
limited extent

3. Attached to a
moderate extent

4. Attached to a high
extent

1. B a Bfes siee
@He FIfF (3

2. 97 Sftw sz
A&

3. Wi sAfsee ey
4. Tw AR AIF

Only for
coaches and
actors
Select multiple
(if not
response=1)

23. Residential status

23. SR =

1. Temporarily migrated,
and resides in same sub-
district/slum

2. Temporarily migrated,
and resides in same
district

3. Permanently migrated,
and resides in same sub-
district/slum

4. Permanently migrated,
and resides in same
district

5. Origin and resides in
same sub-district/slum
6. Origin and resides in
same district

1. @33.\‘.9(:3 33@%\9
G2 GF3 TA-(TA TS
PROT PR

2. @33.\‘.9(:3 33@%\9
R §F3 (TEIR PR
ICE

3. 3o =i
G2 GF3 TA-(TA TS
TR FEA

4. Fo@  IBRO
932 9FT (GET PR
IEA

5. @3 To-coeiffEre
Tesife @92 PROT I

6. @2 (o Teofe
R PR I

Section-C Information on personal socio-economic status.

Question (Included Question Number) | Question (Included Question Number) | Choice (English) Choice (Bangla) Direction / Skip
English Bangla Logic
24. Family Type/Category 24. ~fFaEa Rt 1. male dominant 1. o 2
2. female head
2. e oqm
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Question (Included Question Number) | Question (Included Question Number) | Choice (English) Choice (Bangla) Direction / Skip
English Bangla Logic
25. Are you Head of the HH? 25. w7 HH-a3 247 1. yes 1. =,
2.no
2.4
26. How many HH members do you 26. wisiig Fee" HH s wiez? Number St
have?
27. Are there any person with 27. woRE A B oo efemm s | 1 yes 1. =,
disabilities in your family? 2.no
SR ? 2. 4
28. Ifyesorifthereis someonewitha | 28 i zjt 77 o= o = afoed =3,
disability, whose age?
29. Type of his disability? 29. w7 ofoqon o? 1. Autism or Autism 1. sBoy @ shew
2. Spectrum Orders B
3. Physical disability 2. 19 ’
4. Mental retardation 3. e afszqret
5. visual impairment 4 S ofoass
6. speech impediment '
7. intellectual disability 5. "ﬁ Afo<dre
8. hearing impairment 6. I afezErel
9. Vision-Hearing
Impairment 7. Qs efedrs
10. cerebral palsy 8. [ efesars
11. Down syndrome s
12. multidimensional 9. E-Ew efowt
disability 10. oifig= ==y
99. Other disabilities 11. e BrE
13. No disability
12. wfae afSzqret
99. sy efSTRret
13. == ool @3
30. Occupation of your HH head 30. S T A4 Come 1. Day laborer 1. frweE
2. Job
3. Sweeper 2. bief
4, Sweeper/Cleaner 3. e

S
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Question (Included Question Number) | Question (Included Question Number) | Choice (English) Choice (Bangla) Direction / Skip
English Bangla Logic
5. Transport Worker | 4. wqrowr/sifFse
(Bus/Track Helper)
6. Personal initiative S. W IR (W
7. NGO worker C2F)
8. Housekeeper
. oo St
the teacher 6. =t
9. Rickshaw/Van 7. @ fge w5
Motor vehicle driver 8 ?W o
10. Tailor
11. Blacksmith 9. f/eia
12. Barber 57 G b
13. Shoemaker 10. «%
14. Midwife 11
15. Kaviraj ’ ’
16. Small scale industries | 12. =ifse
or handicrafts
13. ORI
17. Petty traders R
18. Big businessman 14, «@
19. Fishermen (Owned | 15 =fge
water bodies)
20. Fish farming 16. 7w fm 91 e
21. Poultry rearing 17. 5w o
22. Livestock rearing 2
(cow/goat/sheep/pig) 18. @ ’
23. housewife 19. @@ (SfewHEs
24. unemployed )
25. Retired
26. Physical/Mental 20. =mg o
Handicapped 21, SpE sAew
99. Specify oth
pecify other 29, S
(GETkR A RTE))
23. ofd
24, @7
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Question (Included Question Number)
English

Bangla

Question (Included Question Number)

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

25. SowEed
26. *REFE/NbT ofswRm
99. Sy SEd TH

Respondents are Adolescent and Youth)

Question (Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

31. Before SPiRiT, how often did you
engage in physical activity or
sports?

31. SPIRIT eows e i+l
e AWwhl A CEEE e

fAre?

1. Never

2. Rarely (less than once a week)
3. Occasionally (1-2 times per
week)

4. Regularly (3—4 times per week)
5. Frequently (5 or more times per
week)

1. #2E =
2. w I (A9
G F)

3. W@ A (AT >-%
)

4. e (Agng o-8
)

5. gm0 afsf (e
¢ A ofF @R IR)
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Question (Included
Number) English

Question

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

32. Did your participation increase
during the project?

32. oY AT PR ke
RCECR?

. Yes, it increased a lot

. Yes, it increased somewhat

. No, it remained about the same

. No, it decreased

. Did not participate in any
activities

u b wWwN

1. off, @ S (B
2. 3, @b RFght @rel
3. A, @b o 93 =W
Eall

4. 7, @ s ozl

5. @I PR
e FhRMA|

33. Do you plan to continue 33. o%g 9 zeud o & e | 1. Yes, definitely 1. 2, RFvwens
sports/physical activities after , 2. Yes, maybe .
the project ends? el (1 (09 517 3. Not sure 2. 2, 7w
4. Probably not 3. ffsw a1
5. No, not at all 4 © A
5. 7, @z A
34. Do you feel that your 34. wiefly & W 3@ @ SPIRIT | 1- Fully 1 Pt
participation in SPiRiT sports ST TG AT TN S 2. Somewhat 5
activities has helped you feel il S ozd ofFTE wEe @ 3. Not at all - 193
more included in the family ) 4. Not sure 3. be A
decision making process? TTLT FAO AR FCACL! 4. ffivs T3
35. Has your involvement in the 35. SPIRIT sowm wisig wiesszs | 1. Fully 1. gl
SPiRiT project encouraged your B oM SRRERE GO A T 2. Somewhat 5
family to value your opinions on IR I S TS I 3. Not at all - 193
addressing climate or 4. Not sure 3. cmBe
displacement risks? firs Teifzs wwace? 4 Bfivs =3
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Question

(Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

36. Do you feel that you have the 36. sirf & W e 7 wer 3 | 1 Fully 1. sopf
capéblllt'y to c.ontrlbute to the T T I I ARRRS 2. Somewhat 5
family discussion (through 3. Not at all 3
providing ideas) in addressing SCGAR (ST 2T FH) ST | 4 Not sure 3. che A
the risks .rfel.ated to.cllmate IR A A SAR? 4. fifvs 73
vulnerabilities or displacement
risks?
37. To what extent do you feel 37. wemy s e csizen | 1 Fully 1. st
confident in active participation | gy sifafie Faw oz sfeaw | 2- Somewhat 5
of your family decision-making Sy wesaEr WHE weh SR 3. Not at all . g
processes in addressing the risks 4. Not sure 3. Cche A
; Mity? | QI IEN?
related to climate vulnerability? 4. ffivs 3
38. Which of the following issues 38. fAnfRe @ {EE S «few | 1 What to do during flood/disaster | 1 wyifceR T @

does your family value your
opinion on?

AR TSRO T (7

2. Where to move if need to
migrate

3. What risk is involved in
displacement

4. How to manage the risk related
to displacement and climate
vulnerabilities

2. BNBET A =0
FRIT gAERe 2=

3. Fpfen ovm & H

4. wpfs @2 wEmy

5.Other___ . . >
I s R Feia
ARG P
5. mrey
39. Do your peers/friends include 39. SPIRIT &ot sifa wexazeew | 1. Fully 1. et
you to participate in the & 2. Somewhat
discussion in addressing the risks A AT S AP 11 3.Notatall 2. g
related to climate vulnerabilities | 3% a1 wfewrm/gRpfe s>ifFw 4 | 4. Not sure 3. CmGs
or migration/displacement since | (TFIEAT SACEAGAT  SHARER G 4. fiftys 73

participating in SPiRiT sports
activities?

FIE T FC?
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Question

(Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

40. To what extent do you feel 40. wewry 3% @ sfeaem/gepe | 1 Fully 1. sopf
confident in active participation . 2. Somewhat
of your peer decision-making © IR WA R/ 3. Not at all 2. gt
processes in addressing the risks TG PralE A0 A IAFH SRAALT | g Not sure 3. CMHe
relat.ed tq cllm’fate vulnerabilities | s« Fob SRS @ FEE? 4. fifiss =3
or migration/displacement?

41. Do you feel that you have the 38. wemy I @ sfeamE/gmps | 1 Fully 1. gl
capability to contribute to peer . 2. Somewhat
discussion (through providing © e Iy (4l e 3. Not at all 2. gt
ideas) in addressing the risks AGCH) e/ I vy S | 4. Not sure 3. Cche A
relatfed tq cllméte vulnerabilities | & ! S(oHE Siicg 9 S W 4. ffivs 3
or migration/displacement? "

42. To what extent — the ideas you 39. seRAfT a1 g e wiswg | 1- Fully 1. gl
provide in peer discussion are oien  qRelef o5 wemm  qt | 2- Somewhat 5
considered in addressing the o 3. Not at all - Fog
risks related to climate o/ FpIf ¥o 9= | 4. Not sure 3. (Be A
vu.lner:.:\bllmfas or CIFIREY Rol w1 297 4. fifso 73
migration/displacement?

43. Do you feel that the SPIRIT 40. weRE & W 23 @ SPIRIT | 1. Fully 1. sopef
sports activities have made you ! IHFT AAE TRy RS A 2. Somewhat 5
feel more included in community . 3. Not at all - P
efforts to address climate sfesPr/gpfes €GP | 4 Not sure 3. Cbe A
change or PR AP AGEN WIRS @ 4 - o
migration/displacement risks? WG FCAR? )

44. Have community leaders or 41, e Torl a1 ol & s | 1 Always 1. st
members asked you or discuss 2. Most of the time

: youo T EIOT T FACH G AT : 2. gy awifEE
with you to address climate or R el P A e 3. Sometimes
displacement issues ? 4. Never 3. T AR
o 4, F458
45. To what extent — the ideas you 42. wewr 3R A mEpfea swent | 1. Fully 1. gl

provide in community discussion

2. Somewhat
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Question
Number) English

(Included Question

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

GG SR (78T qReef Fobt

vulnerabilities or displacement
issues?

are considered in addressing the 3. Not at all 2. fyl

risks related to climate Reawa w4 277 4. Not sure

vulnerabilities or displacement 3. GG

issues? 4, [fse 3
46. To what extent do you feel 43, wemry 3 T gmpfem e | 1 Fully 1. st

confident in active participation | ;e 3 (TP SR G 2. Somewhat

of your community decision- Brars opel ofeum T SRMUErR 3. Not at all 2. gt

making processes in addressing 4. Not sure 3. Cche A

the risks related to climate T S BT SRR (I T

4, fvs =3

Section-E (Respondent- adolescent and Youth)

Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction /
Number) English Number) Bangla Skip Logic
47. Before the SPIRIT project, did 47. SPIRIT s=wme s & e | 1. Yes, regularly 1. 2, fafie
ou have access to a safe space < 2. Yes, but not always safe or .
Z i p IR (LT I W5 9T Ty [ ! Yy 2 §S\T, o T fgew ar
o play sports or engage in - AN - - available
physical activity? w ' 3. No, there was no safe or zeeTey foet Al
suitable space 3. 7, FEsm 3 Ty W
4. Not sure foer =t
4. [fes T
48. During the SPiRIT project, did 48. SPIRIT o7 sereida caega | 1. Yes, consistently 1. i, o ¢ wmREFeE
ou have access to a safe and 2. Sometimes
Y . : Gy o weRE IR FReM 8 e _ . 2 i S
supportive environment for 3. No, still not safe or accessible
sports? T fT? 4. | did not participate 3. 7, 9¥we fEem 3
RG] T
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Question

(Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction
Skip Logic

/

4. wifsy oo s

49. What sports facilities are 49. AR @R @ @iel e | 1. Playing field 1. c¥eg Wy
available do you have in your 2. Indoor sports space
area? R 3. Stadium 2. SOy e g
4. Sports academy 3. oofea
5. Other 4. Frol ISR
5. Sy
50. How often are those sports 50. ¥ @ W &% @ol ek 1. Always 1. >l
facilities (e.g., playing fields, a5 2. Multiple times a week 5 o
open or indoor spaces) (e, s » ¢ SR AT | 3 Few times a month - QMR ’
available for your use? feotm wmel) i R e | 4. Never 3. AT SR
ToeTg A7 4. e
51. Do you have access to 51. @u e wesagerm oy | 1. Always 1. s
necessary sports equipment 2. Most of the time
S [ 2TIET P TG (T, | 3 g atimes 2. YR G
(e.g., balls, bat, board, nets, . .
carom boards, etc) when I, I, @6, T, FFE @G Zof) | 4. Never 3. T IR
’ 5. Have access on request
participating in sports TR A WAL a 4. 347 A
activities? 5. Sy saea el ohew
Rip)
52. Is there any trained coach or 52. wisiE @el T sy oy | - Always 1. >l
facilitator available to guide & W ofifrs @5 9 wbEEss | 2- Most of the time A p—
Lo 3. Sometimes ) ’
your sports activities? sient T? e 3
: i . Never . WOT IR
4. I8 T
53. How far is the sports facility 53. wieAE apmEE e @ie ARa | 1. Very close (less than 10 | {1, 47 %tz (yo RfGws

from your place of residence?

minutes travel)
2. Moderately
minutes travel)
3. Far 10-20 minutes travel)

close (10-15

)
2. R IRy (So->¢ FFG

)
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Question

(Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction
Skip Logic

/

4. Very far (more than 20 minutes
travel)

3. SR qE do-yo G

)
4. R 3 (0 FfGae G

TH9)

54. What do you think about the 54. e e/, {omw s | 1. Very safe 1. 473 R
safety and security of the 0 2. Moderately safe
v ane secunty TR G S LA & AT Y 2. SRS fEten
sports facilities that are R e R e P 3. Not safe at all
available in your o 4. Not sure 3. cIhe faem w9
area/community, especially for | T SI7RE AT 272
] 8. Rfss 3
adolescents and youth girls?
55. Do the sports facilities provide | 55 &t sfuefics & oww, e | 1. Fully 1. gt
adequate sanitation facilities, @2 oford AT T AT BAE 2. Somewhat 2. fogh
. . . . Not at all ;
including separate toilets for < 3
R oy G AR IeR? 4. Not sure 3. ige A
males, females, and persons
with disabilities? 4. ffve 72
56. Do sports facilities (venues, 56. el FReiskice (79, 3= o) | 1 Fully 1. gt
spaces, etc.) have accessibility 2. Somewhat
. fF ofowd Jfemn awem o 2. bl
features in place for people 3. Not at all
with disabilities, such as access | ToRC% (T SO FH, JCGT 9 | 4 Not sure 3. e A
ramps,.handral.ls, and SICIPICA SI? 4. ffivs =3
accessible seating?
57. Have you orany of your friends | 57 ooty a1 i eme g & | 1. Never 1. PR3 A
ever experienced or witnessed | zume So FrEEE W Fe o | 2. Rarely 5
any form of harm, abuse, or . 3. Sometimes : N
violence during sports activities o, o 31 AR I e 4. Frequently 3. W e
. s o .
in the facilities? A 2OPF FCACRA? 4. w7
58. Do you feel that the sports 58. @l & W s 7 &t | 1 Fully 1. gt
iviti ilit i i 2. Somewhat
activities/facilities are inclusive T e T s 2 fes
and welcoming to all ) . -Notata
participants (regardless of o) Sy 992 Feese (Y, | 4. Not sure 3. CIGs =
Aoy, a1 AR [ReCR)? 4. fvs 3
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction /
Number) English Number) Bangla Skip Logic
gender, background, or
circumstances?
59. Are the sports activities offered | 59 fifio wexeaER o & e | 1- Always convenient 1. s e
at times that are convelnleln;for T ARNEE T CUTER PN ;.Q/Iostly convenient 2 o T o
you to participate regularly? . Sometimes convenient
DI T4l 22 . 3. e FUE JRHEE
4. Never convenient
4. T3 Ao T
60. Do the sports facilities (venues, | 60, @w sfRatefics (o, =M, | 1 Fully 1. sl
spaces, etc.) have separate safe 2. Somewhat
and secure changing rooms? oyfice) e Se P ase ffEFe 3. Not at all 2. foght
CoAiie ARRSER 99 omR? 4. Not sure 3. B A
4. Rfvs 3
61. Have you faced any challenges | 61, sy & @5 (o5 oyetg ar aiw | 1- No barriers 1. oW A4 =3
or barriers that prevent you to 2. Barriers, to some extent
P you. TR T A ST : , 2. Ry e @
get engaged in sports activities? 3. Barriers, to a high extent
SRR TS i T 3. S GRS qw
62. Do you feel that the sports 62. Wi & W& I@Ew @ e | 1. Fully 1. gt
layed in your community are a 2. Somewhat
played iny : Y GETRT (T CHETIET 2 TG TErs = 2. fogh
good fit for your interests and 3. Not at all
abilities? TR WZ R G T T 4. Not sure 3. (aGe A
4. R[fse a3
63. Are there any sports events in 63. weoME aEel [ Bevgers | 1. Frequent events 1. ¥ 97 96 TSy
your area specifically organized 2. Very few events
for adolescents and youth who CIEIRTT IR TR T (PR 3. No events 2. 43 = B
are displaced or at risk of FS AOT SIeE T TR T 4. Not sure 3. (98 Wl 13
displacement? /e A I IRTO ICACR? 4. fifiss 73
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip

Number) English Number) Bangla Logic

64. Since participating in the 64. &3 cala wReETeR A9 s, | 1 Fully 1. et Multiple
programme, do you feel more 2. Somewhat
confident in managing your S e SR S (R, B, 3. Not at all 2. fegl
emotions (e.g., stress, anger, T, wed) el wE (veg wiwe | 4. Not sure 3. che A
sadness)? SRR (@Y FICA? 4. fifvo 53

65. Do you feel that your basic 65. weRR FWpfer dece e | 1. Fully 1. sopf
needs, such as nutritious food, 2. Somewhat
clean water, and clothing, are S T piew, G SfEed Gk, 3. Not at all 2. gt
being met in an appropriate and | fwg s @32 CoiiF, TR @2 | 4. Not sure 3. Cche A
r | manner when r TRAAGATSI
a?csr,iosekcg:clir:ateedisplzceﬁ:ni?e S 4. oo =R

I AT PCI?

66. How well are you able to use 66. wRE TP @ FEpiew | L Fully 1. st

ESCS;,U;/:;:&Lng mechanisms, IfRTs At 3w SRR CeEe SR 2. Somewhat 2. foght

g a support G wielf bl Seaseei crecer | S Notatall
network or engaging in physical 4. Not sure 3. Cche A
activity, to handle difficult FE ARO IJRER FAS AT, R ——
situations related to climate- @b AEwel (HeWE Aw I MR ' N
induced displacement or being SR TeHeRe TP
at risk of displacement?

67. How well can you identify and 67. werry IR comwel Rovar v | 1 Fully 1. gl
analyze potential risks, such as . 2. Somewhat
health risks, limited access to S Ay e, G sficries 3. Not at all 2. fegol
basic services, and Afirs COTER T @R FIRIST T | 4 Not sure 3. (e A
displacement, considering the TRy el T ST T @) 4. Bfive =3
context of climate vulnerability? | frme sare stie"? '

68. How knowledgeable are you 68. I a1 wemm FEpfew mw | 1. Fully 1. st
about the individuals or PR el s R et | 2 Somewhat 2. sl
institutions who can provide ol wdre A @ <@ 4 ofev 3. Not at all )
support to your safety concerns 4. Not sure 3. Ge A
when you are at risk or climate | T S TS5 war©? 4. ffe

. . T "3
displacement?

69. Do you think that you have 69. W% & W= zm @ el | L Fully 1. gl
access to accurate and reliable fREl @) TER SR SO (were 2. Somewhat 2. s
information regarding external 3. Not at all :
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
factors (infrastructure sty @ AfEge FReiel (S | 4. Notsure 3. omEe Al
vulnerability, environmental / .
hazards, community resources, gl sficrpte i, sTemic: 4. 7S 7R
etc.) that could impact your Fojiiv) T AIF @7 FISTCAny o2y
safety and security? ST FICE SITE?
70. Do you think that you have 70. ©PRE & W 2@ @ wewe | L Fully 1. et
access to stable and reliable . | 2. Somewhat
_ STRRMITER T2 TG O3 e @3 2. gt
support systems or networks in fedaran ] S 41 | 3-Notat all
your community when you need ) 4. Not sure 3. Cche A
it? oTFRRIS AT SIEH SACR?
' 4. [ffss J3+3
71. Are there any significant 71. wioHE i S [ asw e | - Fully 1. et
disruptions or uncertainties in 2. Somewhat
your daily life, specifically SLEC e POl S0, | 3 Not at all 2. gt
related to climate vulnerability, | Rei¥ s wery JRew A FiFs, | 4. Not sure 3. CIGe A
Z?:ktiﬁ:feft your sense of T SR FfeANTor wefere oo 4. ffivs 3
y' is(:j-
72. Do you think that the support- 72. s & W e@Ew @ weEg- | 1. Fully 1. gl
seeking skills during climate- ool R 2. Somewhat
vulnerable situations (e.g., ooyl sffore. TR “1'1 3, Not at all 2. foge
identify the need for social (cw, mfes serrelr  duaemimel | 4. Not sure 3. cige
spport howlo commricts | e v, s corn e 4 o e
. @GR SR C(&SK
from different backgrounds) e 2 et
grown after participating in the CIEC FACO W) 20T SRR
project? o7 I CoETE?
73. How much trust do you have in 73. s AfRffere sivm sfar, | 1. Fully 1. st
our family, peers, or communit 2. Somewhat
y v.p Y | o @ i TR Bl 2
members to support you during SoEE FeRl W wir @ of 3. Not at all
displacement situation? 4. Not sure 3. Ge A
SANICE TN FA?
4. e =3
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
74. Does this project participation 74. a3 gorg weNemd & wnemce | L Fully 1. et
make you aware of any e 2. Somewhat
community-based child (RS Y-S ¥ 3. Not at all 2. oyt
protection network BeaE  (sfn/ehl  (sfM) i | 4. Not sure 3. cBs A
(s)/committee(s) that are GO I (O A Gerry oS 4. Bfive 733
available and active in protecting , i '
children from violence, abuse, R ﬁﬁ;’? Q;E\E - i
neglect and exploitation in =R AR ¢ | s
course of climate vulnerable TRGETS] @3 AFT?
situations?
75. | feel confident handling 75. cenasl siosem @ ow cace | L Fully G
challenges in my daily life (e.g., 2. Somewhat
school, family, or community i T SEN(SECAE o8 3. Not at all 2. %
issues) since completing the AR, A TRMIEE e bieigsl | 4. Not sure 3. e A
programme : R oty TR 4. ffve 73
76. Participating in programme 76. ceeie e sk spes | L Fully G
activities hglped me to stay. ey RO A wepe R 2. Somewhat o
more positive about managing SRpERR R WRe 3eAne 4TS 3. Not at all 3
climate vulnerable or 4. Not sure 3. cmhe T
. PSR AR FCACR? e
displacement situations? 4 s
77. |feel my relationship with 77. coans st e emg | L Fully 1. st
peers/mates is now stronger due /18 ) 2. Somewhat -
to participating in the RS /m‘fﬁ\—“nﬁl i W i :;: 3. Not at all 2
' & AR 4. Not sure 3. CIGs
programme? 22
i 4. s 53
78. Since participating in the 78. ceas seseErer o9 s, iy | 1. Fully 1. st
programme, | feel more @B wE A PR S BEE e 2. Somewhat 5
comfortable working as part of a 3. Not at all . g
team or group? O THE AR FAR? 4. Not sure 3. Ge A
4. e =3
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project training?

Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
79. Has participating in the 79. @3 wifore wiexazel & e | - Fully 1. el
rogramme helped you to feel AT el | 2 Somewhat
fnorge connectegto y KR ST W A e ‘ 2. g
your fits very ey @ ooy g« | 3 Notatall
community and increased your s s (eRe SR 4. Not sure 3. CMHe
participation in any activity 4. Rfvs =3
related to climate vulnerabilities | JPHE Sr¥iazd fa 0L '
or displacement?
Section-G (Respondent- Sport coach, Community Coach
Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
80. How confident are you in your 80. SPIRIT =5 sl siesamee | 1. Very confident 1. 4 R
understanding of the five pillars oF AR TEeR cvh wew 2. Somewhat confident
of psychosocial well-being 3. Not very confident 2. fogs !
(physical, emotional, social, (A, ®, o, MO, 4. Not confident at all 3. R SRR =
car o) ey | O e e 4w
SAREA?

81. Can you please mention - what
are the key components that can
help to understand the
psychosocial well-being of
adolescents and youth?
[multiple response]

81. oy & w s@ S IO

A - RFOIR-RTIR @R -
TAANGT JFO! JACS AL FACS

A @ T Tl § H?

. Self-Esteem and confidence

. Emotional resilience

. Social connectedness and support
. Sense of safety and protection

. Participation and agency

. Capable to plan the future

. Access to services and resources

. Cultural and identity acceptance

C0ONO UL WNEK

1. SRPMIN G92 ST
2. TR ATt

3. A& SfecaEr @32
L

4. fRel @R R
ESE)

5. oiexame @32 @rEt

6. Sfmron AR
FAS T
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A (R O (7

8. MFfss @we Afwy
LRI

82. Can you please mention - what
are the key stages of
psychosocial resilience of
adolescents and youth?
[multiple response]

Related to Understanding
Correct responses: Coping
capacity, adaptive capacity, and
transformative capacity

If the person points all 3 or 2
terms — then pick Option-3, if
only one — pick Option-2, if none
— pick Option-1

82. Wy & Wl IW@ TR [

A - - 992 J-JONH
ARG TemRerel ¥ Y ARfmef

F 7

1) Have no idea
2) Know some of the terms
3) Know most of the terms

1. (FF Q9 (=3
2. oy fofor wif
3. @figen3 i

83. Can you please mention —what
is the ‘feel of safety & security’
of adolescent and youth?
[multiple response]

83. R @ wdl R @32

1. Feeling safe at home, school, and
in the community

2. Being accepted and not judged by
peers or adults

3. Knowing that support is available
when needed (e.g., from teachers,
parents, mentors)

4. Freedom  from bullying,
harassment, or discrimination

5. Having a trusted adult or friend to
share problems with

6. Having access to basic needs like
food, shelter, and health care

7. Feeling confident to express
oneself without fear

8. Other (please specify):

1. s, FE @R
e fNRiem @K

2. N A TR
il 2 e @92 R
at

3. A RS Stewr

RIGEEAS B o N (e o
v, [ENRIN

ARSI PlR (ACF)
4. 5%, TRE A @
QT &

5. el e I
@I T GFGH [T
AeITE I g AT
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6. WUw, wEE @R
IR Aol (e
vileviaflre ecep e
7. = wuiz frew
AT FAR Gy S
(SINEE]

8. SAyAy (W T S

T

84. What will you do —when you will
find any adolescents and youth
in your group is isolated and
vulnerable?

84. TN W (NS RO @R
T T T AE GR OF T

TS 2 O I F FE?

1. Try to talk to them privately and
offer emotional support

2. Inform a teacher, mentor, or
responsible adult

3. Encourage them to participate in
group activities

4. Try to understand the reason for
their isolation before acting

5. Connect them with a counselor or
psychosocial support service

6. Share the concern with peers and
find ways to include them

7. Avoid getting involved as it’s not
my responsibility

8. Other (please specify)

1. SitwE Y9I A
A (BBl I @R

WO RS &7 |
2. GG R,
SRIfirSl, SRR AR
AGTTHFE o[RS w4

3. OItd e RV
FIRFACA SHAZT FACO
Tefew 1

4. F1& FA9 S O
fifteTe TR (@RI (B

Sl

5. OWE GFG IO
I NEmNEE Tt

AR AR RIF 34

6. “eimE A Syl
o FE AT @2 ©IR
TWYE FAF GAR qre

@
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7. ©ftw mew @
5o PR @ @i iy

7l
8. SAyAy (W T S

FH):

85.

What types of capacity/activities
(coping, adaptive,
transformative) were you offer
to adolescents and youth for
their psychosocial resilience -
who have recently faced any
shocks?

Related to Skills

Responses: Coping capacity to
reduce immediate shocks and
stresses.

If the person points to cope
capacity — then pick Option-3, if
confused — pick Option-2, if can’t
say anything — pick Option-1

85. s RriR-Rei@ @R w==-

0 OfE ARG ol Freifie
T G S @R IRE

(cr=ifet, WA Gew, FETN)
o PP

1. Basic emotional support

2. Life skills Support (trust building,
collaboration, communication,
emotional management, creative
thinking and problem solving,
taking responsibility) -6 key aspects
3. Referral to mental health and
social service

4. connecting with
network

5. Others (please specify)

supportive

S, RS R AR

3. GRT wwel REme
AR

O, WRBE T @R
FANGORE Gd)  (FRICI
34l

8. WRTF (AHSACHA AL
IF IE@ (Medl

¢. SRy (T PO S
T%)

86. The survival of children depends | 87 frwmm v el ye witew | 1. Not sure 1. ffve 73
mostly on their caregivers or TR @sk 1 AR e e | 2- Confused 2 Reg
family members as a protective 3. Sure, to a high extent -
shield — this statement relates to | *¢ oo eforwrEe ve o - 3. SR13, SRR
the ‘feel of safety & security’. a3 Rl 'Rirer g’ sl
What do you think? T B S 7w

87. Do you think that the lack of 88. wiiw & W =@ 3 e | 1. Notsure 1. Bfve 73
information on basic needs (e.g., 2. Confused
food, healthcare, etc.) can W/ (o, <, 7 Zjin) 3. Sure, to a high extent 2. faste
significantly lead the adolescent TRAE SO TR RO G JTR0H 3. SRMIE, SRl

and youth to feel instable and
unsafe?

T G SEH (@Y FACO ACI?
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88. Every adolescent and youth have | 89 #feff Rxi @2 Facwa cwerger | 1. Notsure 1. ffss =3
the capacity and right to FRFE TN WS @92 SEFE 2. Confused 5
participate in sports activities. 3. Sure, to a high extent - [
What do you think? CACZ| S AT 277 3. SRH13, SRR
89. How prepared do you feel to 90. Rwiw @ @@ o | 1. Notsure 1. ffss =3
support adolescents and youth , 2. Confused
adapt with emotional ERKS SR ?’TW’ T 3, Sure, to a high extent 2. fers
vulnerability, such as worry, fear, &R STIC Sl IO e 3. SRMI3, ST
and anxiety, during their U AR T TRrS TR o i
developmental activities? OB ABO QY FEA?
90. How willing are you to 91. RevR-Rei@ @92 Iee-gasiore | 1. Notsure 1. fffsw =3
incorporate spo.rts ac‘uwtngs a2 | yrq Rl @R el JEd o Sul 2. Confused . 2 f
tool for promoting protection eI B BT ROTH TEew 3. Sure, to a high extent 3
and wellbeing among 3. SR13, SRR
adolescents and youth? S S FOT TR
91. Do you feel that the training 92. wbfy & W e @ efimeas | 1. Strongly agree 1. el gFTs
improved your knowledge of
proveey & RCIR-FP0R @32 IR-FaSIma RIS 2 Agree 2. O
positive youth development - 3. Neither agree nor disagree
- T O 3T | SENCE Wl | g g
skills to support adolescents and 4. Disagree 3. GFAOS 73, THTAOS
youth? SR ©RE SIS FACR? ' . T2
5. Strongly disagree
4. s
5. ?5_ OId IS
92. SPiRiT improved your ability to 93. SPIRIT ®~rR-Bond  «ge | 1. Strongly agree 1. qper @we
use coaching techniques (e.g., 2. Agree
. : PRE-JOIE  MAPTIGE 5ol I 2. g
fostering teamwork, leadership e 3. Neither agree nor disagree
or sportsmanship) to enhance Gy (@I FRE (T, WeRwSId 4. Disagree 3. GOS8 73, IS
the psychosocial well-being of ’
TG I, (TgY I SIS 9TE (OFT) | 5. Strongly disagree R
adolescents and youth? 4
TR AR FASNT TTO FACZ? - SPTEIS
5. eI e
93. To support youth during sports 94, v wHFEE W wweme | 1. Always 1. s
activities how often do you appl i
. 1O YOR PPV | srorer s @y SPIRIT errg oy | 2 MOSt of the time 2. et
strategies learned in the SPiRiT 3. Sometimes
project (e.g., motivational ¢ offf S FOI efCAnl 4 Never 3. W@ A
coaching, conflict resolution) (T, CoREETs elfére), 7 STd) Y —
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94.

Which activities do you follow 95. WEFmEe seEel s | 1. Group discussion 1. wef® Sl
into sports sessions to effectivel o 2. Trust building exercise
o P _ ?V SCIIE S E B -E B L DR ) o g 2. ot Cofi S
grate psychosocial support? sfmeRte W fEaeesiehy | 3- Practicing Group task
(Multiple answer) (cnir To) 4. Observe cultural occasions 3. wEhe FiE S
PR LTS (AFIE Ts 5. Build team bonding
’ 8. AFoT SRpH e
6. Other N
5. wemre & TS Cof
95. Have you observed any 06. s i 9 e FiEes | 1. Significant improvements 1. SuEey e
improvements in the resilience 2. Some improvements
or psychosocial well-being of =T AReeTol T3, No improvements 2. frg i
adolescents and youth due to < oF ISR (FRS T & 4 | gon't know 3. (e TES AW
. e o
your coaching or facilitation? A Ty PICRA? 4 i s A
96. What specific skills or knowledge | 97, SPIRiT <3 sfim cace | 1. Leadership and facilitation 1. oy 9 NS
ained from the SPIRiT project 2. Communication and conflict
8 pre) e (Fi W 7ol @ wH BriE- 2. CICAE @R 7Y

training have been most useful
in your work with adolescents
and youth? (Multiple answer)

IR @R TFF-FIOIS A ST
JICE RO FRFT AR? (4P
&)

resolution

3. Psychosocial support and
emotional well-being

4. Coaching and team building

5. Child protection and safeguarding
6. Understanding of climate-related
risks

7. Other (please specify):

AT

3. wEEEfeE RS
9R AARE TSl

4. offre @32 Ve el
5. Ry sl @32 sl

6. RIS
THCE LIt

7. SRy (W e e

T

97.

What challenges, if any, do you
face in applying the skills and
knowledge from the training to
support youth?(Multiple answer)

98. offmF (AT Al WOl 9R T
TPAGCE  AZST FI- (FCG 2T
I CF@ AN @ SIS

TN 2? (eFiRE Ted)

1. Limited resources or facilities

2. Lack of community or family
support

3. Difficulty engaging marginalized
youth

1. e M 3 -
et

2. wemE A Al
ERESERCE
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4. Inadequate follow-up or refresher
training

5. Time constraints or workload

6. Cultural or social barriers

7. Other (please specify):

3. Afes e &
TS IR

4. el FE-Ser A
AR effEref

5. I A FeeR ot

6. seFfes a1 e
ik

7. Sy (W S SoEd

FH):

Section-H (Respondent- adolescent and Youth)

Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic

B8. Do you ever participate any 99. wify & w4 TR @ 1. Yes 1. =t If yes go to
training/activities related to . 2.no next
increase your knowledge sl © (Fme e et 2.

HeIRe FCACRA?

99. What is the training/sports 100. s (i 2frwe/der srieor | 1. Football for Protection 1. SR G oI If engage
activities that you participated? 2. Engage Curriculum selected
(multiple) AR AR ¢ 3. Handball for Protection 2. % RS then 101

4. Traditional game for protection 3. R Ty Yo to 112 will
if no
4. JF%E afozRIR opent
cat Al selected
then go to
113

[100.What lessons or skills did you
learn from the trust-building
sessions of the SPiRiIT training?
(Multiple answer)

101. SPIRIT &R =g ofia
TR (AT N FREE T et

ficates? (9ol Te)

1. Learning to rely on teammates
2. Building mutual respect
3. Developing honesty in group
settings

1. Ot Tol e
FACS ORI

2. AR dml o are
ot

106




July 10, 2025

Question (Included
Number) English

Question

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

4.

improved trust in peer

relationships

3. T AREeT Toef
Geau

5. Working towards a shared goal .
6. Supporting others in a team 4. SSRUGE Cs
7. Understanding group strengths S g Ia
8. Cooperating in stressful situations | 5. «sf s wat &%
9. Other (please specify) GG G Pl FEl
6. @ W SR
SNl
7. weR *fe Q@
8. N Qﬁ ? a ;3\!) \D
et w4t
9. iy (WA e G
%)
101.What collaboration skills or 102. wfefes gow  sr@eom | L Active listening skills | 1. sfey =< wwot
experiences did you gain through | gugsr sty com ST sl 2. Understanding non-verbal signals
group-based football activities? / 3. Speaking clearly and respectfully 2. wC ACFS R
(Multiple answer) I wfowsl wem FCae? (4l 4. Giving and receiving feedback | 3. =@ES® @2 @R
Twv) 5. Other (please specify) A FA I
4. dfefent awm @32
&zl
5. Sy (W FCa T
F%)
102.What did you learn about 103. fFw = a1 <9 o swpfw | 1. Breathing and calming exercises | 1, wgm-emm @92 1w
effective communication, such as | gnufeg i @ w4 | 2- dentifying and naming emotions | g gy
active listening or body language? 3. Managing anger or frustration
(Multiple answer) wee? (e Ted) 4. Supporting others emotionally 2. S T IR
5. Other (please specify) RILAER

3. 3o A zor SifipE
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Question (Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

4, SwE eSS
SN

5. sy (W Fea T

103.What emotional management
techniques did you practice or
find helpful in managing stress or
conflict?
(Multiple answer)

104. 356 v A 77 fvERR
SHAN P AR R e
SR SRR A RS A WA

FERA? (9Pl Tey)

1. Physical activity,

2. Social support seeking
3. Problem-solving (collaborative
solutions)

4. Mindfulness practices (grounding
techniques, using 5 sense)
5. Coming up with a new solution
6. other Specify................

104.What are the skills you get from
the training related to creative
thinking or problem-solving
abilities?

105. efmeel Frera SsmE FJeeaer
fFRTSRA I TP TG FTo! &0

FACS MRy Frace? (93T Tox)

problem identification

Decision making

Leading a group or session

Where to go if | face any

problem

5. Performing under pressure
(S ERSIRNC R i}
o)

6. 5. Other (please specify)

Bl S

1. =R Frdeam
2. e sEEe
vred
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Question (Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

105.What responsibilities did you take
on during the training and how
did it help you understand
accountability? (Multiple answer)

106. afwrem sy sl (@ vy
g FEREE @32 @ff e

CRIMES! S FSCI G FCACZ?
(avfeT TeF)

1. Learning to rely on teammates
2. Building  mutual  respect
3. Developing honesty in group
settings

4. Improved
relationships
5. Other (please specify)

trust in  peer

1. MOt Tol e
FAG N

2. R W@ ate
cotet

3. ot o Aot
e 4t

4. FIFHWE AR
ol oo @i

5. Sy (731 I SEd
%)

[106.What did you learn about the
concept of well-being and its
connection to youth
development?

108. sFor Rl @32 ] ST AL
T RCA THE A F AR ?

1. Well-being includes emotional,

social, and physical aspects
2. Understanding personal
potentiality

3. Capable of dealing with everyday
life’s stress
4. Able to make contribution to their

1. TR Wy QR
TAERE,  AWNGE @R
A

2. frew MR @
AR

3. N §REE BT

family and community -
5. All of the above ’
6. Other (please specify) 4, fred ¢ [ oy
U S AT
5. TAwE e
6. Sy (73 IR SrEd
F)
107.Which of the following well-being | 109. sfprer sy weif fsfRe | 1 Feeling Safe | 1. fgesm c@x @
pillars did you explore and (R ISR BHERT ST ST R 2. Feeling Connected
understand better during the 3. Feeling Worthy 2. g W
training? SIS BTSN IO AR ¢ 4, Feeling Respected | 3. 3y @ <40
5. Feeling Hopeful 4 o a4
6. All of the above
5. o @g w9
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and key stakeholders for youth-
led actions?

2. Understanding power and interest
in communities
3. Mapping community resources
4. Engaging through action plans
5. Other (please specify)

Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
6. Toitad TR
108.How confident are you in 110.  sFemice  JEeR  oieig | 1 Very confident | 1« srsfgrh
planning youth-led initiatives to 2 Somewhat confident
address community well-being CHFIAA T Sogel s 3. Neutral 2. oyt !
challenges? I A oo Fobr Sreign? 4, Not very confident | 3. fAzcor®
5. Not at all confident 4. S
5. (Ge TREH T
109.Which life skills do you thinkyou | 111, arere offmpe oopiers wgew | 1 Communication | 1. et
have improved through the 2. Cooperation
prove 18 SAR (I GRE Tel BT Z0AE _ P 2. et
Engage training sessions? 5 3. Emotional management
T S T P 4. Creative problem-solving | 3. SeHe IRFZ
5. Responsibility
. ﬂ@ﬂﬁﬂ AT AN
6. All of the above 4
5. wifrg
6. Toitad T R
110.What knowledge did you gain 112, F-@oglin e ey «32 | 1. ldentifying key 1. 5@
about engaging the community T SRAMETE T TR R Sl stakeholders AT e w4

2. TEMIGHE WSl dd?
AR IR

3. MR A
e Coft T4

4. 3 SAfiegam Ao
Gfits 263l

¢. SRRy (T I SR

F7)
111.Are you aware of the potential 113. ofgem sfearm @@ werr | 1- Fully know 1. sl @i
risks and dangers (trafficking, Bpfe e RS TRy R @R 2. Partially Know 2. et
separation from family, physical 3. Not at all :
or psychological health risk, femafit (6, = @ [T, | 4 Not sure 3. g2 wifv At
discrimination, etc.) associated 4. ffivs 5
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Question (Included Question
Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

with unsafe migration and climate
displacement?

AT T WA Ty I, @
goifn) FE AR & AEe?

112.Do you know the importance of 114, sfsarm @2 s Fepfes | 1. Fully 1. et
having proper documentation and o 2. Somewhat
: \enta A AT ARG @I WS wE AP 2. g
legal status during migration and 5 3. Not at all
climate displacement? b1 Gyl o efy @ic 4. Not sure 3. che A
4, fvs =3
113.Do you have the information 115, sfeast @32 gpe Ifeoa o | 1- Fully 1. et
about available support services < 2. Somewhat
for migrants and displaced B 3. Not at all
individuals? o ezt 4. Not sure 3. e
4, fvs =3
114.Do you have any ideas about 116. wemy sy @92 aq e | 1. Fully 1. gl
climate change and its impact? / 2. Somewhat
THE SR P AR @ig? 3 Not at all 2. fghl
4. Not sure 3. CIGe At
4, fvs =3
115.Do you know how climate change | 117, wmy  sfwsa  Forg | 1. Fully 1. gl
can lead to increased TGRS 3 AT S o S 2. Somewhat 5
vulnerabilities in communities? 5 3. Not at all . 1%
e e 4. Not sure 3. CIGe At
4, fvs =3
116.Are you familiar with the specific | 118. sy sfFasew = A fwe | 1. Fully 1. gl
vulnerabilities that can arise from | | o - 2. Somewhat
climate change, such as extreme e, oo v NS | 3. Not at all 2. Tog
weather events and natural Ao weAfsl, T @i & @iew? | 4. Not sure 3. Cmse A
i ?
disasters? 4. fifive «3
117.Do you understand the potential 119. wwgsfe  defm  wig | L Fully 1. gl
social, economic, and health 2. Somewhat
impacts of climate-induced ’ o <R AT 3. Not at all 2. g
vulnerabilities? AerRall & oA @aw? 4. Not sure 3. e A
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induced vulnerabilities?

Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
4, fvw =3
118.Are you aware of the necessary 120. @R qoAicls & ewied 1. Fully 1. et
steps to prepare for climate- T ACAGRT AMCEART T S | 2- Somewhat
induced disasters? 3. Not at all 2. fogs
e oare? 4. Not sure 3. cche A
4. fffes 53
119.Have you participated in any 121, wefel eafon Soiq ufe fwm weq | 1 Fully 1. et
training or programs that focus on | ¢ = efirwet 4t wfre W & 2. Somewhat
. 2. fogor
disaster preparedness? 3. Not at all
SRR PR ! 4. Not sure 3. ciche A
4. Rffvs T3
120.Do you know the importance of 122, wormgo wefeR o of | L Fully 1. et
early warning systems and % 0 2. Somewhat
y warning systems and ToFOT IRE 2 FHIEA ARTFAR 2FY 2. g
evacuation plans during climate- 5 3. Not at all
induced disasters? o o e 4. Not sure 3. ciche A
4. Rffve T3
121.Have you participated in sports or | 123 sfeqpm, ZRpfS @3 G- 1. Fully 1. et
related activities aimed at e ToNE 2 ol 31 2. Somewhat
enhancing knowledge and L o . W 3. Not at all 2. fogs
g gear st & catiE A TAfFS e | 2
preparedness on migration, 4. Not sure 3. he A
; ; _ ILHAR PCACR?
displacement, and climate 4. fifso 73

Section-l (Respondent- Sports Actor)

Question (Included Question

Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

122.To what extent do you believe
the sports for protection
approach has been effective in

124, caeligera s ReIR-ReeifionR
R HAfRee (oW, S,

1. Not at all
2. To a small extent
3. Partially Know

1. 533 &y
2. o s
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
ensuring a safe environment wRERE a1 RefeYw) ffvs AR 4. To a moderate extent 3. gt o
(e.g., free from harm, abuse, or ORI WEE O Sel oEfs wobl 5. To a great extent
coherence) for adolescents and . ' 4. NGRS
youth during sports activities? o 0T S 5. S
123. Do you feel the SPRIT project 125. ¢ & W s @ SPRIT | 1. Not at all 1. s =
effectively helped to improving 2. To a small extent
psychosocial well-being (for gl ISl RO S fECR- 3. Somewhat 2. o e
example, emotional safety, eI PG get (@, | 4. To a moderate extent 3. foght
managing conflicts) of S 5. To a great extent
TGRS, By FACO 4, s AR
adolescent and youth through ~ ) oo N
sports support? FRFTSIT AR FCAR? 5. S
124.To what extent do you believe 126. wiPR@ & W =@ o | 1 Notatall 1. e =1
sports support helped 2. To a small extent
adolescents and youth in DT PCHI=IRCAIThs T2 | 3. somewhat 2. o e
improving their psychosocial (e, wbre Fasiel, g “fseem], | 4. To a moderate extent 3. foght
well—t.)elng (for example,. - o ) ¥+ 5. To a great extent 4 & s
emotional safety, managing
conflicts, expressing feelings FObT AR FRCZ? 5. s
openly)?
125.How effective do you believe 127. wiPR@ & W =@ ceergen | 1 Notatall 1. =itge =1
sports promote the protection - 2. To a small extent
(e.g., providing safe spaces, CI-TeCAen s (o, - e 3. Somewhat 2. o A
building resilience, promoting BN oW, SEaerel  (off, Pt | 4. To a moderate extent 3. fogoT
self-esteem) of adolescents and ) & = 5. To a great extent 4 & s
youth?
5. s
126.How confident are you that 128. wify e ffvs (7 o | 1- Notatall 1. itgs =1
sports support of the project 2. To a small extent
helped adolescents and youth ol R CHI-TCAICr islis 3. Somewhat 2. o S
cope with physical safety and fRPeiel ¥3 (e vifewr (oW, oIt | 4. To a moderate extent 3. foghr
basic heeds (for.exampl'e, 5 Ave T ) 5. To a great extent 4 & sffret
reducing potential physical
dangers in their environment)? CTIPIEAT AT FACR? 5. sieeH
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
127.To what extent do you believe 129. wiomg W cxemgen Reeeg- | 1. Notatall 1. s =
sports can help adolescents and 2. To a small extent
youth cope with emotional At corfs (c, 3. Somewhat 2. o e
instability (for example, worry, u#eEl, ©¥ @R TfgEel) (WIEEy | 4. To a moderate extent 3. foght
iety)?
fear, and anxiety): o5 — 2 5. To a great extent 4 & s
5. S
128.How effective do you think 130 wRE W e feres- | 1- Notatall 1. Ge =
sports can be in helping 2. To a small extent
adolescents and youth cope with At Pl (GO, e 3. Somewhat 2. o e
uncertainty (e.g., adapting to o A AW AT AR | 4 7o a moderate extent 3. bt
3E:irs](;c\ljiltﬁnuvr:r%:r;‘r:;r:ts, a7, Seifive sitag (e <4, | 5. To a great extent 4. & o
challenges, navigating new e slese ) ﬂ?\ e 5. S
. TOR (PR FOO  IRNFT S
experiences) and lack of
information? ACH?
129.How much do you believe sports | 131, fir-Boad ¢ wwoame wow | 1. Notatall 1. ciche =1
helped in ac!dressmg isolation ffferer ¢ Rrow 7@ AT CKETET 2. To a small extent P np—
and separation among FOB R IEE I SR N 3. Somewhat
adolescents and youth? 4. To a moderate extent 3. foght
ERE 5. To a great extent 4 & s
5. Sere
130.How effective do you believe 132. Foue-Fend s swama Wy | 1- Notatall 1. ciche =1
sports can be in promoting B 2. To a small extent
healthier relationships (e.g., kS (cem, Se camica, o 3. Somewhat 2. o e
improved communication, o, @ tefd) ete o (%o | 4. To a moderate extent 3. feghl
Dulding) among sdlescents and | - T ¥ 7 ) 5o greatexten 4. s o
youth? Stef T FEH? T —
131.How much do you believe sports | 133, fram-Boad ¢ wwame wow | 1. Notatall 1. iBse =1
participation can reduce 2. To a small extent
perceived helplessness (e.g., 129 e (T, GRLN 3. Somewhat 2. o e
feelings of powerlessness, lack et fers fifgfos T e | 4. To a moderate extent 3. fogh
of control over personal 5. To a great extent
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Question (Included Question | Question (Included Question | Choice (English) Choice (Bangla) Direction / Skip
Number) English Number) Bangla Logic
situations) and dependency WSR) 2 FSsIeTe! FO6! FACS 2T 4, JRE AR
among adolescents and youth?
& SR [ FE? 5. i
132.To what extent are you willing to | 134, Rxr-Rei® ¢ wwsitrm 7wt | 1. Notat all 1. s =
adopt the 'Sports for Protection' , 2. To a small extent
approach to enhance the RO LR A EC A 3. Somewhat 2. o e
protection and wellbeing of CRETgEl Amfe sz FAce wef wobl | 4. To a moderate extent 3. foght
adolescents and youth? 7 5. To a great extent 4 &
5. st
133.How effective has the sports for | 135, Grae-fRereil @a2 goe-gasicrm | 1. Extremely effective 1. o @ |
protection approach been in 2. Very effective & /
enhancing the psychosocial well- ‘ el (e, 3. Somewhat effective 2. al
being (e.g., emotional resilience, | se~flerer , ife  wecaE) e | 4. Ineffective 3. b R
social connections) of . )
adolescents and youth? o7 n A !
134.To what extent has the sports for | 136, fqem Sror sesazree o o | 1. Extremely effective 1. o @ |
protection approach helped . 2. Very effective .
create an enabling environment (e T (e, BRI | 3. somewhat effective 2. e Al
(e.g., inclusive, accessible, and SHCIPICAAT @32 TRIE FW) cofice | 4. Ineffective 3. e |
SUppomve,sPace,s) for safe FER G Sl RO FOb! IH? 4. s 7]
sports participation?
135.How effective has the sports for | 137, @ ¢ fram-Rre@iom seiwet | 1. Extremely effective 1. oo @ |
protection approach been in Sl 2. Very effective <& /
fostering collaboration among AT G EN SR (T, 3. Somewhat effective 2. Al
sports actors (e.g., coaches, @b, TRMEE o, Ty F9F) | 4. Ineffective 3. b FE
community leaders, local Wy et e THER T @l 4 —
authorities) to support youth A ’ S
and adolescents? o o
136.What specific aspects of the 138. Rri-Rra@ @32 -S| Open ended

sports for protection approach
have been most effective in
promoting the protection and
well-being of adolescents and
youth?

FFH @32 TZO! BT FHR G Gl
o (I FfE el SR
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Question (Included Question
Number) English

Question (Included Question
Number) Bangla

Choice (English)

Choice (Bangla)

Direction / Skip
Logic

137.What challenges or limitations, if
any, have you observed in
implementing the sports for
protection approach?

139. JFFR T FEl RO IBIRCT
G B ol I I PSS e p

IECHA?

Open ended
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Annex 5: Qualitative Guidelines

A. In-depth interview guideline for adolescent and youth

Section 1: Relevance (needs, appropriateness, inclusiveness)

1. What types of problems have you experienced or observed due to climate change in your area?
= Probe: Any specific incidents (e.g., floods, river erosion, storms)?

AN T G ARSI FIACT AT B LFTNI ST (AR I Y0 FACRA?
n (AR (S RTT IO N ANR? (TN I, NATO1G 1 AG?

2. How has climate change affected your daily life, safety, or access to services (like education or health or loss of life of family

member)?
= Probe: Differences for boys, girls, or youth with disabilities?

TR RIS FIRAH AN (AN G, [NR120@T 1 (IR A8 G d [FoI AR CHIATR? (TN
%I, F1%5, AR IR Y ATF N (I o (AR F)
= (2R (RLE/TNC/ AFSIRE L [ AR AT ST T2
3. Do you think the SPiRiT project activities addressed the challenges you and your peers face?

= Probe: If yes, please explain
=  Probe: Which activities felt most useful?

IS B N 2T SPIRIT AP PPN AN 8 FANK IHIAAICAF ST T SIS S TET (BT
SR GNP (FATR?

= (AR I TR OIR(A 1A BN

s (AR (I (P I E NS QR T2TE GNHT ([FOAR?

4. How inclusive did you find the project? Were girls, children with disabilities, or marginalized youth equally involved?
= Probe: Any group that was left out or needed more attention?

AN NN FEAN G2 ABCF AT WA AZY [NFo© a1 20T%e? [PV I (0T, AfSIqt e 1 fHReT 2o
Ol fF AN TF [Re?
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= (AI]E (O [ O e 1 MM ARG ([ RIS 1EHI [Re?

Section 2: Effectiveness (well-being, empowerment, knowledge, confidence)

5.

Did you notice any improvement in your mental well-being since joining the project?
= Probe: Feeling more hopeful, less anxious, or more connected with others/peer?

G2 AP WA (NSAF N (AP WANTS F WA #NW IR A [ NP O] Ao FACRA?
n (e IO FIACR, AOTN (JTGLR, I IHIAF S TP OICAT FAACR?

What changes have you seen in your ability to cope with stress or challenges?
=  Probe: Can you give an example?

TNTE BI9Y M (FICT GITETE (NP B CHTG AN NN (00 Bt Bl N TGN o157 FLATZN?
= (N[ WA F (N ORI fUre AE?

How confident are you now in making decisions about your safety, education, or future?
= Probe: Did the project help build this confidence?

G4 35 S=if fNro fSarerar, R @ ofigre (A Srae fAre wese oo @ srgrfgrsite
. (ATFS G2 WYY I SPiRIT ABCHI IPIACEY (Ofd 2CACK?

Have you gained any leadership skills from participating in the project?
= Probe: Have you led any activities or taken initiative in your community?

2 AP We* (NSTF WEITN WA fF (AN (FOFUIAN TFO] WG FATZA?
= (R A F SN AT (N I (FoF IR T G SO fNTIrg=?

What new knowledge or skills did you learn about climate risks or disaster preparedness?
= Probe: Were there specific sessions or training that helped?

G ARG JF I AFFOF TS (NP [RICT AN g 3 F ez
(]2 CHICAT AR 1 1Y 5 G AT FECR?
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10. What kinds of activities were you involved in under the project?
=  Probe: Which ones did you like most and why?

AN G2 ABHT AN (BTN N FIEGRCN TR YZY FCATRA?
= (HAT]s (_IY aﬂﬁ@nlﬁww AJCETT OICAT (fTUTR <R (PA?

Section 3: Participation and empowerment (voice, agency, inclusion)

11. Were there spaces or opportunities for you to express your views in the project?
=  Probe: Youth clubs, group meetings, sports discussions?

APTH AN NOINS AFH FAK G I (FICNT ST SCI9Y I Gron fged»
s (9 YR I, B B3, (41 I AR

12. Did you feel heard when you expressed your opinions?
= Probe: Did adults (teachers, parents, coaches) respond to your ideas?

AN FYN N TOTT© AP FIIIRA, O [F AT o7 FIARN (T Ol WAV FAT HTA(R?
(]2 AFP, WOORE I (FIHAT [ AN WRGARTAS BFg MTReA~?

13. Have your views or feedback influenced any decisions in the project / or your community/ your Family?
= Probe: Any example where your opinion brought a change?

AN TOTN® T HAT [ PG (PN TS, WAV JABIE I AN AR (A 7S Ao
AN\ AP WNIA(R?

v (IR I (AT SRR ATHCA I FPA A 18 ARIOH F=TF AR
14. Do you feel more respected, included, and valued now in your family or community?
= Probe: How has this changed from before? Can you give an example?

NN B 9N NN T (T AT 8 GBI AN 0 (BT ([ ST 8 9Fg (M8 RI?
= (A2 9 2 ARIONT WS (AT DIOIE FEAMT? (BN SRR WCR?

15. Have you ever helped organize or lead any youth-led initiatives under the project?
= Probe: What was your role, and what did you achieve?

WA F 92 AF(F (N ]I AT AT I FN (Fog MITEN I TG FACS SR FACZN?
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s (TS T WPNIK QN Bl ReT G1e AAN (TAH 5 G FARA?
Section 4: Social connection and relationships

16. Did participating in the project help you build new friendships or strengthen existing ones?
= Probe: Any experience of group bonding, teamwork or collective action?

AP T (NSTF NI WA 5 T I5 (TR A WS IHIAR ST ST01F WK OICAT TACR?
n (AR (PN TSNS N GFHCH PG FAK (PN Nfwseo] I BAIRAT AM(R?

17. How has your relationship with family, peers, or community changed since being part of the project?
= Probe: Do they treat you differently or support you more? Do you feel more respected?

A2 ALY WAV FAF AL WA A, I A JeTBFE VLI S AN TS5 Prord AR O 2A0R?
= (]3OIl fF QYN HHANTP WEAHOIR (ML N (@ TS FF? WA F (@ 5701 e
BEAN?
18. Were there activities that helped you feel more connected or hopeful?
=  Probe: Sports sessions, community events?

HBIFA (PN FILPN [F SHNCE WES (&R SRR TSI S0 TS NN PO SRS FRAG?
s (AR (LR O, FRGID 30076 30TM?

Section 5: Access, barriers and inclusion

19. Did you face any difficulties in accessing sports or project activities?
= Probe: Gender restrictions, disability access, safety concerns?

WA CLTIYET I APTHA (FICAT FIIGRTN S NS (I ST AT 1T YA AR
(] [TofelSs e, "R Fwel, [+ ar) ST

20. Were the facilities (playgrounds, sanitation, equipment) appropriate and safe for all?
= Probe: Especially for girls and youth with disabilities?

21. CTIYEIR NS, BACALG I STIGTNSTEAT 5 ST T ONTF 8 N1 g
(] RN I (R 8 AfoIa f[FOaTnd G ?

22. Did you have your family’s permission or support to join these activities?
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= Probe: Was it harder for girls to participate?

2 FIREFNGTEATS W2* NS WA 5 ARACITT YRS 1 ST (HICRA?
= (1] (IR T3 5 WL (NS GANYAF OIS IO [ZeA?

23. How accessible were the locations or venues used for project activities?
= Probe: In terms of distance, transport or timing?

B (TR GIIN FILGFN 20T, (I GITA F =0 TS (T9?
» (NF3 VAR, TN (IZN AN M (AT R[RLAGHP e f<Fare

Section 6: Impact and sustainability

24. What lasting changes have you noticed in yourself after participating in the SPiRiT project?
= Probe: Confidence, decision-making, future goals?

SPIRIT PTY WLHT (NS ATT WA fNTGR W& B 4T 1 AFISN (HTATZA?
= (R SR, FNToE Srars Aty (e, ofiwre 7555 5 e

25. How do you plan to continue the skills or learnings from this project?
= Probe: Will you keep doing sports or help others in your community?

2 AP (T W0l 1 FEHI AN (AHRA, ©f Pl ORI I FACO BIN?
= (AT WA B CLATYLAT BT IV LT JATHIE AN HRITOT FAIN?

26. What should be done to continue or improve this kind of project in your area?
SETTRIY R AN AP TeTN LIS N WS S ST [ B ARCHH (WS Bf6w?
=  Probe: Who should be involved, and what should they do?
= ({3 PO QRN & 28T Bfow? ORI FIGy FHR7?
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A. Key Informant interview guidelines

(A) Kll Guideline for Youth Leaders
Experience and role
1. How did you participate in the SPiRiT project activities?
= Probe: When did you join the project?
= Probe: Were you involved in planning, implementing, or leading any events? IF yes, please share briefly.

WA PHOIF SPIRIT HPIHT PILPCN WHNAR FLATRA?

s (AR AN FYN G2 I T&F ICTCRA? -
s (AR AN F (BRI RSB F AT AT, ABVATTN A (FoUy RTea~? T 2T, OI=Ce ALTHS I

PN

Empowerment and identity
2. In what ways did this project help you feel more confident or empowered?
= Probe: Did it change how you see yourself or your role in the community?

g2 ADHG PO NS WS WA 1 IS 20 S=y FArR?
n (AR A6 F AR NG I AR JAFIE AFS e o7 IR FRCINVOT FIACR?

Meaningful participation and inclusion

3. Did you feel you had space and support to express your views during the project?
= Probe: Were your suggestions taken seriously by project facilitators?
ABTHI TN A F TOTT® AF FAE G A5 STNYF (ATIRLeT?
n (I SHNIF AR STAT i ABFCHA facilitators BFF TP A=V FIARCA?

4. Were youth from different backgrounds (girls, youth with disabilities, ethnic minorities) equally engaged?
= Probe: What challenges did they face?
RSN I ATEIGT OFCRT (N, AFSIA!, AL LANY) F AP TGN FHARY FLACR?
» (1R O B (P RO BTG SR =CAReA?

5. Were you involved in leading any events, campaigns, or youth-led initiatives?
= Probe: Did you feel respected as a leader or peer mentor?

6. A F (PN 2006, FIT2A A I (O FILPHN (Noyg MIrg~?
= ([ WA F (Fognrel I IHUF AITTreT RIS AT ST (AT REAN?
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7. Did the sports sessions or leadership activities help you build new friendships or support networks?
= Probe: If yes, can you share an experience?

(LTI (ST T (NOUT S SR B SMHAIE Vg ) 1 STNLNYAF (NG SH (O FACO SR FIATR?
w (e I DT, OIRCE 10 W[OSl (FTHF FF?

Skills, knowledge, and influence
8. What knowledge or skills did you gain from the project?
= Probe: Around leadership, resilience, decision-making, or advocacy?
42 AFF (ATF WA B B B I BFO WG FACZA?
» (92 AfS fF (oY, W STzeael, Sas a2 1 NEHE T561 T Fe g B

9. Did participating in the project help you better understand issues like climate change or displacement?

= Probe: Did it change how you view your future or your role in your community?

g2 /G WHAZ F AANIEF GErrg ARION A IBP© 1o (T8 [e OFond [/ =

?

s ([ G AR ORI I GBS AN GINBT TE N FIBSf57 ARION FAR?
10. Did your opinions or leadership influence any project decisions or community responses?

=  Probe: Were there cases where youth perspectives led to changes in activities or rules?

AN WO I (NO0F [F AFHI (I TS I IR (I A HAT AR (FEAR?

s (I NN VOIS (PN PIE G M FNICNG N ARG N q0TR»
11. Did participating improve your emotional well-being or mental health?

= Probe: Did you feel safer, more hopeful, or less isolated during or after the project?

APCY WLHAR [ SHNNF AINF 8 NNHF FIHJ BRO FACR?
= (e AN fF ARG STNY A NIIS STNY (NG9, SRR, I JFTRIg FN WO FATEA?

Barriers, continuity, and recommendations
12. What challenges did you or others face in participating fully in the project?
= Probe: Barriers from family, community norms, or lack of safety?

AN I NI AFCF TN TLHIAZY FATS B BT YA SICATE T AT AR
n (AR ARARS 147, TG (NN 1 N f@rzi=rer s 41 5318 Frarer?

13. Do you plan to continue any activities (sports, clubs, campaigns) after the project ends?
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AN F AFG (T SR NI (LAY, FII I FITRNI W0 (N FILG N BT (ICO B2
14. What support would you need to sustain these activities?
= Probe: Facilities, peer networks, mentors, or partnerships?

2 PRGNS BT (TS AN B! {ANI TRTOT ATAG?
« (AT TG, IHIAR AN (NHSTFH, ARSI A ATONR= JRSTAT F ATIGH (S AI?

15. What are your recommendations for similar projects in the future?
= Probe: More focus on leadership, outreach to girls, support from schools?
16. SRFITS 2 4L AFFYER G AL B BRI @M0R?
= (AR (NOUFH BN ST (S (M8, (AR AFS AT NI, FHeAQLTET (AT T HRTO

17. Would you be willing to mentor or support other youth in future programs?

AN F SRITST (FICAT (AT T TIFCAR AT TS 1 TR FATO AR
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B. Kll Guideline for Community Leaders

Awareness and role

1.

Were you aware of or involved in the SPiRiT project?

= Probe: What kind of engagement did you have, if any?

AN 3 SPIRIT AFF ST=ATE GO A ITS (FNATONR TF Rl
s (AR WM IS AL, OI=(A PN & Rea?

Inclusion and social Change

2.

What changes have you noticed in community attitudes toward youth participation or sports?

=  Probe: Are people more open to youth leadership or girls in sports?

SFNNE LHIAZR T (LT T AT JATFRIA FIBOOTS Bl AL ATION A 7557 FARA?
= (AR WE F G OB (F9g A (VAL (TG HeHARNF ([ R SABFONT (MATR?

Were vulnerable or marginalized youth (displaced, disabled, minorities) included in the project?

=  Probe: Any particular group left out or underrepresented?

AP F AFF 8 T OF M ABHTS, ARSI A FLAY) W= [RFo® Fa1 20T

= (IR AT TS (oD F M A0S PHITRe 1 FN we=r [Rrag?

Did the project help reduce tensions, increase cooperation, or improve relationships in your community?

2 AFHIO [F AT JARI TNE SFIA, AT EH ARV I A RCA FNCS SR FACR?
= Probe: Any story of how youth or sports contributed to unity?

w (AT AN CPICAT VY AR (JYTCN OPCV]T M YT AT N IT NS DBy (R ?

Have you seen greater respect for youth voices in community discussions or decisions since the project began?

G2 AFY ®PFF A (Y [ JAFE (@AH O OFNNF NOrNO(H W5 (Y (@ S 1 9%y reze?

Engagement and sustainability

6.

How were community members involved in planning or delivering project activities?

= Probe: Any joint events, volunteering, or local support?

APCHA 43]21/@14@@ °1I(.21<P‘$Ml.<l CHRIG T ABRICANT B TR NI G SIS & IECG'M?

= (A2 (PO F (TR (FV B AR A AZINST FACE A FNTONS (FI [FG WATIGH FIACR?

Were there any collaborative activities between schools, families, and youth clubs?
= Probe: How were elders or parents engaged?
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e, N S Y I N F (AT 403 (N SR N 20D ?
= (AR PreTNrer I ITHA PO ATO & RreT?

What do you think are the most important outcomes of the project for your community?

AN NS G2 AFG (ATF WAV JAFIE VLT TG SFF WG I Felrwed B2

10. Can community members sustain youth-led activities after the project ends?

11.

= Probe: Are there local leaders or groups ready to support this?

NN FICG [F W T, AFF (19 28T AT A VTG [F SFANI (Norg 5l ISt Hifercs e
AT]C?

n (A3 N (Ol T (FW 5 F MR T OTHACE TN FACO AAR?

What support (government, NGO, or private sector) is needed to continue these initiatives?

G2 ST TET AR BT AATS e FIDIF, INGS I ATRO0 (TBIBTE Bl {AAL GINBT LTS A A
FIOII TRIMTOT FATO ATH?

Recommendations and future planning

12.

13.

14.

15.

16.

What could have been done better to improve the project’s reach and impact?

G2 AFF WS FIIFA 8 [IT0C FATS 20T K Pt FAC I ZCO1?
Are there any lessons you think future projects should consider in similar communities?

G2 JATFIY GRS M NI (HICAT AF AT =, O B Bl [T AT 4T AP 0 AN NH FIA?
Would you be willing to support youth-led initiatives in the future?

SRS OFVRL (VOUg AIHITS (I ST S fF ST=forer Fare WAl

Should local councils or CBOs be more involved in supporting such programs?

NN [ NN TT ZINT FIOH T BINGNB-[O1 G P TNITNSTAR IV AP WS ([ STZIfove! 41 Bfow?

Do you believe the project influenced long-term community planning or inclusion strategies?

2 AP FIACY i JeTFrg R ST ARG I ST WA (N0 FAR ST (FICAT ARTION
STSTCR JCeT AN NN A2

WA R RS SR, 92 AFg AR AT SN I TS WA AR [No10 2SIA6F A0 (FECR?
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C. Kll Guideline for Sports Coaches

Involvement and role
1. What is your main profession?
SN AL (o1 FI?

2. What was your role in the SPiRiT project?
= Probe: Were you involved in planning or just delivery? Please explain your role in detail
= Probe: Did you face any challenges to maintain your main profession and project role?

3. SPIRIT APY WK I NHT Bl ZeT?
s (e WA [F AFY ATFTNT TF R, NfF 0 FrLEHN IBIAN FAREAN? [TB1F@ 92
s (IR NG AL (P ] AP QNPT AP SIS B (FICNT ST ROAReA?

Inclusive coaching and youth transformation

4. How inclusive were the sports sessions for girls, youth with disabilities, and displaced youth?
=  Probe: Any accommodations made for marginalized youth?
(YT CTNSTE fF (WA, 2AfSId 472 IABHTS OFNHI T STNVONE TBY & YA (R ?
= (293 (RO OFAHT GF (FICAT RTY 17T (RO (IR 2

5. What changes did you observe in the behavior or confidence of participating youth?
= Probe: Any personal story you remember?
AP W (ST OFV-THFNMF WG I ST A B {ANF ARION (AR ?
= ([]e IV OAIRY TS AIKIN?
6. Did youth help co-design or lead parts of the sports activities?
= Probe: Were their ideas or suggestions included?
SFV-SFNI fF (LAY RGNS (N ATFGAT ST FAY AN (Vo MAR?
(1] OIHA AT 5 SPGB (S AJRA?
7. Did the training you received cover psychosocial support and child safeguarding?
= Probe: Was it sufficient and easy to apply?

AN (T AR R, OIS F ToTiiers ST2uel 8 RIS STwE [’ B
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= (] ARTIDIAR FICG TCYT NN ZCACR M ATIOTI9T VA Z(IR?
Barriers, support, and community involvement

8. What challenges did you face in organizing inclusive and safe sports sessions?
= Probe: Social norms specially for girls, playground or infrastructure, timing, etc.?
MBI FYAF 8 NI (LAY T TG FACO 10T AN Bl Bl AN ST YA CACZA?
n (RS (VTR LAY SITNINGP 14T, WO NOIK, NIBTIICNINS M TN SN[ 2017 |
9. How were parents and community leaders involved in sports sessions?
CLALAR CTNRTEATS WOORE 8 JAFIR BN (WOl Flol TS Rrea?
10. Were the sports materials and spaces adequate to run effective sessions?
CYETIYETR CTINSTET IO ATIBIENIR Gy (T SHFIT 8 WIS TP, (BT [ igs f=ee

11. What kind of support or supervision did you receive from the project team?

Y OTNT 215 (AT A Bt Bl 4T ST=To! M N (AR

Sustainability and systemic change

12. Can these sports activities continue without project support? If yes, how? If no, why?
= Probe: Are there trained peer coaches or local champions?
B TRITO! FIOT AR (YEET PTG N K BT 8T A8 I /i, O1=0el Frond? WK I 1 =T, Or
(PN NA?
s (AR AN LRI B AREHIAIY (6 M (og MO AT I (6 ANR?
13. What are your suggestions for improving sports-based programs for displaced youth?
JBETS OFTHT G (LALEISIEP (ATATVSTAT FES GATIAN FACS WA Bl B &7 (A2
14. Are there opportunities for you or others to train future youth leaders or peer facilitators?

AN L AN [P SRS 0PN M IHIMT ARHS AT AR (MSTF STCAS AR ?

15. Do you think the perception of sports as a tool for development has changed in your area?

NN G B N GYN N B (T (e MY SR 1 Oite [y F1 T2
16. Should this model be expanded to other areas or schools? Why?

AT F NN BEN, G2 P NG N SN I HlA & F TIIE? (FN?
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D. Kll Guideline for Government Representatives

Awareness and Role

1.

Please tell me about your current involvement.

2 AFTG WAV IS TGO ST1E I |

Were you aware of the SPiRiT project and its implementation in your area?
= Probe: Have you attended or supported any events, training or visit?

WA fF SPIRIT APF A7 NN JABIY O IBATTN S=H(H GO ?
s (RS TN AT TS R A1 (N 30976 AT (RS 9 STNY AR AR A1 SI=CIIforer
FERCEAN?

Policy relevance and strategic alignment

3.

How aligned was this project with national youth or sports policy frameworks (e.g., NYP 2017, SDGs)?

4% T I3 I G SN (CTIN, NYP 2017, SDGs) A ST FO0! 5767 fet?

How relevant was the project in addressing the needs of climate-displaced adolescents in your jurisdiction? Please share your
opinion.

AN AP T ARSI PR IS (FHFONATH ATIS (VOIS G2 AFFHD FO6I A7
R67? MR PIT ATANTT VOIS G |

Did the project support existing government efforts on youth development, resilience, or inclusion?

WA fF TN FEN AFFI0 AIFIA I BHIA, TZAAAO] I NS GG YAF FIGBTANS TRV T FIATR?

Did the project engage with any local or national departments through MOUs or formal meetings?

AFFIG fF VT I TTOIT (HICAT [[ROTN/RAI ST DI~ & (MOU) I (ISTHT NN FIG| FIACK?

Resource use, institutional linkage, and effectiveness
Were public resources (community fields, schools, volunteers) used effectively? Please share your opinion.

2 NF(F FINT TS (TN (WS, T, (FHRIIIF) [F FIAFTONI TITS A(R? T FE AN VOIS
fa=?
Did the project help strengthen coordination among actors like schools, sports federations, or youth clubs?
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AFFI [F F, TOT (FONIAN I T FIRYTER N STNIT (SN FACO AR FACR?

9. Have you seen improvements in youth participation, safety, or leadership as a result of the project?
R APCHI el [ AN OFTHT HHAR, fNRIH ST A (o0g (PN GRS 7567 FIACRA?

10. Were you consulted in the planning, training or monitoring of the project at any point? Please share the experiences.

APY GATFIAN (AT HACT (TN A TGN, AR, AT WAGRE I VY F WAV TOIN© Gl (AZe?

I =T, ST W FI AN Ao esol e+ |
11. In your opinion, were there any gaps in coordination that affected the implementation or impact?

N WO, AFHT FRAGFN HECe 0T (@IS F 5TNIET WolRk YT (907? ATe F A/ WA A
FATHA (FICAT A9 ATO(R?

Sustainability and system-level outcomes

12. Is there potential to institutionalize this project model in government youth/sports programs? Please share your opinion.

N NS, 2 AFF NG [F AIFIR T I R0l FIRFIN IO WSS (institutionalize) FAT TSI? W
(A Torve M|

13. What would be needed to sustain or scale up similar initiatives through public systems?

42 YA STOTINH AIFNAOIL B A4TS [ [ IT00 FATS Bl BT ATAGA?

14. In your opinion, has the project contributed to shifting community norms or increased government visibility?

WANE WO, 2 AFH0 B TNCGF Ao GIN-LTFMT (FICAT A FION TR ATFRACD G IR WS
TN FEACR?

15. What kind of capacity-building do local institutions need to sustain such initiatives?

4 4N GraTs! fBIPTT A4Te T ARSI 4 SNl I ATIG?

16. What are your recommendations for integrating youth-led, sport-based programs into policy frameworks?
o 7/ (== o va
AR WS, II (NOFIRI (AT G ST FIEFNBTA PO FIFINR MOV ASGS FT (IS AI?
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E. Kll Guideline for Project Staff

Role and involvement
1. What was your role in the SPiRIT project, and how long were you involved?

SPIRIT (G WHNNIF T B! DT I3 AN FOMA 4 92 AF(F T [ReTN?

Project Design, empowerment and inclusion
2. How was the project designed to address the needs of displaced or vulnerable adolescents and youth?
= Probe: What assessments or feedback informed the design?
IBEHTS A A fFON-FON 8 SFANHT ATICH (OIS AFHO PO [GGI2N FAT ZCARA?
(T3 (PN L[N YN 1 oI 42 FOGRH SR FER?

3. How did you ensure gender equality and social inclusion in activities?
= Probe: What tools or practices did you use?

AN PO FIAF NSNS 7757 STHOT & SNGF WSG(& (N5 FATZA?
= (2] T LI BT I TN FI0GT AT ZCARA?

4. How did the project support adolescent participation in decision-making?

APFIC PO PN FNIATHE TS AT ATFIT TR AZT STRTOT FLACR?

= Probe: Were there youth committees, feedback mechanism or consultations?

v (AR TN F (AT O FING, TOTNS G J57ZT M A 577 e »
5. To what extent was the project aligned with national policies and strategies? (such as the National Youth Policy 2017, National
Sports Policy 1998, SDGs, and the Eighth Five-Year Plan)

A2 AFYD Grer NONEF ST FO6! NS BeT? ((TUV: GO WS 2059, IO B0l WS Sosb,
JAGG] A7 TEN 26BN

Implementation, monitoring, and challenges
6. What were the key challenges in implementation, and how were they managed?
AP BT A B Pl BIAEG R, 438 TRTEAT IO (NPT FRAT AACR?

7. Were resources (budget, staff, materials) sufficient and efficiently used? Please share your opinion.

131



July 10, 2025

JCSG, TR & SAFITSTE < ATIGH ST AL ReT G372 AT AIRL FT AAREA? WAL TorTo
A=

8. Were there any opportunities to improve cost-effectiveness without compromising the quality of the project activities?
WA F NN FE, (FATOINR ARG FIOGE N 3F ([0 46 L ST (TS? IH (61 FAT (TS OI2(A
JreN?

9. How was coordination managed with schools, government bodies, and communities at local and regional level?

2 A T 8 W2BfTF LT T, TR I IAFIRE NIRRT Prold FIOGE TNTY T ICARA?
10. What monitoring tools or indicators were used to track changes?
J2 PG ARITONSTE B FAK G B LA NNOIE Gor>T A 2NNGIHPOR BIF FAT TOARET?
= Probe: Did they measure psychosocial well-being, empowerment, or inclusion? How? By whom?
= (N2 ORI F TEPTNIGE SE@], WO, I I Y& (VO FAOI? FIET PO ?

11. Were there adaptations made based on real-time feedback or field realities during the implementation of the project?

PG TP SN NS IS ARBS (MUY F (AT 4[N A GO T TN ST IR ?

Impact, learning, and sustainability
12. Were the project’s approaches appropriate for achieving the desired outcomes for adolescent and youth?
WWQW%W fHENR & TWHME Gy FIFGEF© FelThe] SN SIS B2

Probe: What outcomes are you most proud of or found most meaningful in SPiRiT project?

= Probe: Do you see any gaps in reaching out the project goal?

= (A1 SPIRIT ABCHI (FI AP (J6T AP TICHLH NIS FLACR AT (0T A IR A
BFYf W =(A0R?

» (R[S AFHI T G A F (FIAT MOS (TATZ?

13. Did the project trigger any systemic changes in the local or national landscape? If yes, please specify.
A2 AFHIG [ AR JeTBI A (MR (AT SIS AT (HICAT TG YA A0 N TR ? WA WA
PpCN?

14. How prepared are youth, communities, or institutions to sustain the project’s efforts? Please share your opinion.

A2 NFY (T =T (SIS TP VLI, OV A ATSH ST HFF O ST (NS Gl FO0T NFO?

15. What lessons did the team learn that could inform future programming?
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G2 AT BIG FACO PV [GINT AN F (T PR (141 T A GSR0] ZAACR, (V6T SIRIATT® AT AFF FI0G 910G
A2
16. What recommendations would you make for future sport-based empowerment programs?

SIS (LAY G NG (ATATTN GV NI Bl Bl NI 1B ?
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F. FGD Guideline for Adolescents and Youth

Introduction and rapport building
1. How did you first hear about the SPiRIT project?
AN 22N FOI SPIRIT TG TAH STARA?
2. What motivated you to join the project activities?
G2 AFTH TLHIARCV GRT AR RS Pl B HMRS FLACR?
Relevance and risk awareness
3. What kinds of climate-related problems (like floods or storms) have you seen in your area?
NN JATITT AN AL Jt FIONS G- A GDRIE AT (WWQTW) (MA(R~?
4. How have these problems affected your life or your community?
G2 STISQTE BN SANF N AL JeAPE VLI GIRIAS ASI® FIACR?
5. Before the SPiRiT project, how did you and your peers try to cope with these challenges?
SPIRIT 2Fg WFI AT FA 8 FANK IFHIAT PO 2 TNVIYTET (NBIIAT FACON?
Empowerment and personal change
6. What changes have you noticed in yourself after participating in the SPiRiT project?
SPIRIT SFTY ¥ (NS 21 WA FNTGE W Bl 4T ARG 565 FCATZA?
7. Do you feel more confident making decisions about your safety, education, or future?

QY {5 DA VTG [NF1oral, e 1 oy [T STars Nt STsrd (BT ([ gy S o] Fa?

8. Can you describe any activity where you took leadership or supported others?

AR fF IAN (FHICNT FIOGF FAT IACO AN (TN AT (0 MTATRA I NS AR FIACRA?

Participation and voice
9. Were you given chances to share your ideas or lead group activities?

AN fF FLT (FIN AT PIOG (0] (ST A NN NG T FATK SIS (NI ?

10. Did adults or family members listen to your suggestions or support your involvement?

G T NFIACIF STHSTIAT B SN AT STHNRA T NN SRR B HTR RTI"?
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11. Have you led or taken part in any community awareness activities since joining the project?

AFTG (TN A (ATF WA [F JATFI TEONOIeAE (TN FIHGRIN (NoF TR I AR FATZA?

Social relationships and well-being
12. Has this project helped you build new friendships or become closer to your peers?

G2 G W (ST AT AN F @ Iqg AR I IHUI SO STF W8 NS 20072
13. Have your relationships with your family or community improved?

SR Y AN NI M FABIR NI T 5 AR (A BHN® FAACR?
14. Were there any group or sports activities that made you feel more connected to others?

AN (N T T (LTYe O ST FI0y fF ZCIMRCAT I SNANTE SR ST ST (@Y SIS FIIRCAT?

Access, inclusion, and barriers
15. Did you or your friends face any difficulties in joining project activities or using the sports grounds?

ABFGT JAPN M (AR GIIMT MEAF GFLG AN I WK IFHAT [ (IOAT TN I SR LAy
RACRAN?
16. Were there any special challenges for girls or youth with disabilities?
(NCAHA T AFSTR OBV Gy 5 (AT [T ST 1 7147 et
17. Did your family support or question your participation in SPiRiT activities?
NN A B [ AN SPIRIT AIPCY WL (NSF F191S G NCIR, VfF N OeR?

Learning outcomes and future practice
18. What are the most important things you learned from this project?

AFY (ATF W FICHCH I 5 F?
19. Do you think you will continue practicing these skills or actions after the project ends?
WA P NN FEN, AP (1 8T NS AN IR TFOISTEAT I AN R (F S FIGQ AT BIfedts T ?

20. What kind of support do adolescents in your area need to continue such activities?

G2 4N PPN HIFFATT (O AN oY [PV FONITHG B 4[N TTOT ATAG?

Closing reflection
21. Is there anything else you would like to share about your experience with the SPiRiT project?
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SPIRIT HBPLY WANF WfGSEO! ST WS T8 GINITS 59

G. FGD Guideline for Parents

Introduction and rapport building

1. How did you first learn about the SPiRiT project?

WA AT BT SPIRIT AFF FATE GINC® (N AREN?

2. What motivated you or your child to participate? Please share briefly.

AN I AN TSP AP FEHTAZCN G Bl AJATVS FCARET? FLTHCN e

Relevance and context

3. What kinds of problems or risks (e.g., natural disasters, migration, poverty) do families face in your area?

AR AP ARIIARTE B HFNT Y I ST (I0N? ((TN: AFOF JLAT9, WG, W)
4. How do these challenges affect your family’s physical, mental, or psychosocial well-being?

42 I QT NN ARIINI *NAEE, WA 7 NSNS FRT O DO O (F?
5. How did you and your child become involved with this project?

AN G TN AT PO G2 AF(F TF CARA?
6. Did you find these sessions useful or eye-opening in any way?

AN fF NN BN G2 CTINSTA NN Gy SAFIR FRCAT AT (N NI NN (514 4T AR ?

7. Do you feel the project responded to your children's real needs?

A P NN TN AP0 NN TSN AFOTHRIIL SRR (OO S5pN (JCR?

Effectiveness and outcomes

8. What positive changes have you seen in your child’s behavior or mindset since joining the project? Please share briefly.
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WAL TSN ABCF (W9 (RS 2 Ol WHIY T BTGNPl 4N 2fOAG D ATION 1557 BLACRAN? JTHCHN
e

9. Any new interest in sports, teamwork, or community service?

CYETYETT, TN 1 TG TN (FIAT AR (NHR?
10. What challenges did you or your child face in attending or participating in the project?

AN I TAN TSN AP WHIAZY FACS FAC F 4N ST ST =0I07A?

11. What helped to overcome these challenges?
G2 STNSANSTAT (NHFIAT FACS Bl LI ST (AR ?

Participation and empowerment

12. Were you invited to share your thoughts or feedback as part of the project?
SHNACH [ APCHL ™LX RIS SN ToTN© T [ESTORA G G T AN FV BT m?
13. Have your views or feedback influenced any decisions in the project or your community?

QNI FEBTORAT A REGIE F AP I AAPIE (PN TFHSE A1k FARLe?
14. How do you usually involve your children in family or community discussions?

WA STHRTS B WAL TSI AR 5T JeTBIH ACEABAT AL TS FAN?

15. What prevents adolescents, especially girls, from participating in decisions at home or in the community? Please share briefly.
SITCE f5F B PR RPTIR- RN, RO TR (VAT IS b1 TP T30S A=CT AR FATO I
w2 HATHRCA Jej~ |

Social connection and community relationships

16. Do you see any changes in how your child expresses themselves since participating in the project? Please share briefly.
AP ¥ (FSTF NI AN TS BIOIF (NG FAT A WO AF B, OIS (FICAT YA AIION (RCATZ?
STHRA e |

17. Has the project contributed to improving relationships between the members in your community?

APFIC 1S AN JABIR NI VLT ANTAEH ST OF© FACO SR FIACR?
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18. Do you think the project strengthened connections between parents, children, or local leaders?

A fF NN BN APF6 IQI-NT, TS S (BT (WOITHR NCET ST TGS 1 SN FICO SR PLACR?

Inclusion, access, and safety

19. Did you or your child face difficulties accessing project activities?
AN I AN TSI WWWQ“T CNSATT AN (PICANT AT ATOIRN?
20. Were the sports grounds, toilets, and other facilities safe and inclusive for all children?
AT B N FEN (LA NS, BICEAD 478 AT S[RUTSTET A YN IS Gy (NN 8 By & YA [Red?
21. What are your views about girls participating in sports in your area?
AN JEATHFTH (VTR CLETILETT SRR ST(E SN G5 B2
22. What can families do to encourage girls’ active involvement?
ARARSTA (NCIRACE (ALY RN AZY TS Bl Bl FICS ACI?

23. Have you noticed any safety threats affecting your child’s participation?
A F G (@ MRS e 22 (MUIRN I THNNEL TBCNL NHARY Holk FAR?

Impact and sustainability

24. In your view, were the changes in your child’s life meaningful and long-lasting?

WA TN FEN ANE TSI QI (T ARION IR O ALET 7 FAXT?

25. If the project ends, will you continue encouraging your child to participate in similar activities? Please share your opinion.
I AFF (1Y T, OLAS [F WA AR ABAE ANA LA IR WA [N TEHANRS FARA? AT
VOIS G |

26. What more needs to be done in your area to support girls and vulnerable adolescents?

NG TR (NCTAT @ 2 RO STRITOT I T3 AT B B FAT ATAG?

Recommendations

27. Do you have any other comments or suggestions about how this project can be improved? Please share your opinion.

G2 AFHCP WS Ol FATT G Bl Bl BT (TS AT I WA N BN ? AN VO A2
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